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ABSTRACT - ^ exhaustive treatment of sex equity in education 

is designed to provide background on and insights into the sex equity 
in education movement as well as information aEd ?*^ e £ es , J £ „ 
developing the skills needed to carry out the mandates of Title IX. 
The bock includes a discussion of the legal aspects of Title IX r of 
SSfiSSes for -implementing the law, and of the handling of. negative 
public attitudes, financial support, instructional .aterials, and 
human rights. issues. In addition, it addresses the specific concerns 
and roles- of administrators,, community members,, counselors, . 
instructional personnel, media, specialists, PhJ^l«Mf - ■ * 
teachers, postsecondary personnel,- student activity directors, and 
vocationarelucators. Specific issues^ target populations. Projected 
outcomes, change strategies, constraints, suggested action, and 
resources are identified for each group. Finally, the book lists 
human," nonprint, and print resources available to those interested in 
sex equity in e&ucatio*. (Author/WD) 
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PREFACE 



This book- has-been prepared, by the California Coalition for Sex Equity in 
FHuration (CCSEE-II) as the product of a training conference held as part 
of I sm -rgra t contact award (#6007702865) made by the "omen's Educa- 
tional Equity Act (WEEA) Program in 1977-78 under the auspices of the U.S. 
Office of Education, Department of Health, Education and Welfare JDHEW). 
The book is designed to: * • j 

• Provide basic insiqhts into the equity movement in general , 
and the sex equity in education movement in specific; m 

* * • Present information and strategies for developing basic skilTs 
in the areas of change, networking, and' evaluation; , 

0 Answer the fundamental questions one might ask when delving 
into Title-IX; . - 

• "Offer suggested 'strategies, techniques, action steps and 

resources which, when successfully implemented, could help, 
various ,targe*5groUps achieve desired outcomes related to 
- specific issues; 



•~ — r~Summarize available resources --human,- nonprint, and print— 
which could be used in moving toward equity; 

' • Aid the readers in developing summative skills by providing 
a battery of real -life case studies for analysis.; and - ^ . 

• Provide^ conclusions which offer observations and possible » 
future directions- for each and all of us who wish to move 
TOWARD EQUITY. 

The TCSEE was formed in 1976 by three major organizations,,™ California. 
ACSA lA§LcUtion of California School Administrators), Project SEE (the 
California State Department of Education's Office for Sex Equity n 
Education) and Project Equity (a Title IV Civil Rights Act Tra ning 
Institute looted at California State University, Fullerton) joined 
toae'ther in order' to coordinate .their efforts in helping the educational 
i.nltitStions ? i'n California and Region IX work toward the -achievement of 
sex equity. , fc , . . 

Haviha desiqned a 'model 'which called for (-1) the development of a cadre 
• of trainers who could in turn conduct effective training throughout the 
reqi™"(2) the development of 'a strategies notebook which addressed the 
£Sr?fic needs of educational staffs and their clients; (3) the;applica- 
tion of title resources hLn, print, and nonprint) to the various power 
bill SrouSrfound in, educational settings; and (4) the development and 
H^cLSfinn of models which represent the most effective methods fpr 
•ihlSlS ISJiS. th^coaTitio? sought additional funding to support the 
implementatibn of this master plan. 



In 1976, CCSEE-I won .a subcontract from the Resource Center on Sex Roles 
in Education . to assist in the fulfillment of a WEEA- -contract hel d by .the 
Council of Chief State School Officers (CCSSO.) which called for the 
application of a sophisticated training model throughout the nation. 
CCSEE-I conducted a training of trainers conference in San Francisco 
which successfully prepared 517 school, comnunity and student Representa- 
tives from throughout Region IX to deliver effective Title IX leadership, 
'.of -a both generic and specific nature. . » 



In 1977 CCSEE-I I won a small WEEA grant to further train successful 
Title IX leaders/advocates and to develop a strategies notebook worthy - 
of national dissemination. Approximately 150 persons from throughout 
Region IX met in San Diego . to -receive training in the areas of problem 
solving, implementing change strategies, building networking ski lis,. and 
designing/implementing effective* evaluation and monitoring practices 
Further time was -provi ded for "brai nstormi ng and the shari ng of success 
stories as !ell as R areas of frustration which still needed resolution 
This book is an outgrowth of that conference and the result of further „ 
concerted effort on the part of the principal writers/editors and 
contributing writers/editors/reviewers^ted in the credits of this 
book. 1 ^ 

© 

Tn 1978 CCSEE-I I I received a Urge^arant from WEEA to conduct a two-year 
research study which cl Is for thi application of these resources (human, 
print and no^pririt) to the various educational and community power-base 
SrcSps so asto enhance the achievement- of equity. It has been well 
Sented in other federally supported grants ; and ^ear^i^tujj 
that p a per does not make people change . people make pe opie change 
•Tt the contention of CCSE E personnel, however, that the people who can 
make S p?o e pl C e°S ""need appropriate -sources as models for cons^ 
reflection and as sources for alternative decisions. The application ot 
rlv^ematiroroyrS problem identification and problem solving to the 
?deSfieHnSovators ami opinion leaders who make up the .human power base 
n Sriduktional setting could cause these individuals to become practic- 
ing a^ocTteTwho Srid Initiate -and monitor the efforts made to obtain 
sex equity. ■. \ " 

Thus. JOWMIIVlJ^^ Six- 
one compSn^nTTn.the ongoing ^ ^ ' the ginorni impr0 ving - 

Equity in Education. /This, book can be used as a ven h n 

one^s knowledge, attitude , and \n |ex equ ty f ^ netw0 rkin<j,. 

can be used to enhance skills l n ^ jenera. to move toward 

"and evaluation. The process of e rec °" c ^ ng al 'Ideational efforts in 
desired goals is a ^Wnj^^^^S^llnStL from all people. 
T^boofca^ ^l^^s^vs ofindividuals move 
TOWARD EQUITY. 

January 1979 
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CHAPTER I 

INTRODUCTION 



"Sex Equity- An Evolutionary Reality! 



These areas are: (1) the social and economic n jW u J-J d OT (3 ^ educational 
(2) the legal principles related to discrimination, ana 
theory, and practice. 

EyoTutlon in the Sgcial and Economic Organization of Our Society 

"Most people are familiar with the ^^^^^3^0^ women C an5 h men a ?n our 
social changes that are occurring,™ ^ lives of »™ n ™ b readily - 
society, but the implications °J one to an ... 

apparent. As our society has changed from an agric . Qf th 

. industrial and ^^W^™^™ ft'ieUt four major changes . 
roles of women and men in tne socievy. am. 
have occurred in the roles of women: v. 

1 . -Women are entering the paid work force at an increasing rate. 

-r j cr + n R7 nprrent of al 1 women 5 between the ages of 18 and 
« *rk o£s LTe home! and they make up 41 percent of the 
total ftSr force . The parti ci pat »n °f >™*n in %&v» „o 

. irking ^taldelhe home have occurred more recently, 
-Resource Center on Sex-Equity, Washington, fl.C. : 



• Eli Ginsberg has gone so far as to call, the increase in the 
number of women in the work force "the single most outstanding , 
phenomenon in our century. Its long-range implications are 
unchartable ... It will affect women, men, and children, and 
the emulative consequences . . . will only be revealed in the 
twenty-first and twenty-second centuries. 

2. Women are "increasingly better educated. 

One step in the evolution of our educational system is the 
increasina participation of women in education at all levels. 
ToZy "SEenlS tne P United States complete an average of nearly 
1 years of school, about the same number of years that men 
complete. Through the four years of undergraduate education, 
- St ha f the students are women. Although black women and 

women in other minority groups once participated in education 
at lower levels than white women, the differences , in Participa- 
tion rate between minority women. and white women have gradually 
decreased. 

3. Women are having fewer children. . 

The birthrate and the size of families in the United States have 
': steadily declined until today our country has reached a -zero 
, population growth level. . ' « 

4. Women are more likely to be the heads of households. 

of households" headed by females. . , . • 

number of women heading households. 

Just as wo^n have experienced changes J-thelr. ]^es s ? hav^the^l ve^of 
I* o as 5S Sore Responsibility for househoU writ and *M£3;- A ? the 
of marriage, , . 



changed, a philosophy, of the potential roles of- women has been developed. 
This philosophy has grown mainly out of the two major feminist social 
movements in our nation's history. Although there have always been , 
feminists, or persons who advocated women's rights, only twice in the 
history of _the_ United. States have force?.. converged to produce- a large- 
•scale social movement. 

The first women's movement was a comparatively long series of struggles 
to increase women's rights. It continued throughout the period from 
"1849 to 1920. It is interesting to note that the early leaders of the 
first women's movement were teachers, and that some of the major goals 
and successes were in achieving women's rights to obtain education. 
They achieved an amazing number of rights: to obtain a public school " . 
education and higher education, to divorce, to own property, to have 
custody 'of children, and of course, to, vote. Acquisition of these 
rights for women followed many of the reforms of the first large civil 
rights movement in this country; perhaps one reason why both the ci.vi I 
rights movement and the women's rights movements ebbed for a while was 
that once the right to vote was obtained, the reformers assumed that 
social and economic barriers to equality would fall as time progressed. 

the beginning of the second women's movement is usually dated at 1963, ( 
the year When three important events -happened: a housewife wrote a book 
(Betty Friedan wrote The Feminine Mystique )., a national feminist organi- 
zation was -founded- (the National Organization -for Women) , and President 
John Kennedy established the- Commission on the Status w Women. Since 
'then? we have seen the growth of a large women ;s. movement in this _ 
country and the identification of women's issues and of advocates for 
women. The evolution of the economy and of-our socia> values and 
conditions has provided the opportunity' to seek sex equity and to form 
qrbups for advocacy and support. It is important, however, to examine 
two other areas of evolution in order to understand how sex equity can 
be achieved 'in education. 



Evolution in the Legal Principles Related -to Di scrimination • £ 

The second major "evolution is^in our changing legal concepts of justice 
and of discrimination. The legal formulation of justice rn our society 
has moved from a relatively narrow reli ance upon the codification of r 
the practices of the past to a more general consideration of the facts 
that impinge oh the question. The criterion of fairness to all parties 
concerned is being used increasingly to determine legal questions. 

The evolution of thedefihition of discrimination is. an excellent _ 
example of the changing legal concepts. Until the Griggs. decision in 
1963, the primary standard required to demonstrate- discrimination was 
the intention to discriminate. This meant that a person who had. been, 
discriminated against had to prove a deliberate nntenti on to discrimi- 
nate on the part of the person who discriminated against him or ner. 
The Griggs decision proposed an alternative standard-the outcome or 
impart $ the alleged discriminatory action, It 1s no longer necessary 
Improve a deliberate intention to discriminate. . The^Griggs decision 
opened the way for a new treatment of cases of alleged sex discnmina- . 
s "tlS SgS Jblut the "natural order of things Vjannot be used to 
hide an Intention to discriminate; one ■must. consider the outcome of an 
action or- practice regardless of the Inten t. , - 



ft ' 



A related evolution in the application of the Ian is found J^*** ■JPft^ 
to deseoreqate schools on the basis of race. .The..Civil Rights Act of !9o4 
5eaU wi^ssues of both race and sex discrimination in emj oyment Title 
VII but onlyvwith race discrimination in education (Title VI). 
imoortan* to remember that the primary context for understanding discrimina- 

' in Pducation was the elimination of schools that were supposedly 
InLIIo hS pJual As a nation we came to understand how separate schools 

"failed V£ovide e^ia* educa& ^ t^/T 

S5S safe r c s«^» 

to students on the basis of sex. 
facilitated sex equity. 

Evolution of Educational Theory and Practice 

«SSH»^£s5fS?« 3-.SSS18.SS.. 

tion. ■ s. * . . ■ «. 
' in the 1nstru.ctlM.al process, the application of content analysis^and . 

and sexual bias.-; 

Sex equfty is" consistent with educational reform and profess tonal goals. . 
5 pZ des a means of- improving services to students jof-toth sexes and 

. Educational Implications 
These three areas # evolution-social |M ^^N^iS^on^ 1 " 
'S»^i»^«ra«^>t we At consider are 
the following-: . * • 
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Tt is imDerative that we continually monitor and analyze the . 
oc al aSd economic changes in the lives of women and men jn our 
~»~4a+ u Ry acknowledainq the current conditions and accurately 
preJkting ihl chan es^^con*, we will be aMe to antic pate to 
I ntllt exte-.t the needs of the students who are now in school . 
Sh?i» it is not possible to predict the future precisely, at the 
*ry leart we iRfilp students deaa.with.plam.lng. for ..careers,. 

Girls need to know that : 

* Whether'or not they marry or hav e ch lldren, they will < 
probably be working for pay outside the home for a large 
part of their, lives. n ., . > . 

They may need to' support themselves and their children 
or contribute to the family'?, income. « 

• Unless they prepare for paid work by deciding on an 

\ occS l S Jo7x M^^^J?^^^. 
necessary education and training for it, they are more 
" ifkely than males to be limited .to low-payijg jobs that 
may-nof be- interesting or" provide, opportunity for 

advancement. * • . . ■ „ . 

■ ■ . ■ \ 

Bays* ne^d to know that : J « 

If they marry they may not be the only person In the 
family who works fdr pay outside the home. 

Thev arelikely to share responsibilities in the home. 
Srcooking" cleaning, and caring for children. 

> ch3 ^/¥>n uinrk tnside and: outside the home provides 
Snemsforb^ 

.opportunity to assume greater career risks and to 
workin : areas that once were stereotyped as appropriate 
c only for females. :•*•*.' 
All ^students .need'Yo know that:'- , 

• Traditional ideaTs*about work, leadership, and social 
roles are no longer realistic and are changing; both 
females and males tan. assume nearly any role if they . 
"are given adequate preparation and ^opportunity, 

• Feir, ' and male students should investigate the range 
o7o^or?uv!iies available and should. prepare for 
icareers^ — - " ■ „ . i . . 

It is their right to receive' fair consideration and - 
treatment in school and in employment, - * 



t 



t 



2.* 



3. 



<^ a +*nn that we need to extend our understand- v 

SA- ;«-» r RffiM.^ si &-t indicates 
TnS V S tA K£?S% rom .humanl st goals 
SetSl* St People who are feminist s are a o hum an ,s£ ^ 
Until sex equity is achieved, it will** ne ^sary I when 
feminism as a necessary, evolutionary step toward nu ^ 
_men and^en pursue feminist goals, they «uai^K 1nvolves 

society. 

and handicap ™*e.si«nar efforts and should do }, c11 ^. 
the needs of all students.' 

and elsewhere on the 3jb. bu^lso ^m^jTO" for 
tance to, others, *e should move Jjg^^j? oth £ rs that is 
-v ourselves alone and provide the leaje rsnip ror co n e agues 
necessary to achieve. s ex jqurty. If we are tahem 
work for sex equity, J it will be necessary uu r . 

. fop others »*e from th« , general t.*.^ 
, • peopled in, ft«r «f » <JW £ 'J** 2*1, se x equity 



* - T m °%fnnfl^kll.v however, unless, changes, are made,m 
change 1s not ] 1Ke '*' svstem-wide prog rams, and 

education agencies. 

This book,- TOIlfPO ^ ^±^^1^^^ ,:■ 

TOWARD EQUITY tells how * fcn S^e?eKlaJy -caie studies ffir aqafcrts 
many strategics for change, provides ^exemplary networking can 

and comparison with one's own ex P^^^^^l^^o are implementing change, 
o?fer support 9"<«;^rage^nt to ^^^^^^d^valua^dn ^for-all of the 
and cites .ways -to* (wytde^ect^npnagnng a ev ^ n f of 

processes. ' It;1s • hoped ^^^iJedlt fSr helping to. make sex 
its recommendations will be abje to cian \ ■• : , . 

equity ,an evolutionary reality. 
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CHAPTER II 

BUILDING BETTER SKILLS 



Once the fact that a movement TOWARD EQUITY as an actual evolutionary _ 
reality is accepted, it then becomes necessary for advocates who wish to 
encourage its expeditious and widespread infusion nto the ongoing 
educational processes to develop/ increase their skills in the basic areas 
of change, networking, and evaluation. As pointed out in a yet 
unpublished document by the Resource Center on Sex Equity entitled 
MULTICULTURAL HANDBOOK , change requires fulfillment of certain factors. 
These arer ( ' *••/ 

1 ) To change.. the societal and organizational culture, an- 
e ducational strategy is paramount. 

2) To change the ^societal and organizational power, political 
1- coalitions are critical. 

3) To challenge, the policies and. practices of the society or. 
the organization, one needs clear vision ,- political clout, , 

. - and administrative competence. 

" 4) To assure that resources are being equitably allocated, # , 
; HncP ! ^nnit 0 Hn^q. enforcement , and evaluation are needed.* 

thus skills in planning the overall effort, developing strategies to / • 
c'arry out the plan, formulating effective networks which include >. 
eSered individuals who will implements plan, *nd monitoring/ 
5SS««g s Shl success/failure of the activity(ies) :; Jre all essential 
if change is to occur, if one or a group is to move WRDEQUIT Y The 
following chapter provides baseline: data and sex equity insights which 
could help in the development of such needed skills. , 

Learning about the nature of the change processes, applying, a problem- 
solving model to the issue of achieving sex equity, and considering a . 
' bank' of strategies for .use in the implementation of a change process 
are all parfctof .what is offered the reader in the change portion of , 
1*is;xhapter , 7^; ! " . , '\ " 

Movina throuqh the multidimensional concepts of networking, so that lay 

5S& tew^ r»w«iSK, 



section of this chapter. Readers can query the I-WE-US structure and 
th£ decide aSout their own-potential for constructing or using exit- 
ing appropriate networks/coalitions. 

lactiv \teDs for planning systematic programs which include anjjvalua/- 
tion" design are oXe* ?or. consideration. Effort is made to stimulate 
til reader to consider the use of a comprehensive evaluation design so 
111 nroaress is documented, all needs uncovered, all processes made 
e^eS^^ 

an nf fhP ha«;ic skills presented include anal ogous references to the 
^LS^mmrn. All fortuity .MM master ese 

basic skills in order to effect .change, build meaningful networKs, ana 
document the progress made. 



-Chaiqfillsa constant in the world of education.. Schools change either by 

-was based 1 argely on the appl tcatl o7^f^im^Tr^r-^seat-0-f--the Pints 
strategies. - Today, however, it is felt, that the change process can become 
more systematic^ integrating social science research and the experiences 
of practicing "change.agents" into the planning phase of all operations. 

In order" to understand the change process within educational organizations, 
at least three things are needed: 

1, a perspective 1 on how individuals and organizations are interrelated 
in achieving, change; • 

2 familiarity with strategies which can be used to cause and support 
Seasonal change (Note: These strategies would Include tte^rolj , 
/■of-: innovators, opinion leaders, and change agents, the dynamics of 

: organizational change, and. the effects of the evaluation process - 
see Chapter IV of this book;' for examples); and r . >f 

3-- Dractical experience in the dynamics of educational change, gained 
ii?her from actually administrating a changing institution or from 
analyzing case studies of actual attempt.s to change educational 
. . ' organizations (see Chapter VI for sample case- studies related to 

sex equity). ,- ' * * ' '.. 

: Overview . ' c 

At the -outset, the most important consideration in the change Process Is to 
clarifv or underscore a basic premise about change in educational organiza- 
tions That is whatever the issue-sex equity or the mastery, of basic skills 
or J e aSpiion'o? new budget criteria-educators shou Id be 1*t }• ^sinass o. 
building flexible organizations that are responsive to. the "jediate environ 
ment of the school and community and. to the larger environment of the state 
and nation! Educators must think of staffing organizations with persons who 
Assess .expertise and then providing them with the needed resources which _ 
could facilitate effective long-range problem solving. In this way, educa 
tional organizations will not be primarily in the 

,hew Products" or "putting out fires", but instead will be about the business- of 
SrltCorgani^tlofts which have a built-in capacity for assessing needs, 
, creating. viable alternatives* and taking progressive action; 

Once this positive perspective^ adopted, then one can begin thinking about . 
• how to -further promote or support an environment conducive to change. To.ao 
this, one must first understand how change, takes place. (> 



The Change Process 

Basically an individual or group of individuals must change before change 
can be evident in the larger organizational structure. All change, however, 
usually follows three basic steps: t 

1 . that of invention ; • / 

2. that of adoptfon/ adaptation; and 

3. that of diffusion or assimilation. 

Tnx/Pntion is the" Drocess of developing new ideas and procedures for an 
"ndivffil or t o?gSSirt1on. In education, . this can mean the development of 
new curriculum ideas, procedures for teaching, or new methods of orgamza- 
tlSh whicSarS usually the result of efforts made by various. Jgjg.^ 
ratories or centers. The essence of invent on is that a new P^jeoure nas 
been developed that was not previously available. It is rare indeed, ^ever, 
to really develop new products or procedures. Rather, old ones are adapted 
2 Ivi it? no knowledge is extended and organized into a new form. Thus, the 

are perceived by the individual or-group of individuals, 

Onci these inventions are fomed, then ™«£]^&i£glg$ , r „e» 

involved in tfie process. 

pf time, and a htgh- level of interaction. ■ . 
' Applying t he C hange- Process - 

Tali™ 1s related to a popular 1«yi;ir.«J^"^ffi-4* « 
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application of the change process. , t » 



reel aces This individual decision-making process usually -involves five 
steps The f rst is that of /awareness.- The individual is exposed to a new 
idla but lacks complete information about it, and perhaps is not yet moti- 
iatL S seek further information. If this is the level of adoption those 
w o Seed o hS hive reThed, then those interested^ prompt ng change 
can use the awareness stage to introduce the new idea andthen initiate a 
sequence of activities that.may leadtothe increased interest of the 
clients regarding the new idea or innovation. 

This leads to the second step, that of interest . Usually at this level .the 
Tnd v dua s contemplating change gathef-Ta^Dnal information in order to 
betler understand the idea. The individual ™2^ c ?^J^ t ag e 
involved With the new idea at the interest stage than at the Rareness stage. 
ThTi^ividual's personality as well as the values and norms of the school . 
and canity or organization may effect where information is sought and how 
that information is interpreted. 

.positive reinforcement *™ peers-are apt to- aff« ^the indrv dual s decision 

«"the fourth ^step, the |^>t^&*{Mf» £5 situation? MS main 
small scale in order to determine ^! J* * J^lf"? possible com- . 

function of .the. trial stage is to determ ne its ««fui.ness ra p will 

to reject or continue the full use of the new idea. 

to ensure a steady progression through each of the adoption phases. 

Once adoption of the hew invention has .o«M^. tN*^»]|»^5 $ e 

as- human interaction. Such interaction , h °^?- ' n I whirh affect the interaction 
and this can greatly , impede the change process. ,. . 



Research does indicate, however, that the group pressure for adoption becomes 
more intend as the number of adopters increases. Research also indicates 
Itat the SdSptlon of nev^ideas follows a bell-shaped curve and over a period 
of time approaches normality. 

flHnntion of new ideas is thus a continuous dimension in that individuals 
'St a new ?dea at different tinle. 'In deciding whether or not -to adopt 
the new idea, an individual considers: , . « 

1. the relative advantage of .the new idea; 

2. th§ compatibility .of the idea with., existing values and past .. 
practices; 

3. the degree to which a rrew idea is relatively difficult to • 
understand and .use (complexity ).r . tf 

4. the degree to which an innovation may be tried on a limited 
basis (divisibility); and 

5. the degree which the results of the new idea may be passed , 
oh to others (communicabil.ity) . 

IhS She 4o«nun1c»b1l1ty" of the new idea Is greatly enhanced. 

cation In wiving face-to-face exchange between the ,coman W tor and the re- 
S^tnfeS l^^llT^Z ?n f t n 

Thus, change agents will want to rectfgnize that people can change at any < 

* pattern of diffusion' will result,, -; , ; ,. 
An -Eclectic Model to Ac hieve Sex Equity "" . 

£S devXed'ahdtccessf^ - 
equity. . ; v ■ , . ; * , './/<7 : V f "< ■■ 



- . 1 PROBLEM-SOLVING MODEL* 
Step I : WHERE ARE, WE NOW? 

Assessing both the general area of concern and tt 
lem, including the specific issue/s) to be addrej 

' .... 9 

Step II: WHERE DO WE WANT TO BE? 

Identifying anrf agreeing on a precise statement < 
the problem into a statement which specifies the 

Step III : DEVELOPING SOLUTION CRITERIA 

Identifying those .elements that must be present 
order to ensure its acceptabTTity to the individi 
adopt the new idea and make/a change./ 

Step IV : IDENTIFYING POSSIBLE, ALTERNATIVE SOLUT 

- Brainstorming ideas which meet all the solution 
>; diversity iri-the means.for implementing the soiu 

I step V : SELECTING A SOLUTION(S).; 

Evaluating' and ranking all of the alternatives w 
criteria and could be utilized by various audien 
districts. ' - .- 

' ste'p VI : ■ DEVELOPING A- PLAN FOR IMPLEMENTATION 

Identifying resources and "constraints and ra- -i 
strategics: which- may be useful in securing V 
• change, including' stating who does what to wh •, 

, Step VII : MONITORING THE -PLAN 

Arranging 5 for ongoing monitoring^ of the implemer 
plan, as well as, measurement of /the results. 

" Step VIII:' IMPLEMENTING THE PLAN ] \ .' 

Carrying out "the change plan and noting any chat 
objectives,. activities, timelines, and responsit 

■ Step IX : > RECYCLING THE PLAN > ■ 

Stabilizing, revising or terminating the change 
cesses by which the changewas made and the sub: 



Developed. by the California. Coalition for Sex Equit 
from practical experiences of the staff and an ecle< 



Jt;iire. 



llZniTy B £*ere 1 view sex equity as a low priority" (Issue found 
'Chapter IV A.I..) were to be addressed: ■ 

Step I: Requires the admission of the situation (five of six 

. P ' boaVd members reject Title IX, parents do not want 

. coeducational physical education, etc .) and ^con- 
straints which would have t.) be dealt with (presence 
of resistance to change, lack of commitment or accurate 
. information, etc.). 

• fttin'n- 'Allows for the development of the projected outcome (s) 

jStep II. .^Hevelop a school district and community environment 

where equal' treatment on the basis of sex is a high 
." " v priority, etc.)* »• 

• - stP 0 III- ' Calls for the establishment of performance criteria 
Step III. ^? r eSenfs so that all parties will know when the 
* : " issue is resolved satisfactorily (all ^ents wil 

-have the same graduation requirements, the board, will 

pass nonsexist .employment policies, etc.). 

stpn TV- \ Provides an opportunity to consider a variety of pos- 
Step IV. \. ^oviaes a pp i j. . f 1 lemftnted coul d resolve 

the issue (training! awareness, activities, collabo-. 
rative consultation, etc.). 

Allows for the selection of the most feasible, practical 
expedites (etc.) strategy(i-es) which will actually be 
Sppfled (training of board and community members regard- 
ing equity requirements, etc.). . <-. 

Requires thatV the constraints rioted in Step I be re- 
viewed and eliminated, overcome, or somehow obviated in 
order for the Strategies, to be applied. Further, the • 
identification^ available resources is encouraged so 
ihrfeasibi i'ty of successful, strategy implementation . 
is enhanced. Lastly, the Vction. steps are identified 
and the process for actual application organized. 

Suggests that an evaluation design be formulated so the 
impact/effectiveness of the change strategy can be 
ascertained (see Evaluation portion of this chapter). 

Calls for the actual implementation of all prior plan- 
ning (see Evaluation portion of this chapter;. 

Provides for the analysis of all effort and the recy- 
clinq/of all appropriate activity (find out if the 
proposed outcome was achieved and, if not, redesigned 
starA over, etc.). 



Step V: 



Step VI: 



Step. VII : 

Step VIII: 
Step IX: ' 



I. 



Insist in giving indicators for future change considerations. 
Facilitating Change - 

action basis. - * . • 

The- "tried and true" guidelines to facilitate change provide that: . 
to be reached- 

evolved over » long period of t « ^^^"Jf^SlflcUtuatloM 

-to mesh^with the ongoing life of the organization. 
Or aanjzatlona] chanflgs jnujt take the environment into a«ount. 

source of new ideas. 

Sgrjous chan ges must aff e ct ^ the organization,! structure and the 
' inHi y idua1 attitudes. . literature has often focused pri- 

^h^Vsl^XW^^ TA 



II. 



III. 



IV. 
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For .'example, if administrators want teachers in schools to incorporate 
the concept of sex equity into their programs, one strategy to im- 
p K£t Solid be'tha? of persuasion. The ^Z™"*™?"* 
through a new policy or through administrative dictate that the 
chanae is important, but until the teacher feels/observes that 
Tom re nforcement accompanies the edict, 11 ttlA, change will I occur. 
sSch re nforcement could be that of a scheduled observation or the 
inclusion of sex equity skills as one item in the annual teacher 
evaluation process. 

Attitudinal changes are also encouraged by .shifts in the authority 
structure, individual participation in decision making, and the de 
velopment of new technologies and procedures. There £° re > S oddo*- 
to reinforce orqanizational or individual change is to provide oppor 
Snn]erwithi r n ga t Organization for additional tra ning c lear new 
techniques, to provide appropriate ^t^^^'/^^ufS^ 6 ° PP 
tunities for professionals to discuss the need for the cnange. 

ranges must be d i^d at factors which can be ^nipulated 

In trvino to implement a concept liKe sex equ ity.it i s i m P° r * an JV 

plan orSanizaliSnal change around factors that can be direct y mani- 

u m Stal oaurattitudesran opinions of a total -ducationa 
_ taff However, providing rewards such as materials ^and £ e ' e "ea 
t?me!'chSng r P e P rsonnell 'practices f rom w| ; c : ^more eq table staff 
patterns emerge, and bringing in new materials can assist ana S u HH 
the ..implementation of organizational change. 

" change must. .^XThave'sex ^^ 1 |^ |] 1 ^ulu!i ; however,' 
change in a hostile environment. ; V-L 3^nVU^nterest groups 

nies will survive politically and which will not. PolUical issues 
. are f re Jen^y tied to resources or costs. Another variable that s 
becoming more important 1s the human cost of change, since re 

M&'fcl^^iK must be ?SSS3 ' assessment of the 
expertise of available personnel. 

' Th» chance must be effective in solving problems that have been 
^St cost-effective plans which have political support willj 

fefc.«^^r«5 de£n«on Individual- 
personalities? 
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Thus, if these guidelines- were to be' followed in developing a plan 
for change to .promote sex equity, it would .seem important to: 

1. " Provide .some "kind' Of organizational incentive such as direct 

assistance from the State Department of Education and/or, Title 
IV agencies within. a region or, most important,., a demonstra- , 
tion of the commitment of .human and material resources by the 
local superintendent and board of education. 

2. - Create awareness and acceptance on the part of both educators- 

and the community of the changing world of work. 

3. Provide an opportunity. for continued clarification of values 

so that the implementation of nonsexist programs and activities 
and the support of sex equity are not seen as a contradiction 
to the local 'educational program priorities. 

Change can also be facilitated by developing a strategies bank: 
training, interested persons in the process necessary to implement 
theStrategies effectively, and sorting out, which strategies seem 
appropriat! for the resolution of certain categories of, problems. 
A sample of 'such a strategy bank follows on the next page. 

SelectionUd application. of the right strategy for the issue/problem 
i^a real art. Change agents need to feel comfortable and be skilled 

?he 'use of many strategies. Barring .that, change agents need* 
know which strategies do-^nd do not work for them _sp that they can 
avoid negative experiences or call on others to implement the right 
strategy W\the action area happens to be a deficient one for them- 
selves. '■ * 

AH of the strategies listed on the following page are used in the . 
Chaoter I? worksheets. Others could also have been selected. Readers 
of this bLk Will lilt to review what is presented, make their own 
Seduciion? abbut what would work for them, and consider implementing 
some or all of the many quality options for change. 



STRATEGIES 



AWARENESS 



DIAGNOSIS 



TRAINING/TECHNICAL 
ASSISTANCE v 



CONSULTATION 



TEAM BUILDING 



MATERIALS SELECTION 



DIRECTIVE CHANGE OR 
CONFRONTATION 

INTERVENTION 



RESOURCE LINKAGE OR THE 
NETWORKING. PROCESS. 



I VJ "*■«»' • 



An activity that improves people's , 
kSowledge/sensftivity^nd I understanding- 

An assessment activity which ascertains 
needs, level of commitment or degree of 
compliance. 

The process of providing information and 
remedial or preventive strategies to 
ISSlftc g^ups or identified clients 
toward assisting them with the nmplemen- 
tation of legal mandates. 

A process which focuses on the skill? of 
enuring group acceptance of the problem, 
Sin2 the group on task, encouraging 
con?reteness and'specificity within the - 
group, and gaining consensus from the 
group regarding problem solutions. 

A process for identifying team members , 
building group compatibility, develop! ng 
group strengths, and delineating team v 
roles- 

a nrocess for development, adaptation or 
■ selection of materials (print and nonprint) 
that are nonsexist. 

Tho ii<:p or reference to the law as the 
pHmar? rationale for implementing change. 

. Any legislative/executive/judicial action 
which results In the development of new 
pSllcies or laws at any level of govern- 
ment. 

A plari that ties together any resources 
"print, nonprint, and human resources) 
through the processes of face-to-face 
Sterlction and other kinds of communi- 
cation networks. ~ 



COMBINATIONS OF THE ABOVE 



Cautions and Conclusions ,.„•..-.,'' 

When dealing with change, educators should be aware f'M^JtJjj' 
First, edacational change is 'incredibly difficult. Second, educational 
changes are necessary and the need is continuous in a contemporary society. ;. 
OfSn a new educational idea thafis successfully Implemented is almost 
immediately obsolete, and a new innovation is soon required to take its m 
pUce^ TMrS, ?*"various characteristics of educational organizations are 
interwoven, and when educators try to change one aspect of an organization - 
thSTSst anticipate that all other parts-pf the system need to be considered: 
rhI y ervironment, P the educational program, the structure and organization of * 
personnel, the character, the goals, the subgroups and the individuals which 
are all part of an educationaUsystem. 

In order to establish some kind "of systematic long-term- planning Process, . 
education personnel need to learn how to promote an awareness/ of needs. 
Awa"ne?s of f need to c^nge may occur when practices and p/ocedures which 
have been considered to iatisfactory no longer appear to be. March and 
Simon have often referred tp this process as the "satisfaction-dis.satisfabt.ion 
balance" ThaTis! organizations will not search or consider alternatives to 
the present course of Iction unless the present course is in some sense- unsat- 
isfactory. 

As an example, schools may have previously had no objective criteria against ' 
which their performance in sex equity was assessed. However, increasing . 
numbers of q?1evaJcesInd complaints which are filed with respect to discrim- 
ination mav trigger overt dissatisfaction with past policies and procedures. 
Tntrwoul5 y ne^efsUa?rthe need for the development of some objective criteria 
for compliance with Title IX. :.."•, *.'' 

other forms of change can also be initiated from within the organization. 
llese SuTd ?ncl ^comparisons that are made with Relevant others" such 
a. neiShborina school districts, school staffs within a district, groups of 
princ ?5ir C SmplHSg notes on the implementation of nonsexist curriculum,, 
etc Change initiated from within is regulated by the opportunities that 
individuals or qroups have to be aware of the performance of others in s m- 
7ai Jchools InTneral, some kind of search behavior for new alternatives 
wn occS? where the?e is a structure that requires, collaborative planning 
and when LSli^it provisions are, made for such planning. Once an awareness 
o? a eed for new organization Arrangements and Procedures^ been ?reated 
and search activities have been generated, a number of alternative solutions 
could be generated. »...'. 

Perhaos-fehe most general statement that can be made regarding this 'Phase of 
rhlnnriTthat alternative strategies that are perceived by members of an 
o^aSiZatioK as bei^th^eMngto their status will be rejected as pos- 
Hhlp alternatives For example! practices which appear to decrease the 
5 rect co^roT^ 

cannot be predicted with reasonable accuracy wil be rejected. On the o-cner 
■K tho^f Novations that have high public relations^ n ^9e:|^ a ^ em w "fl 
value, but disturb the routine operation of schools in a minimal fashion, wJi 

be more attractive. 



The type of change proposed will be determined in large.part by the climate 
th1t™ists, within the organization. Schools and districts with an "open 
climate" will tend to do a more extensive search and to have a wider range 
of alternatives for consideration. Search activities that go on in schools 
with open climates will also tend to focus on changes that are related to 
improved instructional practices. These- schools will be ess concerned 
with the mpact of these changes on the social relationships of teachers 
Jnd administrators. By contrast,' search activities in schools "^closed 
control climates" will tend to -focus on change strategies .that are related 
to improved social relationships and that are less concerned with instruc- 
tional practices and arrangements. . * 

In the implementation phase of new strategies for sex equity there will be 
a higher proportion of implementation of new strategies where faculty mem 
bers participate in each part of the total course of action. "I*.. this case, 
innovations will be understood more thoroughly and implemented with greater 
meaning. Schools with highly elaborate sets of rules and regu ations will 
adopt fewer proposals for innovation than will schools with less e aborate 
rules and reflations. Schools in which rules, tend to emphasize hierarchi- 
cal %Ts oTauthority for decision making and conflict reso lution wi 1 tend 
tn adoDt innovations that affect 'classroom practices J>ut will not adopt 
iSnoJatlns ?hai a?ter the relationshipsJ>etween supervisors and teachers or 
between teachers and administrators. 

All of these considerations. are part of the backgrounds n !°^^" *5^ aan |. 
change agent should take under advisement when assessing the immediate organi 
til Z IS thin its surrounding environment. After such assessment, it is. 
• then possible (a) to decide what kind of strategy should be Pf VL 
proves? for he png those interested in sex equity; (b) to select or combine 
a^opri ate strategies to achieve a solution to their problem. 

In conclusion, there are several generalizations to be made regarding change 
as it relates to achieving sex equity in schools: 

1. The greatest impetus for change comes from. local changVagents 
(individuals and. groups within the organization) who become 
advocates for sex equity. 

2 Chanoe aqents should.be actively recruited from all levels of 
a,ithori?fahd responsibility in the school district (board mem- 

.. .. ■ bers, central office staff, principals, teachers, , support staff, 
students). 

3 Chanoe can be most effectively accomplished if all those affected 
: by the change can be involved in the identification of the prob- 
lem and the consideration of the alternative solution. 



Overview 



Each of us operates as a changl agent to some degree. Whether we 
recoqSlze 1t or not, we also have access to several natural networks, 

R*ga,dl^ of o POs1t1on. our nteract ons 
with family, peers, col leagues, and personal ^™ th 
business/professional associates, experts in the f 1eld. and our own 
Hierit svstem. are all examples of networking. It 1s the Intent of 
th fseaioTto Acquaint the reader with an overview of the networking 
„Iftro«. IS identification of the types of networks available; the 

a „j fhn rantinn<; and concerns related to networking. Application ot 
? ' Ml" |« a more pro- 

?Jrateg1es o?ten selected, to implement .and plan change toward equity 
has been resource linkage or the networking process. 

Network building 1s a complex strategy which connects' people, institu- 
-tion? aqencleS; and the like 1n such a way that they exchange informa- 
! tiSn'an5 9 resoSrces (both human and material) to solve problems and 

Implement change. . . I 

umIp network building results from the use of various types of inter- 

developers, researchers .and policy makers. 
Network Identification and Usfe 

To best Identify the types of networks available and how they might be „ 
most IffeaivelJ used/bne might view networking as a multidimensional 
triad: 

Level I 

I (Personal) At the personal level, what can you as an Individual do to 
I personal; ^ ^ab^ yourself to feel more powerful? What 

tvHiof affirming experiences might you engage n to^ 
exjand Jour awareness. Increase your inner security, and 
broaden your personal growth? 



Before one can effectively become a change agent for other individuals, 
groSps, or organizations, one must take agonal inv entory to* determine * 
-Shich attributes and behaviors need changing. A workable starting place 
Sit will give somS 'persona* meaning to these broad issues is. to attempt 
to identify some personal, general life goals and values. 

The foil owina life inventory may help focus on all the things individuals 
l« «; wind like to db their activities and values. Responses for these 
^fariouHreas may^hefp'the 'LlSduals focus in on target areas for personal 
change. 

1. Things I do well 
t 2. Things I do 'poorly 

3. Things I would like to stop doing 

4. Things I would like to learn to do well 

5. Things I would like to start doing now! 

In addition, support or rap groups or consciousness-raising. groups can also 
be very helpful in building a personal empowerment base., 

Level II 

WE (Interpersonal)- At the interpersonal level, who are your advocates? 

wt unxerpe wn they be more supportive of you? What are 

vour responsibilities and therefore with whom must 
you conmunicate?- With whom might you communicate 
■ to better prepare yourself to effectively implement 

change? How do WE, in turn, relate to others, which 
gives us an evenTroader extended network? Whom do , 
we serve and how do they impact on others? 



Just as there are types 
and levels of networking, 
there are also various 
types and levels of inter- 
personal rel ati onshi ps 
that help explain the 
phenomena of collaboration 
and networking of inter- 
personal relationships. 




35 



LEVEL* AND TYPES OF INTERPERSONAL RELATIONSHIPS 



It goes without saying that the deeper the level of feelings involved, 
(i.e., open, trusting relationships that are intimate in nature),, the 
more potential there is for. a relationship that promotes collaborative 
Srowth and>mutual goal satisfactions. Work.in equity often means that 
we find outlives interacting with a variety of individuals in ways that 
•range from the most distant, unknown level to the most trusting and ^ 
intimate. The key to effective change via .interpersonal relationships , 
knowing with whom, how, and when to interact at each level. 



is 

Level III 



US (Intergroup) Within the. larger context of the intergroup, what 
1 9 V political groups, laws and other support systems are . 

available to you? United we are Stronger; United we 
become mare Sensitive; and United we can follow a 

■ clearer focus or Sense of direction toward change. 

At this point it becomes necessary to distinguish between two kinds of 
change efforts. The first includes attempts by formal and informal 
organizations, government agencies, and community groups to change the 
attitudes and practices of individual citizens in either their. private 
or oroflssiohal lives. Many of these objectives and goals are estab- . - 
lished ^t thS state and national level. Programs such as those improving 
child care, physical and mental health, and legal defense are examples 
of 2ch ^hang P e y efforts, Organizations such as the National Organ™ £ 
for Women (NOW); Women's Equity Action League (WEAL), and the Federation 
Of Organizations for Professional Women continue to be actively involved 
in the process of such planned change." 

The second kind of planned change effort consists of those organized, 
cooperative efforts to improve institutions, agencies, bureaucracies, 
fndToSuMt?es. These national and state efforts are argely project 
oriented, although some government agencies. as well as private orgam 
Mtionshave undertaken to develop formulas for implementing change. The 
success of these projects is often contingent upon the degree to which . 
othe"cc™ni?y-m& have participated n the change effort. 

P^gramsThSi monitor equity enforcement progress ; e ^ "ring u e 
of information concerning -programs aWecting women at all ^vel s^of eauca 
tion- and review programs and activities conducted by and assisted ™™ugn 
tie Education Division of the DepartmenVof Health, Education and Welfare ^ 
are examples of such change efforts. Organizations such as the Project on 
I SarBESlS. Rights (PEER), the Project^ the Status and W 
• Women of the Association of American Colleges* the National Advisory w^nci i 
Kle^s Educati on Programs; and the NationaXCoalition for Women and Girls 
l5 Education (NCWGE) actively involved in sfeh problem-solving endeavors 

■ I more detailed li'st of other equity organizations^ projects is in Chapter V 

Within the larger intergroup context, national support can^be collectively 

■ soSoh? by geUing restrictive laws and policies changed, The networking 
process TesseStia? for these types of political/changeyforts. , 



Developing the Necessary 'Skills 

Ttere are a variety of ways in which networking can be accomplish <E?d. 
Personal contact, a telephone call, Small-group meetings and the more 
sophist cated meihods of consultation' and technical assistance are only 
a few. Tq increase our effectiveness as change agents, certain network- 
ing skills are necessary. ' ° 

Level I ; . 

(Personal) 1. Expanding our own potential 

2. Inviting personal growth 

3. Responding in a process-oriented way 

4. Relating to and empowering self 

Since most of us will probably be working on our own, we must be able to 
function autonomously', must be Wrongly se f-motivated and be able to 
maintain a high moral level. We must first be able, to find power witnin 
S f forocess oriented), and trust ourselves and our own inner judgments 
rliher San the evSlSat ons of others. In process orientation we may make 
mistakes but we are willing to admit that we have/done so. We accept the 
Je^itrthat we and oS environment are constantly changing and we permit 
ourselves' to be part of that change process. 

Level li 

WE (Interpersonal) 
N 

5. Discovering relationships 

6. Developing advocates 

7. Bui ld'ing support systems for change 

• 8. Expanding and "exercising poWer beyond self 
Rpvnnd self most of us will also find power in relationship with other 

"and ---f^Tbgl...- "Aj.such b?«E^t? , 4^2^•• " • 

ahu +n i-utpn attentively to others (clients) and be able to relate 
?He?r n«ds t"?Ke HwcM available. Me must be able to work on J one-to- 
one baslfln small groups, and. 1n a larger context. Most Important, we 
Zt tllu bj ISabl^sbing'trust relationships ^^^SSSSnff 

in other individuals, groups and organizations. 



Live! Ill 
US (Intergroup) 

9. Maintaining a national coalition 

10. Activating. political/social systems *f 

11. Engaging in united 5 efforts toward change 

12. Intervening in the executive, legislative, or 
judicial process./ 

whi e p^vldinq the appearance of purposeful act vity. Tappnng nto a 

cower of such united efforts towards chafae, 1t can pever replace xne 
initiated change at the .grass-roots or conrnunUy level where Individuals 
stiV I have a sUfflcl^ degree of prlmarin^ss to make genuine inter- 
personal comnwn1cat1on possible. 



4. Relating to and empowering sejf 



3. Responding In • procass-orlented way 

2. Inviting personal growth 



5. Discovering relationships 



6. Developing advocates 



7. amdlng support system 
for change 




1. Expandlng our own potential 



12. Intervening In the 
executive, legislative,, 
or Judicial process 



11. Engaging In united 
Lfc. efforts toward change 



10. Activating political/ 
social systems 



3. Expanding and exercising 
power beyond self 



g. Halntalnlng a national coalition 



The Identification of C hange Resources' 

One of the most important skills in the networking' process is being able 
o 8 tSlntlfy^nd use the human, nonprint and print resources available to 
us. 

A. Human Resources 

The human resources network can be an i nval uabl e tool to faci 1 

■ Include consulting organizations such as the Offace of Education, j 
. Nat oSSter for Education Statistics; Resource Center on Sex • 

Eilfln Education; American Council 'on Education; State and Federal 
• aSencleS; research 'and development (R &D) centers In academic insti - 

?2tlSns! , ^^^.l-«4^lMt1on«i and other school systems, to 

name only a few. :. :->4 

/ . ''NY 

B. Nonprint Resources " * 

In an age of electronic technology, Increasing .™* B, ^?Jf l *! T £ 

slides ' . 

■fS^iSlSl^SSSal cSSE Nailonal Information Center, for 

Network (WEECN). ; ; .,>• 

/ '• • ' / 

C. Print Resources 

' iShSses Save done e*t*ns1ve work '^^Xt'lt 5? 



Cautions and Constraints 



It goes without saying that networks can b< 
and an Important tool to. gain access to in1 
contacts. At the same time' "It would be na' 
potential cautions and concerns that relat< 
For example, not all individuals view netw< 
or bonding process. Until recently many w< 
tratlon rarely thought about the "need for ! 
because there afe so few jobs open to womei 
education *or business management that they 
one another and. became rivals rather than i 

Second, networks are closely linked with p< 
capacity to Influence behavior. Power rel< 
for creating feelings of resentment and mi 
those "who feel powerless. Many Individual 
themselves becoming uncomfortable 1n the,p 
who emanates- positive ego-strength. No ch 
occur until new power 1s generated or old 
processes require careful negotiation away 
win-win strategies. Such strategies are w 

Lastly, there 1s a fine line of interconne 
interpersonal and Intergroup levels within 
1s critical to know with whom, howrand whe 
Women seem to have a more difficult time d 
various levels of exchange and, as a resul 
priateness of their actions or behaviors, 
mon, particularly for women, who have recei 
support from other women, to expect that s 
tance 1n other personal or professional pe 
Individuals set themselves up not only for 
but may also be paving the way for outHgr 

■ * 

Conclusion 

In spite of some of the obvious cautions a 
to stay and certainly need not become a w^ 
ends. Rather, networking can become an el 
benefit. Today, women can reap the benefi 
following "suit and buildirtg their own supf 
of this spirit of collaboration arevlimitl 
nurturing our universal goals of equity. 



Overview • • 

wn nnp ran effectively embark on a quest for change without building in 
She needed eJalullionprScesses which, if comprehensively applied, can 
.assist in:- 

• the setting of projected, priorities and goals; 

. • the establishment of appropriate starting point(s) and 
' activities; 

the outlining of necessary critical P^!°jJ nter1m i 
. » milestone accomplishments for which to strive, . 

• the determThing of checkpoints for internal consistency; 

• the gathering of dataffdr use, in programmatic/process 
decision making; 

• the confirmation or the negation of progress and/or 
efficiency; and . 

• the uncovering of ongoing needs/directions. / 

Evaluation can be ongoing built Into the ^»^£W£B!]J, 

ness. f * , / 

disregarded. The *Jve resu us or 7 ^ haye h 

• SSffi^^^SW^SUj an evaluation; it is essen, 
• * • tia? ?o*anaiyze an5 use the results of an evaluation. 



Ideally, the evaluation design applied to the various sex equity components 
outlined'as needs by the district/university/college^ill be one which 
interacts with all program stages; is continuous; and reveals Pertinent 
data which is used for establishing directions for new plans and actions. 
This 'part ofWter II will attempt to- help the reader learn about the 
effective wayl eSaluat'ion .principles/activities can be designed an J applied 
to better achieve sex equity in educational settings. Further, attempts 
will be made to aslist the reader -in understanding how data gathered^ , a 
Result of such activity can best be used in order to augment desirable 
change, establish productive -networks, and/or utilize resources. 



THE EVALUATION PROCESS 



ERIC 



CONSIDER THE PROGRAM 

As stressed in "both the change and networking sections of this chapter, 
all planning and 0 development begins with analysis activities. To 
created model for program development, one must determine direction(s) ; 
- establish needs; recognize constraints and take steps to negate, ob- 
■ viate eliminate, or reduce them; consider alternatives; deve op^or 
secure 'the deeded 'resources; plan what will happen; and recyc e as 
. riecelsary? Analysis is followed by synthesis (implementation) and 
evaluate , and culminates- with additional analysis A schematic 
diagram reveals the systems model so prevalent in today s industrial, 
scientific and educational processes: 
PROGRAM MODEL 



1.0 "* . 
Conduct 
Analysis/Needs 
Assessment . 



2.0 

Establish 
Goals and 
Objectives 



3.0 

Consider > 

Constraints/ 

Alternatives 



4.0 
Plan 

Program/ 
Activities 



8.0 

Analyze 
and 

Recycle 



7.0 

Assess 

Growth/ 

Efficiency 



6.0 

Implement 

Program 

Activities 



5.0 

Secure/Develop 

Needed 

Resources 



Usino this model, an application for achieving sex equity in educational 
programs might include the following considerations/action steps: 

1.0 CONDUCT ANALYSIS/NEEDS ASSESSMENT 

1.1 Accept assignment to design/implement necessary steps in 

order to achieve sex equity 
1 2 Review the laws /mandates regarding sex equity \ 
1*.3 Ascertain all ramifications for the district/college in 

1.4 Ascertain the current levels of compliance/commitment/ 

practi ce , ' . 

1.5 Determine areas of deficiency/ noncompliance 

1.5 Report to policy-making bodies 
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ESTABLISH GOALS AND OBJECTIVES 

2.1 Prioritize needs 

2.2 Set general goals 

2.3 Set general objectives 

2.4 Set specific objectives 

2.5 Plot timelines/critical products 

2.6 Review for comprehensiveness 

2.7 i Report to policy-making bodies for approval /comment 
CONSIDER CONSTRAINTS/ALTERNATIVES 

3.1 Rank objectives and outline possible approaches/requirements 

3.2 Establish fiscal data for all alternatives/requirements 

3.3 Consider other constraints (organized resistance, lack 

of commitment, etc.) 

3.4 Determine feasibility 1n light of constraints 

3 5 Outline all alternatives, noting pro/con positions 
3.6 Review for comprehensiveness; recycle as necessary 
3.7- Report to policy-making bodies for approval /comment 

PLAN PROGRAM/ACTIVITIES 

4.1 Determine target population(s) 

4.2 Design program components 

4.3 Prepare specific -programs /activities 

4.4 Establish timelines for implementation • 

4 5 Review for comprehensiveness; add or delete as necessary 
4.6 Report to policy-making bodies for approval /comment 

SECURE^DEVELOP NEEDED RESOURCES ' 

5.1 Review and critique existing resources (human, print, and 
nonprlnt-j- • '« . - A \ 

5 2 Contrast to resources noted as being necessary 1n 4.0 
5*3 Determine needs for purchase, contracting, and/or de- 



vglopn)Gnt 

.4 Buy, contract and/or develop resources as necessary 

.5 Schedule for use in accordance with timelines established 

5 6- Develop evaluation process for resource validation 
5*7 Report to policy-making bodies for comment * 

IMPLEMENT PROGRAMS/ACTIVITIES . 

6.1 Plan and, contract for on-site arrangements 

6*2 ' Conduct programs/activities , . . . 

6 3 Evaluate prScess/product/context of each/all sess ons 

6 4 Analyze data gleaned; recycle as necessary, as possible 

6*5 PreDare a chronicle of al T. Implementation efforts 

6 6 Re?o?rto policy-making bodies as an Information item. 

6*7 Provide for follow-up services as needed, as possible 



7.0 ASSESS GROWTH/EFFICIENCY 

7.1 Review all evaluation efforts 

7.2 Apply post-assessment Instruments as possible, as necessary- 
7*3 Prepare data 1n orderly, comparative format 

7.4 Submit | data to program managers/policy makers 
7*5 Be available to Interpret results 

8.0 1 ANALYZE AND RECYCLE 

8.1 Consider all data v 

8.2 Contrast to objectives and gpals 

o 8.3 Ascertain degree of effectiveness .... . K * 

8.4 Note areas of deficiency; remaining goals/objectives to be 
accomplished 

8.5 Prepare and deliver reports 

Once these or other action steps have been established, then the Inte- 
grated evaluation design can be outlined and discussed. 

DEVELOP AN INTEGRATED EVALUATION DESIGN 

The sex equity components which will have to be Included in any 
Implementation of the progranmatic. process outl ines on the pre- 
ceding pages are charted bfelow. Jhe scope and intensity of any 
program development, process implementation, and evaluat on pro- 
cedure will be determined by (a) the level of understanding and 
conmltment of the people in power and the Peopl^charged with 
carrying out the task of achieving some degree of ^ex eq uijy. (b) 
the existing climate for change 1n the area, and (c) the skills 
potent ial of all involved personnel. 

COftfONENTS^OR DEVELOPING SEX EQUITY 



SEX EQUITY IN EDUCATION 



LEGAL COMPLIANCE 
MINIMAL COMPLETION OF: 

• Procedural Requirements 

• Self Evaluation 
. Policies 

- Programs 

- Practices 

- Processes 

• Grievance Procedures 

• Employment Practices 
(Affirmative Action] J 



• Assurances 



f % Policy , 
, Making Bod lei 
'Boards. Regents 

r e Central Admlnls- 
/tra tors' - Presidents. ^ 
'Superintendents. Executlvi 
/Staff Members 
Site Administrators - Oeans. 
^/Principals, Registrars. 0lse1p1.1jL 
^"/arfans. Athletic Directors. Department 
1 Chairpersons 



TOTAL COMPLIANCE • 

• COMPLETION OF ALL LEGAL STEPS PIUS 

Optimal Infusion of Sex Equity: 

Knowledqe 
• Concepts 
- Attitudes 
Skills 
Programs 

Into all Activities/ 
Beliefs/Practices of 
All Target Popu-. 
1 at Ions 



TARGET 



POPULATIONS 



/. instructional Perso..ne1 - All * 
Counselors. Pliysleal Education Staff. Athletic Coaches. 

Vocational Educators 
Staff - Support. Food Service. Locker Rocs and Maintenance 
/• Students - All enrolled I Student Body Leader,. Athletic Tea. Captains^ 
/Publications Editors. Cheerleaders, and Band 
. CoMunlty Hwbersetl.aHW.and Those In Leadership Positions 



«MT. 



KNOWLEDGE 



ERIC 



Determining the requirements of the mandate, the temperament of the 
Ss target populations the level of fitment regarding t 
achievement of either the letter or the spmt of the law, the current 
status of sex equity, and the remaining sex equity needs of the dis 
Tr ilt unVersUyVcon'ege will logically lead S^jTSSS^thfgJSSth 
noroccarv activities. Droqrams and processes which can foster tne gruwui 
ofTa STLfST 'tfthe^rget Populations toward the ach eve«„ to sex 
eauitv The wise use of all resources and the application of an inte 
a?ated'evalSat on process can promote progressive growth and help d% 
temine Xe level If achievement in each of the related developmental 
sex equity components. 

Specific evaluation concerns related to each of the milestone program 

components could include: 

1.0 CONDUCT ANALYSIS/NEEDS ASSESSMENT 

• What are the requirements of the Federal and 'State laws re- 
lated to sex equity? , . 

■ - What are the current interpretations of these laws? 
m Has the possible impact of these laws been assessed for all 
of the people, programs, policies, and processes associated. 

. Shat iStJSilS/JShod,. of evaluation are available for use 
in determining the initial levels of compliance? 

• Havfairelemlnts been considered in the assessment of,this 
initial level of compliance? - 

• What kind of report should be made to the policy makers re- 
5 garding these analysis steps? 

2.0 ESTABLISH GOALS AND OBJECTIVES 

. What criteria should be used to establish the Priority 

needs areas (required by l^reJl^d_^othe^ 

. Usina^hrranke^needs as a base, what general goals and 
ob ecti5es mu t be Tet (achieve basic compliance? develop 
a workable grievance process? restructure pay scales and 
athletic programs? etc.)? , , r ■ 

• Rev ew ng these goals and objectives, what specific 

* objec? vis must be addressed first (basic comp lance - 
procedural; basic compliance - self-evaluation; basic 
comDliance - assurances; etc.)? 
. SXng at the needs, goals and objectives, what is^a 
feasible timeline for the accomplishment of the heeded 
obiectives? What products must be developed.' 

• Hit a 1 the facets been considered necessary informa- 

• ¥ V o , a altUu e des ■ skills development for all tar ge ^ popu- 
lations; activities for thd achievement of the letter/ 
SDirit of the law; necessary evaluation procedures; etc.)? 

. Can Ihese data be succinctly prepared and presented to the 
policy-making bodies? 
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CONSIDER CONSTRAINTS/ ALTERNATIVES • ' 

• What criteria should be used to rank the approved goals 
and, more Important, the necessary objectives (deve.op 
1n accordance with due dates according to the Federal 
regulations? work from policy-making level to general 
public level? work from teacher level toward policy-maker 
level? achieve classroom practices equity, then work 
toward employment procedures equity? etc.)? ^ 

\m What are £ll the possible ways of achieving these ob 3 ec- 

Which wavs are -more feasible (cost effectiveness, avail- 
ability 6f resources, related to other priority concerns, 

• Wh1ch ? ways are Impossible (too costly, not acceptable in 

light of community mores, etc.)? ; » . 

• Who will prepare the pro/con report? riow can the data be 
best presented? Have all .possibilities been explored? flave 
all constraints been listed? Who will be best qualified 

to respond to board- inquiries? / 

PLAN PROGRAMS/ACTIVITIES 

• In accordance with the approved alternatives, ;Nch°ft he 
populations will be served (policy makers, instructional 

. KVikU 0 ^^^*^^! most? What do they.need , 
first? {evaluation? Information awareness activities? 

. ' ^w'wnrtne^fect^c^programs/actlvitles be conducted 
(lecture and discussion? a two-hour experience with case 
stales? a film and panel? a series of Workshops which 

bu1-ld--fT-om-simp-le to-complex-coverage-of ^eed^ 

■ o^^nn a +titnHp hulldlna. and skills developme 



t1onVocess1n{j, attitude building, and skills development? 

' wSenwill these programs/activities be offered .(after work 
on a volunteer basis? during work on a time-release basis? 
at regularly scheduled meetings? etc.)? 

• Have all necessary components been considered? What needs 
?o be add^d or deleted? Do components relate to the model 

0 (letter/spirit) an* will they guarantee the development 
of the desirable skills, attitudes, and knowledge of the 

. BSrt'e^lIatjSn'proce^'should be built into the program/ 
activities (formative? sunmative? related to instruments? 
observations by external observers? formal? informal? 

' • Uhat^reDorts are necessary for the policy makers? Who . 

will 5o P ?hem? ^en (Periodic? interim? . summatlve only?)? 

0 SECURE/DEVELOP NEEDED RESOURCES 

• What resources are available (human, print, nonprint) arid 
whlth would be most suitable for use (in evaluation use 
of ^referenced tests, questionnaires, observations, 

logs, etc.)? - •. v 



What other resources are needed and -where .can they be 
nhtained (develop? adapt? review and validate? etc.;.' 
> Wtat San oHal datibn should be used to affirm/critique 
tM forces selected for use (internal/external appli- 
cations or observations? use of instruments? other? 
etc ) 7 

• Who 'will contract for the needed resources? 

• What a ternatives are "available for back-up Purposes? 

• . Have all timelines been met and are all necessary/desirable 

. KirSS^tl^hould be summarized for presentation to 
the policy makers? ' ,- 

IMPLEMENT PROGRAMS/ACTIVITIES 

•* Were the sites used and services received adequate and cost 

5a?the V ?low of activities logical , -jeaningful , and^compre- ' 
hensive enough to contribute to the fulfillment of the , 

I Serl tte sktlls/attitudes/knowledges of the target populations 

suitably increased, maintained, and/or enhanced? 
I ZtZSnX^U^f the progre./.ctivHy were 

. to be repeated? Why? . . 

u auo a n nprtinent data been collected.' * 

• ^ ?he foKt "or reporting the data clear and concse, yet 

UnaTfndtators for follow-up services are revealed in the 
. data? 
ASSESS GROWTH/EFFICIENCY" 

What treatment of the gathered data is necessary to ready 
Them ^ review (descriptive statistics? inferential statis- 

. wnat ? fSmat ? 3hould be used in order to display the" data 

anecdotal statements? narrative descriptions? etc.)? . 
. when should tSe data be submitted for review? Who will- be 
available to interpret the data? „ 

ANALYZE AND RECYCLE 

I Ivt -SI ^^ore^eo2c^nlhypotheses/facts/f^ndin g s been 

. S^lslrT'c^ar soTM'to ascertain the 
decree of effectiveness and subsequently the rernai-nng tasks 
border to achieve the original goals/objectives? 
. Z°can r be°t provide the "^follow-up services 
• What evaluation processes will be used as.pari or » 

. atfSSTSto Veported to the policy makers? 



• What remains to be done? 

• What recommendations/data should be share d wi th the policy 
makers? 



APPLY THE DESIGN 



Once "the answers to the questions on the' 1 preceding pages are obtained, 
the design fo? the program, process and evaluation procedures takes 
subsS!* ^ form. ""If ft fs decided that achieving the spirit as well 
ITtle letter of the law fs to be the goal, an all-out effort to as- 
5r^S2%rt sex equity attitudes, knowledge 1 eve J • jnd skill 
of each and all of the target populations will become a priority. 
would be followed-by the implementation of a planned, sequenced sen e? * 
o? appropr? ate activities designed to prod the apathetic or hosti e re- 
raVritrants assist the hesitant, urge equity advocates to new heignts, 
andf in SS^ralV uJlfSmly aid,ail people in the elevat,on of the r 
attitudes, level of knowledge, and skills potential . 

The application of evaVatio/ procedures would be essential to Jhe sue • 
cess of these initial steps! Simple or complex criterion-referenced 
felts addtfed nal questioniires, observation checklists, ogs and on- 
c?to ^citations miaht all* be used as a means to determine initial, 
, ? rirof SnSfng levels of attitudes skim and^owl edge De- 
cisions regarding the most, urgent needs, .^^'""VJUult 0 f 

objectively obtained. - 

^^^^^^^ - ?S 

of til metSod of orglnization. applied to the process, the ««h of the 
communications/public relations program related to the cause, «d(or _ 

X^r-o^ 

the use of observations and random samplings, and for successive 
approximations. 

When aDDlvinq the design(s), e'valuators must take steps to ensure that 
t^ evllualfen procedures are well planned, thorough, and conducted at 

Te opportune moments if comprehensive, ^a»9gj^2:VSIa"lSaS ' 
ohtained Waiting until the end of a conference/meeting to evaluate 
tKe oplSing sessions may mean that ^reactions of those who were , 
H?ccaH«;fied are not recorded. (Records of conference attrition may De 
s anif clnfand should be obtained.) Likewise, asking all participants 
to 9 eva Satelach session of a three-day meeting may be resented by them 
and mav skew the input. (Consider the use of external evaluates or a 
sheeted random sample.) Deciding on the best method of app ^"9 the 
evaluation design and striving to maintain the delicate balance of par 
tlSS^nvSiSSent which can ensure valid results are critical to the 
success of the evaluation process. 



/ 

Resources for suitable instruments applicable to the achievement of 
III e^ity are available through the American Institutes for Research - 
. WEEA project for process evaluation pre-postmeasurement nstru- ( 
ment development. The address to use when seeking their assistance is. 

East Coast , Coast 

1055 Thomas Jefferson St. , NW P.O. Box 1113 

Washington, D.C. 20007 Pa Jo A J*?, £A 9.4302 

(2021 342-5000 ( 415 ) 493-3550 

■ Co-director: Dr. Dorothy Co-director: Dr Carmen J. 
• . Edwards Finley 

t USE THE DATA/RECYCLE _ % 

If formal evaluation procedures are applied, the data gathered will 
orobablv have, to undergo some fornf of statistical treatment before^ - 

L descriptive <iata can be used to determine trends, status, 
freaScy of incidence, and the range or scope'of performance/reaction. 
" - Inferential da?a may assist the evaluator in making deductions re- 
garding the effectiveness of the programs,* processes, and/or products. 

Snnhi Seated evaluation designs*could be developed which, when cor- ^ 
reft y mp^menSd and analyzed, could reveal: whjch students (orders 
of nihpr taraet aroups) are realizing achievement and benefits from the . 
Droaram of acti vi ties ( 1 earni ng to distinguish what isr discriminatory or 
RS behavior Tetc.)\ which Components of I^^XlStlSs 

unfeeling colleagues', etc.). - 

Once the data have been gathered and ^^^v^-^^J^fSrthe^" • 

•Se^rred^^ 

IJSii??p! e a in-service, policy development, public relations 
EQUITY. 

SAMPLE SEX EQUITY APPLICATIONS 

■ : 

Items ; ,to include are as follows: 
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DISTRICT COMPLIANCE WITH TITLE' IX 

, (Title IX of the Education Amendments 'of 1972 
Prohibiting Sex Discrimination 1n Educatloh) 



; . ' • YES NO / 

A. 1. Does your district have a Title IX coordinator? _ 

2. Have the name, address and telephone numberof 

your district Title IX coordinator beeff sent to , 
all students and employees in the district? 

B. 1. Has your district formulated and disseminated its , — 

nondiscrimination policy statement to students, 
^parents and employees? 

2. Has your district published its nondiscrimination _ 

policy in the local newspaper and in the newspapers 
and magazines -ppi&ted by the district or the* students? 

Has your district noted its policy of nondiscr1mi r ^ 

nation on the following: (a) application forms; , 
(b) announcement of available positions; and (c) hand- v 

books for students and staff? ; 

Has your district adopt^l^ance procedures pro- _ \ — 
vlding prompt and equitable n£o*it*onrtof student 
and employee complaints? \ 

Has your district published its grievance proce- 

-dures-so rtbey are knowrrto al T of the students , 
parents and employees?' 

Has your district conducted its self-evaluation? — — r 



3. 



i. 



2. 



1. 

2/ Has. your district modified policies and practices , 

' ^ not in compliance with Title IX? 

3 Has your district completed the report on mddifl- — , 
I cation and remedial steps taken to eliminate 
effects of discrimination? ^ 

A Has the coordinator or compliance officer Involved 

staff, students and community members to help e 
examine different aspects of the district's policies 
and practices to identify any practices that are 
discriminatory on the basis of sex? 

5 Has your district completed the assurance form that — 1 
9 is required with all applications for Federal finan- 
cial assistance? . . . ■ . * 



SCHOOL DISTRICT: 
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When pursuing the spirit of the 1 aw one would use the basic question- 
naire noted above and additional items =" C J as . »t or roles (coun . 

pliance, and so to* tn * i^ee bttmn « r issues are now being 

b»i"SHS& e S3 r S Ml'SS Jff&H- Institutes 
for Research' WEEA project. 

The process 1^ 
'SSSlSSSSr'A'SpuS^ /type of evaluation Allows: 



SEX EQUITY— READY OR NOT??! 
Gavilan College, Gilroy, CA 



Sponsors: Project SEE 

San Benito County Office 
Gavilan College 



EVALUATION SHEET 
. April 6, 1978 



Please respond to the following items and leave with the conference staff at 
\he conclusion of the last session, thanks! 



\ 



No; 
Help 



1. WORKSHOP IN GENERAL 

2. PACKET MATERIALS 

3. GENERAL SESSION - A.M. 



\ 

4. INTERESt\eSSION (Mark One) 

. physical Educators/Coaches 
•ft . Counselors/Instruction 

. Administrators 
. Students \ 

5. GENERAL SESSION - P.M. 

6. JOB ALIKE TABLE TALKS 

t 

7. FILM FAIR 



\ 



:ul 



Si FACILITIES 



ADEQUATE 



2 

2 

2 

2 

2 

2 

2. 

2 

2 

2 

4 

2 



Helpful 



Very 
Helpful 



w NOT ADEQUATE 
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CAUTIONS AND CONCLUSIONS 

' ' Evaluation -processes are giverf credibility/validity In direct proportion 
' ? to the persons who- conceive the design, implement the process, and apply 
" * the results. Care must be taken to avoid making global deductions from . . 
minimal input; to cite only the facts which have a statistical basis, to 
' define the population invol ved and ,to avoi d over-general izi ng 1 nf erred 
hypotheses; and "to acknowledge the relative strengths. and weaknesses of 
• the design being implemented, the instruments being used, and the causa- 
. live factors for obvious/subtle variances (e.g. , poor timing for applipa- 
- HW of the instrumerit5~ skewed audience . dominated either, by a hostile or- 
- by an advocate group). " • . ' 

' Jh these days of ; accountability, more people are attuned to the merits . 
of ongoing evaluation. In sex equity, the level of commitment to the 
i ssue wi 1 1 determi ne the extent of the evaluation process. LETTER or 
, SPIRIT of the law?' 1 Advance with gusto or advance with caution? Involvec - 
o'ne group or involve all groups? tfork only on attitudes or work on the V. 
.'three necessary components of. attitudes, knowledge, and skills? Equity 
•< as TrSsult of^ar/threat'or equity as a result of creative planning/ % 
management -and tbtal program infusion? The choices are there formal!. . 
; Those who wish to move TOWARD EQUITY will master the skills of CHANGE, 
NETWORKING and EVALUATION so progressive efforts 1 nvol vi ng all , the peopl e 
will make measurable. 'progress. 

» ,. 
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People dealing with Title IX have basic questi 
philosophic and/or theoretical nature K for whi 
This chapter attempts to give answers, to typic 
to the general, areas of: • 

A - The .Law" " ' ° - Money 

- B - Procedures . E " .Ins tin 

C - Attitudes . ' ' F - Other 

It is anticipated that these answers are good 
may be tempered/modified as more court preced. 
the bffice for Civil Rights (OCR) clarifies ^tl 
interpretations, and as the true ramifi cation 
emerge through the tests of time and applicat 

Many procedures outlined in Section B have be 
developed by Dr. Shirley D. McCune and Ms. 11a 
Resource Center on Sex .Roles . n Education (no 
Center on Sex Equity) in Washington, D.C. Th 
permission'and readers seeding a thorough Ipd 
ment of beginning attitudes/knpwl edge/ski ills 
secure and read the series of booklets isted 
through the Government Printing Office IGPy;. 

Title ; 

1. "Title IX: Selected Resources" 

2. "Complying with Title IX: The First 

Twelve Months" ■ • ^. 

Shirley McCune and Martha ^Matthews 

3 "Why Title IX?" 

Martha Matthews and Shi rl ey McCune 

4 "Identifying Discrimination— A Review. 

' of Federal/ Antidiscrimination Laws and 

Selected Case Examples" 

Shirl;ey McCune and Martha Matthews 



Stock # Price 



Title _ 

5.' "Complying with Title IX: ■ 017-080-01672-9 $2.10 

* Implementing Institutional Self- [ \ 

Evaluation" j 

Martha Matthews and \ \ 

; Shirley McCune • \ 

"6. "Title IX of the Education Amend- ,017-080-01673-7 .45 

ments of T972--A Summary of. the 
implementing Regulation" 

7. "Equal Educational Opportunity" 017-080-01674-5 .35 

Poster « . 

8. "EquaV Employment Opportunity" 017-080-01675-3 .35 
Roster 

9. "Competitive. Athletics: In Search . 017-080-01713-0 2.75 
* of Equal,. Opportunity" 

Margaret Dunkle 

10. "Selecting Professionals in Higher 017-080-01708-3 1.30 
" - '« Education: A Title IX Perspective" 
Emily Taylor and Donna Shavlik 

11 "A Student Guide to Title IX" .017-080-01710-5 2.00 

Myra Sadker and Elsa Bailey 

12. "Title IX Grievance Procedures: An 017-080-01711-3. 2.50 
— Introductory Manual" 

; ' Martha Matthews and 

, / Shirley McCune 

"Title A and Physical Education: 017-080-01712-1 1-40 

A Compliance Overview" 
, Adapted by the Resource Center 

from ; material s developed by 

Marjorie Blaufarb ; 

14. ^implementing Title IX: A Sample 017-080-01709-1 3.75 

- V ~ Workshop" ^ • • 

Shirley McCune, Martha Matthews, 

Kent Boesdorfer, Joyce Kaser, and 

Judy Cusick^ 

C Other relevant 'data/items are released on a regular basis by the GP0. 
/J ?Se?es?ef parties will want to obtain a regular listing of available 
h\ titles, from: • . ' 

^ " ' Superintendent of Documents ^ , 

' u. S« Government Printing Office 
■,<■■-■■-■■■ North Capitol , G & H Streets, N.W. , 

' : : / Washlnaton, D.C. 20402 / 1 

><■■■■ Telephone 202/783-3238 



/. 
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ATheLaw 



'.'/'.' 

T/itle IX is a Federal law passed in the Edu- 
cational Amendments of 1972 by the U.S. Congress. 
The intent of the law is. to prohibit sex discrimi- 
nation in federally assisted educational programs. 
F.ina! regulations for the law were published. on 
Mav /27 , 1975 . These regu 1 at i ons became ef f ecti ve 
on July 21, 1975, following a 45-day period of 
congressional review. The regulations require 
that institutions covered under the guidelines 
must be in full compliance with the law no <ater 
than July 21, 1978. 

The law speci f i cal ly states : 

J » Mo person in the U.S. shall,, on the 
basis of sex, be excluded from participation in, 
|be denied the benefits of, or be subjected to 
'discrimination under any education Pr°9 ram „ 
activity receiving Federal financial assistance. 
The regulations cover all aspects of sex discrim- 
ination in school with regard to admissions, 
treatment of students, and employment practices. 

/ Since the passage of this law, the response 
by Educational, institutions has-been varied. 
MarW have~taken the posture that Title IX is a 
Federal mandate to be ignored until «Jorced 
lOthers have taken the position that Title IX pro- 
Wd£ an opportunity for di strict. and postsecondary 
institutions to review all program offerings, 
'services provided, and employment practices so as 
/to ensure that philosophic tenets, policies, . 
/' programs, and practice^ are in concert^with* the 
law and, at the same time, educationally valid. 



Title IX is one law in a series of Civil 
Rights legislative action which has been developed 
to Guarantee equality of opportunity to all citizens 
of the Sued States Other relevant laws designed 
|| to further the causes of equity include: . 

' • Executive Order 11246 as amended by 
' 11375; 

• Title VII of the Civil Rights Act of 
1964 as amended by the EEOL Act of 1972; 

• Equal Pay Act of 1963 as amended by the 
Educational Amendments of 1972; 

• Title VII (Section 799A) and Title VIII 
(Section 845) of the Public Health Service 
Act; 

• Title II of the Vocational Amendments of 
1976; 

• PL 94-142; and 

• Rehabilitation Act 504. 

The law itself is quite brief and copies of 
PL N 92-318 from the 92nd Congress, session 659, are 
available from the Federal government. In addition, 
the rules and regulations were published in the 

Register , Vol. 40, No. 108, Wednesday, 
June 4, 1975. 

\ 

The law is enforced by the\ffice for CiviV Rights ; 
(OCR) which is a division of the Department of Health, 
StS and f Welfare (HEW). ; This^ffice ^ organized 

meht centers^ f or^al 1 xivil rights ^tiS^ f 

One' of toe s?ratogies for this delay has i^ded requir- 
?na each of the regional offices to file cop^Kf r their 
findings with the central office in Washington, BjCjjj 
I "o dlr to obtain approval before releasing t e fi^gs 
to LEAs (Local Education Agencies). Many times tne \ 
interrelations of the law have been inconsistent, whichx 
as e caused various regions oi the country to 

have different opinions regarding interpretations ot tne 
i guidelines. 
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David Tatel, Director of OCR, has issued letters 
? to various State Education Agencies (SEAs) throughout 
Sp country which indicate that these authoritative 
b die ts y t auotake the natural steps of enforcement 
regarding the law. Such steps would nc ude: (1) the 
observation of. school programs and policies by SEA 
field representatives as they conduct their normal 
business with LEAs ; (2) the perusal of pert nent bud- 
get items in keeping with the natural, auditing pro-, 
rases? aha (3) the release of timely press notices 
which' underscore the importance of the law and its. 
Sications for LEAs. ' Further, many SEAs have filed 
ft? Title IV Civil Rights Act funds in order to provide 
assistance in the, -area of sex equity. 

Many states have^also passed parallel legislation 
which calls for the elimination of various civil rights 
dSscHmiialions in order for LEAs to retain/obtain 
state funds for educational programs. These laws serve 
to reinforce and reemphasize the .necessity of adhering 
S the Federal laws. Many times LEA administrator 
respond to the state laws' with more rapidity than is . 
displayed ,in response to Federal mandates. 

While not an enforcement agency per se, the public 
itself often serves as the trigger for. most of the 
ctS 1 e'ftrcement of this and other laws . Van ou 
members of the public-parents, students, employees,. 
To^al constituents -.often observe- discriminatory 
behavior ii the schools and go through the specified 
processes for making the enforcement of the law occur. 
This would include: ■ 

••• • peaceful! negotiation/confrontation with 
school authorities which does not disrupt 

school programs; 

• official intervention with school authorities 
so that the grievance process fcas requ; .red 
by. law) is implemented and earned to fru- 
ition; or 

• official intervention through use of the OCR 
complaint process, which involves'the Federal 

■ government in the investigation and ruling 
•in Response to the specific alleged noncom- 
pliant activity(ies).* 
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Ideally the existence of an antagonistic force 
will not be essential for the adoption of nonsexist 
policies, programs and practices by the various edu- 
cational institutions. Practically, .however, it is a 
recoqnized fact that change takes place slowly and 
thus an informed and active public can serve as an 
important enforcement thrust. 

Title IX aids are available from multiple sources. 
As outlined in Chapter V of this book, there are many 
print, nonprint, and human resources from which any 
individual/group could glean insights regarding the 
law, its ramifications, appropriate strategies for its 
successful" implementation, and/or evaluation options 
which! when applied, co ; uld facilitate the achievement 
of sex equity. 

Learning as much about the law as possible, 
making changes because the concepts of the law have 
been adopted (and not in response to threat or 
mandate), reviewing the progress ^ regularly, and 
implementing ongoing action steps so total eq uity can 
be achieved are all. possible outcomes if the available 
resources are reviewed and effectively used. Estab- 
lish" nd a local advocate group which includes repre- 
sentatives of the public- community, parents, students, 
?rSfeSl!nal emplojees, policy makers, and educational, 
administrators -who, in turn take advantage of the 
prolific resources and develop the necessary skills of 
becoming change agents/effective ^workers could 
result in the positive implementation of Title IX am. 
improved programs/opportunities for all students. 

This book itself should become a m£or ^source 
W «;ex eauitv advocates. Gaining knowledge of the 
^?story of equUy! building;. skills i,n effective change/ 
netwS7king/evaluItion, learning about strategies 
related to a myriad of issues, and discovering sources 
for help should assist in the preparation- of well- 
equipped /well -informed practitioners/professionals 
who ?an effectively eliminate discriminatory behaviors 



related to Title IX. \ 



\ 
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BXProceduies 



What. steps are 
required of 
educational 
institutions- 
in response 
to Title IX 
"mandates? • 



Y 
\ 



\ 



* Specifically, all educational institutions which 
receive Federal funds, must:* 

• Acknowledge the law and file an assurance 

" form Certifying, compliance with the regula- 
tion; . 

Designate a responsible employee to coor- 
dinate compliance efforts and subsequent 
investigations/ grievances; 

• Notifv all students and employees of the 
Stent to comply,with the law and the name, 
address, and phbne number of the employee 
who will serve as the coordinator; ;/ 

• Adopt and publish grievance procedures which 
provide for the resolution of student and 
employee complaints; 

• include a pol fey- statement of nondiscrimina- 
r* iion on the basis, of sex in an announcement, 

k.,nntin rataloaue, application form,- 
^oteer'maSnafs useS'in the recruitment 
process of students or employees; 

* . Conduct a self-evaluation of policies ana- 

practices to determine their degree of com 
pliance with the regulation; 

• • Modify ftl policies and practices found to- 
be in noncompliance; 

initiate appropriate remedial steps to over- 
come/eliminate the effects of past/existing 
d?scHminations resulting from the noncom- 
pli ant policies and practices; and 

' . • Retain a record of all steps taken for a 
period of three years. 

mitral tteDS were required to be completed by 
October JS." 1ance «s required by 
July 21, 1978. . 
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What should 
be Included 
1n the self- 
evaluation 
process? 



The qualities of a good self-evaluation in- 
clude that the scope of the study be comprehensive 
of all elements of the* regulation, that the process 
used to Implement the study be all-inclusive of the 
persons/groups effected by the regulation, and that 
the self-evaluation be regularly reviewed and 
updated to ensure ongoing equity. The following 
checklist,* developed by Martha Matthews and Dr. 
Shirley McCune of the Resource Center on Sex Roles 
1n Education, provides specificity for the three 
components outlined above. 

EVALUATING THE TITLE IX SELF-EVALUATION 

o The following questions are designed to assist 
1n the evaluation of the Title IX self-evaluation 
required by the regulation to Implement Title IX. 
By July 21, 1976, education agencies and institutions 
receiving Federal financial assistance were required 
to: 

• evaluate their policies* programs, and 
practices for their compliance with 
Title IX regulation requirements 

• mociify them as necessary to ensure compliance 

• take steps to remedy the effects of any 
discrimination resulting from identified 
noncompliance 



This checklist is organized within three 
sections: 

' •*. The content of the self-evaluation 

• The process of the "self-evaluation 

•Follow-up and monitoring of the self- 
. evaluation 

(Note: The Title IX regulation established 
no particular requirements or standards for 
the self-evaluation, other than that it should 
Include the three components listed above. 
The questions 1n this checklist are based on 
general principles of evaluation rather than 
on legal guidelines. ) 



Used with permission. 
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1 . The content of the self-evaluation 

• ' '. \ 

Does the self-evaluation specifically cover: 



student access to courses: \ 

" ■ : i ■ \ 

-course admissions require- \ 

ment.s? • . 
-graduation requirements? 

-disproportionate course 
.enrollments? 

vocational education? 

phy s i ca 1 edu cat i oh? 

counseling: 

•-programs? 
-materials? 

-tests -and instruments? 
student treatment: 

-behavior and dress codes? 
-extracurricular activities?, 
-employment assistance? 
-health services/ insurance 

benefits? 
-honors and awards? 

policies, programs,, and 
practices related to stu- 
dent marital of parental . 

status? 

athletics and competitive 
sports: 

. -student activities and 
r programs? ' . > 
-personnel practices? 

financial assistance to 
students? 



Yes No 
[ ] 

[-] 

[ ] 

n 



c ] 
[ ] 
i ] 



t ] t 

D.3 f 
C\3 [ 

vr [ 

M [ 



[ V. [ 3 



[ ] [ 
[ ] [ 



[ ] C 3 



9 

ERIC 



62 



• employment policies and 
practices related to: 

-recruitment/selection? 

-promotion, tenure, 
layoff, application 
of nepotism policies? 

-rates of pay, extra- 
duty compensation? 

-job assignment and 
classification? 

-fringe benefits? 

r leaves of absence, 
including child- 
rearing leave? 

-terms of collective . : 
bargaining 
agreements? 

-certified staff (by 
specific position)? 

-classified staff (by 
specific position)? 

• Does the self- evaluation 
clearly specify the 
documents, publications, 
etc., • which were examined 
during the review process, 
and indicate the criteria 
used in examining each? 

• Does the self-evaluation include 
objective data to support its ^ 
conclusions, e.g. : 

rlist of course enrollments by 
sex? 

-description. of athletic 
programs by sex? _ . 

-survey of student athletic 
interests? •" 

-analysis. of disciplinary 
actions by sex over a 
sped f i ed peri od of time? 

-listing of tests and counsel ing 
instruments used, with infor- 
mation on male/female norms, 
scales, etc.? 

-other (please list): 



Yes No 
[ ] [ ] 



[ ] [ ] 

[ J [ ] 

C ] C r 3 

[ ] [ ] 



[ ] I ] 

[ ] C ] 

[ ] C 3 

[] C ] 



[] [ ]' 



[ ] 
[ ] 
[ ] 



I ] 
[ ] 
[ ] 



[ ] [ ] 



[- ] [ ] 
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Does the self- evaluation clearly 
specify actions taken/to be- 
taken when possible noncompliance 

is identified: . 

Yes No. 

-corrective actions? [ ] [ ] 

-remedial steps? v L J L J 

^Are~these acti6ns"generally: 



-appropriate? E 3 f n 

1 sufficient? - L J L J 



T^he process of the self-evaluation 

• Are the procedures. and criteria 
'■ used in the self-evaluation 

dearly specified?- - ; — L-J — L J 

• Are the persons involved in the 
design of the self-evaluation 

clearly specified? L J L J 

• Did they include: 

-staff with responsibilities in _ _ 
each of the areas evaluated? L J L J 



■students? 



[ ] [ 3 



-coimiunity: members? L J L J 

-persons with expertise on 

Title IX? L.J L J 

Are the persons from whom 

information was requested _ 

clearly specified? X J L J 

Did they include: 

-persons with diverse respon- 
sibilities and levels of 
responsibility in each of . . 
the areas evaluated? L J 

■administrators? L J L J 

-instructional/counseling 

staff? " ' 
-classified staff? L J L J 

-persons representing the 

various schools in the 

district? L J L , 

-students? r i T : 

-community members? . L J L J 

-persons with expertise on I 

Title IX? L J L.J 

Are the persons responsible 

for analyzing the information 

clearly specified? L J L. J. 



> Did they includes* • 

-persons with diverse responsi- 
bilities and levels of 
responsibility in each of 
the areas evaluated? 
-administrators! 
'. -instructional/counseling 

staff? 
-classified staff?, 
-students? 
-community members? 
-persons with expertise "on 

Title IX? X 

• Were all concerned persons in 
the district notified of the 
self-evaluation and invited- to 
submit any information they 
considered relevant? 

Follow-up and monitoring of the 
self revaluation • 

.• When corrective or remedial 
steps were required, were 
timelines and staff 
responsibilities for their 
implementation clearly - 
specified? 

• Were staff re'sponsi bi 1 i ti es 
for monitoring these steps 

-clearly specified? 

• Have all specified steps been 
implemented according to the 
appropriate timelines? 

• Are period it: updates of -the 
self-evaluation planned or 
conducted? 

• Is the self-evaluation or a 
record of modifications and 
remedial steps available for 
review and comment by inter- 
ested persons? 



Vac 

YeS 


NO 


C ] 


C 3 


C ] 


[ 3 






( > ■ 8 


[] 










[ ] [ ] 



C 3 C ] 



! \ \\ v v . 



C ] C 3 



[ 3 [ 3 



[ 3 [ 3 



[ 3. C 3 
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What should a 
good grievance 
procedure have 
as its compo- 
nents? „ 



When the grievance proced^e-cequirements 
of Title IX are considered, it is essential that 
the components reviewed include both the content 
of the adopted procedure and the process used 
for its iplementajion.. Educational agencies 
may have [understanding personnel who wish to 
effecttvdly resolve alleged noncomp.l l ant activ T 
i ties but who must adhere to, an instrument/ 
procedure 1 -which is. awkward--, incomplete or 
de&ignedlto confuse. the issues. Constrastingly, 
thl;procJdure may be specific and thorough but 
processes may thwart the intent and thus frus- 
trate tfje parties involved. 

A checklist dealing with. the steps which 



should be 
initiatio 
developed 



taken before, during, and after the 
n of a grievance process has been\ 
by the Resource Center on Sex Rol$s 



edificati 



in Education and is included here for the 



on of .the reader. 



EVALUATING .THE IMPLEMENTATION 
OF THE TITLE IX GRIEVANCE PROCEDURE* 

The Title IX grievance procedure required 
by the regulation to. implement Title IX may be 
eval uated I on two primary di men si ons : 

• its content 

• lis implementation . 



* The checklist is organized within four 

sections: y . 

■ •„■-■ . . i ■ ' . 

• pre- implementation 

• Filing and initial processing 
of! grievances . 

• Grievance processing V 

V \ 

• Grievance follow-up, monitoring, 
and reporting s 

(Note: The Title IX regulation specifies no 
. requirements for the grievance procedure beyond 
being "prompt and equitable." These questions 
, are based oS general principles of .grievance 
.proce-ssing rather than on legal guidelines.) 

*Used with'permission from the ResWrce Center on Sex Roles in Education, 
Wafhington! D.C., Dr. Shirley D. McCune, Director. 
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v Pre-implenientation 

< 

• . «Has a written Title IX griev- 

L - ance procedure been prepared ^ 
which provides for the' 

• '" • prompt and equ 1 tab 1 e reso 1 u - 

. tiion of complaints"* of sex Yes No 

i ^liriminatioh? [ ] L J 

M'vJ^aShe- Title IX grievance, 
^^rocediire ' Been reviewed to 

ensure. its cpmpViahce with 
' any 'existing standards 

specified by relevant state 

and local laws/regulations., 

contracts with employee _ 
s . organizations,, etc.? [ J L J- 

• Has the Title IX grievance / , 
procedure been reviewed and 
approved by institutional/ 

agency governance? * c ; [ J 1 J 

* ** '' 

• Has the grievance procedure or n 
a summary of the procedure been t 
published and disseminated to 

all students and employees? [ ] 11 

, 9 Have orientation or briefing' 
sessions been held with students 
and employees to ensure their 
understanding of the grievance 
procedure and its use? . I X L. -I- 

• Have all employees With respon- 
sibility for the implementation 

of the procedure been provided * 
briefing' and informations the 
prdcedure and the requirements 
\of the Title IX regulation? [ j L J 
* . . .? 

• Have persons serving as hearing ■* 
officers. been provided with basic 
orientation on grievance process- 
ing and ih-depth training on the 
Title IX regulation, interpre- 

. tation guidelines, and judicial 

precedents? L J I J 

V 

• Have the specific assignments of 
• i staff roles and responsibilities 

been made for all tasks within • 
the grievance procedure? L J L J 



• Have the respo 
the Title IX c 
delineated and 
these responsi 
dissemtnafed t 
and students? 

Filing and initia 
grievances - 

• Is information 
. nature of the 

cedure and the 
.... Title IX regul 
available t.o a 
students? 

• Has a form or 
developed whic 

: the infortnatic 
the filing of : 

• Can students < 
• grievances* at. 

convenience ai 

• Are .personnel 
assisting N?tu< 
in the filing 

• Is opportumt, 
clarification 
and for promp 
6Tliti<}>n of flr 
processing Ms 

• Do not if i cat i 
grievance sta 
and responden 
tion regardin 
responsibilit 
process? 

Grievance proces 

Are/timelines 
for promptnes 
the handling 
, step- of griev 

• Are stated nc 
cedures fullj 



Are grievance 4 hearings con- 
ducted according to specified 
procedures? 



Yes 
[ 3 



• Are records of grievance hearings 
maintained? L J 



No 
[ ] 



[ ] 



Grievance follow-up, monitoring: 
reporting 



and 



Are all grievance decisions 
examined for their implications 
for modifications of policy, 
procedure, or practice beyond 
specified corrective steps? 

Are all identified modifications 
and corrective steps broken down 
into their specific tasks, staff 
responsibilities, and implementa- 
tion timelines? 



C ] [ ] 



[ ] [ ] 



Are all staff notified of, their 
specific responsibilities: related 
to the implementation of modifi- - 
cations and corrective steps? L J L J 

Are periodic surveys and reviews 
made to assess the implementation 
of modifications and corrective 
steps and to identify any related 



problems? 



[ ] [ ] 



Are regular reports regarding the 
implementation , of modifications 
and corrective steps required of 
jill staff? ' \ L J 

Are records of grievances, griev- 
ance processing, and modifications 
and corrective steps maintained 
for a' three-year period? 1 ,. \ 

>Are alii detailed grievance records • 
(those jidentifying involved parties) 

.maintained on a confidential basis 
and without notation in student or 
personnel files? I J 

Is* a set --of open records regarding 
qrievarice resolutions and precedents 
(parties unidentified) availabTerto 
students, employees, and other 
interested "persons? L.J 



[ 3 



[ 3 



.[ ] 



J 




1 . 


l 


Yes/ 


1 No 


[ ]/ 

/ 

/ 


[ ] 


h 


[ 



V 



• Are regular reports of grievance 
precedents and compliance efforts 
disseminated to all students, em- 
ployees, and governance persons? 

• Are continuing assessments made 
of the understanding of students 
and [employees regarding Title IX 
provisions and the Title IX . 
grievance procedure? ; : /[ J [ J 

: ■ • ■ ■ " 

The content of a grievance procedure must also 
be reviewed for, its comprehensiveness,; specificity, i 
and scope so that /the requirements of the /law are 
covered accurately, the process is spelled out with 
clarity, and the Rights of all parties ar/e. maintained 
legally. An. appropriate instrument for such an 
evaluation follows:* / 
' ■ ' I 
CHECKLIST FOR EVALUATING THE CONTENT 
Of GRIEVANCE PROCEDURES / 

Listed below are a number of questions which 
may be used to evaluate the content off Title IX 
qrievance procedures and to determine/possible needs 
for modification. Questions are organized into three 
sections: initiation and filing of the grievance; 
processing of ihe grievance; and basic procedural . 
rights. Remember that these questions do not reflect 
Title IX requirements; they reflect /instead general 
principles of grievance processing. A "no answer 
does not indicate a violation of Ti/tle IX but it may 
indicate an area\where further specification is 
desirable. \ / ' & 



1 



Initiation and filing of grievances: 
Does the grievance procedure/: 

• Provide clear and adequate definition 
of who may gYieve, of what issues may 
be covered by, grievances', and of the 
terms used throughout the procedure? 

• Cover ill students and employees? 



Clearly state ttoe form /and procedure 
for filing of grievances? 

9 Specify any applicable; time limits 
for the initiation of a grievance? 



with permission frort the Resource Center ok S«jx Roles in Education, 
Washington, D.C., Dr. Shirley D. McCune, Directc- 



Yes No 

[ ] [ ] 

[ ] C ] 

[ ] [ ] 

[ ] [ ] 



s. 
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• Provide for assistance to grievants 

in the filing/preparation/ processing Yes No 
of a grievance? ! L J L J 

• Specify the responsibilities of insti- 
tutional/agency staff for the receipt _ . 
and initial handling of grievances? L J L J 

• Provide methods for informal and 
prompt resolution of grievances 

when further processing is not j 
needed? L J L J 

Processing of grievances: 

Does the grievance procedure: 

• State the number and levels of 
steps for grievance processing 

and the criteria for initial _ 
referral to each level? L J L J 

• State the form of grievance pre- 
sentation and processing (oral/ 
written; hearing officer/hearing 

panel;. etc.) at each step? LJ LJ 

• Specify the criteria and proce- , 
dure for the assignment and . 

initial hearing levels? L J L J 

• Delineate procedures and responsi- 
bilities for notification of all 

parties at each processing level? L J L J 

• Delineate timelines for all activ- 

ities within the grievance procedure? L J L J 

• Specify the procedures which shall be 
used in conducting grievance hearings: 

-amount of time allocated to, each 

hearing? j . u L J 

-amount of time allocated to each • 

party to the grievance? LJ LJ 



-right of each party to representation 

and assistance? L J L J 

-right of each party to present wit- 

nesses and evidence? L J L J 

-right of each, party to question wit- 

nesses? ' ' . - : L J L J 

-roles of persons involved in tne 

hearing? 1 L J L f 

-right of grievant to determine 
whether hearing shall be t open to 

the public? ^ ' „ L J L J 

-provisions/requirements for recording 

the hearing? ' ♦ L J L J - 



Specify any requirements for submis- 
sion of written information by No 
grievants or others? • '*) [ ] [ ] 

State the form and timelines for the 
preparation of grievance decisions?' [ ] [ ] 

Clearly state the procedures and time- 
lines for the grievant's acceptance 
or appeal of grievance^ decisions? [ ]. [ ] 

Specify the roles and selection of 
persons involved in gri 
processing? : 



evance 



Provide for grievant's access to 
relevant institutional/agency 
records? 



e ] e ] 



Basic and procedural rights: 
Does the grievance procedure: 

• Provide grievants with the right to 
appeal to progressive levels of 

' decision making? [ ] L ] 

• Provide assurances regarding the 
impartiality of hearing officers? [ ] [ ] 

• Provide for confidentiality of 
grievance proceedings if so 

desired by the grievant? L J L J 



[ ] [ ] 



Provide for the protection of 
grievants and respondents from -/ 
harassment and entry of informa- 
tion into .student and personnel / 
files? L ]/ L J 

Provide for confidentiality of 

grievance records if so desirfed / 

by the grievant? . : ' L J L J 



4 What about ' Prior to the Bakke decision., npy.s.ex equity 

affirmative advocates and even some OCR investigators were 

action interpreting the Title IX requirements with a . 

efforts? noticeable .pro/active affirmative act ion Pasture 

eTT . Classes with more than an 80 percent enrollment of 

one sex were suspect and merited a more probing i 
scrutiny. Employment ratios were reviewed intense. y, 
with. emphasis being placed on the reversal of obvi- 
ously skewed job categories (e.g., men dominate 
the administrative ranks, women the elementary 
teaching ranks; mostly men serving as athletic 
directors; women gravitating to lesser jobs, lesser 
titles). Since the Bakke decision and other 
reqional court findings, OCR has released an 
announcement that ratios and percentages are not 
incumbent in the Title IX legislation, but that 
educational agencies are encouraged to demonstrate 
affirmative action and remedial action as necessary 
to overcome the 1 past or existing effects of dis- 
criminatory policies or practices. Undoubtedly, 
there will be more litigation to test the degree 
of affirmative/femeaial action that is required/ 
. • - . . desired. 
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C. Attitudes 



1 How can positive Enhancing the development of positive ways of _ 

I. how can positive ..... f ee ii n q or acting about any subject is best 

"S5S n sex a ^shed'when the person (s) to be stlnnilated/mot - 

Pouitv in ' vated has a vested interest/ involvement in the issue(s) 

equity in .vateu Expecting a weary educator who has had little 

?Ule X iS act a ^nvoNemen^with students for an extended period 

I^ticular be - of time to think that it is necessary, desirable or even 

r desire to see change occur, then the administrators are 

- more apt to irfitiale ongoing change. Further, ifadvo- 
' ckte groups present the facts clearly and accurately 

Regarding what is and what should be, many dedicated, 
professional administrators will respond positively to 
* .the data, and discriminatory behaviors will begin to 
" ' ; be 'resolved. 

Ideally, simple knowledge of the law-- its concepts 
and the comparative data gathered during the required 
self-evaluation-should be an adequate lever to activate 
the necessary changes. Unfortunately, many people do 
2? S^oceed just blcause the theories are correct or 
knowledge of the need for change is present. Many 
reqS S 9 ?hat intervention/confrontation be in evidence^ 
* - so that the actions are .dictated and personal ^ability 

for initiating the changes cannot be addressed to the 
individual s who have the leadership responsibiltie^ 
In order to make this "response to threat a positive 
on^! many alternatives can be used as a strategy pool. 
Some of these would include: 

• Arranging to have a knowledgeable Title 

IX advocate who is a personal friend of 
the recalcitrant make .periodic visits 

v " . and/or social appointments at which time 

* subtle insights regarding the law can be • 

worked into the conversations. Following 
such activity with requests from other 
v ' community advocates for positive actions 
to eliminate sexist behaviors; 
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How can negative 
attitudes be 
overcome so 
apathy and/or 
detrimental 
activism can be 
"minimized? 



• Allowing knowledgeable," enthusiastic 

groups to plan and conduct awareness- t 
- level activities and training sessions 
where skills are actually developed for. 
all the people. . Building on this 
increased advocate group to do eyen 
more sensitizing and skills development; 

• Developing a planned program which cites 
the advantages of a nondiscriminatory 
society and presenting it to all possible 
audiences- public groups, professional 
gatherings, student activities, the media, 
etc. . Involving these groups in follow-up 
activities; and 

• Appealing to the policy makers to establish • 
forceful policy, thus obtaining commitment 

to the concepts of sex equity. Coupling this 
with follow-up evaluations of the progress 
made to achieve equity. 1 

Negative attitudes exist when there is lack of 
leadership due to lack of knowledge and/or commitment 
to an issue Negative attitudes fester and gain 
L°mentum S when ^criminatory -d/or biased behaviors 

ttm to L s and for "what's right" to evolve* naturally 
w 11 be waiting a longtime. Negative attitudes must 
be let held-on with positive alternatives, accurate 
information, and a forceful request for change. Should 
all ™sitive attempts to deal with negative attitudes 
V*\i Uaal steos should be taken with use of the . 
grievance process Ir complaint procedure, to eliminate 
any discriminatory behaviors. 

Further, many times the strategies outlined in q 
motion C 1 of this chapter can be applied to persons 
who So?S negative attitudes and exhibit biases, but do < 
not enqaqe in discriminatory behaviors. The adage of 
, "Shipping away one step afa time" is most apropos 
KeeJiSg the momentum and staying activ^are essential 
if neaative attitudes are to be reversed. Lastly, 
Jlrokina should be given to persons who exhibit growth 

Positive concepts/behaviors. Quiet encouragement 
toward jNsitive.cunw^ / thoughts/act ions which demon-. 
TtrZ a'wil ess ^"move S from negative behavior 

cerely by advocates who wish to make a difference. 



O 62 

ERIC 



75 



Once positive 
attitudes exist, 
what action steps 
are indicated in 
order to make the 
assimi 1 at ion of 
sex equity 
concepts a 
reality? 



If positive attitudes exist within the 
power base, then the strategies for the assim- 
ilation of sex equity concepts can be developed 
and implemented through authoritative directive, 
followed by appropriate training and evaluation. 
The training of individuals is essential so actual 
skills can be developed, tried, and evaluated as 
to their pertinence and impact. Needed skills 
include possession of: 



• A factual knowledge base of 

. Title IX and its requirements;. 

• The ability to discern what consti- 
tutes discriminatory or biased 

.iavior, a sexist environment, 
and/or %he subtle nuances that 
perpetuate ongoing stereotyped 
thinking; 

• Knowledge of available resources 
and how to obtain them; and 

• Knowledge about change factors/ 
strategies and how to personally 
design and implement effective 
actio steps. 

If the power base has not embraced the concepts 
of equity but an advocate group has, then it would 
be essential to explore the strategies. Outlined 
in C.l of this book before the suggestions noted 
above could be considered. Lastly, the following 
questions* might be asked and answered by any action 
individual/group when contemplating change: 

1 . What i s to be changed? 

2. Who is going to change or be changed? 

3. How will they be changed? 

4. Where will the change occur? 



5. When will the change occur? 



*Used with permission from the Resource Center on Sex Roles in Education, 
Washington, D.C., Dr. Shirley D. McCune, Director. 



63 



What changes 
must occur in 
teacher education/ 
certification if 
sex equity concerns 
are to be an inter- 
faced component of 
the teacher 
preparation/ 
licensing- process? 



When the answers to- these questions are 
revealed, then the constraints which might 
prohibit or inhibit the accomplishment of the 
tasks must be outlined and appropriate strate- 
gies for dealing with these barriers developed. 
Likewise, the factors which can assist in the 
accomplishment of the tasks should be outlined 
and pursued. ' The development of and adherance . 
to a reasonable timeline will assist in the 
change process. Little effective, lasting change 
occurs unless someone or some group plans such 
an orderly approach, rallies the resources, and 
recycles once the initial objectives are achieved 
so more long-range goals can be realized. 

Review of the staffing patterns at most 
colleges of education throughout the country 
reveals that men occupy most of the high admin- 
istrative posts and that -the number of male 
administrators /has increased and not decreased 
since the passage of Title IX. This fact alone 
does not automatically imply that teacher educa- 
tion programs are sexist. Review of the course . 
offerings at those same institutions, however, 
reveals that most programs have not infused sex 
equity concepts into the existing programs and 
only a few havl instigated programs dealing with 
sex equity concerns.' Further, while more and more 
states are requiring evidence of minimal compe- 
tencies for teacher certification, few, if any, 
require that teachers be knowledgeable of the 
Federal laws dealing with human equity mandates 
which influence the policies 'and practices of all 
educational, institutions which receive any Federal 
funding. " . » 

Thus, if sex equity concerns are to become 
interfaced components of teacher -education pro- 
grams it would seem that the governing boards of 
postsecondary institutions must adjust attitudes, 
set priorities, raise the awareness/skills level 

of staff members regarding equity requirements/ 

concepts, -develop program infusion models as 
examples, and establish minimal expectations for 
graduates which- include demonstration of knowledge 
and skills in the equity areas (race, sex, handicap, 
class, age, etc.). Strategies to accomplish this 
are included in responses to other questions in 
Sis chapter, as well as in the specific strategies 
suggested as responses to the issues identified in 
Chapter IV. . ._■ 



Likewise, if knowledge of equity require- 
ments is a desirable competency for teachers to 
possess, then teacher licensing bureaus/boards 
must initiate the legislative/administrative 
activities which could make demonstration of 
such Competencies a requirement for the certi- 
fication of new teachers and the renewal of 
those already licensed. Teacher centers, funde 
under PL 94-482, should also consider infusing 
sex equity concepts" in the program components, 
developed to update Local Education Agencies 
UEAs) staffs. „ 



. TOWAKD 
EQUITY 




B. Money Matters 



1. Is there money 
from the Federal 

• ^government to 

• implement this 
Federal law? 



■■•v 




\ 



There are no funds available for the direct 
costs If this law, such as dollars for increased 
coachijg supplements, uniforms for girls sports, 
officials' fees, or new instructional materials. 
There are, however, funds available on a compet- 
itive basis from" the Federal government for SEAs 
and LEAs as well as for individuals/groups or 
universities who wish to help in the sex*desegre- 
gation process. Regulations governing the ava.lab e 
Federal funds are published annually in the Federal . 
Register . 

The major existing funding sources* are the 
Women's Educational Equity Act (WEEA) Programs--a 
special projects division of the Office of Education. 
(OE) and Title IV CRA (Civil Rights Act) ^nds 
The WEEA programs currently make three general types 
of awards: Small grants up to $15,000; large grants 
for Significant projects which offer the potential , 
for national capacity; and contracts for projects/ 
services deemed essential to the- advancement of WEEA 
oroqrams. Four sex desegration types pf awards are 
SadltKrough the Tttle-IV GRA funds: SEA grants so 
State Education Agencies can provide .technical 
assistance (including in-service training to LEAs, 
SDAC (Sex Desegregation Assistance -Center) grants 
to groups who wish to provide iservices to LEAs in _. 
an identified regional geographic area; tjaining 
institute grants to colleges or universities so that 
essential in-service. activities can be provided LEA 
Itaff members! and LEA grants to districts whic ave 
special needs in order to accomplish the sex desegre 
gation process. 

The amount of funds and the specif ic criteria 
for their award change annually. .Contact should, be 
made with the administering agencies if pursuit of 
the funds is desired. 
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What critical 
areas of .school 
financial poli- 
cies/programs/ 
procedures should 
be reviewed during 
thje-XiUe-H' — ~ 
self-evaluationt ! 



While perusal of the entire financial 
arrangements of the institution for indica- 
tions of discriminatory pbliciesi/programs/ 
procedures lis highly desirable, ispecial atten- 
tion should be paid to the following critical 



areas: 



Are all .fringe benefits the same 
for like job categories? 



Are rates 
work? 



of pay .the same for like 



\ ' 



• Are job classifications nonsexist 
or do women dominate the low- scale 
jobs, even though their duties may 
be! the same as those of men listed 

in other assignments (w/raen are locker 
attendants, men are building techni- 
cians, etc.)? 

• Are leaves of absence equitable for 
all employees? 

• Are social activities and opportuni- 
ties to attend conferences equitable? 
(Are there barbecues for the football 
Staff and the male administrators but 
no such activities for other coaches 
and f emal e ,admi ni strators? ) 

CURRICULUM AREAS 

• Have all sexist standardized tests 
been replaced? 

• Have student/parent handbooks been 
revised ahd. purged of all discrim- 

~ inatory citations? 



• Have student placement services ^ 
provided for the nonsexist posting- 
of available job oppoHunities? 

• Has in-service training/ been budgeted 
for, planned, and implemented so 
individual internalization of sex 

equity concepts could become a • 
priority area for each staff member? 

STUDENT TREATMENT 

; : • ' • \ 

• Have stipends for cocumicular • 

| activities been reconciled so equal „ 
pay is provided for equal work? 

• Have health services/ insurance 
benefits been equalized for all 

;j students? 

• Are services provided for the boys' 
athletic programs comparable to 
those provided for the girlsVpro- 
grams (officials' .fees, supplies and 
service, insurance coverage, etc. ) 7 

• Are awards made equitably and are 
they the same for like activities/ 
sports? 

■V t he program of financial assistance 
cudents' equitable (.scholarship i 
av„..ds in athletics at the postsecondary 
level, stipends for menial service in 
and about the campus, etc.)? 

OTHER 

■ ■ : ■ r ■ . j 

••-Is there moneW personnel^ avail able j 
to pay for the \ime/services needed to 
Conduct the Title IX self-evaluation ; 
and the necessary ongoing functions of 
thejcoordi natijng _ employee? ^ 



Have monies been allocated to take 
the required corrective actions and ; 
the desired remedial actions to over- 
come existing/past discriminatory 
behaviors? * s ..:.„• 

r ' • ••• 
Have all notices related to the 
implementation of this law been 
made available on a continuing 
basis in the language(s) of the 
clients?., / 



What are / 
some common 
solutions to 
the equal -pay- 
for-equal-work 
dilemmas? 



Since monies are 
for the implementatio 
(Federal and state) r 
equal work, the setti 
establishment of equi 

4 applied without discr 
most challenge to pol 
charged with the resf 
which is required by 
funds, reviewing all 
existing practices Wi 
uating any dichotomci 
a nd determi n i hg the 1 
which is required an 
be taken. Considerii 
weighing their pro ai 
priorities to be fol 
steps. Implementing 
an ongoing evaluatioi 

, the fiscal soundness 
the degree to which 
resol ved/el imi nated , 

" two listed above as 
circuit action steps 
to the establishment 

Specific soluti 
areas of concern wou 



To establish 
Initiate a t 
on. the hours 
season, the 
responsibili 
of release 1 
the coachihc 
for all spo» 
sports (e.g. 
basketball) 



Establish the pay scale. Seel^ and obtain 
approval through the col lectiv> .gaining 
Drocess, if appropriate, and implement the 
SK schedule as revised-. Consider running 
similar sports during the same season of 

u,c J rcw, » .rr.^.' ~~r>^ in CtviVf.Q Whl 



^WiSS'S. coach InTports which 
aft^ct small numbers of partlci pants (e.g., 
cross-country racing, tennis, badminton, 
golf Volleyball / bowling - depending on 
the enthusiasm of the community/ students 
reading the various sports opportunities). 
?o2 may also reduce the length of season 
Jd Surname,* activities or the number of 
squads offered in some sports m order to 
provide for more fiscal economy (one set of 
officials, one bus for transportation, one 
n instead of two, 18 games instead of 
24 one playoff tournament instead of three 
iJjltStlonal tournaments plus the p ayof 
schedule, two basketball teams for boys and 
two for girls instead of three for each, 
TtVh and thus reduce budgeMemands . The 
constant of the monies available w 11 not 
be change easily. The ways in which these 
monfes Ire to be divided become the issue. 
If the philosophy that sports are offered 
/ in order to provide extended educational 
opportSni^ for as many students as pos- 
sible is the given for an educational 
nstnution, then rationally arriving at 
an onual oav base is possible through use 

,tr ftn the other hand, sports are ofterea 
Is'eStertliS, and a. few talented students 
are to be exploited for .the benefit of pnp,e, 
tradition, and adult pleasure, then t is 
naive to think that policy make- wi 1 want 
to establish equal programs.; Indeed; the 



tionate distribution of people^ in the 
various job cateqorieT ; \ . 
Conduct a review of a 1 1 job categories and 
gather data regarding the numbers of each 
sex represented 3 a£ eaph job category level 
(support, profess ionafl', or administrative 
staff; custodial staff; clerks, typists, 
and printers; teacher's and principals; etc>). 
Analyze why t^e disparities, if discovered, 
exist. Review recruitment procedures and 
policies. Develop nonsexist job descrip- 
tions for all positions. Analyze personal- 
ities who do the hi Wing and placement to 
determine if stereotyped thinking contributes 
to the existing inequitvus. Plan id-service 
sessions of recruitment regarding strategies; 
stimulate the under;represented sex to pursue 
the available job opportunities (women as 
administrators, men as elementary or pre- 
school teachers, etc.). Design and offer 
an intern proqram for prospective admimsr: 
trative candidates; actively recruit niembers 
of the underrepresented sex. Present all 
findings to the policy-making body so ? 
decisions, can be made regarding the revised y 
job descriptions, the need for affirmative 
action measures, and the .priority to be 1 
attached to any/all sex equity activities. 
Follow-up evaluation should be ongoing, ' . 
since revisions, ;as needed, can be d^^ned 
and implemented. 
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E. Instructional Materials 



Do the Title IX 
regulations i 
include instruc- 
tional materials 
in "their juris- 
diction? 



V 



The final regulations for Title IX do 
not specify that the elimination of sexist 
instructional materials is required e.s part 
of the compliance process. If a complaint 
alleging discrimination because the instruc- 
tional materials being used are. sexist is 
lodged against an educational institution, 
the OCR sends the following letter: 



Dear ; 

We have received your complaint about 

the Education County Sc^l.^^^^LoHW 
use of a reading program which is # legedly 
discriminatory in its use of sex-role 
stereotypes. 

The Office for Civil Rights is responsible 
for enforcing Title IX of the Education 
Amendments of 1972, which prohibits 
discrimination on the basis of sex in 
educational programs and activities 
benefiting from Federal financial m ^sis- 
tance. .Textbooks and curricular meterial, 
however, are specifically exempted from 
the scope cf the Title IX implementing 
regulation, which became effective July 
21, 1975 (copy enclosed). 

Although we recognize that sex-role 
stereotyping and other sex bias in text- 
books and cSrricular materials are* serious 
problems, it was decided that the imposi- 
tion of restrictions in this area could 
place the Department in a position of 
limiting free expression in violation or 
the First Amendment. Consequently, 
because of its nature, your complaint 
does not fall within our jurisdiction., 




What arguments ) 
can be ifSQd 
to swa^ the 
apathetic people 
jwho contend that 
the influence of 
sexist language 
in instructional 
material really 
doesn't consti- 
tute a n,ajor - 
p\ oitle^ -.>f sex 
bias 7 



c 

The Department assumes, however, that 
Local Education Agencies will deal with 
the problem. of sex bias in curricular 
material in the exercise of their gt aral 
authority and control over course content. 
You may therefore wish to review your 
concerns with Education County School 
officials., "... 

Thus, it is clear that the OCR does regard 
the elimination of. sexist instructional materials 
as a critical need fn order for the desegregation 
process to be achieved. It is also clear that 
the responsibility "for doing this is to be placed 
oh - institution's themselves. . Inquiries as, to 
why a compliance- codicil related to this issue 
was removed from the original final regulations 
have revealed that the issuance, of a mandate would 
havt oeen a violation of the First Amendment and 
would have necessitated the. biggest book burning 
since Hitler! Thus, educational agencies and 
their staffs are expected to correct the effects 
of existing sexist materials^ taking advantage 
of "teachable moments" and to replace sexist 
materials with nonsexist items as new, materials 
are selected for use. • , ■ 

Materials developed by Feminists Now, the ' 
Resource Center for Sex Roles in Education, and 
a NOM oroup called Women on Words and Images as 
well as studies which, have been conducted by 
outstanding researchers such as Lenore J. Weitzman, 
Janice Law*Trecker, Marjorie .U'Ren, Carol Jacklin, 
*t al. have more tl :a proven the incidence and 
? ip? -t of sex-role s.erectyoes in all forms of 
ins tional materials. i\ succinct summary of 
*hesb efforts and the in, -Vications of sex bias in 
instmc ;-onal mater ia H .ws been compiled by the 
North Carolina Department of Education s Research 
and Information Center. Entitled "Eliminating 
Sf-x Discrimination in Schools", the document cites 
e'e role schools play i.i the 'development of students, 
thf» influence ivtaff members project as- .-icd-ls to 
students, and the obvious importance of tut; tfost 
obvious classroom resource— the textbooks. 
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Sexist textbooks v o. illustrate that 

women have lesser, statu, l^Jf "KIJU? 7 - 
choices; to present wo* -i menial or limited , 
% pSr Hits and to <n / through stereotyped 
language that women •■ • .cipless, easily dominated, 
noncreative, and weak. Sexist textbooks also 
Sean the'male student. The all-Ameri can he-man 
imaaes projected as the norm for all boys in most 
IStfcSn be traumatizing to .young boys who,- by 
choice, do not wish to dominate, rule, fight, or. 
become star athletes. 

Rational .people recognize that when^stereo- 
tvoed images are the only images portrayed, the 
ffits of People suffer. Cerdinly one wants 
to recognize the contributions highly trained 
athletes make to society, but one do# not want 
to discredit the talented violinist who may or may 
not pursue the sports world. Likewise, not all 
Sirls mil become wives and mothers. For some, 
the ca™er world is best. For others, the conven- 

onal pursuit of the role of wife an d mo he* is 
a highly appropriate aspiration. Still others . 
wish to blend both options. Title IX^does "« . 
imnlv that all girls must pursue a business career 

one ?ex 9 must be open to the choice of the other. 

Modeling sexist language", using sexist 
InrtrKSffl trials, »4f"* 
learning center environment, and reinforcing 
'Sraotyped behaviors are all ways an uninformed 
ieTcheJ/pfrent can negatively influence . Children 
and limit their hopes, dreams, or asp ratio-. 
stHvinc to eliminate such sexist behaviors can 
' be a P olit?va step toward equity- human acceptance 
human .dignity. 
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What can be done 
if publishers 
continue to 
produce and 
disseminate 
materials with 
little or no 
adaptation 
regarding sex- 
ist or* racist 
portrayals? 



If awareness levels regarding the impact of sexist/ 
racist stereotyping in instructional materials are 
not sufficiently high for publishers to voluntar ly 
and affirmatively move toward change, the following 
strategies may provide. the impetus for change: 

A) Put pressure on publishers by a network, e.g., 

' by ind+v4dtiaW professional* groups and community 
groups. The establishment and implementation of 
I coordinated bombardment of letters, phone calls, 
personal contacts , etc /, to publ i shers can be 
effective. As a large group of consumers and. 
potential consumers register their concerns 
regarding stereotypic portrayal of both sexes 
and minority groups, publishers may be convinced 
to change, their policies. > ■ 

B) Design and implement staff development for >- 
structional personnel. The imp ementation of a 
•series ofTCaff development activities can be 
effecti/ve to assist teachers to use sexist/racist 
materials as lessons related to the negative 
SpStof stereotyping. Thus, as teachers con- 
tinue 'tW existing materials which reinforce 
sex/race stereotypic, cn:.V an use the same 
materials as the focjs-s for lassons related to 
the inequities which result from stereotyping. 

rl Publish and irnp^'H eruene for the selection 

C) f" a Uruc??ona7maturials. Boy* of education. 

be encouraged to develop and implement a set 
\* r~it va which can be used in the selection 
W^'adop^rt of instructional materials used by 
di?tHcts. 

D) Develop legislation related to criteria for in- 

' structional- materials used in public school In 
an attempt to eliminate instructional materials 
which refW racist/sexist values, some states 
have ^acted legislation' (e.g. , Ca if orni a Educa- 
tion Code 9240) which lists the criteria that 
must be 321 for all instructional materials 
• adopted by the state. Legislators in other 
' States might be encouraged by human rights groups 
to introduce and. pass similar legislation. 
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E) Acquire instructional materials related to the 
role and contributions of women and minorities. 
The development of a resource list of materials, 
and the acquisition of same related to the role 
and contributions of women a"? minorities, would 
serve as a good beginning to balance the collec- 
tion of materials available to teachers and , 
students. 

F) Conduct staff development activities related to 
sexism and racism in the classroom and develop 

to counteract them. Instructional Personnj 
can learn alternative ways of presenting m^erials, 
displaying materials, designing curricula, pro- _ 
vi ding models, etc., which would eliminate stereo- 
typing. 

* G) Develop and implement courses/unit? relatedto 
human rights, the roles and contriuutions of 
women and minority groups, etc. 




TOWARD 

EQUITY 



What persua- 
sive means can 
be used to , 
convince over- 
worked govern- 
ing bodies 
and/or adminis- 
trators that 
there is a need 
to maintain all 
civil rights 
areas as a 
priority so 
that the needs 
of all boys and 
girls are f 
equitably met? 



F. Other Human Rights Issues 



2. Do sex equity 
strategies have 
to differ to be 
appropriate for 
groups represent- 
ing different 
socioeconomic 
levels and 
cultural back- 
grounds? 



A study of the priorities set by the board of educa- 
tion may result in finding a commitment to the 
Segment of the potential of all pupils. Such an 
idealistic statement can ea sily be burred. . These 
days, school districts and agencies are <,ced with 
increasingly complex -pressures and situations, such 
as a decrease in financial support, declining enroll- 
ment, collective bargaining, PL 92-142, T tie IX, 
declininq local control, etc.; and administrators ana 
Soards of education may be resistant to implementing 
programs for specific special interest groups. - • 

The most persuasive means may be to have a Program 
developed with sufficient material and human resources 
to assure board and administrators that the program 
an be implemented effectively with little or no 
additional demands on time or resources. • 

The development of curriculum related to the generic 
"sues in the human rights movement may be more 
appealing and actually more effective than a frag- 
mented shotgun approach in trying to cover all the 
bases An integrated instructional program related 

Ihe rihto! roles, ana contributions 
indeed result in a greater appreciation for the diver 
sity among people and the ricnness in our lives because 
of toat diversity. . 

Manv strategies* can be used to Jet the support groups 
Jo/one civil rights area to meaningfully embrace the 
concerns of the others. 

Many educators contend that democratic education 
Sid list cultural pluralism as a priority and goal 
These same educators also argue that the rich cultural 
mix in 'America-toe different values, customs, tra- 
dUiiSs?^d religions-can expand everyone' s^onzons 
' as it affects all aspects of life, including sex- ro J e 
attitudes and issues of equity. 
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Some of the possible strategies and action steps 
that might be used to meet the educational needs 
"and " strengths-of- var-i ous.. socipeconomi c and cultural 
groups include: 7 

Federal Education Agencies and F oundations 

- Organize on a national or regional level a network 
or clearinghouse for information exchange concerning 
multicultural personnel, materials, and programs. 

- Conduct and encourage research into the problems 
and concerns shared by minorities--!?! particular, 
minority women in education. 

State Department of Education 

- Interpret the Title IX mandate recognizing the need 
for multiculturalism and the double jeopardy of sex 
and race. 

- Encourage and provide equal employment opportuni- 
ties for hiring minorities and women in management/ 

" administrative and decision-making positions. 

Provide technical assistance and Gaining for educa- 
tors, counselors, and administrators to sensitize 
them to the special needs and concerns of minorities 
and wojnen. 

- Require teacher training and certification programs 
to include intense self-evaluation of sensitivity to 
racism/ sexism. 

Local Education Agencies 

_ provide adequate encouragement and : career training ^ 
opportunities for minorities and women. 

- Invite minorities as active community participants" 
and resource personnel: 

Education Institutions 

- Develop, implement, and evaluate multicultural .non- 
sexist experiences on a regular basis in the school 

••: setting. . 

. 7 Analyze instructional materials, tests, and media 
to become cognizant of the omissions, biases, and 
stereotypes in materials (print and nonprmt)... 

- Recruit minorities and women into administrative, 
faculty* and student ranks. * ^ 



When will true 
equity be 
achieved? - 



- Encourage and preserve bilmgualism and multi- 
cultural values in the school- curriculum. 

-Actively recruit community. resources and community 
• participation. *■> 

- Develop an ongoing evaluation system to monitor 
school programs that involve minorities. 

Recognizing that the term "equity" is defined "as 
being that which is fair and just, it becomes 
apparent that true equity in educational institu- 
tions can only be achieved totally when the following 
schematic diagram,* or a similarly complex plan, is 
fulfilled: i 



PROGRAMS 

Educational plans provide for equal 0PP° r ^ n ^i" 
for all students, encourage individual fulfillment 
of nonbiased and stereotyped aspirations, and are 
continuously reevaluated to ensure that the skills, 
theories, and concepts used by all reflect an accu- 
rate data base. 



SKILLS 

"Educarers"** possess the training 
necessary to integrate the facts, 
concepts, and theories into day- to- 
day practices », with all people. 



THEORIES 

Observations and thoughts regarding 
equity issues are reasonable and in 
concert with the sound principles of 
education and' humanness . 



CONCEPTS 

Basic ideas of equity are generally 
accepted by all people. 



FACTS x . . 

All operate from an accurate data 
base which is clearly interpretable. 



'initial staircase headings have been suggested^ Or. Shirley^. McCune 
i" ,JL rpnter on Sex Roles in Education, Washington, D.C.„ and tnrougn 
l!S SSSriSnS with Dr. Robert Carkhuff, Carkhuff Assod.tes, 
Amherst, Mass. 

" "A blending of. education and -^H^^^MlS'rttSStoS* 
a^^A^rS^'l^W^M- Broselton. Ohio 
State Department of Education, Co «umbus, Ohio. 

• • ■ , • > : ' "■ ,79 



Thus, equity for all will exist when the facts and 
rule are clear to all people, when the congEli are 
universally accepled, and when sound theories, are 
allied n everyday situations by individuals who 
pll less ihe 'JKl Is necessary not' only to decern that 
which is distillatory, but also to plan, implement, 
and evaluate programs which are nondiscriminatory, 
Unbiased, a nd lend t hemselves to a fair and aff rma- 
Tul posture. True equity can qnly be ac leved if 
people want .ft .to, be attained and.are wi I ling to work 
diligently to accomplish each level of this uphill 
challenge. 
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CHAPTER IV 

ADDRESSING SPECIFIC CONCERNS 
OF... 



tle'lX and the quest for sex equity affect all P-^ssjonal educat 

rents, and community members at large w o tate an interest in th e ed ucat o ai^ P™, ^ 

. worksheets develop*. W 22*5 
ok. Issues which relate to '? e " t,f '^*^' fT 1 ^^ and a set of recon.- 

ncarn' (administrators, counselors, and so forth), P ™S^ J„™"ajnts These strategies are then 

ShtrWpM 

a-* t« • 

d so forth) are offered when appropriate. ;•. ; 
*is recognized that Mt issues are cc^lex £lS& ofconcern, 

deration or solution. / 

v 95 



ERIC 



00 

IN) 



own situations., ■ 

' Of course all strata-es may be appropriate for different individuals fro. all groups. There My.be ; 

rssssssM its s s&i »i» u» » • » 

other groups, ' . ' 

' KK e «Stt! GStt SKEW BS 

J SkmnS, *» familiar •ritt the solutions .elated Mm stated 
SsSs, In! An onward to tte mastery of * complex problems/change processes. 
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A Administrators 



Those persons in educational management who address 
issues related to the implementation of the policies 
of the governing board and the rules and regulations 
adopted by local, State, and Federal agencies. The 
role of the educational administrator/manager is to 
move the organization toward the fulfillment of its 
broad educational goals while being cognizant of all 
constraints. _. a . 



«• ^ w ? sssi sirs -^ y i n s^ In 

these days of dynamic educational challenge, adoii istr tors ro , w , , 
5f nte se pressures fta a variety of people.an d vested * . JJ" » , m ^ 

Elated to tt'er^^ all ^Wi^riKW-^ *■ ever *. 
and limited souses for fiscal' support; (4) a t v o «e « "J^^J- educational priorities, 

evlldate progressive, change efforts related to any pnonty. .. ; . 

1111, revising the issues, strategies! and action steps ^^^^T^ ■ 
Mter that each school "staff rter e.g., oft d , te o , a P . , ^ ^ 
conttanity K*er could be an agent for <J^™.;K!?tne »^ or lack of success one might 
f any given organization/agency does no ^W^ffiS* any other priority tpfu-, 

■ ^SersSf^tS lnd^ance L success of any effort to change. ■ . 

The establ i staent of" an - acti ve _ J*^^^?^^!^^^'^ 0 ^^^^^*?^!!?^ setSfiig^^Su^ 5 a^wSor coul d 
-sex equity is to become a reality for the gonsntueni ,J T a "f ; uuu id consistent, continuous 




CCSEE • tt WORKSHEET 



Area of Concern; 
Specific Issue: 1 P tm m > 1 * lti * * ,,w " 15 ' ,w pr1wUy ' 



Target ,Population(s): 



Projected Outcomefs) 




1) - To develop a school district and 
eoaunity envlrownt where equal 
treatunt on the basis of sex Is 
1 high priority. 



Recommended- 
Change / Strategies 



9 *■ 

1) TRAINING of board andcorounlty raters 
on equity requfitwnts. 

2) AkARENESS jCT IVITIES for bqard and 
cownity'ttfrrs, 

3) Cflt I ABOftATlVE COWSlHATlOjl yl th CQWunlty 
, orjanlHtloits. 

a) RESOURCE LINAGE with comunlty organlHtloiis. 



Suggested Action Steps 



100 



Presence of: 
1) Board resistance to chwse. 

1) ComunHy resist to chanp. 

« 

' lack of; A ■ 

^ 1) conrlwent within bpard and comunlty. 

2) ^curate Information, 



a \ 

'"rl 




Duaikh Cross-Reference(s): Cotiunlty; Negative Attitudes, « 



:RLC 



I) Provide LfmtM «d tr*1n1n 9 for boerdUrs «d Minted key canity laden 
on laws, regulations and responsibilities 



H Provide mreness activities for board wifcrs and selected key amity ««ders to 
gain interest and cowaltwnt. 

* « , 

3) Develop, with board lid selected key H«W'Mn. •« ttt,M " Un ,nd 

J 

- activities to outline the steps to proceed, ■ 'j ^ 



4) Develop a network'of various canity agencies to provide Mttita. 



5).. Cwmunicate results :o thote Involved. 



6) Publicize program and involves! In media, 



7) Develop continuous self-evaluation and feedback system. 



Area of Con cern? « iw ^ 



CGSEE ■ II WORKSHEET 

a 

Target Populationfs): 



Total sclipcl connurtlty 



Projected Outeome(s; 



, 1) To develop i workable grievance process, 



0 



2) To bec<m aNare of the process and 
hw to vm it effectively. ■■ 



3) To wte effective use of the grievance 
process as a .positive tool in helping 
* to achieve sextqulty. 



: ' 'process anctlts use to dateriMne needed 
changos In policy and 



Recommended 
Change Strategies 



\\ W TO ACTIVITIES to develop Viltlon hat 
rgrfevince procesTls not only legally required 
but a ustful, posttiw tool.ln moving toward 
sex equity. 

mmmWN&l to pwiaa ariefs anJ 
specifics of the "grTevance process. 

3) CONSULTATION with appropriate district groups to 
develop process, 

4) LfflSLATIVE IIMK M to assure board approval 
TOTyiivance process. 

5) TMW ot tiiose responsible for administering 
IKgrTfvance process. 

6) mm and TRAINING, of school and coffltunlft 
( pjps as to existence' and use.of the process, 

1) D W , and evaluation of the process and the 
.iEOTe^rocissv, . ' : 



Constraints: 



Lack of: o * * • 

A) Interest and Involved In developing the process, 

2) .General awareness that the process is available 
forW 



)) Sensitivity In using the process so that It 

becoeisWtlw or 'punitive rather than a useful 
- tool In achievirj sex equity. . 



Possible Cross-Beferencets): « i*.«tii 

■ Instructional Porsonat. ; 



MERJC 



Suggested Action Steps 

» || lnfin responsible persons Wat a grievance process Is i legil 

# Develop »n undersUndlns that * good procesi can'be . positive, useful tool for 

the district. • „ 

, Offer to charge the se« eq.lt) advisory S N M the task of develop * , 
grievance process. / 
2] Cbuln sample grievance processes and technical Infection, 

3) Keet wltJi sex equity advisory group to outline the project. 
, ^bp ,n understanding of the need for the total process as a useful tool for 
i piping to «ve toward the district's goal of sen equity. 

a) Develop the process. . 
* 5] Test and evaluate the process In the mlttte using mi pr»««s and grievances. 

a? 

{] p^ent a draft of the process to various groups . students, parwts, teachers, 
,d»ln1strators . to determine Its clarity, usefulness and Involvement, 

q fc«lop'f1nal process and present to top wnagewnt and the board for approval. 
, a| Meet M various groups to tcqnlit the. with the process and It: use. 
. 5) Establish > plan to ensure ongoing annual iMrMM aoout the process to students 
parents, coimunUy, and. new enplojfees. 

10) Develop a plan for periodic evaluation of the pwcess and Its use. 



J 



• CCSEE • II WORKSHEET. , , 




.Specific Issue: ^ m *m ** V 



•Projected putcomc(s 

i 



]) To dtvelop b viUU continuing 
fn* during s« «qu1ty In 

A ipito of existing probta, * 
dtcjlnlns inrcnuents^sUff cutbacks, 
lick of^ntnclal support, etc. 
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Recommended 
Change Strategies 

T 

1) QIAGMOSIS to Identify compatlns pr1orlt|es. 

2| CQLLABti^TIVE CONSULTATION to determine 

i 

individuals wA eras which cm b« Influenced. 

V 

3) psilILDlW tPiolldlfyindrttnfcrce 
<? coniltiwt end to.develop ipKlflc plini, * 

1 4) AWLR^NESS ACTIVITIES td keep *SSu«S of SM 
■ dcqulty In the . 



Constraints: , 



Prepuce of: 

\i Ate1nistrat1ve resistance and bias. 

1) Cpnpetlng priorities siU as tine and 
money, k 

Lack of: : '' 
"■11 Resources for funding and support, 

2) Cooperation between.varlous groups. 

3) ConltNJit to change. 



r 



Cr088-RefereilCC(8)! ''Honey Hatters; 01 the People; My* ( 



Procedures. 



Suggested Action Steps, 



s T 

1) Determine the problems and areas competing for priority, time and money. 



J) Hj»et)ilth key groups and Individuals, 
^ ' | Brainstorm ways In whkh m equity concerns can achieve or wlntaln priority status 
• 1 In light of other pressing Issues. 

« Identify groups and Individuals Influential In decision taking (board members'; administrators, 

' » i * 

I employee organizations, comun1ty«leaders, etc,), 

I Identify groups wd individuals with interest in sex equity who might be willing to keep the 

Issue In front of the decision rakars. 
I Identify sources of .state and Federal funding for> equity that might be willing to keep the • 
* Issue In front of the decision makers. , * 



3) form, an advisory group wjth the purpose of ensuring progress toward equity, 



4J Develop a specific, ^faceted pUn which would btf easy for the district tcaccept and Implement, 
I Obtain the cooperation of bargaining unit!, or employee -organizations*' . 

0 Certain items such as application of affirmative action procedures In^. transfers, layoffs, its., 
may be Incorporated in the contract. * 

1 An intensive series of in-service awareness sessions aimed at varlous.groups, Including the 
bfr.rd, \i Important, \ ■ I, 

,| include a reservoir of resources and consultants available at little or no cost to the district, '' # 



5) kiergize and coordinate efforts of supportive groups and individuals who can top, the 1 ssues related 
to sex equity alive for decision milters, ( , 



6) Be creative and re^rceful.-as decision makers are faced with nev* problenns, Kecoqni.'e that set entity 

■I 

is not an entity to be dealt with on)> when there is tine and nonev. Ileal l;e that equity is a concern 
that flis} be ever present and incorporated in all decision jnd new policies-. _ , 



\ V, 



Area of Concern: 

3pecific touei 1( -mi^* **p**im> t 

Recommended. 
Chant 




CCSEE-n WORKSHEET 

Target Populations): 



Staff 



1) To devtlop collictlwt birflalnl'rifr 
' contrtcts with certlflcatwJ and 
classified wits whlcfi provide 
equal tnafants on tttf basis 



V 



1) DIAGNOSIS yf existing awl future contracts, 



\) attlEttSS WCTIV1T1E5 for all district 
and associate negotiators. 



Ptaanceof: ' 
1) suff mlstantto change. 

I) Ego Iplwwt in of 
existing contracts. 



Suggested Action Steps 



1| Amlyzcexlstlng contracts. 
I DeteminB sexist language. . - . 

# rjetermlne Inequitable transfer policies. 
, Datemlne inaqeiublc extraS*at» gay. 

1 I Determine Inequl table leave provisions. 
, Deteralne Ineqirtteble frlttge benefit provisions. 
,'oeterjlne salary benefits based on s« stereotyping. 

# Determine Inequitable pension and retirement' plans. 



2p " Inform all . parties of findings. 



Negotiate with certificated and.clas.1f1ed units end board to change Inequities found. 



„ Pm ,de aareness activities for .11 ««M *m\iti* "WtllMrs. 
I Determine and distribute legal requlrewts. 



\ 



1 



•I 



5) tabi. ttj.tl.ted extracts-each year until the, are hund.to provide equal 
treatment on the basis sex. m 




CCSEE - H WORKSHEET 



oncern: mm*™' Target Population®: 


5. Raeonclling dlscrlufnatory p«y scales for classified 

if « . - 


*d Ontcome(sj 


Recommended 
Change Strategies 


„ Suggested Action Steps 


restructure job classifications 

■ * <\ 
salary rsogts commensurate with ' 

11 rtqulrsstnts, necessary training, 

difficulty ofW. 

\ 

provide aqual employment 
ortunl ties and conditions 
all classified jobs. 

f - 
% 

sjstaln sjpport for those In % 
-traditional Jobs. 

18. '. , . 


c 

0 

1) f IAGM0S15 of existing Job descriptions 
and salary levels. 

21 AWARENESS ACTIVITIES forAadmlrilstra tlon 
and classified staff to provide support „ 
, for actions to be taken. 

3) CONSULTATION tfth outside agencfrto review 
Job specifications, skill requirements «nd 
salary levels. 


1) Employ outside agency (or assign staff member) to review job descriptions, skill 
requirements and salary levels for sex discrimination. / 
§ Two Job descriptions as needed. / 
§ Develop and reconmend new salary schedule to decision-making body (school boar/). 

§ Redo screening devices (job tests, etc.) commensurate with skill 

\ 

^requirements as needed. 
I) Inform all involved parties of findings. 

3) Provide awareness activities In order to minimize problems which will develop with 
changes. - 

§ Determine legal requirements. ' 
> *• Sell Idea that skills can be developed by both sexes. - 
■ , x t g sett Idea that pay levels should be consistent with skill requirements, training, 
: difficulty of work*-not sex. * 

§ Sell Idea that both sexes can be employed In all job areas. ' 

o r % 

4) Develop long-range goals. 

§ Provide equal opportunity for work In jobs where males ant' females are under- 
represented. y ' , ^ Q Jj 
§ Budget sufficient funds each year to reach parity. . 

' " V 

51 Provide In-service training for those In nor,. traditional jobs so they will be able 
k to cope with this changed a 

b . 


Constraints: 


presence of: 

1) Oljcrepindes in pay scale 1n private 

— buslness~ind~1tidustry. i 

2} Authority resistant to change. 

3) Classified staff resistant to change. ■ 

4) Inaccurtte/outfloded job descriptions 
ind skill requirements. , 

Lack of: 

1} Sufficient budget. 
* 


K 


>os8-Reference(8): ProceimtiTh(Lj ;, 





ERIC 



Area of Concern: 



ADHINISTRATIOH 



GOfeE • fl WORKSHEET 

Target Population's): 



; i 6, 'proving the coptinlcatlon between faculty and administration concerning « 
goals of sex equity. 



Projected Outcome(s) , 



1) To develop a conwnlcatlon system, 
leading to equal treatment on the 
baslrtf sex, which Is efficient 

... and effective and where there Is a 
f1o«r fron one part of the organization 
to another of all relevant Information 
Imprint for each decision and action. 



Recommended 
Cliange Strategies 



11 COHSiinATjON with staff to develop 
cooimmlcatlon patterns. 



2) TRAINING of staff on how complication 

patterns will operate and what Information 

i. 

will be distributed. 

3) W BUILDING within the stiff- to operate 
the comunlcation system. 

4) RESOURCE LINKAGE with all agencies 
■ contributing 1r.Wt1cn. 



Constraints: 



Presence of: 

1) Inadequate comunlcitlon systems. 
I), fomunlcitlon patterns which do not 

support equity v (1 
3) Conunlcatlon systems which only fl^w 

.downward. ' , 
, 4) Cownlcatlon systems which provide 

Infonatlon viewed with susplcloo/ 
5| Coomunfatlort systems 'which provide 

'inaccura^lnftirmatlon. 



Staff 



Possible Cro8s-Rfehce(s): 

liistrjictloNT Personnel. 

ERJC 



Suggested Action Steps 



■ 1) "provide training laws, regulations and responsibilities of staff, 

t 

2) Involve staff in self-evaluation and construction of a cocronlcation, system, 
3] Provide in-service training on how the communication system is to operate. 
4] Hake appropriate assignments for the operation of the conrnnlcatlon system. 

S) Suggest guidelines for 1 operation of conrwnlcatlonVst^- 7 * 1 

I Provide for two-way communication. 

I Build up credibility of corn ni cat ion. ■ ■ 

I See that cwnjulcaticn is accurate. . 
' 1 Provide for continuous* readable comnunlcatlon. > 

I See that many avenues (newsletters, aemos, group and face-to-faco meetings, etc,: 
t are used. • 

fi) Develop a continuous self-evaluation and feedback system. ' 



T •' 



Area of Concern: mmmm 

Specific, Issue: ,. ^ *« « * »« * 

, . and the cflfunlty, * < , 



CCSEE • n, WORKSHEET 

Target Popul»tion(s): 



Cwnunlt/i Administrators 



Projected Outcome(s) 



l)TolK>rcve cawiication regarding wx 
touitv bt^ n J^MU?M^ 



and tin amity 



-./ • 



•112 



Resources; 



Change Strategies 



1) DiHGHOSIS of specific aw In need of 
proved coMlcitlon. 

2 ) hatTPT^ic cnrrTT^AI^ATlW/DEVElOPHgHT 

avallabla avenues for 1iprov1n9 cimunlcatlon. 

3) ^^mmMX^mjm . 
to davtlop understandtny of toe needwd 
strategies for change^ 

4) DjAfiHOSIS to detenrtne en effective , 
CQMlcatloo plan. 



Constraints: 



Lack of: ; 

1) Recognition of the proble*, 

2) Interest to resppnd to the prcblw. 
Responsiveness of wfla or other avenues' 
of cwinl cation, 



I ER | 0 Crofl8-Reference(8): Cominity, 



Suggested Action Steps 



f «lated to sen eqirftr which should wd can be addressed 
1) identify major areas of concern reiateo to sw cs«>s 

by improved xonwnlcatlon. , 
> ' # Heet with key Individuals Jn the cowunlty and district'. 
' \ Examine questions and grlewnces originating fln ti»e cominity. 
* Collect and tabulate newspaper articles and^etters to the editor, ' 

9 i 



']) Hrie fe resources art avenues available b .1*w coition. ^ ' % 
l District public infomitlcn officer. ^ 
I Local newspapers, radio and TX 

I Local consultant poob • 
I District sex equity advisory group, ^ i 

# Student publications, < 
f District and school publications* 

. Canity groups- H. mission cn the Matus of «ien, national *Ws Political 

f ■ 

l, caucus, etc. ■ , 

a StHdent projects aiM 4 

; j) m * * district » '*ft *l«7 S«P lor similar co«.1ttee) to develop . 
c«nun,1«t1on pl.n which .ddress.s tr* IdentJfled r^ls .nd ut111«s^ .vMl.b!* . , 
resources. 

♦) 'tot ulth key groups to develop n iMKrstMdinq art swItl.Uy to the Mid for proved 
OHlctlM r^ardlng sex N0 J E; ^ mi V be ( °- 
west infomtloo. TMs Ml striate recojoltloo of the need to *«t coulatla. 

. 'a 6 

■ * I " 

5J Present pljn'to the board and Irrpleaentatlon. 



113' 



6) Evaluate the effectiveness of the' cw 
assessment of the problem. 



Icatlon plan by various means similar to the Initial 



GCSEB - H WORKSHEET 



Area of Concern: «f»* 

8p|!CifiC feUe: 8 . l^rovlng eo-mlctlon bet-een .Inorltles ««n concern^ 
iffinlatlw ictlon goals 




■ • 0 

Projected Outcome(s) 



1) To !*n>ve comwlwtlon between 
■ and minority groupi so that 
they ay.tftottvely tfrt father 
In achieving efflrmtive action 
' 'goals and equity for all groups. 




Recommended 
Change Strategies^ 

l) DIAGHOSIS tMetemlne depth and.exten: of 
Jl^otols) , . — — 



2) TEjjj BUILD ING to bring representatives of •• 
interest groups together to solve the 
problw(s). . 

3) JttjWEWEg. trtlnf ngftfor various pups to 
develop a sensitivity understanding 
of others. 

4) MjjgjQSIS should be continuous as part of w 
evaluation pnxessr^ * 



Protnct oft ,\ 
j) Entrenched anlwvlty between groups. ( 
2) Costing affinitive action goals between 
iinoHtl«iM«?m 



Lack' of: ^ \ ■ ■ ■' A 

1) intamt In undfrstan<lng otter groups. • 

2] Coaptation batmen special interest pups. 




. : / 



Y 

# Dto the problem H^M*** 

2) Establish u •fflrtta •«!•» **> ,f Me d0ei Bt WlSt ' We 
cire ' [0 mn .repressive ,Mf,lr bite specula 

amltw's worship. . 
« Present the problem and d«U collected. 

earnestly, *' 

>'■>& all groups. ' ■ r ' 

3, ^ e „sU,» th C ^ininratlor .nd bo.rd ^rs to the problem. A«ur. the*™ thit tH e 

■ invite then to 'future wWngsisslws. 

jnd prablw of the others c 

= ^result not on'ly In^pp'reci.tlon .nd undersfadirg. but In specific pUr, for 
moving toward afflnmtlve act1on*go*ls* 

nke i specie .ffort te 1ny?te 'xwen end «1norU1ei. ' 

i ^ " ' , ' ' ' • * • 

I*** effectives, of *m,^-^*#*-, 

M U, i« mi <' ■* - -*H*r» 1011 * «* ' or * • 5 

tobaiada. ' ■ «' * ,„ 
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CCSEE - E WORKSHEET 





Area of 'Concern: 


Target Populationfe): ,oisl s:hoc,/c - urit; " . ' , " _ 


SpeCifiC ISSUe: S. Eittbmhlng a network fpr ctange. 


' « ' ■ ' ' ' ■ . ■ 
, » > - ' ■ 

. "■ — : ( i. 


Projected Outcome(s) 


Recommended 
Change Strategies 


• Suggested Action Steps 


<• 


1) PIMHOSIS to becoca aware of the many people 
and groups with Interest In sex equity. , 
j 2) TEAM BUILDING to farn a coordinating nucleus 


1] L,st ,11 Df the individuals and s-tupsyou nave pencal co.tael.iltl ttat wW» 

■ of achieving sex equity in the schools. • t • 


1) To develop a netwark within the 
district and In thi conunlty 
which trtfol Im canplwcnUry. 
. ( - reinforcing way to effKt change 
and achieve sex iqilt?. 


, for the* network. 

3) TRAINING to assist' Interested people In learning 
hM to Influence decisionmakers. 

4) RESOURCE .LINKAGE strategies to «bring together / 
the people and resources to taplwnt the 
network. 

51 cflLLUMTIVE CONSULTATION to keep the efforts 
directed ind novlng toward change. 


21 Meet with sow of those on your list and ask them to wke sWiar lists. 

■ 3) Take a leadership role In forming a cownlty-based task force for sex equity In the 
schools. 

1 Solicit iwbershlp by using the lists you have-developed. ( ' 
# Try to include a wide range of people In the task force. It can be the place to 
bring together many points of view and Interests. 




4J Take a leadership role In forming a district sex advisory comittee. 


& .* 


Constraints: 


1 See that a task force muter has a seat on this coomlttee* ' 


f 

1 

* ' ■' » 

' 4 ' 

V - ■ r - 


N$ei#of: j * V . 
" 1)' Feelings of" powerlesswss and mistrust. ^ 
2) Domination and control by leadership in 
power. 

B 3) #nfl.ct wd divided loyalties. 


, . ' ' 5 ) Take a leadership rale In developing a, pool of consultants to stimulate and assist fcV ' ; 

j sellooH «nd eomiBnlty (jmupi In thetr efforts to «h1eve sex equity! t % , : 

. • . " ■ \ t ■ " , t _ 

6) Train lnter«ted l parents. and 'other cownlty merters In ^ Influence the.local school . 
' , '. ' ' personnel', as tell as the school board, to km tward sen equity- : v • ' 




Lack of: 

1) Knowledge concerning .-Jypas of linkage (written 
.media* per so n- to- pe r so n exchange! nonprint 


7) Publish . pertodjc newslitter outlining progress-wd s 0 1k1t1^.«slst.(i« In various , " ^ 
1 • ireas. Disseminate as widely as possible, , , J 


: - * ** ■ ' 

: 7 116 ' . " . . 


resources, etc)* 

2) Trained advocates. 

3) Positive methods of emponement. ; ( " 

at tm*ht\*t\ einwirr faf MiiltV SUHDOrtOrS. 

4] [ffiOtlOfm support lur e^uiy . 


o. • 
a) K«e D the conromlty task.force vital and iwvlng. .It can be 1" «vlrig the ; 

board atM top esMgemt toMrd change 117 


Resources: ; 




V .. * Jul" 

\ ' »a 

\ * 

i i •*• i ; 

V 






■ , , i U ' 


Ieric: Crb8B-Reference(s) 


• U0Diti!)1ty;AU the People, ^ " ? 


i- { 

* ■ \ 1 • ' 





GCSEE - 0 WORKSHEET 

__r 

Target Popu(fltion(8). w «»ff. «m. m***. **** ^ 




Specific taei »• mw * Md ut,11z,n5 1 ^ ° f lcalconM,tMU " r " ^ 



Projected Outcome^) 



1) To damlop ft pool of quallfW ^ 

■■ MiiyHilrtHO Mrf itKh O ftl l lrf . - 

' cownlty groups with Information 
and In-service needs. 



2) TodHJ^Mtelnfonitionibfljt 
suggested uses f 



3) To utnUe'sc.hool/cotinltlf 
consultant pool 



4) jo lYilmto the effectiveness 
0 f consultants aod>1r uses, 



Change Strategies 



1) DlAGHOSISr to Identify arm of need far 
consultant assistance, 
~Vi RESOURCE LIliBET FOTttiKmible — r 
coflsultants, 
3) TEAM MM to Identify strengths and 

delineate consulUnt roles. 
~\) mm ACTIVITIES to Infono groups as to 

use of consultant pool. 
5) POST DIAGNOSIS to determine effectiveness 
» ' of Individual wflsultants Md use of the,. 
■ consultant pool. 



Lack of: ^ . 

1) Qualified -wlunttfttfr serve as consultants.. 

,; > 

t > s 

2) fntemt In ■mixing mAtati ( 



.•* V .-. ; -■ 



O i, ..', ,4 



* Wfcunlty! Students. ' 



Suggested Action Steps 



r? :: ..,.,.;;- n ' >,/ 



1) Identify areas of need arong staff, students, (jowtlty, 
I Review compliance assessnents. 

— j^Tab«l4<M^eitjteWi_concern5 » probleas. 

I Conduct Informal Interviews and visitations. , - — • - — . 

2) -Identify" individuals and groups willing to serve as consultants. 

Establish criteria for selection of consultants with appropriate skills. / 
v # Develop a fom describing purpose and areas of need to- distribute to prospective 

consultants, Include space for data on consultants (how to reach; when available; _ 

fees, If any; topics they deal with; qualifications; etc.). ■ 
j Contact key supportive district and cocmunlty people to solicit help. 
I Distribute,' collect and tabulate fonas. < _ , « 

3) Orgvlze/the Information on a handout so that It can be easily used by Interested groups. 
| Hake topics as specific as possible. 

.* . if i 

4) Disseminate handouts by stis nalllngs, at meetings of various groups, and to key MrlMs. 
• \rj Introducing a consultant at »iwtlng with a "teaser" of what,* or he night offer. 

5) Develop a *tye evaluation tool to determine effectiveness of the program as wit is of , 
r ' Individual consultants. " . > " s » ' . ■ ' 



/ 



/ 1 "• 

6) Tabulate evaluation data periodically., 



C ! 



Hi 



CCSEE - H WORKSHEET 




total staff, iUUent*, parents, canity groups. 



16! U, EsUbltshlng i sex equity advisory group, 



Projected Outcome(B 



1) To establish a district advisory 
group to assist \\\ coordinating 
» sex equity activities, 
, | needs assasnent . ' 
(i | In-service training 
I policy and procedures 
I evaluation 
„ | pirlodlc progress reports to board 
and superintendent, 



120 . 



, Recommended 
Change Strategies 

1) AWARENESS of need for advisory cdwUtee , 
stlnulated Infernally at grass-roots level 

I) mm ACTIVITIES tritt board and top 
nnagement so need for advisory group Is 
recognised, , ^ 

3) RESOURCE LMWE to develop the .group to be 

■ 'representative of various levels and groups* 

4) wm of advisory group to establish, base of 
InforH^on, awareness and need/ 

5) TtWBUILDIWS to establish group roles and 

"i 1 » 

processes. 



Constraints! 



Lack of ; 

1) Interest at grass-roots level, 

ez) Mjfnlitratlve or board support, ■ 

3) Clearly defined purposes and goals for, 
. advisory group. 



f ERJC Ctt^efer6liCe(8)i , Comity;' Students; Instructional Personnel 



Suggested Action Steps 



feet Kith virions groups feinllj end Inforwlly. 

t Develop recognition of need and usefulness of advisory group. 

, Contact teachers, students, parents, ailnlstrators, special Interest groups. 



2) Develop draft outline of advisory group composition, purpose, activities. 

3) tot with the superintendent 'to present need and' usefulness of advisor group", 
I take one or t* key people (parent, student, teacher) to meeting. ^ 
I'Offer to «eet "1th superintendent's cabinet. , • 

I Present outline of plan to 1nfor» hoard, 

4) Develop ad hoc steering coorittee to refine plans and develop ment of various, " 
'groups. 

, 'A ,'' .■■ 

■ S) Present 'plan to for* advisory group to the^ board, 

Lay 1 groundwork 'or board to eventually review a wrltten frocedural guide for ■ _ 
' • ivleeentatlon of their adopted policy of sex equity In the district. (Mi guide 

night be one of the advisory- group's njor projects). 

r ■ ' 

,6) Convene^advisory ccunjttee,, ' . 

' | ^Establish purpose, goals, scope, auihorlty^nd group processes at first Meting. 

/ . , ... '. '*"• *' * 

•| Determine wans of evaluating and .reporting progress. * / 

, I .Develop ttaellne, Including roles and responsibilities for accomplishing goa|s, 



CCSEE 



Area of Concern: 



mnsmw ' 



E WORKSHEET 

9 

Target Populatiori(s): 



Onagers 



jjpecific Issue 



12. Helping MMnm tcccpt their role as changi agents. 



Projected Outcome(s) 



1) To dtvtlop tomltdgi about, and 
change. 



2) To awlit tht school (and progros) 
t^Hird grntir l^rowmt In 
mx equity. : 



Recommended 
Change Strategies 



1) jpKESS rOated to change and to conflict 
' in change. 

2) TM1NTNG In the area of changes and the 
change process. 

3) TmuaiCAL KSISTMCE to Include development 
of collaborations and tm WMI* 



Constraints: 



1) Hanagars often feel that they are too busy' 
with tho status quo to effect any change. 



2) Hanagiri need ongoing support and 
reinforceaent to liplewnt change. 



K [Hi, M^^^ ntfl|i^o^Me. 



Suggested Action Steps 



1] tstabllsh an adhere In whtch planning for charge art change itself are reinfor^i 
.here risks betaken. Discuss and provide training in the coverts of change, 

avtor-of personnel toward change. 
I The conflicts whfch arise as a result of change. 
I The role of the facilitator/change agent In change, 
I Processes 'to bring about chfnge, 
* 0 Collaborations In change, * 

I Skills needed to bring about change. \ 

; • *» ■ 

' 2) m ,„< ,,!«.. an in-service mm « ktip *m *«lop the skills t. bring 
, about change In their om schools/program. 



■ 31 fc »elop a plan of action .1th each wna.er to bring about S« equtty In his/her school 

k 



c or program, 

I Conduct a needs assessment of the program/school. 



I Develop objectives.- 

I Develop specific ind alternative activities/action to ^objectives, 
■ Develop a wnitorlng system. 

S ' 

I Develop list of resources available to staff. 
<) P»vida assistance to site wnaflrs in the Mentation of actt«n plan, 
5) Discuss M imagers an evaluation of the action plan Md iW role as change agents. 

t 

- ■ , - 





CCSEE - H WORKSHEET 

Target Population(s): ***** 



Specific Issue! «■ . « tf, « t,,( ii " Mn,,c( t^i,l ' , " 9 p, ° 9 ™ ,or ctrt,f,id Jnd 

clnslfted (•plcjrces. 



' Projected Outcome^ 



1) TO ASSlSt ill Stiff I 

certified ind classified- In 
the Mopft of styles of 
behavior which support sex^equity 
concepts. 



.124 



Recommended 
Change Strategies 

i 

■ \) WTO of stiff through TRAINING end 

2) W BUILDING to work cooperatively with 
lath groups of personnel to develop a 
teat approach tmrd cwwn goal; 

3) mmiALS SRECTlWADAPmiOII. 1 

' i 
II jggQgg\na§E tD MiUt ill future 

activities. , 



1) Mease tin for it. ^classified stiff 
mmabers Hy create internil problems, 1 

2) Voluntary involvement/participation may 
mult in fm participants. 

^Mandated participation way result In 
' rastntant, f 



]^ rJc^ Crds8-Reference(8); instructional **** m* 



Attitudes; 



Suggest Action Steps 



I] Develop an in-service progran for staff wnbers. Include classified and certified 
..employees" in Dlannlnj, The program will Include: 
I de^cljpoent of awareness related to the negative effects of sex stereotyping and the 

ways In which sax stereotyping Is continued In schools. 
I strategies which can be utilized In the classroom, in the school offices, In the 

maintenance areas* In transportation services, etc,, to combat sex stereotyping, 
I resources available to all staff umbers. , 1 
I effects of sex bias and dlsr ' -jtloi In everyday lift. t 
I sources to which women who have been victims of discrimination m appeal, 
| laws which prohibit sex incrimination, 

2) Implement the program, 

| Plan the program to provide large-group sessions with the ratal Interaction 

• between and among classified and certified staff. 

$ Plan small-group sessions to develop strategies for In and out of the classroom. 

" | Provide alternative opportunities for participants. 

I Provide resources (toman and material], - 

3) Evaluate program with classified and certified personnel representatives, Design . 
future activities and plans. 
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Specific Issue; ». * *w* »*■ fir ** ] M 



CCSEE - II WORKSHEET 

Target Population(s): 



Board nwrters 




j) To is*M the board In providing 
leadership to bring about su 
equity In the district. 



Recommended 
Change Strategies 



1) mm of the problcg related to sex- » 
role stereotyping. 

2) mm related to the role and 
responsibilities of the board In adopting 
policies, 

3) LEGISLATION and stite guidelines which 
require the adoption of policies related 
to equity. 



1) -The boirdwy feel that the topleaentatlon 

of Title IK Is not. a high priority. 

i 

2) The board My feel they hive done their 
' shire by adopting policies 

3) Proposition 13 1 and other 1 concerns may be" 

too tine consuming for the board to seriously 
t v , 

consider other Issues. ■ 

» Proposition 13-1 California State Initiative 
action which had national repercussions In 
regard to school finances. 




Suggested Action Steps 



Ther«ve Mil m iMWfci training can be provided for board ate* (a) M 

n „„er 5 ; (b) .1th otto employ d M V* °r ill « «<*«• 

% sessions on sex equity it conferences. 

, .presentations it study sessions of the Herd on Title B, the rerton for it, , 

and strategles'to reduce the degree of sex Itffc public schools. 
• individual study, reading the literature, observation at schools. • 



2] The board should adopt policies related to- 

0 affirmative action. 

1 title IX Implementation. 

I equal opportunities In employment and programs. 



3) The board should ensure 



the mi Imputation of the policies and the monitoring of same. 
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CCSEE - H WORKSHEET 




Area of Concern: 
Specific Issuei * im**^*™*^*!* 0 *" ■ . 

' InkMtMt/iM.iilitritlon. 



Projected Outcome(s) 



1) To IncrHji the nuiber of men and 
ilnoritlis hmymt poiltlon* 
tiTtti school district, . 



2) To davalop a ItaatrtMp training 
pragrea for iMan uh) alnorltlts 
who deilrt posttions or proaotlon 
Ifianipent,, 



3) to .dafclop i coawiicitlOM network' 
mg «an end aJnorltlw who" ire 
sitting positions or promotions in 



Recommended 
Change Strategies 

1) WRDIES? of potential managers »nd potential 
• ppportjnltlts In nenagiKant. 

2) DIA^E distHct opportiffitlet^s well at 

participants* needs. 

3) MH|»rtic1p«ntJ In leadership skills; 
train trainers ( mentors, district wagers). 

4) Provide TECffllCAL JB5ISWHCE and consultation^ 

5) Oavalop netwrk emg participants wiSlch fcrtll 
he ■ future RESOURCE 



1) Siie of district My be a problee, foil 
dlitrtebW wt to Join together fcr ' 

such a program. 

I) Duplication irith higher Institutions. If 
it is a duplication, collaborative efforts 
ity result in a stronger progm. 



J local collets and universities; District onagers; Organizational Behavior by tans; 
• 6 jbyjnj intofra gt 1" Public Education by Kobayash! and Owen. 



]er|o Cros8-Referen€e(s): mmm «** 



Target Population(s): 



I*,* elnrltW who desir* position, or pr^tlon in nanec^rt,, 



Suggested Action Steps 



!) Develop a pWprogram with a variety of opportunities through »hich participants can ^ 
develbp leadership skills es well as learning experiences- 

• Involve. If possible, local colleges and universities- , ^. 

, Involve managers in developing the objectives end activities of the pupae. 
I Identify Nnigers who could end would servers resources. 
' | identify areas In which participants can serve as trainers. 
I Train potential mentors. ; ' 

2) ; ' Identify people wtw are Interested In positions or promotion in wnagwnt. • 

I Survey the stiffrfbr participants, 
I'^knoilnatlonsfroiwnagers,; 
I Conduct Infoneatlonal meetings. „• 

3) Conduct an orientation meting of participants. . ' 
I Conduct Individual needs assessments, ■ ; 

I Dlssmlnate schedule for comon learning experiences, 

I Dctemlne specific objectives for/with each participant; Identify spedfic and general 

learning experience*. , 
| Schedule individual counseling sessions. with identified mentors (Nriers of current 

management staff). 

a) induct connon learning experiences/workshops ore such topics as; 

e Organizational climate theory. 

• Conmunlty involvement. 

' • Categorical funding." ■ * , 

■ < Decision making. 

, i Law and finance. 

• Conflict resolution. 

: JSSSltSSS^ letter of «M<- - m** W 1 0 Lj 
district, preparing for Interview, etc.). xmv 

5) Assist participants In applying for positions. . 

6) Develop netnerk ri«*Ntf the group for mtull support, e«ouragw»rt. etc. 



CCSEE • H WORKSHEET 




Area of Concent; ^ 'mmm 
Specific taue: %w^^^* mm ** mw ' 



Target Pppulationts): ^ di^nj^c^--- 



'and lieorlttei. 



Projected Outcome(s) 




1) To develop a Urgt pool of qualified 
MM end Minorities who will apply 
for Mnagnmt positions. 



2) To deilon ■ proce$i to dlweRftatt 
■' 'job innounceeeenti through 1 variety 
of sources. 



3) To esUbllsh end iiplewit e process of 
nonbliie^ screefllng *«1 Interviewing. 




Recommended 
Change Strategies 



Suggested Action Steps 



1) hrtlop AMKS of those agencies "hieh 
can assist the district. 

2) M personnel In providing equal 
opportunities/ 

3) DlfWOSE (evaluate) current procedures 
and revise as appropriate, 



Presence of: 

1). Tradition and resistance to change, 
I) oiscrliinatory hiring practices in spite 
of affinitive aetloii plans, 

Lick of: 

I) Mnlstratlve support. - 
I) Trained and wrtlve personnel to 

if leant change; \ 



6 College andjunlvefslty placet officer,; Canity and witty ipMfa 




1) Survey the followlwj: 
I staff rowbers 

, college and university placement officers 
I comity people and groups . 
» professional organitatiens 

dlssMlMtlng job .nnounc««nt S to potMtlnl -ppllctntt 
I other districts * 
I county office's of education 

, , k „< .k. flttritf! Intent and desire to seek Mi place. 

2) notify all «f the above «d others of the district smeni 

MMiiHitaeittiS In HI classes of positions. , 

3) notify all.cf the above («) *"d others of iny Job openlrwjs. 

4) Evaluete. re.l.e (H n«e,s.r y ). end «mtor application procedures to ensure e<,u.. 
opportunities. 

* Check forw being used; change If 

# Prw ,de in-service tr.1n1n 9 to .,1 personnel (certlf led^.^d classified) **bo 
handle and respond to 1n«, U 1r1.s related 

• Develop criteria for positions which become available. 

' • i„„_m* Kawe coaesittee use criteria In screening. 
I Establish paper-screening comlttee. nave w»" ^ 

■ | Establish and train an interview comlttee. 

5) Provide lead.rshlp^triinlno opportunity for district woLn and .Inorltle, «r» wish 
to nova Into rurageMnt. 
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CCSEE-H WORKSHEET 




Area oi Concern: mum_ 



Target Popplation(s); 



Administrators 



C IflSUei ft ' MM wd latino training Melons foe ailnlatrators to hum 



Projected Outcomes) 



I) - ikMflpnmmioinBn" 
kmlidgHblt ibout tha ntgitlvt 
ifftcu of »» ttinotyplnj «d 
«to HiVi tM iktllt to tniurt 

' '«« tqultr In tlMtr schools/ 
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Recommended 
Change Strategies 



1) jjjjBSS of wagers' regarding the wys 1n 
which ichooli ptrpttuftti sex tartotyplng and 
tl«M5iiiv»iffictsofsixstiriotyp1^ 

]) DIAfiHOSIS of ittltudis and skills of Mnagars. 

3) giaiTfflOtl to l^lswnt s»orltihopi to TMIlj 



Ay.T«H|i pil WBWg to PtwWi ongoing "* 
iislstonct and suitable nterisls. 



Constraints: 



1) Rtluctanci of mmgort to : be lnw)yed 1 
btcaust of tin and focus. 

2) HofllasforconsulUnts; 

f 

3) Scbjact not contldered i priority. 



mn]3}mM*> rtHurci lim fm Mist *j* * ltM 1,1,1 5tlt( 
Dttirtwitof Edwitlont Cowtsilont on Stttui of Muni XMpttr », , . 



ftosB-Refcrencefs): 



Negative Attitudes; Instructional htorlih. 



Suggested Action Steps 



i 



1] Develop an 1n-servko ? tnlnlnf progran. The plan should Include: 

I specific objectives for each session 

I activities for each objective 

I Hst of resources (hunn and material) 

I ways to evaluate sessions 
' | schedule of events 

I support of management 

I dftemlnatlon of ettnlstrators' level of knowledge 
The content should Include: 

* consclousness-relslng/awreness activities 
w i 
' | explanation of the letter and spirit of Title IX 

I espies of sen stereotyping in schools 

§ strategies to bring about change 

I strategies to build coalitions among the school coraunlty to Implement change 

| resources (human and other) available 

2) Develop; schedule; arrange for time, site, etc, 

3) Arrange for college units, if desired/possible, 

4) Arrange for facilitators, 

5) Implement training sessions. \ 

$ ' ' 

6) Publicize training sessions and resultant contnltment to sex equity. 

' . i 

7] Provide list of material and human resources to managers. : 

i 



Area of Concern: «^ 



CCSEE-E WORKSHEET 

Target Population(s): 




Managers. 



Specific Issue: i f *^*0nrt*™****' < 



Projected Outcome^) 



1) To utnizft the strength, leadershjjp ' 
J and support of th« THIfi IX 
coortlw In milling sex tqulty. 



Recommended 
Change Strategies 

1) MESS of the wwgirs and stiff tun there 

1$ a need for sex equity andthat the Title IX - 
. coordinator tas resources to offer 

p' mm of the situation, Is the Title IX 
coordinator, seen as a leader with coroensurate 
services? 

* 

3) COJttULTW iiid.HtiiE the Title IX coordinator, 
relative to his/her role, 
| DeveioM te»;Jo support the goals of the 

prograra. »A. 

■' u- 

I Adopt policies and procedures to atuin equity. 



1) ' Title IX coordination tj a tag-on 

responsibility fbr 'one wtw 1s not very 

connltted to Its goals, 

J* 

2) Title IX coordination Is assigned to a low- 
■ level Hnager. 

3) Title IX -or sex e<|u1^» Is not a priority, 
uong ainagiri, 



'Set ChapUr I 
i 



ifiti''' :' , - , .v 



1ERJC 



C tmttm, Cemlt/; l^wtwl "n** 1 ! 
Studants. \ .':!•; ... ■: 



,.-y 



Suggested Action Steeps 



.Clwrly Identify the goats and the specific objectives for Having • Title I* coordinator, 



2] Publlclie, seed and appoint a Qualified person to the, position. 

3) Identify, delineate, and discuss with other wrajers the role and responsibilities of . 
the Title II coordinator, 

4] otvelop a plan of action to Kit U 901U «nd objectives of this Program. 

V 

5) Provide adequate MM and financial support resources to «t the objectives, ( 

* t 

6) * ^Monitor and evaluate the,fcttv1tfes of progran. 

7) publicize and support the activities of the program, ... 

4 

1 

publish anrtvlsory coefltte. of bo.rd representatives, *m, «<•«■ 
ttudents. <tc.Vto provide reecwnencUtlonJ end support to.thi progrm- . ^ 

9| foinforce the efforts of the Title IX, coordinator and advi|^co(ilttee; adop» pessary 
policies. ' /\ • 

10) Ensure the attendawe'of the superintendent, other high-level afllnl strata board ; 
nonbers. etc., at actlvltiej.conducted/sponsorelby the Title U|prd1nator. ^ 

* ; ■ ' ; ■ 
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Vi ^; :ft J i* 



II WORKSHEET 

Target Fopulation(s): 



Hanagercnt staff 




tYldMiea of idilfvid ia aquKy prictlcti.- 



Projected Outcomeis) 

• . . < 


Recommended 
Change Strategies 


/ ' 

«'.'' . " * 




\ • . \ 

'■' " < 
v,.. -' . • 


J) gmCTIVE Inf oimtlon for MMQwnt ptnormtl . 

u 'Tan nwn.tftMi.ih wmmx stiff. 


' l) To^dtvilop in wvlromnt Wildi 


ll 


' MCttWi tanlon mMim ttat will 




k ; . ' f lNd tomtit? Ib MUM. 

V:- f ■ . 






1 N 

\ ■• 


t ":' 




« * 






1) stiff NslitoKi to cfungt. 


1 ■ ■ <p 


t) ¥*9< 


•■' <■„'■■ 


3) Tfcrwttmd «iC hoittU top tMnUtrit&rt. 


,' ; . . >t * „ 


Uckofi j 




1) Cmtlw MM9Pflit mluitlon ttcMqw. 




2) MrfnUtnUvt tupport. . 


i' * % '"' ■ , . ■ i 


3) Inttmt ind 


sr * «a> 

/. ' ' v 


» Clwr fuldtlfnii conctmlns 


■*. • ' * 1 


tnctntfw criteria, , 


,M V ' ■ , 

m 136 " 


5) Doll Kdtlt In top aMnlltrttlvt hierarchy, 






■ | ;"" ■ ; v 
V- " r . 

• ' . • ' 




lERicCroB8-Beference(fl)i 





Suggested Action Steps 



I) Provide mm* *t1»,tta for ennaoeiwt start on how to proceed, and to gain Interest 

Ud COMitMllt. ' 

1 2) Provide training progreM ror wnigcnnt personnel on Mtat behavior li e«pecttd, ( 

3) Direct stiff to Uk« ipproprlite ictlon. 

f O MM appropriate behavior by top ■nprit, 

' s) Provide rwordt for mm staff meters *tm** «ldwca of w equity 
/ practices. . >, 
' § Provide dntnklt (ttatat) pettttw m toei wtpntt. 

I'MMs* Inrontatton (newpiper article!, newletUti, ett,) to »taff.»d 

coHfty on mi jwnti. 
i tori* 1fc*mt1« to boerd of education on successes of fliuflMt »ti« 

lertert ( 
I Appoint successful idnlnlstntors to leader positions. 
■ | Structure the writ so that subordinates can nake substantial contributions. 
* "' to Air w]or goals. 1 

■^Provide recognition for "^ behavior, 
v § Allow greater flexibility and freedct for "good" behjvlor. 
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CCSEE 



Area 



MMNISIMTION 



Projected Outcomes 



1) To develop in envlrownt to a 
diverse cultural cownlty where . 
equel tmtunt on Die ba$H of 
mis accepted. 



Recommended 
Change Strategies 



1) TMHIK of comwlty representatives, 

2) Aiimfwess AcnvmEs for 

representatives. 

3) CONSULTATION with outside representatives , 
of cultural groups. 

i\ mumm mkWH with repmeatatlm 
froea -arlous diverse cultural groups. 



Presence of; 

1) Cultural values which do not accept equity 
on the basis of sex. 

2) Resistance to than*. 

lack of:/ 

1) rJjtMnt to change. 



V. ] mmm ■ p«* of * a w$!iw 0,1 m mt **■ 19741 

ishlngton, D.C. 



Issues; 



jERJC:|:nV 



WORKSHEET 

Target Population^ 



Specific Issue: . ». ««« m • m «««• annot ,tMPt 

•qulty on the tails of sex. , 



Conmunlty 



Suggested Action Steps 



1) Select key leaders fm diverse cultural group. 

21 p rav) « infomtion end training for representatives fro, diverse cultural group. 
I Cover laws and regulations. 

# rjBlof outside consultants fro. sa« diverse cultural group to provide training. 

# include background on cultural MM <•*» have led to M on the tad of sex. 



3) Provide awreness 



activities for representatives to gain Interest and crnimltoent. 



4] Develop, M representatives, an ectlon plan and activities to outline the' Step! 

. to proceed. 

5) Coewnleite results to those involved, . 

6) Reinforce activities and Individuals carrying out ft .ctlvltles uhleh are supportive 
• of equity, , . 

7) Publicize the program through 

B| Establish a lay, advisory cwlftee ceased of representatives fro. the diverse , 
culti^l groups to provide con^nuous self-*valuat1on and feetlback. _ ■ ' 

'„ Provide outreich services for rtpreseotatlves frea the diverse cultural group. ' 
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i mm > ^ . ^ ■ $m iiiiiiii 



. I WORKSPET 

Target Population^): 




Staff, students, parents 



ific tope* ' 21 Mm ,nd ilplwntin9 MWft * ut mm for cwp]iwce ln 

special education. 



Projected Outcome(s) 



I) To. imurt that tpaclal tAieatlon 
prtgraas provide tqual treatment 
on the Ms1$ of sex, 



Recommended 
Change Strategies 

1) DIABffilS of extstlfifl special education ' 
progrues. 

2) AMMeiSS ATTIvmES for sUff and parents, 
of clissrooe Mtorlils, 



Presence of: 

0 

1) SUff rtsHUnn to 
Lack of: 

1) Sufficient budget to purchase new wterials. 

2) Nondiscriminatory classroom materials/ 



p ER J c dro88-Beference(8): Students; Instructional Personnel; ti 



Instructional 



HataHaU; Other Kimo Rights Issues, 



Suggested Action Steps 



1) Analyze existing special education programs for sex discrimination, 
I Review assignment of student procedures, 

I Observe classroow educational practices; 

I Review special services provided. f 

I Observe classroom control and discipline practices. . 

; | Observe practices folded on appearance requirements for students, 

| Examine career guidance provided for employ 

I Examine existing procedures Including testing. 

2) lnfom all Involved parties of findings. 

3) Provide awareness activities for staff. 

I DewMtrate proper procedures and process. 

4) Review classrooniflatarlals used, 
I Infori parties of findings. 
I Discard biased materials. 

• Secure nonblased materials. 

' • Provide in-service training for sUff on how to us'e biased wterials if W> 
ncmbiased iwterials are available, 

5) Establish nonblased entry procedures, including testing. 
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B, Community Members 



Those individuals whose major involvement 
with the educational process comes from 
without, rather than within, the educational 
institution. 



c 

.The issues treated in this section ^^to^e both inside jf^^gffSgT 

^^t^m^ achieved that differences arise. . 
Thea»1ty carries enomoos^tiai ^effecting ctenge. ^XmSX^m 
toiorrw, or with people who want * * * ^S^^Vt things L their perspective. 

■ change progress. 

in leases, this is the $ that 



/: 



Wi tk #j«ajff±S SBSS8W8H8B 

cbnditibhed, choice. 7 4 . 

^il^the are whatfacts are#r« to j^yA^ jj 

the best «a» to present than. They nee * " fiftj fflS . The, often need'to 
oeople they have to deal with, and where the lines of respon lniy ■ «£ * ( develop cooperation. 

resources.) ; - s 

Monitoring and evaluating compliance; 

Evaluatinq textbooks and materials; . .. ; 

■ - S53ft irttl w Untile q»ltar P"* 1 * u 
legislative intervention; and ' . Li 

Advocacy. ' , ( . 
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Working with. communi 

v .to effect: change differ from the professional educator s and oner exciting i»» , . 



ERIC 




WORKSHEET 



Target Population(s): 



Connity advocates for sex equity 



{ '% mm * * **» of tm ^ **** * te " *" 

. ictlvt tupporttM ind idncitti for iti _ , 




(j) 



1) To Wtntlfy cawnlty idwcattf f«r 
sex equity, 



2) Tolnwlwcow^jfi*witw^ 



.3) to give support and ncognltlon to . 
advocates. 



Recommended 
Change Strategies 



1) IDDfTIf [CATION Of organlutlons and Individuals 
supportive or six equity. 

I) TEM BjMJjlB by recruiting and Involvfpg 
InttrasCtd people. 

3) THAIK11 ky providing livocitw with knowledge 
HmmIsHIIs. 

4) on fCTTflii /Ju^ATIWaDEVaOPtCTT of Mterlels 
BTiifitTi ^lamenting sm equity. 

5) D1W1S HMD CaiABOMTlVE COHSIllUTIOH to 
aicertiln level of compliance and w wrk 
for change. • 

m LfMaimE, mm ot judicial ihtervehtioh 
to>lwfit, develop or change policies or 
laws relating to sm equity. 



Suggested Action Steps 



Constraints: 



Presence of; 

1) Negative attitudes on the part of sc* segments 

, of the connity that hold conflicting cultural. 
, religious or traditional beliefs 

2) Organized resistance by wwtA r«1a (school 
policy inkers, nwnpaperpubll " ' ?."■ 
reporters). 

Uck of: 

1) Tin, Advocates and organizations may be over* 
lotded with costing Ms for attention, 
Honey and/or personnel to train advocates. 



• See Chapter V 



v 




lERICj 



5 hiltive/Ntgatl ve Attitudes; Honey Hatters; 



: H ^'i^ " Other ;H«aift R1 ghti I 



1) Identic ill pwriols sexequlty advocates In the canity. 
I % ntfar-iatlon list from Charter of Comerce. 

° f fttlij organizations wst likely to be sympathetic (women's advocate groups, civil and legal 
rights organizations, etc). 
I m to make epilation before the group on sex equity In education, Take note of advocates , who 

cone forward after the programs). 

2) Build a te&n of these Ideotlfled advocates. o 

I Meet with advocates from various organizations, Get from thetmmm of other Interested people and 

groups. Build from this base, Utilize media to draw Mother Invested people. 
I Mmtlfy particular interests and skills of these adwceU:, '■ 
I Formulate goals, develop plans end delineate tasks. 

3) Train all advocates, as needed. 

# Envelop overall training program for advocates utilizing their own skills as well as those of outside 

nsotirce people, 

* Include Monition on the lew, grievance process, monitoring and evaluation, and cwwnity advocacy 
skills. 

4j Select, adapt or develop materials, as needed. 
| Select or adapt existing resource materials to aid in the. elimination of sm bias, 
| Review textbooks and curriculum materials for compliance with state law. Hake recommendations. 

a) Use the team to diagnose and provide collaborative consultation, as needed, ! 
I Utilize an ongoing core group to train others, • 

a Use monitoring groups to ascertain the extent of school conpHa-« with Tjtle IX and sex equity laws. 
I Appear before school board to get coraltment for sex equity, ' „ 

9 Work with school administration, Title IX officer and other school personnel to gain support and , 

commitment for change, 
I Work with resource organizations to assist with training, technical assistance, etc, 
. § Research and identify areas of noncompliance, 

I Work with students to determine their needs, • . 




CCSEE 




Target Population(s): 



Cowit) advocates for sex equity - Continued 



• i 1 
'mm *nd IpvQlvIng tt. Iwdars of coLlty conizations «ho km been 

: tctfvt lupportan and advocitei for ux eqilty - Continued. 



* .* 



dange Strategies 



iS,. S3. 



Constraints: 




Referenced): 



Suggested Action Steps 



Continued. / . ' . * 

6) Use legislative, executive or, judicial intervention, if appropriate. 
| Utilize grievance process If .consultation process does not lead to change. - 

. "' : | nit Office for Civil Rights cwplalnt If grievance process dpes qot lead to change and If there 

," ...... c, 1 " ' " 11 

Is no goo^ will on the part of adnlnlstratlon- 

. .0 Work with legislators to develop Appropriate sex equity legislation; 

• j) consider ather tactics In order to Involve leaders In the sex equity efforts. 
'# Utilize the media to rolse awareness levels. . 
| Develop speakers' bureau to talk to PTAs, parents, and groups mtnl or not sympathetic 
to sex equity. 

• M% ccAitlnuIn^ to mbtlvate and recognize advocates by wans of feedback, publicity, 
Invitations to workshops and conferences, awards, etc, 
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WORKSHEET 

Target Population^): 



Cwwnlty leaders 



.• \ -hri* iHtrttci trainlt* concerning sex equity for cc*unjty leaden 




I) to Mlt tbt ewwftyjln gmriT pra 
Mrt of «d nwiftlit to m i 
issues. 



2) To 'mm *" cw 1 ^ 1 ^" 
; with an ixprttMd Intomt In s«x 
tpltjtowkMlR their districts, 
to achieve liptatatlon. 



Recommended 
Change Strategies 



knoMledge Jtte and «re unitized cownlty 



■eaters. 



3) Ta'<ll«t» • fftctjwBI of 
1 activities. ' ' 



"<) To provide fDllcvup support 
for cawlty tdwcites. 



\ 



2) « to provldB^MIls which, If 1*114 
istlst In Iipl«wit1ns«s« equity. \ 

3) COLLABORATIVE CONSULTATION to Involve, cawnlty 
leaders, school personnel and afclnlstrators. 

4K0MGWIS to determine the extent of school's ■ 
cnpllance with the letter and spirit of Federal 
and state wndates. 



Constraints: 



Presence of: 

1) Negative attitudes on the part of some students, 
sepents of the conunlty, administrators and 
school personnel. 

2) Traditional' cultural values. P 

Lack of: 
1) Honey. ' 
t) Tim. 

3) Interest. 

I) Personnel. , 



5 , ... 



ftosft-Reference(B): 

ERIC 



Suggested Action Steps 



1) Increase the awareness level of coominUy 

I Utilize tattl -ft. oWMatlo. bulletins, etc., to «»e cc»n1t, aware of the tag* effects 
of dlscHnlnatlon and the legal provisions of 

Identify loci leaders of organizations who are responsive to the cause of sex equity. 
t Arrange for presentations to be made to local «,Mty organliatlons Including those not traditionally 

sympathetic to sex equity Issues. . 
, *ork with those leaders^ express positive Interests In 1«pl«ntlng sex ewltjf to for. . cadre of 

change agents In Ur to -In over or nwtrallie the opposition. ,' ... 

2) ^hifdule and organize tnWn session* fir CPwnlty advocates. . 

| Include the follo*1n9 i ' 

. fin S! « W* h* to ta • * i H> that works, how to lobby and 
how to bean advocate, 

- The grievance process and legal alternatives. , 
0' Evaluate the sessions on a ore-post to "teasure gjrowth. ^ " , 

3) gffer the cwnlty collaborative consultation services, once the trglnl'ng Is ccejtetedi . . \ \ 
• Encourage toncerne* conaunlty leaders to neet «1th sauateats. school staff, school boards and j' 

. administration In or* to dlswssto equity neafc/prpblas/solutlons. ? . \ 

|. work wltt the above group » develop ongoing ulf-evahatlon. and icnltorlng processes ' j 

(reviewing policies, programs, WMA textbooks, AX and other aaterlals, etc.). _ |^ 
t Utilize existing resources, Including (1) general assistance centers or desegregation asslsttnce *• j' 
', centers; (2) training Institutes; |3) SEA sex equity departments; 14) KEA grant holders; (5) j 
Ws «d »^er resource organizations art agencies a. materials; and |6| syipattetlc people ■ ' ; 

1 .; P | 

within the school system. ... 
' | dork with local schools to encourage lam to utilize equity materials and resources available 

■ to then, 

a) Work with school administration and crounlty Title IX last force and/or advisory coralttee. i„, 
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CCSEE • fl WORKSHEET 



ilea of Concern: mm 




Target Ponulationfo): ^ mn rM > 


Specific issue! *• tHm***** 


training concerning sex equity for cowunity leaders ••Cortlwed, . ^ 


Projected Outcome(s) 

y* , 

n 


| Recommended 
Change Strategies 

V, ' 1 -i 

> \ ,• 

/ ■ i 

•j 

\) 

/ 

/ 


Suggested Action Steps 

Continued. 

4) Encourage the diagnosis process. 
, ma «„,t, let* to^ose ftMM of the district's c W l to « * 
^ ,■ Develop, or utilize existing, ongoing progran of monitoring and evalustion. 

5) I^.l«nt the 9 H e «n« proce» -her* Inturwuntable problems are other avenues 
have been explored. 

6) Give recognition to those who get and stay Involved. 




Constraints: / 


t ■ t* t 

I ■ 1 1 


i , 

j 

„ 1 
L 1 

I 


/ 

/ 

. ' . / 

:■■ 1 ^ / 
' / 

V / 

••• \ / 


/ 

: / .-• ' ' ' .'' 

.1 . , * M , , 


'■ 

" 1 r i2 • 

XOto 

\ 

. \ 


f 

• ( * 


/ 

V :• ' : , ' '153' 


Resources: 

t * ■ , . 




.pnflfljjiaft-oggJleferencefs): 

ERIC ' , 


■ \ 

\ 

\ : ' ' 

L \ A 



CCSEE.-n WORKSHEET 



Area «{ Concern: 




CflHWTY 



Target Popul&tion(s): n™». 



stiff 



Specific Issue: vmm * * ,t,w ' of >™ ts - * ****** n]m 

concernlns their ehildrtn'i actlyftiei wvd tiplrKlons, , 



Projected Outcome(s) 



if To help parents Increase their . 
wariness 'of the Uniting effects 
of dlscriafnatlon. 



2) /to Incmst mrtm end sensitivity 
! of school stiff end advocates for sex 
) equity tc traditional cultural values 
of pirtnts* 



' 3) 1o etteapt to gain pawt5 « idvocatti 

fir sex anility or, If, this 1$ not 
i>';> possible, to neutral lie •their opposition. 



Recommended 
Change Strategies 

1) AifflEHESS ACTIVITIES to Increase knowledge, 
sensitivity «nd understanding of differences ' 
between parents and school personnel/sex 
equity advocates, 

2) '-' CONSULTATION to maintain open conunlcatlon 

and seek Input fran parents. 

3) TBAHilNG /TtCHUlCAL.ASSISTWCE to provide a 
parent-Interest or planned In-service program 
in order to clarify provisions of the law. 



Presence of: 

1) Traditional/cultural values, 

2) Resistance to change. 

3) r Hed1a/soc1oeconca1c pressure for traditional 
roles. 

.Lack of; 

1) Kiwledge/lnfomatlon base; awareness. 

2) Trained, enthusiastic advocates who have a 
■ forw for presentations, , 



r <r» 

imp 

!i^i,«iiiiiniiii,rii,,^ 



• Negatlve/Posltlvt Attitudes; All the People. 




Suggested Action Steps 



1) Elevate awreness Uirougli a series 

" # Meet with parents, hear where j 

I Dissipate ^conceptions (of whit Title' IX and sex equity laws are not), 

0 tork to raise awareness lewis by Increasing knowledge/ faits abort: 

■ The chawing economic and social 'factors In the mi today. , 
tua likelihood (statistically) of their dangers working md for ow onj, 

. ff£tt.t wny study and career options will be teed to students who do not take 

t^fSStS A «U l« m of keeping Physically ' 
' fit, S5l"lpl1?«i' beirj able to work on a tea.; evelopl* leadership qualities, 

. KS Stat, on , boy's options If h, becaesU sole Ml support of a Mtyt' 

„ iSffi j&ffff is don. to both sexes by til,' ft. to be ha« k *fr 
mrt they will need an their survl^ skills. | *' 

1 be tactful. Do not nke participant* fed that their wylf life Is being attacked; 

• Work with school, stiff and so* equity advocates to Increase their Mowledfce, awareness and 
sensitivity to traiiti JnaVcuUural of parents. - 

2) . Apply positive consultttlon vUHtt to'iUeirUti anxiety and to obtain support. 

• ft, to brtn, Int. the open parents' 'ears about change for ttlir (Ml** ««d deal 4t» It positively 

• Try." Identify possible opposition aat* It arUes so that It can be dealt with before Its level 
''. of Intensity Is critical. ' If* wroprlate luwor to relieve uneast . ss »«7«* tension. 

| Enlist the h'lp and support of peopU when the s«v» respoct and adolre. 
» Ask for parents' suction!. Give tosUlve feedback and recognition to suggestions that have arjt. 
f ii'corporate parents ,«'o the declslor-Misiiij process, 1* feasible. . it . 

% Enlist support of student advocates for sex equity. 

I iry tn enlist support of parents v advocates for sex equity. If rosslble, or at lent n Malt* 
fna thai not to oppose activities; or program. . 
jj EstUbHsh a tr-alning/technical assistance for p--)ple. 

I prov^prtall on. outside resources to provide special Interest prajrwB for parents « the 
• ' name tf a> aa* art atftoHaat* a,ri * clnrlfy the provisions 'Of w.eerty laws. ' 
^ ft Allow a period for jarent/premnter interaction at udi training sest'ou. 
\ % utilize resource organl:at1,ns. people, files, M. and other wdla Mterlal. ^ ^ • * 
' , | Advertise schedule of aeetw and agendas ttjaa followl th^ghnut the cownlty to eocojajt 
\ participation. . hake •fljerJ/iw releases catchy so is to attract the recalcitrants, id 0 . v 



A*. '-'''':,: 



CCSEE - II WORKSHEET 




Area of Concern: > IIT 

i Dealing with the conflicting cultural values of various minority groups. 



Target Populations): 



' Minority Groups, School Personnel , !Jm 
Groups, Students 



■Klriorl/y (ioiwity 



Projected Ontcome(s) 



1) To Mh1«vt an undersUndlng of 
; d1fftr1n| cultural valuos. 



2) establish a working nlitlmtMP: 
bttwMn differing ethnic groups In . 
ordortocoutitsttbiM effectively. 



3) To gain support, acceptance, and 
advocates for sex equity fron the 
minority coomnltr- 
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Change Strategies 

1) AWARENESS ACTIVITIES to bring about understanding 

of differing cultural nines and cowcnallty 

i 

of goals* 

1) CfliUBORATIVE C0M5ULTATIW to bring, In minority 
consultants and sympathetic minority comunlty 
metiers and sex equity advocates to develop a ■ 
working plan* — 

3) MSlffij to ccibat the negative effects 
of .racism and saxlsm. 



Preswceof:. 

1) Conflicting cultural values, 

2) Cultural^. 

3) Suspicion of WwtivoSi . 

4) Prejudice, . 

Lack of : 

1) Awareneis, ■ , 

2| Trust between all members of the comunlty 
t 



(| CM] mqhts Digest , Spring UN, Sgjajg! Irl-Flirist Perspectives, Asian- 
Agrlcanitemn, Women's Studies Prw Berkeley 
Chicane, Asian to, KLA, The Black ttoan, Tonl tade Oaabara, , ( 



Pf " CrOB8-RrfereilCe(8)l Negative Attitudes; Other Hmn Rights Issues. 

ERJ£ ' 



Suggested Action Steps 



2) 



3) 



| Encourage the non-minority advocates to. develop an awareness* differing cultural values. 
| Raise own awareness level and sensitivity to ethnic and cultural differences by reading, observing, , , 

becoming involved, ■ ; 

| Gather background data on similarities and differences between racism and sexism, 
| Talk to minority friends and rjleagues, , • / 

Develop a collaborative consultation network and action plan, 
| Contact ranbers of ethnic minorities that you taw are sympathetic to sex equity and solicit their 

help and advice. 1 ' f 

| Utilize consultants and resources such as genera] assistance centers, desegregation assistance centers, 

schools' huwn relations and multicultural departments, SEAs, minority organizations, etc. 
| Bring together advocates for sex equity from as many ethnic groups as poss1Jl<^late won goals 

and' establish, an ongoing task force. 

Conduct training/awareness sessions for members of the conranity, 

| Ask minority meters on your task force to contact their oblations; arrange to give a presentation 
on sex equity to these organizations, Utilize successful minority women In non-traditional Jobs to 
'speak' and serve as role models, 
f Draw parallels between negative effects of racism and' sexism, such as (1) limited Job opportunities, 
low wages, use of urn* and minorities as surplus labor pool; (2) past history of legal injusto, 
not being able to vote, ma property; (3] lack of representation In the decision-making processes of 
the^tlon. r 

# Show how ttie goals of sex equity and human equity are related ;to their proems, ^ . 

| Assess common goals and common areas of agreement. : ' r * * 
« Include plans to combat racism as well as sexism in schools, e.g., ensure that materials developed 

forsex equity take race into accounts X 1/ I 

| Show how the pow structure can draw on divislveness between women and minorities, e.g.* in,, 

affirmative action, where "other group" is used as a reason for not hiring, 
t Do not put down those traditions which are Important to minority members, even when they may be i' 
/ conflict with goals, Concentrate on areas <jf agreement. n ; • . / ,. 

I When tatting with or about mWlties, remember that half of them arc women and subject to double 

discrimination, ' , 



CCSEE - 0 WORKSHEET 





Area of Concern; ^ 

Specific Issue; «. mm # * " Mrlws nln ° rlt ' s «" contw ' 



Recommended 
Change Strategies 




PJwUy Croups; Wool hrumeli to-Hlwlf t**"» 

Target Population^): Groups; Students • Continued 



Suggested Action Steps 



/ 

3) Continued. 

• »*, m oo Person Is Hri .less she or he has the canity to .ke free ch»1e«. Sh« 
to Title U sex equity 1*8 can be used to help achieve this. 

9 Mr.* those so a* fa M dl «« *t pl» ^ 

ncess.to wcitlOMl education courses' leading to skilled trades. , ••• 
« Conolne plans for elimination of sella and racism, 

• consider instituting a M rights advisory MM- ft * » >°" C, ' S * 
prjctlces relating to discriiilmtloh. 

• Provide Mr* training for parents and school sit. council M bers In heavily riM* 
areas, using above criteria. 

4) Use otter wans to ctMlute the swing wUWtural trust level. 

rtel. multicultural approaches for ongoing school functions, dinners, fairs, art and ™s1c 
' presentations, and sen equity workshops. 
| Highlight contributions of ainority men. 
| use the media to pulll ictze successes' , 
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Area of Concern: 



tomin 



Specific tone: »; m ****** » * ***** " """^ cw,,,t,! ' 



Projected Outcome(s) 



1h tlUblM CBMWBtlW CMMtatlM 

bttMNn sex tqulty idwcitit 4nd wtort 

ofnll'itooijiiilatlflw. : 



■ 2) To rtltt tti Itvtl of aMrantis 
■ ^onetrnlfig problii$ of *« 
dlicrlnimtlon; ' 



3] To pnpti i positive attitude towrd 
\ sex equity where possible, or it lust 
a neutral position. \ • 



<) To utilize legal resnrus to tyl went, 
six equity If above outcoos o«W 
rHllztd. 



Recommended 
Change Strategies 

i) ME HUM- to Identify people, organisations 
or rtwurces to assist. 

I 

2] mumm mam to involve wmita* 

tlves fro school and church, sex equity advoytrs, 
etc. . \ ■ 

AMAREHES5 ACTIVITIES to sensitize Members of the 
1 coonlty to the damaging effects of 
discrimination. 

4) UfiMlft IKTEMlOM to Iwplewnt sex equity! 



Constraints: 



Prtstnct of: i 

1) conflict with nlfjlous tenets. 

2) Ittdltlml/culturil jtfttltudts. 
3] Resistance to chen9e. 

4) Mtntlil-ootlool enplosivenes* IntoHng with , 
'conflicting MoWo. 

: S) Misunderstanding of law, 1 f 
.. # 

Lack of: 

1) nwledge/infonatlonhase. ■ ■ 

2) St* equity's i religious priority. 



:RLC 



lvW ible CroBS-Reference(s): mm«m« 



Attitudes; AU the People; 



n»tu# Urnntn Rlnhk Ituint. 



Target Pppulation(s): 



ftli'llw. ron-^i. f */ rTltn 

\ ■ 



Suggested Action Steps 



., Develop resource Ml t» order to trnM wefll^l 
• ' # h auk), reirca to locate people V tt m *W» ^> « P** » to preb,,W 
of sen equity. 
I Ask for their , 

, Ask contact for *s of other synthetic people (or wutrel people) In order to Increase the 

network capacity. \ ■ , ■/ 

, M out who church wm respect and listen to. If thert ire any advocates for sex equity, try 

to enlist their help for future activities. 
« 2) Use productive and collaborative consultation techniques, 

I Ask wthetlc wnberi to meet with representatives fro school, consultants In sex equity, and , 
rsspected comnunlty advocates, for \ 
1 . ' | m together to plan best approach to church Mfcrs, 

§ Ask contact(s) to schedule meting date ol to lobby Influential congregation oeobers subtly tat 
, effectively before meeting is conducted^ 
I Anticipate problo areas of opposition ^forehand and be prepared with answers, 
I Look at differences, real and perceived, \ 
I Concentrate on cooon areas of agreewnt. \ 

* All for soe specific eoritoots which an reachable, 

0 t ■ j \ 

1 4 a Provide support, direction and resources for key people. ^ . 
v ■ ■ * ? * 

|,Recogn1u and praise positive suggestions, \ 

I Be low key, Establish alternatives, * 
' *3) Created higher level of awareness. 

I cWl'fy 'theVvlslons of the law and dissipate any ^conceptions, > 
, | Raise the 1 level of awareness of the damaging effects of discrimination.' 
C; | Stress that they are cominity leaders. who care and, as such" 1 , should care about ajj people. 
h | Find out where they stand on civil rlgfits issues- i( positive, tm parallels, 
I Point out that Wm as Important for'Mr children to be able to choose upportu/ilties as It was 
for their forebears to have freedom of religious choice, \ 
4) Consider the use of l^glsUtlVe 
I If the areas of different are >n great and tircerart cawt «ic* av c nm- ■ • ' H r ct tale 



i 



I neutral lUM, loci it ttf.lejri iltffHtt»«. 



\ 



CCSEE - H WORKSHEET 



Target Pttpilationfo): 




Religious community members 



Suggested Action Steps 



ij Continued. r ' 

•' f point out the J provisions of th 1« * Hi separation of ctordi ... sUte. Ml «. 
, ^ „ (iUtl1stei other tom pr^ts, polices of WW invitations <ust be in 
c«npli an ce with F^eral -ML policies of religious sect, -re the prer^tlve.of their 

' governing po*rs unless they recelwe monies, 

I i 
# utilize the grievance process vhere necessary. ^ 

I „ the sch o.1 .ministration Jittff ere ^ers of the m religious affiliation, ask for . 
■ a5S ,»tence ft. the SUte Eduction jp, or sex equity resource orgeniwtlons k dealing M , 

problems. • > 

| if ,11 else falls, file.. 0*1.1* with Office frCtvil Rights* M continue to try tc «lnt«ln 

open ewlcatlon and not be polarlied Into two hosti>« cewps. , 

« 4 * I 

*S« conplilnt pncess In tl» ) , . v . ' 



' V i 
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CCSEE -H WORKSHEET 




Area of Concern: 



Target Population(s): 



CoirnjnU/ rttyn1:ati f rtS 

7 v 



LC fiBStte: - 6. Horklng ^Ith co~lV youth on^nizatlon's (sporft-servlce. rel^fous groups) 
^ "'to ittiln $m equitable opportunities/ ' 4 - ' 




V ProjeeM Outeomed) 



4 J) To nfit tht of ( mnM« of 
<> tht dwglng ifftcts- of sex blis. , 



2) To Jiwolvt cflwnlty Jfouth 1n helping 
. to m equity. 



3} Te-oeln or Ifrtue the Iwel of support 

ind icciptanci by coewnlty >outh 
* erjnlien far iex equity Issues. 
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Recommended 
Change Strategies 

1) mm ACTIVITIES to provide e knowledge 
base end to sensitize youth to the damaging 
effects of discrimination. 

2) COLUamTIVE COHSULTATIOW to Identify/develop 

. i «- j 

a benk of consultant candidates. 

3) TROTS activities to proyldej skills, techniques 
and stratifies to help lapleaent sex equity. 1 

4) LgfilSLAM IHTERVEHTIOK to We*ent ex1st1ng\ 
lavs and develop new legislation. 



Constraints: 



Presence of: f 

1) Traditional cultural attitudes. 

2) Ccietltlw'for resources (aspecUly sports). 

3) Negative ittltudes/apithy on the part of soaae 
. parents/youth. " 

Lick of; 

1) ° Tlai/Bney/persoflnel 

2) liereness/kiwledge. 

3) sin equity asi'prlorlty for already 
overloaded organizations. 



FnuM" Cros8"Reference(s): 

eric 



Suggested Action Steps 



1) Develop a sophisticated anrenesi of all conunlty youth orgenlzjtlons. 
, Gather liftmtw, Find out Iff nwch'opportianUy in which areas are available to girls/boys. , 
I Find out hi* organizations are funded, [ ' 

i | Detemlne, If possible, how puch money Is being spent on boys'/girls' programs. 

t Check what facilities are available girls/boys. Do the ^organizations use school facilities 
or equina*? If so, are the schools provldlnj equal opportunity to use facilities/equipment? 
jj) Develop a collaborative consultation bank of local resource, people. • •'• < , , 

j , Find out it, 1(1 organizations, are people Interested 1n\e« equity and bring them together, 
j Develop a dm where sen equity advocates can meet with rters. if cownlty youth organizations. 
, utilize local media to publicize *> forua ai,J make the tvni« aware of the dawglng effects of 
discrimination. 

' ' | use the forum to share Information on sex equity, discrimination, and the laws' regarding equality 

of opportunity. Include related state ajd Federal law In the presentatlon(s). 
, Share Information on equality opportunity In local area with all people. Use 'media, If possible. 
I ksk for the assistance of omnunlty youth In spearheading change. 
■> 3) Provide training for the bank of consultants/youth advocates, as needed. ■ 

I Train a core of Interested young people and leaders to assist In ^wanting sex equity'. Include 

the provisions of the law, dealing with negative attitudes and hostile people, and unit resources 

are available to them. . , 

I Include .specific ways In which youth can help (Gould boys' athletic teams Incorporate girls or 

help girls set up their own? would girls' 4-H leader welcome or -Invite boys to her class? etc.), 
I Ask youth'for Input on how best co Implement sex equity; poll other youths on what their needs are, etc. 
I Hake coawnity youth and leaders aware of what resources are available to then; where they can get 

material resources, consultants and" technical assistance. It}," 

4) Consider the use of legislative intervention, as appropriate. 100 
| Utilize Title IX and applicable state and Fedrral laws to Implement sex equity. 

I Check whether the school facility penults clearly explain that organizations must be in compliance , 

with Title IX. j 
I check whether organizations receive any state or Federal funding (4-H, Futur • Fanners, etc, ) which 

would require tha i < not discriminate on account of sex. 
I Consider working 1 V >p legislation that would prohibit charitable organizations such as the 
JJnited Way from . ; disproportionate amounts of funding for boys' and girls' organizations, 

5) Give recognition to comity youth leaders by provide publicity, opportunities to attend conferences, 
. awards, etc, m 



of Concern: 



CCSEE • E WORKSHEET 

Target Populations): 



Isolated community groups 



Specific tone: »• * or mh pw * not 

idvocttes for w equity. 



Projected Outcome(s) 



1) To locttt ini. Identify comity 
groups In Isolated irtu. 



I) To raise awareness levels In the 
0 coownlty and In comwlty groups. 



3) To obtain the support ud icceptince 
of these cewnity groups.' 



Recommended 
Change Strategies 

11 RESOURCE LINKAGE to bring together ccnnunlty 
groups, conunity resource people and outside 
resources who could assist. 

2) AWARENESS to Increase knowledge of political and 

socloecononic base of the geographic area and to 

. i 

provide activities to sensitize and raise 
knowledge and awrwess levels'of sen equity. 

3) cflLLABOftATLVE CONSULTATION to alio* for .open 
coittinlcation and to utilize local experts to 
assist. 



Presence of: 

1) comirvatlsi and resistance to change on the 
part of rural comunltles. 

2) Cultural and religious nores. 

3) Negative attitudes on the part of groups/ 
individuals. ■ 

4) Resistance to . 

5) Geographical probleis. 



MkCnMa-Befetencets): 



LlERJC 



Procedures 



Suggested Action Steps 



1) use extitlng resourwi to bulld/iusttir itx equity »dvoc«tet. ,. 

' , ' * uttltie wlstlng to ,oc,te ,K '' conl,Kt1ons ' 

, ,t , list of organization, f» * B*r of Coerce or ft local «p. I» contact person(s) , 
,, m c «1t, or local news mmmU to advise m f* «t Influential. 

# » local supportive V* to .dvi« which people within W- » »»' * « „ 
, M Nt * local co-unity people listen to, * are ft *M .«< «*- — * * , 

If they are supportive. See If they are Kill In} to help. 
, Check wteftr state or national brashes of M ipMM « **» hf - ■«* * « » 

whether one of their soeektrs «Mn» • • 

, irlng an Introduce **. of «<rt fro. .state If P«W* - ■ *" « 

politicians ^ help, or at leHtMtopcflie, ft planned ictlvltles. , • 

Check Kith local 'mm » «' « * " ,rt,clt ° r " ,rt1C ' tS " " , *' ,t '' " "' 
rflte ,„d H tft an article, stressing local are. need, and ft positive benefits to be derived h both 

sexes once sex dlscrlnlnatlon Is 
, -a.sk cwunlty oration «*rs to progra. a presentation on ..« equity In ft •** «* to Utilize 
■the services of recognized local sei equity advocates. 

2) Elevate ft awareness level of Isolated groups through a variety of .ethods, 

, to the necessa-* howwork. Find out as wet as possible about ft cownlty, read back issues of papers, etc. 
, Be sensitive to local politics especially vls-a-vli school policy -ken. f 

# If m Ptr-lts, set up eatings Mm* im * ««« «** * » Mt ' * * * 
the Bit Influential jroups Involved; 

, to Are people nonelly now and jet Involved In Mr priorities, then ctaml ft- toward «« 

equity Issues. 
■0 Be low >ey, Talk to people from ^viewpoint. 

, lKTO.se their ftwledg. base of what dlsc'rUnatlon 1. and Its plication, for Mr children ft 

provlslofss of the lew reletlng to sex equity, end how «n help 1«pleWnt chena*, 
, Tr, to obtain so* positive state*, of supporter eMM fro. o rjurlattos and/or Individuals. 

# If there Is sufficient support and Interest, work with those who are »st syapathetlc to plan ongoing 
w i o , • , . 

activities toward el hlnatlng sen bias, j , 

3) Offer to serve the local sriritW* i consultation and/or coll.bor.ttve conssolutlon ewntr. ' ... 
^ OeUnnlne the extent of c'ooperetlon in local , ' 
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CCSEE-1 WORKSHEET 



Aiea of Concern: 


0 


Target Population^): ™* 


'Specific IfiSHe:. 7. ObUlnlng the tupport of rel»ttwly Isolate cowurHty groups t*o are mt 
: : . ' . ' advocates of sei M) - Continued. 




Projected Outcome(s) 


Recommended 
Change Strategies 


Suggested Action Steps 


\ ■ \ ■ . .. ■ ■ 

.> t 

't 


• \ 


-l : 3) Continued. ■ 1 '• 

' | Utilize resource people, ■ferhls and onanlzatioK sjch as twining Institutes, general assistance 
centers, desegregation assistance centers, and consultants to work with schools and local supporters 
in sufficient depth so that they can organize their own ongoing local network. , 
| Give support and recognition to advocates. 

K 




Constraints: 




1 

1 

• 1 

/ 

168 ' . 

• » 


w 


r 

i 

W) 

JL U v 

' 1 








Resources: 


r 


> 

! 


F E i^ c Cws8-Reference(s): \ 


O 



mi 



4 



mc ern: cwin _ 

j i . M th. roU of th, —It, -M « 



Recommended 
Change Strategies 



CCSEE- II WORKSHEET 

Target Population(s): 



School administrators and cowity motors 



Projected Outcomes) 



1) To raise the level of awareness as to 
the le^ortartce of the conunlty ie*ers 
as change agents. 



I 2) To recognize the role of comity ' 
rttrs i$ change agents for sex equity. 



3) [o encourage the school aWnhiratlon 
to utilize the skills and talents of 
comity artm InWmtlng 



1) MtfliESS ACTIVITIES to wto the school 
aeration aware of the contributions of 
cotpunfty mbers. 

2) wmm COHSUlTATlj to encourage school 

I aMnistrators to work with comity"** to 
. detenilne the best tethods of 1«ple«nt1ng 
sex equity. 

3) DjjflBSIS to work with a comity advisory group 
to determine probleta are&s and areas of non- 
coepllence. 



1) Sot* comity irtirs are opposed to sex equity, 

2 ) som school personnel heve negative attitudes. - 

3) Sooe atolnlstrators show an unwillingness to 
delegate authority outside of school. ^ 

4) Sex equity nay be a low priority In the school 
district. 



1ERIC 



apt issNi. 



Sweated Action Steps 



„ ^ crelte or elwlte „ -JLm M -* — - ^ MM « * 
a Stress the ipporUnce of eoop.r.tlon betwen the school ind the , 

. M„t « th, m , m * -* «*" Jss,st . sch * swh V"* " bMrdS * • 

nMnr tH£h1ns lMB , PTAs , cte .rents, booster groups. * school sit, jrt ^s, 

as being parents of children In the school (1a wtt eases). 
. * « the 1-petos JaM « ,ft *■ <-* 

' Point out th, importance of «I V -» «<, M -» * *«* ** ta 

thM ,,,, «r k .no to develop an ,ff«t1« ** ' ^ ^ 

( * w * MhlCha cc-lt, ae*h <■ tf-* « 

# S UM ,st to fonelng of a Tit.. 0 advisory cdtte, to t« Input 1 * rations on -tUn 

relating to sex equity. , , ■" 

# » W th,t1cco«A.ty av.1l.bl. for use In order to r,.« * mm* M * 

or neutral comity 

# use trained comity to «k, th. pressure off school p.rsonn.1 by allowlnB th«.to sp-rbead 
the change leisures. 

Hip develop possible fading sources «t leaf resource agencies end trials, and .11* ofe* 
■ aembers to assist. 

3, utilize «nlty **rs to help develop n,,ds ass.** »n1tor « evaluate sex ***** - ' 
policies. ' . 

I Give recognition to ccttunlty invo,wl \ 

# Publish exiiples of successful service in the mdia or school publications. 

I Provide recognition awards. ' ■ 

• | Brag i little! 





C. Counselors 



Those persons in-education who assist in the active prw- 
tion of the personal growth of students, n to est 
context, counseling is viewed as a vital and important 
asjecfofi student personnel work. Typically ^ counselor 
utilizes current knowledge about human development and s 
instrmtal in expanding the mission of education a a 
levels to Include the physical, emotional, and social, as 
wen as the intellectual growth of students. 



This section considers change strategies and action steps which relate to the oasic issues of sex equity- 
found in counseling and student work. " 

Readers should r-ber that counseling cuts 

target populations as elementary, secondary, and pos se ort , « * -ers 

educatibn™student rights, aoWnistration, sc Itart , gffigRrt*, standardized ! 
S« of the particular categories of concern in th ^ wwjj p ftf 

students to enrolV in non-traditional classes. ? 

? . x •" 14 „^ j " t Me cer Hnn were chosen because- they advocate the functions 

%-recownded change strategies listed in this s ect r D y h ted action 



CCSEE ■ n 



WORKSHEET 

Target Population(8)j mi ^ iri 




IC IflSUe: lA-HeipiW cwilm accept the *ortatt of their role « change agents 



Projected Outcome^) 




1) To assist counselors to operate as 
Internal change agents In their own 
system/ 

r 



2) To assist counselors to operate as 
external loetits* 

* The counselor will effect change 
via outside forces'; 
9 Public pdla coverage. 
, a Sessional organizations, 
. . u comity groups, etc. 




Change Strategies 



1) CONSULTATION and DIAGNOSIS to Identify timet 
needs and respond to Incongruities between 

' the systen and the goals of sex equity. 

' ' 1 

2) TECHNICAL ASSISTANCE and TRAINING by providing 

in-service sessions. 

o a 

3) RESOURCE LIHKAfiE to acquis relevant equity 
resources (print, nonprlnt, human). 

4) TEAM BUILDIKG . 



Suggested Action Steps 



Constraints; 



Presence of; 

1) Possibly biased perceptions on the part of 
the counselor. 

2) An Image of the counseling role that may be 
contrary to the change agent role. 

1) Power, [■ 

2) Resources necessary to effect change (the 
systems often static). 



Consultation UJliM l» Chapter V. 



1) Energize the system to change. 

# Determine sexist areas and possible alternatives for wklng them coolant. 

2T Assist th« system 1n problem-solving techniques. ' j 

# Show the client how to recognize and define equity needs. 

i Demonstrate how to dlagnose problems and set objectives. _ 

# Demonstrate how to acquire relevant resources, . 
« Demonstrate how to select and create solutions, 

# Deccnstrate to to evaluate solutions to determine If they are meeting equity needs. " 

3) Acquire relevant resources. 
' . Work with teachers, curriculum directors, the radia, librarians, etc, In the establish 
of a sex equity resource bank. 

o 

# Develop, publish and disseminate sex equity materials. 

4] 'Assist in the development of an ongoing equity network. 

. Keep leaders of various huoian service professional groups infqrmed of progress. 

. Help professional organizations rake public their co»1t*nt to eoulty projects. 

. Obtain counselors' active Involvement in local, state, and nat|onal organizations; e.g., 
, • teican Psychological Association (APA), *rta P««on"ne1 and Guidance.Assoclatlon (AP6A), 
national Education. Association (NEA). 






1) To MMltia coIImqms wding 

.. U 3(1st ind stertotyped tttltudcs and 
behaviors* >...,*■ 

2) . To develop short- and loi^rwge 
goals for the overall tytartrtta- 

. . of sex equity. ' . 

3) TosbQHcast tii^ posltlvt effects of 
mx equity efforts* 

4) To assist counselors to becow : , 
. wereofttelroiisexblw. 

5) To, raise students' witness of 
Die native effects of rigid 
sex-role stereotyping. 



Recommended 
Change Strategies 



if MWRENESS 1 ACTIVITIES incorporated In training 

■ i ■ ■ 

seminars "for all counselors) teachers, 
' department chairpersons, career/vocational . 
educators, and support-personnel. 

2) TRAIH1N6 knars, ' 

3) TECWICAl ASSISTANCE so the'legal wndate of 

■ TltleAtawI Vocational Education Title II 
1 ■ i! f ' 
tonMs'art presented, . 



Constraints: 



Lackofi i 

1) (MtientW creativity, 

2) AWnlstntive support for equity. 

3) Strong flwqjfig board <orce coqjliance, 

4) Resources (print, nc: o human), 

5) Cooperation between conn:, 3 and various 
academic departments of school. 



Pro ject Alness; A Training Program developed by Feminists Northwest and The. 
Ptvrhnl ^ of Sex Differences listed in Chapter V. Selected nonprint materials 
also listed In Chapter V. v 4 ^ 




CroB8hReference(s): 



Vocational Education; Instructional Staff, 



Suggested Action Steps 



1) „«1 , creative sex e^lty advocates to develop and tejeMt a series of »rMps "(teeming ' . ■ 
the effects of sex-role stereotyping and sextsm 1n sttiwiand SKlety. > ; ' . / 
e Arrange for graduate university credit for ill par&ts*ho attend the In-service workshop.. .. 
I Incorporate role playing/psycho^, rV rJel, and values clarification n» Interaction , 

to encourage attftudlnal and behavioral change./ . , 

I Explore defln1t1onMnd.exa.ples of sex-role stereotyping In career counseling and carter' education, 
f Consider how and why stereotyping night be offensive. 

I fxpiore role modeling and how stereotyping and sex-blased attitudes and'behaviors wy affect the , 

. career choices of students. ' ' , • 

« . , ■ ■ 

I Enumerate the current, research concerning sex differences. ' m . 

0 Survey career interest Inventories for sex bias. 

| Survey students' evaluation of teachers and counselors for affirmative behavior. 

1 Evaluate workshops determine if goals and objectives wfi achieved, 

I Gift positive feedback and support for w positive efforts addition, publicity, etc. 

a. > • 

l) Enlist the support of other external consultants In equity, 

« .Develop a consultant'cadre of other colleagues who can assist In training of trainers for 

equity, , . .. 
| Enlist the cwnlty sjpport! "of a variety of models In non-twdltlonal roles. 



3) Enlist the support of other external consultants In equity. 
I develop a consultant c'adre'of other colleagues * can assist In, trying cf trainers for 

equity. 

\ Enlist the cowntty support of a variety of iodels of non-traditional' roles, 
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Area at Concern: mm _ 
Specific 'tone! »• m*"* * mmw * 

low priority 




WORKSHEET 

» , * Administration; Conunlty; School Board 
TargCt rOpiMUOfl(8j! l]mmh secon dary, Postsecondary Counselors 



equity is I 



Projected Outcome^) 



1) To Influence Milhlstrttors to iccept their 
' ..ultlata responsibility for ichlevlng 



2) ToUkiij|wprtiter«dliVsUpJto 
tllfllmte the effects of dlscrlwlnitlon 
rtju)tiiic V itx-bUsed policies 
andfractltes, 



3) To suggtst procedures "which lfjht iW ■ 
Khool dlitrlcU and Institutions is 
* they 1s9l««nt tfie THle»ngu1ittons. 



<j jo design ind Wewt i Mbentlng 
power stnicfure and leadorshfp jftyle 
r for the school or institution. 



Recommended 
Change Strategies 



1) RESOURCE LINKAGE to Include I wide variety 

of representatives, - ( / 

2) Mlttl ASSISTS regar'ing the legal wndate. 

3) mmm by fillnn, complaints for 
nonconpMance. 

4) JUAWP to 'insure success, 



Presence oft 

1) Political pressure. 

2) Resistance to change, 

3) Fear. 

\) fcfiflfcts of Idr'otf. 

5) Traditional cardial system. 

Lack of; 

1) funds. / . 

2) UndeMtandlngthe^'w, 

3) . Comunlty awareaess, 



m to* to w hrisi in four Schools listed In Chapter V. 



i ( 



Possible Cr(Q88-Reference(s): JLm * Lw; m * 



! Attitudes; 



Ull tin Public!.' 



-er|c 



, Sngge&teu 5 iion Steps 



nations to help sponsor programs; provide credibility 



1) Fomilat* a coalition of a variety of «w . 
and resources for equity compliance. 

j Establish an ad no: coatee of «med citizens, parents, teachers, students, ccuwnlty representatives. 
' * EstoHfh' iiekase with state organizations .that can act on behalf of all comunlty school systems within 
the stoie and with local fiedia, 
I Identify the power sources In w school district or Institution. 

i , » 

i ' Obtain as wch .nforraiion as possible^ documenting sex discrimination. 
I Men-lie awl your state department education, training Institute or general assistance center can and 
cannot do for yuu. 

I Deteirine i*ero local school superintendent or chief executive officer can act unilaterally to 
enforce chanje, \ 
' q Be pmitntj A: a taxpayer you have the^ht to know what your school taxes are supporting. 

I Interview school officials, teachers and students. 

q Keep detailed notes so you can accurately reflect ell viewpoints when you write a report. 

I Talk witti a sympathetic school board member, Raise question of different treatment. Ask If board members 
ar* awr* uf other instances of discriminatory treatment or sex Has, 

a ttslii copies of ecMl budget and any Equal Enploynent Opportunity (EEO) reports that list school personnel. 

I loquesi Infamtlnn from superintendent's office or chief executive officer and wet with a knowledgeable 
Member if his/her staff, < 

0 Write a report on your findings. ' Be precise and quote your sources, using names whenever possible, 

1 Kike specific recotpendatlons for change, 

Request a written' response. '* \ 

• | Publicize your efforts, Send copies of your report to school officials, the school board, wjor newspapers, 
tie media, ani conwnUy groups. i 



i 3) 



File a ecaplalnt for noncompliance If there Is no evidence of action or cooperation to change sexist practices, 
I Encourage a citizen's advisory organization whose geographic area Includes the dlstrlct(s) of 
Institutlon(s) ^ question, to file a complaint, ( , 

\ i Write to the ap , iriiti agency (the regional HEM office and/or the state agency for 'human rights) setting ' 

■ 1 
forth the^reJlls! of noncompliance, . ' ' 

| Send copies of c*1alit your representatives in Congress, state and local government, interested 
local groups and depress. *- 



< << 
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CCSEE - 1 WORKSHEET 



Area of Concern: ««u* 



SpeCifiC ISSUGS J. Influent'^ wWiMt iMnlstritor y» feels sn equity ts • 
low priority - Continued. • 



Projected Outcome(s) 



Recommended 
Change Strategies 



Constraints: 



180 



LJ£ Cro8s-Reference(s): 

ML 



ftdnim^rjtion; Coiwty; Sctiool Hoard 

Target Population(s): Lknieiilary, Secondary, Poststicondary Counselors 



Suggested Action Steps 



3) Continued 

I Issue a p.ess release explaining why the complaint was, filed, 
g Send carbon copies to Infora the enforcement agency of how wny individuals are aware of tie 
problem „. 

4] Design a follow-up procedure. 
I write letters to the editor of your newspaper* 
I Write to your elected representatives. H f 

I Press the issue at school board meetings, 
I Volunteer to speak to 'the PThnd other group meetings. 
I Keep In touch with the compliance officer^ the federal agency to ensure that your case is 

being given attention. 
I find out what the agency intends to do about their findings. 
I Keep your support system and network informed of progress, 



m •■ 



CCSEE -H ORKSHEET 



Area of Concern: ««« 
Specific Issue: 



i iftetlwly «xw1n1ng stamUrdlzed tens for evidence of sex blest. 



Projected Outcome(s) 



1) Ta eliminate sexist policies in the 
standardized test or Instruments used- 
for Uie appraisal, evaluation or placement 
of students. 

I) To specify procedures for the t»n- 
dlscrlainatory aowlnlstratlon and 
interpretation Of 1ftstr«ntsJ 4 hat utlllie 

' different testing fone$'and/or Interpretive 
■tirlils for (aw sixes. 

3) To specify the sex cofpoMtiw of entry 
norm group for every scale. 

4) To provide technical rationale and v 
Intonation on use and Interpretation of 
separate-sex and/or 'comblned-sex scores* 

5) To use sex-differentiated iwtrjents In 
a nondiscrWnatffy manner. 

*6) to select u "end alterative 
non-sex-dlft /;'xted Imtn^nts. 



Recommended 
Change Strategies 



1) DIA6H0SIS of all standardly tests or 
Instnaents useo. 



2) fflU WffTlvt CONSULTATION Involving representatives 
of interested groups, 



-3) mffllis ttLECTIu jt/MAPTATlQtl to eliminate sexism 
In counseling, tests, Inventories, appraisal forms. 



Constraints: 



iack of: 

1) Administrative support to Implement self- 
assessment of counseling program. 

I) Guidelines for assessment of sex bias and sex 
falroew In standardly tests, Inventories, etc. 

4) fori' tt purchase of sex fair tests Including 
related Intttfrttlve, toilcal and promoHontl 
materials. 



Igutj jjj Sex Bias afldSg ^ i! Cart6r lm mt *iSLffi3!S 
in Career Guidance listed 'in Chapter V. \ 



Possible Qrosi3-Reference(8): 



Instructional Haterlals, 



9 

■ERIC 



iarget Population(s): 



Elementary. Secondary, Postsecondary Counselors 



Suggested Action Steps 



,| „,,„ ,,1 standardized tests, Merest leuWHes. ««< ^ * 

assigning students to programs, courses, and activities, ^ 
• # contest to Tricon Psychological Association [APA] Standards for Educational and ***ri 
Tests (1974) to evaluate for sex fairness. 

# contrast to M Opportunity emission (EEOC) selection guidelines (IWO). 
I Determine If technical materials provided by pollsters describe he* and to v*at extent the EEOC 

guidelines have been met, 

, Drtemlne need for updating criterion gws, norms/and other relevant data (e.g., validity, reliability, 
Ken response rates], 

# < investigate the validity of Interest Inventories for minority gw (differentiated by s.<). 
. m* If interpretive materlMs for test «i -J respondents (™nuals. profiles, MM. *> 
are sex fair. u 

# oeter^lne If case studies a«d examples presented In Interpretive materials represent HI sexes equally. 



2) Inform all Involved parties of findings and alternatives. 
, Provide written report of findlngs/recoirondatlons to administration, 
, Take juggestlons/reactlons to official goverrwe boards for acton. 
I Involve local, state, and national professional groups. 
I inform test publishers of sex bias. 
I Inform 'parents of f 1 nd1 ngs/rcefflrmenda t1 ons . 



3) Establish and maintain a seiwvaktion action group, 
| Select and recornend .alternative sex fair instruments. 
| loplment ongoing monitoring of materials process, 
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CCSEE • n WORKSHEET 



Aria of Concern: 



• C0UKEL1K 



5, Developing nonsexlst criteria for -Job placement progrw,Hirdi and 
idnllfsMps. student extracurricular activities, etc, 



Projected Outcome(s) 



1) To nodlfy policies and practical 
that do not iwt requirements of 
Iltll it 



Z) To Infom all pirt1« of revisions. 



3}, fo Qvaluata Uw degrc€ of success, 
1 attained and/or maintained as i 
revisions of policies occur. 



Recommended 
Change Strategies 



1) DIAGNOSIS via review, survey, and needs 
assessment. 



2) team mm amp mmm cohsuitatioh 

5 to link appropriate heman resources together 
to achieve equity raw Is. 



Constraints: 



1) Extraneous factors that co^Mcaw problem solving, 

2) HWnlstritors at top attonpt to control as many 
' . decisions as possible, 

3) People compote when they need u collaborate. 

4) HinWzIng rlik has a very high value. 

5) Tradition. 

6) Counselors feel alone In attempting to change 
policies and procedures. 



See wcoawoitlons listed In Chapter V. 




Cro88-Reference(B)j Ekation - 



Target Population(s): 



• Student Activities; Student Services • Grades [lenentary, Secondary 



Suggested Action Steps 



Examine criteria used to w.*.t all Job placement programs, extracurricular activities, honors and 
awards, etc. 

j Obtain a statement of nondiscrimination from all business and organizations participating In programs, 

such as work-stud), ; 
| Review all awards and honors and associated clubs or activities sponsored by the school, 
i Hake any modifications necessary to ensure that girl and boy students are not treaied differently. 



| Hotlfy stilts of the' policy en awards and honors/ 

9 Notify to personnel who work with groups bestowing awards and honors of the nondiscriminatory policy, 
I notify outside organizations or groups which may give awards or honors that the school cannot sponsor 

awards or honors based Gnu*, / 
f List and evaluate all extracurricular activities 'In which students may-participate, 
| Examine copies of policies or regulations concerning student membership 1n extracurricular activities, 
f Survey students, activity leaders, faculty adviser, and other counselors to determlu' reasons for 

membership being single sex or predominately, slngV *H in any extracurricular activity, 



1) Inform all Involved parties of findings and alternatives to ensure the development of nonsexlst policies, 
programs, and procedures. 

* Initiate a serWs ot ongcinj in-urvJce or team-building sessions to enable the parties involved 

to deal with sexist Issues tlmt otherwise would have remained covert, 
I .EstabUii/maintaln an ongoing student-personne^review committee to periodically peruse ill 

notifies, practices, and programs related to extracurricular activities, 
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CGSEE -H WORKSHEET 



Area of Concern: 



Specific Issue: 



(, Encouragl-ig student! to enroll In non-tradltlpnal. classes, 



Projected Outcome(s) 



1) To icMtvt more equal distribution 
of both sexes in non-traditional 
courses. 



2) -To wilt students to recognize 
altoniatlves to traditional career 
preparation. 



1) T^i«1st counselors to recognize 
their om. sex bias In the counseling 



process. 



4) To increase counselors' wanness 
of the career education process. 



Recommended 
Change Strategies 



1) DlttHQSIS PLUS CMimiOh 1 to Identify unmet 
needs and take active steps to achieve the 
goals of equity. 

2) TRAINING of counselors, career/vocational 
educators, teachers of home economics, Industrial . 
arts, iilltary training, etc* 

3) RESOURCE LINKAGE acquiring relevfift equity 
resources (print, nonprint and human), 

4) FQWUP cowwnlcatlon and organizational linkage, 



Constraints: 



- i 

Presence of: 

1) F t pressure. 

2) Counselor or teacher apathy or fear. 

3) Student ar* thy. 

4) Cultural bias. 

5) Mstrict political atmosphere* 



X 



Lack of: 

1) District release time for In-service training,- 

2) Funds. t / 

3) Counselors' restraint In dealing with parents. 



• See p. int and nonprint recordations listed In Chapter V. 



Possible Cross-Reference(s): 



Vocattomt Education; Instructional Staff; Students. 



Target Populations): 



Counselors, Grades 9 -12' 



Suggested Action Steps 



, |] feterrine the reasons for underrepresentatlon of students of either sex In courses. 

# EMtM.ll descriptive «t«rlals distributed to students, porents end personnel that provide 
information to aid In selecting courses. j 

# Evaluate end eliminate any sex bias in narratives end Illustrations. 

# mtervte- st.d^ts about the reasons they »re not selector, courts -here the «Jorm of th. student, 
are of the other sex. * , u 

, Distribute yrltten notices to all students eligible for a course that has a dlspr.portlo.ate enter of 
students; inform them that the course Is'open to both girls and boys, 

# If , class contains a disproportionate n«ber of fpUl or ««« M the mIM Is not 
the result of .counseling trials,' appraisal or directions jta by counselors. 

I Distribute nrltten- notices to parents. 

21 W ,p that counselors and teachers treat 'students both sexes the s.«*nd creete 

a cUssroon atmosphere comfortable for both sexes. r 

, induce student evaluation sheets which Include questions concerning sex stereotyping by counselors 
, and teachers. 

" # ^Plan wrkshop and In-service training for teachers and counselors on the changing lifestyle and life 
patterns of wwn and' on the increasing opportunities for wm In employment in nen-tradltional fields. 
, Develop and Miwt a career investigation program that Includes: career across, 

career exploration, career assessment, and career decision making, 

a * • 

3) Acquire relevant resources. •' ■ . ' % , 

| Work with teachers, career/vocational educators, state depart- « personnel; the media and librarians, 

/ curricula directors, etc., In the establishment of a sex equity resource bank, ; 
I Develop; pjJblish and disseminate sex equity materials. 

I Promote a variety of role models as classroom resource personnel. . ' 

, Include parents In non-tradUional classroom activities and in-servlcp programs. 



I Include? fibers o 



ih <*m in a wide variety of occupational re'. .» In "Career Days. 



4} Provide ongoing diagnosis and consulting assistance. 
0 Revise curriculum. 
| Train staff. 

| Rescrwliile Mirses as needed. ♦ 




Area of Concern: mm 

Specific taliei t Wjiii m to «wii ii nonUitiomi cihs« . cmmmA, 



CCSEE ■ n WORKSHEET 

target Populations): ^> s jdci ' • B - Mmi 





Projected Outcome(s) 



Recommended 
Change Strategies 



Constraints: 



Resources: 



p ER J c CroB8 L Reference(s): 



Suggested Action Steps 



4] Continued. a 
I Schedule a variety of KtWttfi which \m\H administrators, other counselors,. parents, 

comity, and selected professional jjwps. 
I Provide for ■ «$-tt-dat* student Interest survey anjticeds assessment, 
I Encourage open Input vi tredback betwen counselors k Instructional staff, 
I Provide follow-up and support for students enrolled in non-traditional courses. 




Area of Concern" -mm 



Target Population^): 



Grades 5 • 12, Students Rights 



Specific Issue: 

7, Dealing Kith overt or covert discrimination against prep-en students. 



,4 



Projected Outcome(s][ 



1) To eliminate sixlst practices, 



2) 4 To develop a policy stilewnt 
concerning the rights and needs 
' tf the pregnant student, 



3) To evaluate the decree a( success 

a, 

attained and/or maintained as 
revisions' of policies occur. 



Change Strategies 



1) DIAGNOSIS to determine discriminatory and 
rejecting behavior and attitudes. 



2) COtLABOftATlVE \sOHSUlTAT10H Involving 

~ — 7 

raoresenUtives from all concerned groups. 



3) TW|AVC0WFR0WTATI0W with appropriate 
, authorities, 



Constraints: 



Presence) of: 

1) Hore than half of all female dropouts leaving 
school' because of pregnancy. 4 

2) Strong religious bias. 

t 

Lack of j ^ 

1) Clear policy statement. * : 

■2) Students' knowledge concerning their rights. * 

vv 

3) SUV knowledge concerning their responsibilities. 

4) Complete records concerning pregnancy. 
. statistics. 



ReSOUTCeSS "The Pngnrt Sfuctant, " C racking the Class 



In Your School listed in Chapter V. Sw sin Efljaf Rights for Uomen In Education 
listed In Chapter V. *^ _ - 



Hipper: PaTER'S fiulde to Ending Sex Bias 



Possible Cro*-Reference(s)i 



Students-, Atalnlstration; Policy; The law, 



■-ERIC 



Suggested Action Steps 



1) Ascertain what existing policies arc in noncompliance with Title IX. ' • 
'I Examine *\- policies^, regulations or directives regarding the treatment of pregnant 

students and revise any discriminatory portions, i t , 

, i Examine course descriptions of special programs or services provided for pregnant students to 
ensure that they are comparable to regular courses or to those provided to other home-hound students. 
| Determine the nimter of students that have dropped out of school because or pregnancy, the number 

that have returned to the regular program, and the mm for these decisions, 
| If there are special programs for pregnant students < Interview the students to be certain that 

enrollment In those programs is entirely optional. 
| Examine reinstatement procedures and mm 4 r " i^lttom that might discourage a student from 
returning to school. 

4 Initiate acounseling service to encourar • ' -'^ «i students who/have dropped out of 
school because of pregnancy or related c«, 

2) . EstabllshMiintaln an ongoing cawnlci; 'qi * iifeprese- 4 itlves of all concerned groups. 

| Press the issue at school board ft ;itc, . we&t\i:j yioups, etc. 

3) Confront appropriate authorities (afclninrailoh, tytMwty twirds, etc.) with the existing policies 
which ar=r in noncompliance with Title II / / » 

,|f Wrow the issues of discriminate ?s or two pageable concerns as a starting point. 
(^Establish a ird-party Intermef facilitate opcfycbflinunlcatlon. 
i Provide accurate and up-to-date sorting documentation of the discriminatory practices uncovered, 
§ Engagecthe support of parents and community groups. 
| Construct follow-up plans and specific dates for achieving compliance, 
' | If there is little or no evidence of cooperation oi* improvement, enwge the assistance of 
legal counsel.' ' 

| File a formal complaint.. , ' 

S 
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GCSEE - E WORKSHEET 



Area of Concern: « El, « 



TargetlPopulation(s): 



Adult Education; 'tow's Studies; Student Personnel ministration 
Postsecondary 



SpCCifiC IB6U6S - a. ^lopi«3 progruts In continuing education and counseling for mm, 



ftojected Outcome(&; 



1) To help continuing educat1oo> r 
pin Institutional credibility. 

2) To encourage the returning wed" sti* ,t 
to use the Various canpus counseling 
services available. 

3) Ttfwke the coiwrilty aware of the 
potential ohlfe span educate ^ 

' Its Importance as a role for corittrwing 



Recommended 
Change Strategies 

• ^ 

1) MSIS PLUS CMftTiOH- through^elf'StiHly, 

r 

needs assessment and prescriptive analysis. 
f 

2) AWAPENESS of the continuing education wedi 
ofwuen. 

V 

3) PRp6MH OSVEIMHT as a means of- Implwent^ 
the concept of lifelong learning, 



education counselors. 




4) To Bake financial assistance ^Hrf 1 ■ 


Constraints: 


< ' for the part-tiK student, 


Presence of: 


tf 5) To provide convenient and lo*c°tt 
child care. 

/ ' . 


U Tine pressures. i 
2 Inflexible policies in regard to course 

scheduling* part-tlm study, «d financial 

assistance. 

3) Hew progriK and services nay be*Mt wth 

hostility, 
il Resistance to change. 

5 Higher aWnlstratlve authority wy be threatened 

by wtentlalofnw program , lt 
fi) Image of adult education considered Ion priority.. 
7) New program w) be added for polltlwl reasons only. 


j Sf To alertf the caucus personnel t° the 
' ' , / needs of returning adult students. 


i t 


Lack of: 


7) To develop and nlntaln a continuing 


1) Funds, jr 

2) Support wm programs and services. 

a* 


education prograi forwonen. 


. B) To stflMIn counselors to the Parti*. 


i 


needs of the older returning iWent* 




ReflOUTCCB! "tturitntt Older ^ A"*-' * of tha «tiwil JssAlatiM fcrta . 
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p E ^ C Cr088-ReferCnCe(8): hstsecandery; Students; Coneumty; »tt^s. t 



Suggested Action Steps 



1) list an exeeutfve or advisory committee that includey jUaVwei student representatives who cm be of 

assistance In clarifying priority needs of the older returning women students, 

I collect data indicating Incidence, characteristics, and needs of the target population. 
1 

2) Establish a variety of activities (conferences, sponsored events, speakers, eld to provide 

' r 

visibility and promote acceptance. 

| present a general workshop to department chairpersons that deronstrates how continuing education 
programs are clearly linked to the primary objectives of the university or institution, 
^ I propote understanding of the new service and its relatedness to other student -personnel services, 
I consider the degree of support of the Mate higher administrative authority. 
| use the media to involve other interested parties. 

I Seek "soft" money from discretionary funds'to operate until sufficient credibility Is gained 
for acceptance as line-Item fundlrg, 
' | 'Establish strong external pressure +iat1oiut, state, local] in support of neeOtd areas of 
' jdult education/ 

3] Develop and maintain a comprehensive program for continuing education and lifelong learning, 
i Provide staff leadership positions for individuals with strong academic and establish^ 

credentials within the university setting, , * 
f Encourage cominity involvement in program. t - • 
| Provide special counseling for the returning, mature student: personal, vocational, admissions, 

registration, family management, career planning, placement, financial aid, ortentatK study 

skills, etc. - \ 

| Provide peer counseling and a group support system of other older students, 
| pewlop'ftalbfe scheduling and a procedure for credit via experience and/or examination. * w 
| Evaluate the program periodically to marshal continued support, 
| Explore opportunities for establishing or utilizing existing low-cost child cere, 



CCSEE - tf WORKSHEET 




Area oi Concern: 



Target Population^) 



. t\«mi. StcMdtry. Moon** Wtlwl Motors, Career Edwators , 




Speel 



! 9. VCh«n9tn9 ill scxltt course descriptions, 



Projected Outcome(s) 



1) To wsute that ill coursi titles 
and descriptions avoid referring 
solely to students of one sex. 

! • 

2) lo work towrd ichievlnj perlty . 

lull courses e»4 all schools 
for both sexes. 

3) . Morofite 9u1del toes and 

rtcmdattoni for -avefdfng sexist 
langwoe. , 



Recommended 
^Change Strategies 



1) MgjOSIS to detemlne sexlsi In ill 
course descriptions, 

rWATIOH to write ill 

i 

course descriptions In a nonsexlst 
ranner. 

J) r 0WjjMjP to ensure ongoing appraisal. 



Presence of: 1 

1) Prejudice. 

2) Contingent M old and orthodox Athods, 

3) < Apithjf. 

lick of: 

1) Suggested guldeMnes/dterii to rotate 
course content. ( , 

2) MriMstnMon support. 



Resources: Sfet Eq uity tn School and other wterlils listed In Chapter Y, 



Possible Cross-Referencefs); 

q e " Vocational ttcitlM. 



Suggested Action Step 



I) AwlyzhJll count descriptions -for sexist content, 
I Change all course descriptions to show thelrrelevance for both sews. ( _ ' ' 
9 Eliminate or revise'. OMHkft IfcwMiwd luppnpUte »n* s« ("Meier 
Llflnj for Boys," "Cooking 'for Seventh-Grade Glrls^" etc.). 



2] oeslsn'.nd talent courses In which students stud, end anal,* sex-role Identification 

as contrasted to 'writ stereotypic Such courses «Uto ^ sex-role 
" 'Identification Is necessary, why sex-role stereotyping occurs, and to functions the, . 

I* 

serve. 



3) develop and Implement guide! lnes/recc«endatlons for avoiding sexist language 
1 and t1t1es.*h1ch use WJO. represent hurwlif .« the effect of excluding glrH and 
women In various human activities), Choose appropriate substitutes. 



4) Appoint an ad hoc comlttee to stud, all new course titles and^descrlptlons for sex 
fairness, Include such follow-up content ana!,sls In all district and Institutional 
■ plications, as well as In teachers' manuals, other teacher aids, and student , 
publications. "" '...•»• 



Area of Concern: « lins 



CCSEE- H WORKSHEET 

Target Population^): 



Graces ? - I? 



Specific Issues 10 * * ,w,,ns iff ^ ,ve *° l,,vo,ve uichers ,n thfi C0U!l!e ' lns pro ""' 



Projected Outcome(s) 



1] To assist the teacher/educator In 

I 

recognlzfrg the essential Ingredients 
t that foster student growth and 
developed 



2) To htlp^1nstmct1on«1 personnel 
develop W tapM a conceptual! 
fnnewgrk around which constructive 
problem solving can occur. (1 



3) To devt'op a ntturil partnership 
between counselor and teather, 



4) To bwJId on the skills and expertise . 
of counselors In the areas of 
Individual differences and hmtan 

* relationships. tf 



Recommended 
' Change Strategies 



1) TEW BUILDIHG tfl' develop and maintain ft 
working partnership between teachers and 
colors, 



I) COWMWIVE CONSULTATIOWcJ q ensure a 
cooperative and supportive environ; 
( for learning. 



Constraints: 



Presence of: 

1) Static rather' than dytiwlc environment, 
' 2) Competitive r,uJier than cooperative ' 
philosophies, 
3) Fear that wrklng with teachers uNl put 
^ counselors In a qMi 1 * ad«f n 1 s t ra 1 1 ve 
relationship. 

■ Lack of: , .. 

1) Support. 

2) Involvement. 

3) A mutual setoffs. ■ 

4) Trust betwen counselors and teachers. 



ij "The Counselor's Impact on Learning Environments" by Donate H.. Blocher listed In Chapter V. 
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•pEWCros8-Referace(8): 



k Vocational Education; Instructional Personnel. 



Suggested Action Steps 



1) Describe the necessary conditions for structural changes to occur In the educational process, 
I Delineate the general characteristics for thosfe learning environments that can nuture 
optimum studenf growth and developments 
• The learner Is personally involved In the learning process. 
- The learner Is in a moderate'state of* tension or anxiety, 
. The Earner experiences a degree of empathy, caring, and honesty from other 
n huwn beings In thfi learning environment, « 
. The leamer Is given ample opportunity to practice new behaviors and to 

« 9 

receive clear, accurate, and Immediate feedback about performance. ' - , 
. The learner Is able to test out new concepts, attitudes, and skills. 
. The leamer Is able to review, examine-critically, and, evaluate new 

experiences In i safe, reflective, and accepting atmosphere. 



2} Develop a team approach or partnership between counselor and teacher in which mutual consultation' 
and assistance can occur. Use tins partnership to: , 
I Help students clarify values, test concepts of self, crystallize interest patterns, 
* set goals, etc. < • 
I Agree on a mutual set of goals that are intellectually rigorous and respectable, and 
that are humane and centered on^the concern for the growth and, dimity of the . , <• 



i 



Individual student. » 
| Initiate a cooperative team approach to counseling students (individually and via groups). 
I Provide a variety of professional development opportunities to help counselors and 
teachers'develop more effective skills and a variety of competencies, Including: 

• CHication ski lk, 

• The qualitative aspects of helping* 
. Eliminating racism and sexism in counseling, s 
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■ I 



Area of Concern: COUNSELING 



>CCSEE - n WORKSHEET 

Target Popillation(s)i « • » it""** 1 p ersonnB,) 



11. Counseling end orienting teachers who are enrolling students of both sexes 
In thalr cl««« for the tlw. 



-Projected Oatcopefs) 



*1) To help tiichersdtvelop tfftcttw i«ys 
to expend student interests md broaden 
' education options.,' 0 



2)Uo develop tMcher s^port let 
' < sttntt' npn-tridlttwil choices. 



3) To becoM <«re of couMeWteather 
sex bias end MMq effectively 
overcoat sexist attitudes end 
expectations. 



J 



\ Recommended- 
Change Strategies 



1) jJIHRENESSACTimiES to examine sexist 
attftufcs end behaviors. 

2) TWHIHG to ovtrcw sex bias end sex' 
stereotyping in education, 

"3) RESOURCE wW , >. 



Constraints: 



Presence of: 

a 

' I) Past .restrictions (forml and Moral). 

2) United options for boys and girls, 

3) Discrininatory policies. 

Lac* of: 

1) Teacher/counselSr awareness of strategies 
for change. 

2) Encourageoent/tfpport, 



j v rr«Hno the Glass Sil p fr- PEER'S Guide' to N l« <*x Bias in Your Schools 



T 

listed In Chapter V. 



Possible Cross-Refertnce(8): Vocational 



Education; Instructional Personnel, 



Suggested Action Steps 



1 

1) Survey newly nixed classes Metemlne how effect1ve*such classes have>en in expanding 
student options, ' , ■ 4 

§ Interview students to provide Insight into what U Is that helps students make a 
nun-traditional choice. Such information may be useful in finding alternative ways- 
to encourage other .students to enroll. 

I Talk with students who are in the numerical minority by sex In vocational schools or 
programs, advanced math and science classes, and other' elective*, Include such . 

questions as: % 

-'Wiy did the students make 'the choice? 

• Did thy consider doing anything else? 

- Did they receive support In the school? out of school? 

- What kind of support are they getting, now that they are in the class? 

- How do they feel about their treatnent? - 

• Mould they encourage others to sign up for the course? 
v How°do they think the school could encourage others? 

. 

2) Interview teachers of traditionally single-sex courses* w 

1 

9 Include such questions as: 

• Do they see any particular problems or concerns? 

• How do they feel about mixed classes? 

• What do they think influences enrollment by both sexes? 

3) Develop a series of mini-workshops for counselors and teachers to explore sexist attitudes 
and beha'vlors and how to eliminate then, > 

' § Include an examination of the following behavftrs: 

• Are boys getting more encouragement than girls? 

. Do girls need extra encouragement? Is It being provided? How? 

. Have coursfi names used in the school been changed so they will be 

' equal Ijf attractive to toys and girls? ... 

I Explore the use of tests by teachers and counselors to measure vocational ability and 
Interest. <^ Check to see If these tests have been reviewed for sex bias as required 
by Title tl. 

4) Mop a network* of teachers and counselors who can act las a support systenTto help m 
counteract stereotypes and eniure equity. * * 

I Meet regularly and share cowron concerns and design strategies for change- 
# { Share resources among network ^embers. , 




•Area of Concern: maw 

7 



CCSEE -H WORKSHEET 

Target P6pulatfon(s)! < p «»«tM 




.Specific Issue; a? Mfh^oii'Mw ™ >r«Kti« * *mm 




1 Projected Oitcome(s) 




..' t) To assist counselors (o play ft nore 
\ actlve^role in reducing sex1s« In 
t tj^school. • 



I) To strengthen' the position of counselors/ 
educators to the status of consultants 
and team networking closely with fl 
teachers In thiiliftnm 



. 3) To provlA a varied of rol?, models in 
the teaching and counseling professions, 



Recommended 
Change Strategies 



1) TEAM BjjlUjjjjjj to enhance/! i cooperative team 

A' 

effort toward achieving sex equity, 

2) C0WBORAT1IIE COHSMOH to ensure equitable 
practices, 



3) HEM1W and RESOURCE LINKAGE to provide a 
support system for change, 1 V 



Presence of: "* 

1) traditional attitudes and values. 

2) Distorted perception of realty 'via the media 
■ 4 nd fw AioWwterlals- V 

3) School bureaucracy hard to Influence* 

'i v ' 

.4) Few/take the Issue of sexism seriously,. 1 
t Lack of: 

♦ 1) Role models.' 

2) Rejease time. . . 

3) ' Cooperative working relationship between 

teachers and counselors. 



'088 ; Reference(8): 



tatfctM Personnel; Students;' Vocational Education 



Suggested Action Steps 



1) Develop a team approach to solving equity problems in the classroom, 

I Heet with teachers to discuss ^the Issue of sexism. 

I Hake specific suggestions about what teachers can do, ^ 

' ' | Discuss direct actions or curriculum projects that have been used successfully 

, in other schools, 

' a Examine the classroom programs and curriculum materials presently used^ find; out 

, . how they reinforce sexual stereotypes. * ' 

*-. z j offer collaborative consultation filbert* staff, and administrators concerning ways 
'to reduce sexism In trie schools. 
^ * | Consult with aAiinistrators concerning compliance Issues-hiring, promotion 
policies, etc* 

i i Examine after-school warns and activities for seiist practices, Consider jiew 
: activities, tharcould be offered to boys an* girls Jogether. ( 
I ' Develop closer school contact with fathers as well as mothers, 
I Examine attitudes an} values of teachers and counselors that unconsciously reinforce 
sex stereotypes. -t. ; $ ^ ^ 

3) Establish a network of equity supporters to exchange Ideas,' After assistance, and > 
collectively plan for change. ." . 

I Determine who Is interested In working on sex equity, 
I Schedule meetings on an ongoing basis. ' 
| Share resources and Information. 
|j$o!1clf suggestions for change. 
V; ' : . | Provide recognition of efforts made by Individuals and groups. 

» r V fl * : - " 

x t 



n 




That part of the educational staff which 
includes teachers i teacher. aides, curric- 
ulum personnel ^nd all those individuals 
who are concerned: with developing/imple- 
menting instructional activities and' 
assisting students in making behavior/ 
attitude changes, ,: 



students, counselors and so forth). ■ ; .. / ... , 

: Wslbh of sex.equlty as an ongoina ^ 



It is recognized ttiat theinfe on o sex e i "^^s'o? tSe centcal pbs'ition' between adoiinistrators, 

. .specific guidelines f, infusing sek equity concepts Into ail curriculum areas ftp earl, 
childhood to postsecondary education; • . ■ 

Action plans for eliciting support and understanding taadiinistratorsi other teacters, 
and' students; 

. . suggestions for defining and r^irectir^behaviors/attitudes requiring exapinlcion and 
,' change as a result of the mandates of Title IX; j . | ■ _<... 
selected resources and croy-references to related areas in order to.facilitate the ' ' 
' ; . assembling .of effective professional support., ; . ; 



w 
to 



I > 

■Teachers are charged with the responsibility of causing change and growth in their students. Accepting the 
a m no the far-reaching social changes implied and demanded as results of Title IX leg s a- 

5 d Sel t a ca * » AemheWng challenge. Changing curriculum content an chaw ' 
v s e are difficult but essential. Extreme sensitivity to the needs and fears of students, 

} SSSSSS& "i oter colleagues must be a rnajor^consideration of the mstructiona 

•Sn n a change agents. Grace, skill, creativity, and persistent energy are nec« m t its 
teachers to have and use if the achievement of sex equity is to be accomplnshed. Teachers can be 
key to effecting the needed changes. The strategies- and action steps presented here are designed to 

offer hope, confidence, dnd suggested models for creating viable, courageous sex equity programs. 

1 ft 1 \ 



\ 



\ 



; 1 
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'ERJC 204 



CCSEE ■ E WORKSHEET ; 



Area of Concern: 



Target Population^): 



Administrators and all certified itdff 



^'Uicific I88116 9 1 * lMnj ' d ^' trators <ndtNchtffi m w ^ t4in sw ^ 

^JL_-. ' « i$ «n i«porUnt priority, ■■■ 



Projected Qutcome(s) 



; i) 



tftnstlll s« equity priority n 
all wiegmt ind inching level*. 



To tnlniWnlitritori^ tether* 
In ttxtequlty. 



J) 



Tfi'ietotalfi sex'equity concept* n 
Important priorities by use or w>go1M }3 
evaluation, creative luptotitioni 
legal and emotional support.' - 



Recommended 
tange Strategies 



1) WKNESS AMD DIACWOSIS ACTIVITIES to discover 
sex equity Issues and district commitment. 



I) piCAL 



ASSISTANCE. 



3) PI RECT I VE/THR£AT/ CONFROHT AT I OH to* reinforce 
Title IX priorities and regulations. 



Constraints: 



Presence of: 

1) Coasting priority frogw requiring 
* Implementation. 

\ / 

2} Little coBfrehenslon of benefits of equity 
based education for students and staff. 

N ' * * 

s if Reluctance ^change. . ' 
«) ^ Flianclil jrestf Ictlons. , 



Possible Cr0sss4teference(s): m& ■* 



Suggested Action Steps 



1) Infom adiinlstrators and teachers of the law,' laplenenUtion deadlines, penalties for 
i«n*1(p1e*nt4t1on, current court precedents. 

| Consider a no-holds-barred In-service program focusing on Federal government expectations for Title IX. 
| Seek dynamic, not too threatening, highly knowledgeable consultants with liplewntatlon 

expertise and'sensltivity to staff fears and anxieties. 1 
I Assemble and:distr1bute Title IX legal requirements and ramifications. 
* Teach grievance procedures. . • / ■ 



2) -Train teachers and adiinlstrators as change agents. 

I ' Teach skills and behaviors to give conf^iie with classroom arid dlstricMevel iipleannUtlqn. 

I Publicise efforts to learn and implement Title IJt, 
■ f Ask/demarfd board of education priority consideration and, support of Title IX. 

f Pom district advisory ccanlttee of students, teechers, aoministrators, "parents, an<j t ,y 
, leaders. , 



3) Stress personal and professional benefits of emitted, active, ongoing support of Title IX. 
| Encourage publicity about teachers' and administrators' nonrstereotyplcal Jobs, Booties,, 
t iPublfelae all district compliance successes in local papers, let the community share In , 
enjoying the expanded Men resource potential Title IX offers. 



< \ 
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Area of Concern: 



INSTRUCTIONAL PERSONNEL 



CCSEE • II WORKSHEET. 

. Target Population^): 



[wtiflcd stajf 



2. Eliminating existing sexist fcehavlors and attitudes of teachers. 



1) To see students, as persons rather 
than as boys and ojrls with given 
characteristics. 

2) To Institutionalize sex equity 
concepts. 

r , 

3) To Improve the school climate for ^ 
change 

4) . To increase teachers' understandings 

of their roles in perpetuating 
sexism. 

\) "To el trainee overt and unconscious 
behaviors and attitudes which have 
1 resulted in sex-bbsed education. . 

6) To give teachers tools for assessing 
their own sexist behaviors; to give 
then confidence and support. 

7) TVbegln positive conwil cation of 

1 nonsexlst behaviors and attitudes 4 to 
• students/ • 
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Recommended 
Change Strategies 



1) CONSULTATION AhD DIAGNOSIS to assess situation 
and tenement action plan. } 

2) AMAREWESS ACTIVITIES for all certified staff 
and administration. 

3) TEAH BUILDING to further awareness activities 
and to lead to curricula and methods chafes.' 



Constraints; 



Presence of: 

1) Teacher "inability to define and .identify sexist, 
behaviors and attitudes. - 

2) Inertia, fear, feelings' of being overworked. 

Lack of: 

1)' District ind school 'Site priority "for sex 
equity. 



IerJc" &088-Reference(s):; m*. 



Training. 



Suggested Action Steps 



]] Gather upport for presenting the problem, 
r Elicit forma! board, administration, and bargaining unit policy directives, release 
time for In-service training, financial priority. 

0 Explore local resources committed to sex equity* local mental health 
association' [behavior nwiiflcation techniques), churches investigating equity issue. 

?] Arrange ifedia blitz In'schools and cominlty. \ 

1 Show films and slide shows at faculty meetings! In classes, at the public library, 
i Ml teachers' mailboxes with "read and route' materials which explain sex equity 

' concepts, and which share biased and nonblased articles, cartoons, vocabulary, 

3) Formally explore personnel's existing sexist attitudes and behaviors in workshops, 
' | Devise exciting workshops usliig wall groups; Jots of self-exploration and 

' evaluation. , , 

I Concentrate on teachers 1 identification of ways they ire.sexist in^ their own lives, 
ways they have brakenjex stereotypes, ways they were restricted fn professional and 
private lives by sex-biased attitudes, 



4) Launch an attack dealing with the Informal teacher gatherings, such as a workroom/ lounge 
where sexist comtients, attitudes and behaviors are most often'vhlbleA 

* Train sensitive, articulate telphers In "echoing techniques": each' sexist coroent 
" is answered wlth.an equally Sexist cewment. . 

I Encourage teachers to hear how their Informal banter, often about students, , ; 

perpetuates 1 sexism." # 
| Include use qf humor, role playing, behavior mirroring, 

* ''Assume that teachers can learn, as well as teach, * * 



Area of Concern; '» peotel 
+ " ' 



CCSEE - H WORKSHEET 

Target Populations): 




certified stiff 



Specific • Issues 3. mm^ • ««* ^ nmi ,w * ]am mr[t) " 

, ; . clisirwns, liboratarles, jynnasliws. 



Recommended 
Change Strategies 



1) To stnsHUi stiff unbtrs regarding 
sexist and Apjnstxist environmental 



indicators, 



2) -To 1n1t1ata/n1nti1n sex fair 

,V 



[) mm ACTIVITIES provided 

for d^partaent chairpersons and 

ultimately for all staff.' 
** 

2) MATERIALS SELECT lON/ADAPTAT lOH/C^VELOPHEHT ' 
to striate creation of nonsexlst 
bulletin boardif. resource centers, etc. ■ 

3] FOLLOW WKHESS ACTIVITIES to provide t 
in arena for the sfaaVlng of good Idk 



3) To ancourtfle lUff iw*er$ to shirt 
good Ideas with others. ' 



-Presence of: 

i 

Hard-core recalcitrants^ ' . t 

2) Orgenlzeil mlstance. 

' ~ ; •* 

Lack of 1 1 j 
^ 1) Administrative support/active encourtgenent.. 

2) Creativity, content. • 



v - project AWREHES5 mtarltU lhUd In ChapterJI, Ideas gleaned 
; from fllus, magazines, newer nonsexlst T.V, commercials. 



pnciaiWe CroB8-Reference(B): 





Suggested Action Ste^s 



I) use local , creative sex equity advocates to develop models/prototypes for nonsexlst 
' environments soluble for typical Instructional class settings. 
I Include all disciplines (vocational educatfon, science. pHyslcal education* Cngtish. ■ 
music, etc.).' 1 

0 Include the development of bulletin boards examples of nonse^Ut announcements, t2St 
question development, language selection tips, and nonsexlst class organization 
alternatives (refers to instructional grouping; llnlng-up procedures, listing of 
students for tlassroon duties, etc.) In all models. 

1 Develop criteria for nonsexlst settings which cwW bMpplW'by any Interest iliff 
member or parent, ' * v, 

?) Present models to department chairpersons, 
I 'Stage presentations as a priority,' not as a hasty addendum. f 
1 '§ *«m eSthuslaitlc, nelMnfonrt prisenttnvnot.dull, uncommitted Individuals, 
I Polrt out the subtle effects of sexist settings; contrast to nonsexlst envlronmenu. 

3) Require/encourage chairpersons to'share the pretatatlon/ldeis M all nrters of fat staffs. 
I Include sex equity as a priority Item 1n,sch«d«led meetings. L " . 
I Add personally creased Ideas to the yodels. :> 
. I tile the overall concepts of sex equity as the Impetus for such activity 1 fl . , 

* ' . "" » 

\}' Encourage/requl^ sUff nmbers to ravlft their Instructional areas and develop sex f>1r settings. 

I Plan a opti-lta or just eqcour^e the addition t>f t this concern as part of thi standard 

operating procedure, * L \ ■ ' 

• Encourage staff to involve students In the process, 

a Visit and acclalm.successful 'efforts? suggest Improvements for less than desirable efforts.v 

5]" provide opportunities for the best Ideas to be shared throughout the system, , 
I hiciude as plctori,, Item in .district s letter. , . 

§ Have show-and-telf sessions at scheduled In-service meettng^ 9 

i I Allow parents to apply the criteria developed as they visit the cluiroWat PTA MlRfs, , 
etc, 
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CCSEE -H WORKSHEET 



Area of Concern: ' , Target Population®: 



SpeCiflC ISSlie: 4. Developing and ^lwntmg ^effective sex equity In-serylce progrw ^ < 
* » ' for as man; teachers as possible, « . 


Projected Outcomefs) 


1 7 * 

Recommended 
Change strategies 


Suggested Action Steps 




11 AWARENES5 P ACTIVITIES provided first for 


♦ lt • 


, 1) To present to teachers vital, 1nfar- 
'■ rrvatlve In-service experiences focusing 
on Title IX Implantation strategies. 


' team leaders and then for all Staff. 

2] TECHNICAL ASSISTANCE- AHO TRAINING for 
developing imaginative, reievan. m^ervitc 
programs. • 


1] 1 Investigate in-service methods, choosing a plan full of zip* energy, and solid information, 
j | Roqueit/defiiand'flrm board and administrative participation, 

A Examine the district and comninity Tor sex equity icaoers iu use 01 icau«n.«. 


o , 
1 

0 

j A 
' 2] To establish pnistrative support 

for Title IX in-service training. 


31 TEAH BUILDING to stimulate ongoing equity ■ 
" Implementation in curriculum and personal 
teaching styles. 


2) Target energies to persons with mosL Impact on students and other teachers. . 
% Enlist efforts of energy-filled new teachers, savvy department chairpersons, perceptive 
students and their parents, respected board members, ) 




4) RESOURCE LINKAGE. 


§ Train this group in change agent techniques and as facilitators for future in-service 
programs 'for the total faculty, 


3] To Increase district consciousness 






■ 14 of nonsexlst teaching methods and 


Constraints: ; 




materials. 


^ \ ■ 

Presence of: ' 
1) Teacher hostility to new program 
implementation. 

' ■ 2] Teacher prejudices against In-service 


1 ' 3) Arrange school 'an^cominl ty^puhl id ty which emphasize^; the benefits of Title U and 


\ > " * 


. honestly answers persons' fears and questions. 


4) To make sex equity a high prjprlty 
with wide visibility In the district. 


' , " | Encourage school and local library to feature nonsexist reading materials, films, " 
' speakerst stereotypical role 1n displays* % ■'• 
| Highlight areas where school is already In compliance. 




■ .* 
training. 


| Begin a resource bank of Information, curriculum Ideas/media materials, t 

r ■" ' f " 




■lack of: 




< 


-. 1] Release time for 1n*servlce ; sessions. 


'() Design In-service program which Involves teachers in learning th^ law; examining their , ■ ( : 


/ 

1 1 * 
\ ? 

\ • 


J) Eoard of education and administrative , ■' 
' support. ' 


own sexist attitudes and behaviors, 

| Assume that a professional staff wants to participate, teach each other, laugh, and 
be active. ■ 


° Resources: 

" "212 . ' 


1 1 ■ t » .. 
1 * 


• Include change agent exercises to increase skills for instituting change. > 
I Follow all sex equity guidelines, .being sure .that each part of the in-service program 

Is'an example of compliance In the Information presented and* In the verbal' and nonverbaj^ ^ 

cowinications. '' , 

i « , - , 

... i " 1 ' 



]ER|d Cross^Reference(s): «*- 



f 



CCSEE -H WORKSHEET 



Area of Concern: 



INSTRUCTIONAL PERSONNEL 



Specific Issuer s - M ^ Mm rKos " t " * of the,r n]t " chM9e asms ' 



Projected Ontcome(s) 



1) 'To Holden stiff belief In their 
Abilities it chuigt igenU. 



2) To turn din* igtnt techniques 
' and to apply these technique.! In 
furthering sex equity liplawiUtlon, 



r 



' 3) To continue and expand change agent 
roles In.developlng' other mmseXlst 
educational experience* for staff, 
ccmunity, parents, students. 



Recommended 
Change Strategies 

1) COILABOBATIVE CONSULTATION with agencies 

J skilled tn tnlning change agents, . 

2) TECHNICAL AglSTAHCE f row OCR, Project 
Equity, state department Title IX coordinators. 

3) RESOURCE LINKAGE for expanding MATERIALS 

•4) mm ACTIVITIES to Increase skilly 
and confidence. ■ . 



Constraints: 



Presence of: 

1) Stiff negative experiences In effecting 
1 Mjcr clung! within schools, . ( ^ 

2) iVMntstretive'felucUnce to engage in what 
light appear to be giving teachers nra power, ^ 

1 ■ it 

Lack of: ' ' ■ , 

1) Staff willingness U accept an actlw role 
■ In change. -v 

2) Fears of change," of y rfew Ideas, of exploring 
m attitudes. *; , - „ 



■f t > • 



Possible Cross-Referencefs): 




Target Population(s): 



All certified staff 



Suggested Action Steps 



1) ' Collect hiran resources xho advocate change and who are talented in reinforcing 
change. <( 

I Have them lead In-service sessions on change agent techniques and vocabulary, 
- ftjist afoinlstratlve support-emotional and financiaWor appropriate 
consultant services. . 



2), Build a leadership tew which shares a conwltaent to sex equity and a willingness 

^experiment and gnr-consldering teachers, counselors, parents, students, - 
■ comunityi ' 

' A Assign team the primryijob of encouraging* selecting, training change agents. 
I Publlclie plans and results, honoring staff change agent efforts. 



3) Recognize the important role of change agents. 

* Select easily obtained, visible goals for primary attention. ■ . 
} v 

■'a Provide Interaction time to explore fears, practice skills; and experience th< 
glorious power and courage of making things happen. Share. Support. 



CCSEE -fl WORKSHEET- 



• INSTRUCTIONAL PERSONNEL , 



Target Population(s): > 



;il suff concerned uthcurritulun 



f - 6, Providing' nonsexlst instructional -materials and methods in all 
class' curricula. r 



Projected Outcoisets) 



Recommended 
Change Strategies 



Suggested Action Steps 



I) To institution^ ize nonsexlst 
Instructional materials and methods 
|n all class curricula. • 



1} To make using the materials easy, 
desirable, and professionally 
advantageous* 



1) DIAGNOSIS of existing materials and methods, 

2) TECHNICAL ASSISTANCE AND COLLABORATIVE " 
CONSULTATION to explore wealth of data ^ 
available for nonsexlst instructional 
materials. V 

/ ' t 

3) TEW BUILDING to Insure the evaluation 

and circulation of findings, 
4] HATERIAL5 S ELECT ION/ ADAPTAT ] OH/ OE VELOPriEMT > 



3) To inspire teacher creativity In 
Revising nonsexlst materials and 
methods* 



4] To expand district- and school-level 
cowitrant, knowledge and expertise 
. in use of nonsexlst materials and 
methods. \ 



Presence of; 

1) FlnanclaUnveitments In materials wtilch 
t do tot wot Titled guidelines, 

2) Teacher and administrative apathy, .. 1 . ' 

lack of: ■ " \' 

1) Commitment to Title iUnd tts.lmpllcatlons, \ 

2) Financial support for new materials where 
h ' necessary. * „ ' 



Resources: , n , 



Instructional Materials. 



1) Gear up the system to change. 1 
| Assemble top-flight consultant help. 0 

I Provide In-service sessions for all teachers, the board, administrators, selected- 
parents, department heads and team leaders. .. 
1 | Distribute 'samples of nonsexlst Instructional materials .to all teachersj.use 

their *subject area samples. 1 ' ^ 

| Enlist support of district librarians to gather resource bank of nonsexlst 

t ' t ,t 

Instructional materials, tests, methods, films and related media. 
| Publicize the problem, goa 1 s, action plan. 

2] Present Issues, financiM needs, benefits to board of education, administrators, parents, 

. supportive community groups. • \ ■* • • 
f 

% Require/demand support for sex-equity-based education. 
,| Involve total school population in assessing materials, adopting for theor special 
' district needs, developing new ones. ' v * o ' 

1 ■■' , i ' ; '•' ; 

r •' 

3) Set 'easily achieved goals first, to .Increase equity vi.sfcilKy and. to raise enthusiasm. 
) ■ ' „ ; ' ;, 

a Praise and publicize all efforts. ' ■" 

* Arrange for feedback, and make follow-up plans for each phase of implementation, \ , 

l' Entourage the Wlate use of nonsexlst materials and methods. ;< ^ 

|.Vfer support, Supplies, models as action plan' progresses,. 

I State ultimate goat and steps to reach it clearly and repeatedly. -Evaluate. 

Follow up. . , ' ' . ■ ,t V 

f ■ ' t _ 

I E/tpect nonsexlst instructional materials and methods 'to be used in alt^lass < 
curricula. ' 



CCSEE - H WORKSHEET 




\\ WNQm PERSOhHEL 

7. tntolnj sw equity concepts into the EnjIliMurrlciilm. 



Target Population^): 



.E-12 English teaching suff 



/ 



Projected Outcome(s) 



if To •sttblis). * w-«qu1 ty-battd 
f English curriculum 



I) lo provltfa noMttltt Htchlng materials 
ia4 wtals to tht tnt1r« English stiff. 



3) To incourigt tncher ind student 
ptrtlctpation In tht curriculum 
design md teaching of sex equity 

, COOCiptS: ; 



Change Strategies 



1) DUgras for tdorotifh mlmtton of 
curat curricula strengths md weaknesses ' 
rtlttlng to Tltlt U 

i) wmmmmm *mfi »tiff 

change efforts ind to encourige creative 
curHculm dovtlopiont. 

3) tUTEftlJIIS SELTCTIWAWTATIOH/DEVELOfflEHT . 
> to ensure ongoing compliance with sex-equity- 
based education. / ' 



Constraints: 



Presence of: / 
1) foerworked teachers. 
I) Active mlstince to currtwlurchange, 

Lick of: . 

1) Administrative end tyerMil support. 

2) Positive rtgird for sex equity. . 

3) Skills. for student Involvement. 



Toward Equity . 

i studtnt Guide to Title IX , Sadker and Bailey, Resource Center on Sex 
Roles In'Educetton, 



Possible Cros8-Reference(s): 



Instructional Aaterlals; Students. 



Suggested Action Steps 



1) Train English-teaching stiff" in.concepts of Title II 
| Use workshop planning 

| Encourage aWnlstotlve participation and support. 

<* _ „ . 

2) Examine current curriculum for sex Mas* « 

| Consider student assistance ^designing evaluation checklist, assembling nonsexlst 
and definitely sexist reading lists, assessing teacfer-made tests for bias. , i 
< f Seek local evaluation support from parents, universities, curricula) consultants, 

p 

3) Realize that much of the English reading experience Is pre-Tltle IX and sex biased. 
' ' | Encourage student and teacher discovey of this ties to further appreciation 

and tHevelop critical historical and literary perspective skills. 
| Devise spelling/vocabulary lists qf sexist and nonsexlst terminology, 
| Explore student and Jeacher prejudices concerning sex stereotyping in jobs,' 

handwriting skills, spelling, crlticlw. 
| Consider 'tross-age teaching, allowing older students to present nonsexlst mini-units, 

book reviews, creative writing. 

0 Share successes, failures, ideas/ 
A Direct teacher-lounge chatter toward sex equity issues^ classroom successes with 
' nonsexlst curriculum adventures. Brag. . 

I Praise teachers' and students' efforts through bulletin boards, local and school 
newspapers, school assemblies. t h ( , 

| Ask Ixal equity advocates for ideas, speeches, evaluation; support, and essay 
reading on the topic of sex equity. , ' v 




CCSEE • fl WORKSHEET 



Aiea of Concern: olTOtT,wlfEWEl 


Target Population(s): a,] • 


— ■■■ , 1 ' ' "" fl 
Sp6€ifiC ISSUe! ' 8, Helping itudWtJ imdtrsund^nd appreciate Africa's pMlla. , 
• . ■ * 


• 

Projected Outcome(s) 


Recommended 
Change Strategies 


i 

Suggested Action 


<* 

* 

1) To develop undarsUndtn^ and 
appreciation for the complexity 
and desirability of America's 

J " pluralism. 

i 

2) To develop o^olng techniques, 

■ plans, strategies for understanding •< 
and appreciation, 


• 1) AliARENESS ACTIVITIES to sensitive Staff and 
1 students to plurallsi. 

?). diagnosis AMD COLLABORATIVE CONSULTATION to . 
assets current station, needs,' change t 
stretejl.es. 

' \) TFfiwrrjiL msm with materials selection/ 

AflAPTIWOEVELOWEHT. . 

i) ifgkiitM tVHRVEKTION AHO DI RECTI HE/THREAT/ 
CONFRONTATION. , 


i 

1] Assemble support for Increasing students' undemanding and appreciation of AmerlM'S'plunltsa. , 
1 Request board and administrative policy directives. 

• Supply human relations In-service training for teachers, revitalizing their support and ] 
appreciation for a pluralist country. - 

0 

2] Devise district-wide m- plan. 

■ include parents and students in planning, > 

■ c.ihiia iitfant^uA cunrvirf fflf niiinir holiday historical leaders* current social problems. 

• r CfltUrc intensive SUppC'i lur.cuiniii iiuhwijj, ii i mm i hhuv, », vm'«v"» r 

• Encourage c tassroom contpetl tlons 4 through artwork, essays, presentations, assemblies which 

highlight diversity and similarities of school's population. v 




Constraints: 


3| Seek cwrwnlty. Support. ' 1 


3) To fuse support for pluralisms 
TUle « for expanded use of ftwrlca's 
i huaan resources. 


f 

Presence of; 


1 Encourage use of school facilities for multicultural events v 

' Encourage local newspaper support through .appropriate stories, pictures, features. * , 
• Ask service clubs, churches, and political organizations for financial, moral, and human . 
resource support* 


♦ 

* 

/ r 


1) Racism. 

2) Otfferlny cultural expectations, 

3) Coflwnlty resistance. , 


4) Assist teachers In finding or creating exciting multicultural appreciation lessons. 

c a Include role playing, modeling, group discussions. 

I Openly confront racism through discussion, reading assignments, class meetings. 

* Assume studenU want to learn to live well, appreciatively, and with understanding in 
e 

Anerlca's melting pot. 

t 


Resources: 5 

2'20 . 


-• : , 221, 


P EI ^ c Cro8^Reference(s): 


Coawnlty; Administration; Other Human Rights Issues, 
* 


- 

1 



Area of Concern: 
Specific Issue! 



CCSEE - n WORKSHEET 

Target Population(s): 



Secondary and Postwcndar) 



i Recruiting rtudeiits for non-tradltlonal classes inclusive of vocational education) 't 
offering nonseitlst currlculun, such as "Singles living/ and '-Women In History; 



Projected Ontcomefs) 



1) To encourigt student.tnrollnent In 
classes offering a nonsixlst curriculum.' 

2) To isUbllDi acceptance of iwsexist 
curricula offerings* Ming to ending 
' needs for rtcniltMttt. 

3) To increase total school popuUtlon 
sensitivity to benefits of Title IX. 

4) To overcon student fears of being 
the first girl In auto shop or the 
first boy In child cart 

5) To nodel nonsexlst curricula for 
adaptation In other teaching areas, 



Recommended 
Change Strategies 



1) CflHABDRATIVE COHSULTATIOH to alert and train 
school facufty, counselors, etotnistrators. 

2) HOKUM to demonstrate active teacher 
support of non-tredltionaVnonsexIst 
classes. 



Constraints! 



Presence of: 

1) Student peer pressure to not be different, 

f 

2) Parental fears for child's sexual 
Identification. v 

3) Teacher and counselor Inabilities to 'sell" 
non-traditional, nonsexlst classes, 



ttw to Deal with Sex-Role Stereotyping. 
A Student Guide to Title %_ 



Possible Cross-Referencefs): Students; Counselors; Comunlty, 

eric 



Suggested Action Steps 



1) Call a'faculty meeting of counselors and administrators tc Identify the problem to 
; devlse'an action plan, and to sensitize staff to student fears and prejudice; 

I Explain Title IX regulations; benefits. 

I ^est that student and teacher acceptance of wnsenlst classes will hasten 
'Title incompliance. 

| Use lively, coeiltted, respected presenters who are sensitive to fears of change 

In teachers and students, 
| Talk a lot, 

I defer to In-service guidelines for planning help, 



2) Actively recruit students for non-traditional classes, 
| Use scheduling; positive reinforcement. 

| Publlclie student successes with non-traditional classes. ■ , 

| Bring In speakers fraa the cowunlty who nodel non-stereotyped Job occupation! 

-faale mechanics, «U kindergarten teachers, female electricians, etc. « 
9 Identify particularly coawltted staff; assign them to help counselors and students 

at courso selection time, 

3) tail teachers to serve as role models In learning non-traditional, nonsexist activities. 
' Encourage teacher sharing of non-traditional skills, such as science teacher demonstrating- 

baby bathing In child care, and an English teacher learning io play volleyball during prep, 
period. 

9 Hake role modeling a high priority, allowing time, scheduling easements, and other change 

support techniques. 
9 Publicize teacher efforts. " 
9 Encourage students to try non-traditional experiments as they choose classes. 




SpCCifiC fanC! " 10, ElWnatlng existing s«1m In early childhood and preschool programs. 



1) To develop tan awareness of the 
Issues, responsibilities! end 
benefits of m equity, 

2) To explore carefully the subtle 
behaviors and attitudes which 
encourage and maintain sexism In 
early childhood and preichool 



3) To foster active and positive use 

. of nonsexlst materials and teaching 
techniques. 

4) To sensitize Instructional personnel 
and parents to the potential damage 

■ caused by sex*storectypk teaching 
practices/* 

5) To lead Instructional stiff and parents 
toward belief In and support of nonsexlst 
learning experiences. 

6) To etimlnate sexlsi In early childhood 
. and preschool programs. ■ 



Recommended 
Change Strategies 



1) MTO ACTIVITIES for parents and . 
, Instructional personnel. * 

I) COLLABDMTIVE MMing to Involve 
local agencies responsible for early 
childhood programs. 

3) 01ATO to evaluate the extent of sexist 
educat1on t to develop strategies for action, 
and to provide ongolng«evaluat1on and 'support.' 



Constraints: 



Presence of: 

1) Ingrained sex-biased Mthods and attitudes. 
Lick of; 

U Energy, coanltunt, undersUndlng, 

2) Parent support 

3) Effective models, 



Instructional HaterlaH; Wnistrators, 



Suggested Action Steps 



1) Investigate current instructional Nterlals and presentation metHods for sex bias. 

• Fom parent/faculty comlttee, selecting persons with expressed Interests in 
Title U ramifications. 

• Arrange board of education and admlnlstatlon-directed support through In-service 
sessions, PTA presentations, and financial assistance. 

2) Assemble a data bank with models, evaluation instruments, lesson plans, films, biased 
and nonbtased teaching materials. 

• Circulate materials to teachers and parents, eliciting input and Ideas, j 

• Prepare an agendacto examine materials at faculty meetings. Discuss. 

/ 

3] Identify sexist policies within the school. - 
i Raise consciousness and eliminate the most obviouj (e.g., boy and girl lirie-ups). forms 
of sexism, 

i Evaluate for sex bias all learning materials used regularly. 
4) Sponsor evaluation by consultants to aid In discovering subtle perpetrations of sexism 
by staff through attitudes, stereotyping, verbal and nonverbal corounicafions, 
i Encourage staff to select evaluators. 

• Announce and praise positive changes In methods and materials-positive reinforcement 
works with students and staff. 



5) Visit nonsexlst learning environments, 
• Encourage those visited to share how they learned to eliminate sexism, the 
they encountered, and their successes. 
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Ana if Concern: ""*' 0i ~ 

Sp6CifiC ISSUC! 11 m ^ tobr*h tilts for «x bin 



CCSEE • n WORKSHEET 

Target Popylation(s): 



Mf certified staff and counselors. 





Projected Outcome^ 



t) To bring tHcluMidi tiiU Into 
ciMplUnct irith T1tlt IX. 



2) To divtlop non-thnitenlng, ongoing 
evaluation of teacher-nde tests. 



3) To sensitize ill ptnofii concerned 
iritli testing to tha nqulrwtnts of 
Title IX. 



Recommended 
Change Strategie s 

1) UJMSS ACTIVITIES for teachers and 
coonselors. 

2) MM yw MP TCOWICAL ASSISTANCE , 

tut preparing tests without six bias, , 

4) fflliMMTlVt COHSULTATIOH far ongolog 
support.' 



Presence of;/ 



I) Teachers* reluctance to expose creative £ 
efforts^ 

'2) Ongoing evaluation of teacher-mde tests 
1$ difficult to 

« 

3) Sex1s« In testing Is' difficult to assess. ' 



EeeonreeB! 



22fi 



r>"S A CrogB-Reference(B): 

eric 



Suggested Action Steps 



1) - Collect and disseminate relevant material on sex-bias research In testing* 

| Use consultant resources to explore wterlal, locations, techniques for 

, - nonblased tests. 
I Provide teachers with samples of glased and nonblased testing' In their 

' subject areas. 

2) Assemble school and/or subject-irea work groups, 
| Evaluate current and past testing Materials. 



/ 



I Design easily used checklist for teacher tests. 
I Practice writing testations which are biased and nonblased tward 
further understanding. - ? 

3) Siting tests Is difficult and personal. 

I Establish non-threatening sharing envlroment. 

I Praise and encourage all efforts. 
. | Assist tean leaders In establishing trust In the sharing of teacher-made 
tests. ' ■ 4 1 , s 

<) Involve counseling suff In all in-service activities, exercises, sharing. 



Sensltlie counselors to needs for .equity-based achievement and 



Intelligence testing. , 
I Support counselors 1 efforts to examine andtoke changes 1n these Instructs 




E. Media 



0 




Those persons in 'station who design, select, 
adapt, disseminate, evaluate, tore, retrieve, 
and utilize .print and nonprint materials, 



This section deals With the basic issues of sex equity as they relate to instructiona /training materials 
and other educational products. The issues are addressed to al! levels of educational institutions 

{ m]SlSm\iL, librarians, curriculum directors, pre-service and in-service * , 

rffiW™^ «pi* ^ personne1, and «™ tte ^» arts spec1aUsts ' 

uhile Title K does not specifically cover the elimination of biased textbooks/media, it is recognized that 
I 2r s 3 rn tri bute either to the promulgation of stereotyped thin ing or to he poss bit 
tSS * * S of positive equity concepts, tony Americans are 
stimuli; effective use of the media can serve as either a positive or a negative vehicle, for tte achieve- 
■ent of sex ecjity. • 

' iMrnino to recoonize discriminatory/biased techniques, content, 3nd -inferences in available media and 
^SSSSSfm purchasing of such stereotyped materials a* wo of he issues 
SS i is section.' Others include becoming aware of the social con aj«of « language, 
W inn how to interface efforts so as to eliminate not only sexism but all the other isms race, 
Sd"«r^t?onal origln/and so forth); and being able to create an up-to-date nonsexist media bank. 

The role of the media specialist' in the movement toward equity i an important one. As a developer of new 
2e3 s, a freirte acquisition, of existing materials, a source of recoimfindation regarding use 
mate 1 and an ongoing valuator of processes and materials, the oedla specialist influences al 

Seine cStted to b e cause of eliminating 9 the "isms" are all essential qualities for media specialists 
TMs ctiof^ete- to enhance; the potential for the development characteristics. ; ■ , 



... / 






Area of Concent; ' mmm 
Specific Issue! .1. * **** • " ,,r,,,, l,lKt,cn protW|,i) ' ■ 



librarians! Mi Socialists, Currleulwi Directors 



i ppfl" CMIl| ary 



Projected Outcome(s) 



1) « To assHt Md!i ptmninl. cunrlculw ^ . 
• specialists, librarians, wdlwlnittioMl 

staff In developing guidelines for tht 
evaluation qf print ind mmprlnt 
■drills/ M 

2) To infer* wthort. publlBbtrs t sofJNtrt 
produem» ind dlitrlbuton of « Mtd ■ 
for sexfilr priori nwprlnt 

3) To dtsswtMtt iqul^-Uitd pHnt and 
nonpMnt fttttrtils ind resourcis. 



4) To 



vplica ■Uriah which 



reinforce seif role storeotyplng. . 
i 

5) 'To«!litH*tructioiii1 staff In tht 
dtslgn and reduction of nonsexlst 



Recommended 
Change Strategies 

1) RftflUttfi LIME to ensure the acquiring of 
\ -relevant equity ^sources (print, nonprlnt,. 



2) WlHIW vH In-service sessions for «1i 



3) ^nngtmiumnwmsm 
• SWniCi(w1st policies *nd prictlces: 




Constaujitt: 



Presence oft 

1) Reluctance of Instructional stiff/students 
to give up confortable perceptioiu. 

I) Schod budgets which nay not allow for 
niploMMntof i1Jsi»l«Mtiriils, 

3) Lor awareness and nitwit to equity on 
the port of .so* publishers and producer's. 

4) Editor and producer bits, 

5) Attltudinal resistance. 



: i ^ifrta counteract Its ^tsln the Classroom listed In Chapter t See also print 
1 and ncnprlnt nxowwdatlow listed In Chapter h ,J . 



jB]! ' Instructional Staffs Instructional Haterlals. 



Suggested Action Steps 



■if bill* IW ti cautions; elected officials, school pftlcllH, etc, to establish criteria and 

evaluation procedures, that IdenWy/iewtereotypediMterlals. ;■ 
■{''., . ,; • ' 

. | Create public awareness of the problem vie the media. 

I Involve a wide Wtlciilturel sepnt V the comwlty 1* the textbook and audio-visual selection 

. process, ( • ^ 

I Write letters of support to publishers and producers comeniling their omission of .sen-biased . 

■terials, 

* tl , v 

. » Acknowledge ind 1 reco?nlie tixtbook and agdio-vlswl selection comltteis that oake an effort to • : 
ellilnitt sen-blued materials.' [' 
| Establish political action networks of concerned cltfiens to lobby for bibMottf. ^ _ 

2) Provide wndatory or voluntify In-Service training for students, parents, Instructional stiff, , „ 
llbrirlins, media sfeclillhs.^tc, f . ^ 
| Interpret Title Uleglslitlon m«TI« relationship to course content md Instructional wtorlils, 

I Dlsciiss the effects' of sex-biased Mterials on the Miite and future behavior and. expectations 

of students^, • . 

| Introduce strategies Hr enabling students to iwgnln Mind Mollis; 
| Offer students opportunities to forwWilternatlve attlt^* and bfhaviors, 

3) Develop, acquire.- 1 produce, publish and disseminate sex ^'Instructional ■Mil. 

I Utilize the' InfonMtion, system of the Women's Educational Equity Conronlcatlon Network (WEECN). 
I Enlist the support of professional organizations such as the. Association for Educational 

Coeunlcitlons end Technology (AECT) and the American library Association, • 
• Submit articles concerning^ need for m fair Print md nonprint materials to journals such 
> as AV Cominlcition iavjew , " MlM * ch -° o1 Ubrary ** m -> flnd 
| Include the expertise and support of Jtate Departments of Education as well as Schools of Education 

(departments of educational tohnlop^iudlwlsiiil Instruction] and Schools of Library Science 

at nearby Inflations of higher education as an advoqte network for change and production ^ 

consultation, ■ 1 



CCSEE- D WORKSHEET 

Target Ft»puIation(s): 



fidia Specialists, Librarians, CurHculun Directors ■ 




iup«to-date nonsexfst medlA bank, 



ome(s) 



l) To develop M up*to-diti diti bank 

or print md nonprtnt resources 
' thatittt equity sundards. 



2) to dlsMlnitc tquity-tascd .print 
iffdnonprlntvterlilieixl resources. 



A 



3] Is assist educators In brewing tore 
MitAf Instruct lonil/tnlnlng ^ . 
nteriiHindother^educational 
products which an designed to 
further educational equity.. > 



I) To pwtldi descriptions of educitlonil o 
. qirriculi» prograns, and treatments 
m facilitate educational equltt ^ 
for Honen or which act as barriers ) K 
to such equity. 



Recommended 
Change Strategies 



1) RESOURCE LINKAGE to provide an exchange 
of information, products. Ideas, and 
materials. 

to djsswlwte nonsenist resources. 
' to disseminate non-sexist resources, ' 



presence'of; * 

1) Existing stereotyped traditions. 

1) UttlUidinalreslstance'on the part of all people, 
3) Editor and producer Mas. 

Lack of: 

1] Available funds, 

2) AMtfuss and ccudtmen^ equity on the p*rt 
of publishers and producers. 

3] ' Wdt dissednation of appropriate Information 
and HtiHiH. ' 



i'ton pdrt tooortts In Motn't EdueatlOfWl Equity , m Moptla; MIHIcotw tf 
lh.I, ^hntc, ttA fmm |«aa i «mnhMd Mil; l»aeie«d Media Swl-itj 
^ . ind.jthr resourcis Httri le'Chipter «. 



I! Instructional Stiff; IwtractloMl aterlel,. 



Suggested Action Steps 



1) Develop i coordinsted Information dissemination system that cm enhance the deveiopment, acquisition, 

r, r, 

and Improvement of Instructional materials of a nonbiased nature. 

i Utilize the National Information Center for Educational Media (NICEH) and the national Instructional 

Materials .Intonation 5ystems (MINIS) data bases and other listings, 
I Participate In cwlcatlons networks such as the Women's Educational Equity Conrnunl cations Network (HEECN). 
I Provide supporting data, research and other Information which will facilitate the dewelopment of new, 

nonsexist educational programs and materials. 

2] Develop a linkage network of Information about la] individuals who have produced sex fair educational , 
products and studies and/or (tV Individuals who are knowledgeable about Implementing programs which are 
designed to achieve educational equity ."-Sources for the materials that might be included in the netwirk are: _ 

• Educational institutions and agencies. ( 

- Goverrwent bodies and agencies at the local, state, and Federal leveU, t 
-Women's groups and organizations, \ 

• Professional organizations and groups concerned with education and equity issues, 

I Include all or some of the following in the proposed products of the network: 
. An abstract journal describing the materials Included In the network, ; 

• A glossary of terms used to /describe the materials In the netwrk, 

• Netwrk description and services announcement. 
-Bibliographies; fllmographlcs. 

- Current'awareness and training materials. 

• Lists of relevant grants and, contracts awarded In equity and of reseawh In progress, ' 

• A nehirk newsletter! 

■ j Include all or sow of the following in the proposed user services: 

• W copy or microfiche copies of materials specified In requests. 

• Searches to identify materials and other resources to meet user needs. ' 

• Access to theiietwofk via toll-free telephone, mail, or computer, < 



Workshops anj seminars to assist educators to learn more about how to locate and use the 



resources pliable to attain educational equity, 
• Linkage w/th other Information sources, networks and equity services. 
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CCSEE - H WORKSHEET 




J NEOtA SPECIALISTS 



!! 3. tooling U of tha iocUI coMtqutnctt of saxiss In Imp*. 



Prnervlce end in-service Teacher Training; Elementary,- Secondary, 

Target Population(s)5 mmm of ^^^M^'tiiiiti 



IJTowplbrificitiofiixlMliiU'P*. 



I) To btcoMt wrt of tht rtsmrch on 
iiuiil dtfftrtntlatlon In lenguage. 



3) To discover how langta* w an 
tKpltln tit* raturt and txttnt of 
inequity 



kl 4) To detelop nomexlst Imp* 
guidelines. 



5) T6dw1opiwt«rkofprofiii10Ml 
* I$|jit1n«lii1nit1fl9l1n*1^ c , 



Recommended 
Change Strategies 



1) IN-SERVICE TMIHIN6 to Illustrate how 
lMjia^trw^U Illicit vilwsMd 

behtvloril 

poiltlvt ttxtiil iM soclil Imps In 
'MuutloniVMtlrliU.. . 

3) R£S0URtf WW vli ntMtfc Involvesant of 
professional orptutfons. 



Constraints: 



Presence of: 

L) talstHKt to change, 
2) A language of the school which ilnurs 
the sexist essi^tlons^f society. 

Lack of: 

1) Khowladp arwl restarch concerning 
InUrrtlatlons of sex, socle) c1ass>«» 
ethnicity end ip as they effect the use 
of language, 




Cr088-Re{ereHCe(8)! penary; Instructional Hateriats; Instructional 
Staff. 



Suggested Action Steps 



1) collaborate M Departs of Speech, Cominlcajlon, and English to develop an in-service or pre-iendce 
workshop to explore linguistic sexlw and Its social consequences. 

# Investigate the effect of language on men's sense of Identity. 

f Review all publications end school docu«nt< for linguistic sexlsi, Use those found to he sexist es 

focal exponents for the sessions. 
t Recognlil that nonverbal aspects of falMnlty and wcullnlty can also perpetuate sex-role 

stereotype*. Include this in all 1nerv1:i sessions, 
t Exiilne teacher language use, such as generic "*en" and "he"; occupational urn which often ignore 
• 1 the existence of «w workers; or a patronWng tone toward wo»n. Discuss locations of such 

sexist language (soclil co««qu«i«t, etc.). 

# Survey stereotypes of wen's speech In «r1ous nedla Icartoons, conerelals, advertising, etc.) to 
help pertlcfpen'ts'beccie aire wore of s«l» In the &gllJ» languiji. 

p Develop Hritshop ectlvltles irhlch dUtlnjulsh betwen lenguage ebcut the sexes and the «y warn Hi 
m use Unguege (differences In »rd choice, syntax, languoge style, etc.). 

2) Develop, publlsh'and dlssolntte I coeprehenslve set of guidelines to Isolite unconsclws inttt 
assmptlons. In language; devise possible alternatives. 

# Centrist these sidelines to 6jjjjoJl»fl the Deveiownt of FlUentary end SKWdary Instructional 
m,..h,U: th Treetiwt of Sex Roles , by Holt, ulnehart end Wtstoe, md g uidelines for fljll 
TrMdent of the 5exe« M"*"'" Ciwinv Publications. • ■ 

3) Enlist the professional isslsunce of vVlws caucuses, cMlttees, end independent groups related 
to the studyof sex differences In lon^speech, end nonverbal ceainlcitlon-Hodern Uotjuege 



Association (HU), National Council of Teachers of English (NCTt), etc.»to act as a netwrx or 
support systM for change. 




Area of Concern: > 



SPECIALISTS 



CCSEE • D WORKSHEET 

Target Populations): 



lUC! • <♦ Interfacing efforts to eliminate sexism In ill other "Isms" (race, class, 
handicap* age, etc.). 



Projected Outcome^) 



1) To develop a Model for Implementation of 
education tnat 1s Multicultural ind 
nonsexist. 



2) To develop educational policies and 
practices that respect, value* and 
iffiw the diversity uhlch each 
Individual brings to the classroom. 



To select," idapt, develop end assess 
curricula* leanilnj activities, and 
MteHils to ellilNU ethnocentrisi 
andtoiffiw cultural diversity In 
school and society. 



Change Strategies 



i) TWiNING via rt-edu«t1on of professionals 
through In-service programs, 

l\ mRENESS AaiVITfES to study the nature and 
iipact of prejudice and discrimination, 

3) iqTrttTai ^ADAPmiOH/DtVELOPHEHT to eliminate 
bias In Instructional materials. 

4) Mtltff ^i print, nonprlnt and 
human resources. 

5) FOLLOtf>UP ACTIVITIES to ensure cultural and 
Individual diversity. 



Constraints: 



Presence of: 

1) Resistance and bias to alternative lifestyles 
and value orientations. 

2) A pattern of riclst, sexist attitudes In our 
society. 

3) Educators' pist experiences based on "melting 
pot" Idee. 

• *) A sIcmmis of Institutional and or^anliatlowl 

, efforts to change 

• Uckof: 

1] Resources. 



J gjtgtia That is ttilticultH * jm fflr Ittltweflt<tj()n Thro# I "' ScniCe Ed " CatiQ " 



PlEKLCta ^iU«oe»diryi Instructional Stiff; Counseling; 

;■: t/& — — • Instructional Netirlals; Humn Rights. 



Hultlcultural, Teacher Tralninrj Elementary, secondary, Postwondary 



Suggested Action Steps 



1) an uriirtMlq «q educators for the nmsstty of multicultural , mwM e*«ltlo» via 
In-senlce workshops and seminars, , ^ .< 

I Encourage each Individual to define his/her perceptions of racism, smIsm«I clisslsm. ■ 

| Examine and'dlscuss questions relevant to educators' perceptions and situations. , ; 

I Introduce dialogue to facilitate meaningful coaimnlcatlon among colleagues. 

| Examine the impact of prejudice and discrimination upon Individuals and groups. 

I Explore the manner In Mhlch schools and other swtetal Institutions perpetuate discrimination. 

! Consider the nature, function, and actions of social Institutions to enhance educato7 bareness Of 

institutionalized racism and sexlsn. 
I Discuss PL 94-142 and its Implications for the handicapped. > ; 

| Examine the following areas: 

. Traditional social, vocational, and educational patterns of minorities, 
women, the aged, and the handicapped. 

• A class analysis of minorities and women. 

■ - The legal status of women and enforcement of lais in relation to 
women and minorities. 
' • Religious doctrines and practices regarding women and minorities. 
. Employment policies and practices, along with differential Incomes, 
for minorities and women, 

• Enrollment pattern* In Institutions of higher learning. ■ 

- Mass media representation of minorities, the aged, women, and fjie 
handicapped. 

2) Provide educators with significant Information about the various dimensions of race, culture, and 
individuality to serve as the basis for appreciating and accepting differences, 

| Introduce a variety of awareness activities via worksnops, seminars, formal courses, laboratory 
or micro-teaching, and Informal and casual Interaction. 
. | Examine the'dlscrlmlnatory power of racist and sexist language. 

3) Select, adapt, develop and assess curriculum and materials (print and norprlnt]. 

" | Analyze Instructional materials, tests, and media publications to become cognizant of 'the omissions, 
biases, and stereotype's which materials overtly and covertly display. ? 

4) Recognize the various resources of the comuntty, not only as aides or guest speakers, but as regular 
participants In ongoing classroom activities. 237 
| Utilize ctminlty's physical resources. 

5) Develop, implement, and evaluate multicultural, .nonsexlit experiences on a regular Ms in the 
school setting. 




|{ ME6IA SPECIALISTS 
!j I Leirnlng h* to «» ufsttng Mtst utirlah In i nonmtit mm. 



CCSEE-E WORKSHEET 

Target P»palation(s): 



ftjia Specialists! librarians, Grftota Directors 
: Elementary, Secondary. Postsixortdary 




1) To MSltt iduutors to btcoM mart 
of how to us« existing sexist 
■Uriel- (print and nonprint) in i 
nontixHt wtnntr. 



I) To bw* aware of tto if facts of 
sex-biased Mterlals, 



3) To foftom fathors. publishers, software 
- prodoein. «nd distributors of a rwtd 

■ for.SM fair print and nonpriRt 

materials. 



0 



Change Strategies 



' l) MPtWSS«TimiES concerning the nejetlve 
■ ifficti of ten-role itertotyplng. 

' z) mipmls miranii t» it wmh sum 

1n print and nonprint 
» tffljffi vie In-strvlw wortohapi. 



Constraints: 



Pnnflct of: 

1) Attltiidlnail nsisUnct, 

2) Tin prtssurts. 

3) Apathy 

Lick of: 1 

1) ■ AMrenoss of and coorftaenttt equity. 

2) faetive impetus for change^ 



Classrooi and Equality in Educational materials listed in Chapter V. . 



Poggible Cross^etta 



j Instructional Materials. 



Suggested Action Steps 



1) Provide i series of awrtneH activities to belj, ndli iptclnllstf, Mhriw. curriculum d1r«tors. etc., 
to becoie sensitive to the negative effects of sex-role stereotyping in educational ■Mils, h 

f Broaden and deepen awareness of and sensitivity to the ayths and stereotyping that support sex bias . 
and sex discrimination. 

I Recognize the need for attltudlnal and behavioral change in one's own sex-role stereotyping. 

* I Develop a comltoent to encourage a similar change In others. 

2) Create a series of ainl-workshops to discuss how existing sexist print and nonprint ttterials can be used ,. 
Inanonsextstwiner, > 

I Enlist the support of students to preview software (films, fllfltrl'po, videotapes slide-tape mm) 
for sex bias, Develop class activities such as simulation and gaming, bulletin board displays, and slide* 
tape programs that ppint out the negative effacts'of such sex bias. Create and adapt these materials 
to a nonsexlst fashion. 

j.llork out guidelines on sexlsi with. students, so that students can evaluate the materials they use. Such 
activities will encourage then to think more critically and analytically rather than accept'every . 
statement at face 

§ Initiate class discussions of the content of textMcks as well as nonprint materials. Introduce such 

questioning strategies as: Are they realistic? Why, jar why not? 
0) Collect fflnsexist supplementary materials (periodicals, newspapers, library books, paperbacks, publications 

\ or government agencies, etc.), Also Use such media as photographs, records, tapes, artwork, films, and . 

■ t> 

videotapes. 

I Encourage students to fill In the omissions from history or social studies texts. Reproduce the 

materials they create. ■ ■ \ , 
\ Ask students to compose descriptions or make collages of the "ideal woman" or "ideal man' as presented in 

the cwwnlcatf wis media, Discuss whether It is desirable to be like any of these images, Give reasons. 
I Ask students to analyze sexism In popular songs, jokes, the district's personnel directory, U, cartoons, 

nursery rhymes, toys and toy- packaging. , 

3) Include the support of teachers, parents, and students to wrfte collective and individual letters to 
publishers and producers encouraging their help In providing serfalr materials. 

I Establish an ad hoc library conlttet and textbook selection contnlttee to examine print materials for their 
sex fair content. 

j Appoint a special committee to prepare a display of sex fair print and nonprint materia! that can become 

* a focal point for a future district-wide or Institutional sex equity progrw or conference, , 




CCSEE - A WORKSHEET 




• HEDIA SPECIALISTS 



TflT^Bt P0pill&ti0n(s)S k ' •' 0!tsecc,lliar ' ^}V inum ' i > Mbrariaw^ c«fHcol«5 directors) 




• (, Helping mdla specialists bccoae iMare of their role as Changs agents. 

9 ^ 



Projected Outcome(s) 



Recommended 
Change Strategies 



Suggested ActionSteps 



1) To help nedla specialists recognize 
the need for change, and to plan and 
execute change actions, ' 



1) RESOURCE LINKAGE providing access to various 
persons participating In the change effort.' 

2) COHSULTATION to educational Institutions and 
the educational systeu. 



3) COLLABORATION by appropriately Involving the 
persons affected by the changes, 



2) To encourage nedla specialists to 
view themselves as change agents. 



Constraints: 



3) .'To help Media specialists function 
, as change agents skilled In the use 
' . of various fntervtnt1ons P techniques 

and models In Initiating and 
i Resenting change. 



T 



Presence of: 

1) Resistance to change, 

2) Uncontrollable environmental factors. 

r 

3) Fear of failure, 
Lackff: 

1] Self-confidence, * 

2) Motivation. 

3) Readiness to function as a change agent, 

4) Respect or trust. 
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\\ . IHsuallilM Chaos, by Gordon L. Llppltt, and other references listed In Chapter V. 



Cros8-Relerence(s): 



AWnlstratlon^Postsecondary; tawnlty) 



' 1) Develop a linkage system to provide easy access to print, nonprlnt, and human resources 
related to equity and change strategies. v 
I Be accessible to those who are Ming on change, or who will participate in it, 
I Develop- trust between all others concerned. 
I Level with people on plans and problems. 
I Keep the goals of equity clearly In mind, and help others to do the sane. 
I Define the responsibilities of others, 

2) Provide proper information and coomunlcatlon to members of the system. Present Ideas, 

» ' opinions, and concepts from equity experiences that may be helpful in planning change, . 

3) Serve as a problem-solving consultant to the system. 

I Focus on the mh that need change; use data, not Just huncjies. 

I Develop Interdependence with faculty, administrators, students, comity, etc. 

I Afr J : mistakes and learn from failure. 

0 .ook beyond superficial symptoms to find deep-seated causes.' 




TnifMlfHnllll PiMnhftel 



3,. • 





Those persons in education who deal with 
the Instructional programs of physics 
education, athletics, intraorals, and 
school recreation. 



«Mt Title IX mandates has received more publicity and public attention than that if • 
,^ ^1™ These ohvsical activity areas constitute the most visible challenge of 

^^t^Shether coeducational i nstructional programs are ^ing offered In pl^icai eaucation 
opportunities have been developed and implemented or bott . se e ; . v tiof 
l|lt« to the attitudes, knowledge and skills of physical activity 

itativeimjSuf instructional programs in physical education, athletics, intraorals, 
am ciuu »i«i'ts would be assured. 

.. able than on thcareas of agreemeht 

" J . and maintained, 



] 



■This^ 

programs which meet *}f ^« S^'ffif K**s, students and the 

the strategies, presented .nere call for **Ki%E£if equity are to be' infused in 
public This cimuunicatioiKand involvement is essential if the concepts or « 
all program elements and accepted by all people. 



H 

w : 
w 



■ \ 



01 



•■ ■ ,.• ■•■ . ■• • • • ..;' /■ . . • ■ 
Throughout the country, many changes have already beertade in the physical activity areas so that boys 
and o ris are tetter served in the. instructional processes related -to physical education an athletics. 
Othe changes are still needed so "arenas for embarrassment' are eliminated, so positive self-concepts 
are strengthened, and so the inherent values of meaningful physically programs ,are em braced by. 
each of the students to be 'served-not just by those to already posse&inna e movement skill . Title 

1 th?p3!ral steps that must be followed. ln order to .fulfill ,its mandates give education 
personnel the oprtunity.lrreview program intent and outcomes, to restructure as necessary, and to 
better serve all 1 clientele.. ThiV^sec-tioh strives to. facilitate such a positive approach. 



CCSEE-H WORKSHEET 



Uutyt Mationfs): 



Grades K ■ 5 




5| ft; Cstabllshlng/Mlnumtng i nonsexlst elewtary school Physical 
tdtcition prograa* 




t) To p1«et nn «*Hif1t cii « qwllty 
» profrHittteilmUrylnitt^ 

to staff ft iritk trtliwd plvilcii 

•torn. 



\l) To orltfit tilt airHailu» tm*rd 
teste' w«nt skills rather 
thiflW sports. 



3} TonlnUlA and festtr posltlifi 
socUl Inttrtctlon Mofi til 
stodenti. / 



4) To Involve both sews In the , 
physical education progm. 



Recommended 
Change Strategies 



j j agsoatngg LIUKilfiE /TEAM BUILMiiG betoiWi 
teicher training institutions, district and 
' site staff, and outside resource persons. 

t 

,. utilizing several exlstfteg cwpliry ««h. e 

* ' 

3) WjEjBS session to provide information about 
*' the social, eaotlonal, and physical needs of 
children* 1 



Constraints: 



1) Cultural cowunlty att1t^y« In 
with district policy. 



conflict 



2) Fn eleaatntery. school e^toyees serve is role 
udels In non-traditional arias. 

3) Funding for el«»ntanf Physical education 1$ 
Halted by secondary school priorities. 



IJ ^gjc n^tirv Physical Eduation, by Robert Pangraz1, Arizona State University. 
m^*\ fiction for " mi ttLLA Caljforflja 

Statt Otptrtawt of £ducat1oq. 'Sacraiiento, I97B. 



Possible Cro88-Refertnie(s): Instructional Personnel 

er|c 



Suggested Action Steps 



1) Rally support for i sound eleaentarjf school ph/wal «*»^ 
I Hire a resource person> Inappropriate credentlils. , j, 

9 Heet mth «M rffti, »W» " »«» support for hiring extent m* * » pkjital •*■*»• 

ft Organize a cwlsslon/cilttee of educators, parents, and students to folate policies, goals,, 

ainl objectives necessarj for giwtt. 

\ ■ ; . 

■ , i i / 

2) Redirect aephasls t»ard fomatlve growth activities. , 

I RtvlN existing uterlals and mdels.* 

. ft Schedule . pUnnlDJ l*f"«r that Includes el««nt«ry and second^ sUffs to cocrd1 M te onsolng 9«Js 

■ and objectives for students. 

• Pl»a «quent1ev«ve«nt progra. utilizing a varied developmental scope of activities.** 

.1 

31' Sfoctvri* posltl* self-concept actlfitte, f 
e> (he ttrbel and notarial relnfofceaent tt each child each day, 
| (hodie students at randoa for leadership positions. f 
I focus on gw acMev^rt for evaluation, as opposed to recognition only of unusual skill level ■ 
(develop V can' in har*ny *itTI canT); . 

• Mmmi and display students posters depicting boys and girls playing together. j 

\ ' . ■ • i 

4) Include sen equity concepts in dally activities.* , ■ : 

I TaU about oirf-jtmdlng fa" 1 * tt veil as wle performers, i 

' | Avoid the use of sexist ' ' ' 

I E(lcmge an students to develop a high level of fitness, to reco$ni» Weir capabilities/limitations. 

■ and to appreciate the efforts/achievements of -self/classmates. | 

I Provide all students with equal opportunities to participate in all aspects of the program- 




Area of (Joncern: 



PHYSICAL ACTIVITY STAFF 



CCSEE-H WORKSHEET 

Target Populations): 



Craies ( - 



Specific Issue: 



l Developing "equal" programs which still reflect the different needs, 
Interests and abilities of trie students, 




Projected Outcome^) 



\) To provide both boys end girls access 
to physical activities. 



2) To ensure equal opportunity for 
participation In physical activities 
regardless of skill 



3) To recognize the achievements of 
tale and fenle students In an 
\ equitable manner, 



\ 

* i 



Recommended 
Change Strategies 



I) AWARENESS of the needs, Interests, and 
abilities of all students. 

I) MIALS SEL ECT I OH/ ACAP TAT I OH of course 
of study and departmental procedures and 
0 policies, 

3) TEAH BUILDING between the school and, 
coamnlty at the various levels. 



presence of: 

1) Indifference to the fringe benefits of 
comtittm (scholarships, publicity). 1 

2) Inflexibility of staffers. 

tack of; 

1) Understanding of the concept of equal 

1 • it. 

educational opportunity. 

2) Encourajerant to revise faulty perceptions, 



(}g;\ t ttptai Education Otport '"'''" *~r f " r ^ lMmtr ' Ptoen,X WW 

g \ Ht,h School Systa, Bty Unj. plrMtorV'Phoenlx. Mim (W EL). 



F v. 



s: 



Suggested Action Steps 



1) m ,he develops of the curricula and course offerings to *et the needs of .11 iMM. , 

# Survey the students to ascertain Interest levels In a wide variety of activities. 

# Write • course of study taking student Interest and teacher competence Into consideration, 
, oevfse an Instrument to pre-test competencies to facilitate jrouplog for Instruction, 

I Emphasize student choice In the selection of activities. 
§ fori a district or league athletic Mittee to Increase or balance the ninbers and types of 
activities at different 

I sell the advanced program offerings with a mini-course option at the beginning level. , 
I Develop a materials bank for teachers who are teaching new units of study. 
I Evaluate the programed process goals of the curriculum regularly. 

2) Expand the program to provide equitably for the range of student skills, 
| Group students by ability to assure maximum participation. , 

| Schedule class and athletic activities to maximize Involvement at all levels of competition (e.g., 

divide for tournaments by skill). , 
| Consider using materials and methods developed -for working with exceptional learners, such. as PEOPEL.' 

' 3) Highlight the successes of Individuals and groups involvec in physical activities, j 

| Appoint or elect students to serve as department liaisons with the student publications, local press, 

parent groups, and district Information services. 
| Organize and conduct a press workshop w learn techniques to gain publicity, 
| Schedule game times and transportation to allow play before peers, canity, college, or professional 

scouts. 

I form a student steering committee to reorganize the current Letter Club. 



CCSBE ■ H WORKSHEET 



tea of Cow !6fnS PHYSICAL ACTIMTY STAFF 

8||6CiDC talK J. m M pMlciophlc poiturti/vtlu.1 to HflV *Hrtwti. 



Projected Oatcome(s) 



1) To explore tin positive elements of 
I editing progress. - 



2| To increase vtderstndlng beteten 
maters of thi merging depirtwnti, 



3) To establish and obtain positive 
lines of ccounicatlon. 



Recommended 
Change Strategies 

I) MflfllKS ACTIVITIES to provide Insight Into 
opposing or cofiftlctlng phllosopMes. ^. . 

2} TRAINING in sensitivity sessions for ill staff 



3) TEAW BUILDING to provide opportunities to^ 
talk ud woii togethtr. 



Constraints: 



Lack of:. 

1) Understanding of divergent personalities and 
philosophies. 

2) Sensitivity to others* needs, 

3) iHlllngness to cooe out of a selMmpojid 
shell. 



J fSee Appendix for a department Mrglng/prlorUUIng Instrument, 



Possible Cross-Reierence(s): tosUive/Negatlve Attitudes; Administration. 

erJc 



Target Population(s): 



Grades 9 - 12 



Suggested Action Steps 



1) Ascertain thecals and objectives of the. total department, ■ 
§ Heet as a group to determine long- arid short-range goals for the program, such as fitness or 

movement orientation. ,1 

■ i 

§ Use an instrument* to ascertain the status quo and/or desired goals of the to staffs, 
§ write an'encompasslng position statement to Include desired prijram outcomes for students (considering 
the cognitive, affective, and psychomotor domains). 

'2) Involve all department menbers In seeking interactitri and In problw solving., 

§ Seek solutions to the proems of merging (provide con, acc'.Ule storage area for all equlM,, 

for all staff, etc.). • j • 

§ Provide opportunities, for individual values deification and development of sk1l!s in mtergroup 

dynamics by ailing on individual members to lead discussions andlconditct IfMorvlje sessions or to . 

perform team tasks, such as working together on sttftg u? equipment or designing final tests for 

units of Instruction. 

3) use heighten*) awencss-to find solutions .to departmental concerns, • 
I Discuss strategy will enable compatible structuring of equipment and facility use (rotate 
teaching time In an area to assure fair treatment, etc.), 

0 Schedule o^rvatlon tin In m another's classes to compare activities and strategies- with philosophy, . 
to garwr tips on doling Hth an apathetic non-participant to see «a/s to jft?rn*e programs, etc 

1 connect an unblasec electk of a sinyl* department chairperson or find ways to Inflate .the aominls- 
Y tration In their wys of appointing a department fair. 

, 0 Schedule rerUar Meetings to rti out and miltor ongoing problems (air and solve tl;«i beto*^ grow). 
§ Design an listrjut evaluate goals objective: Igivr; each department mNier an yw to 
evaluate and report), 



CCSEE - H WORKSHEET 



Area of Concern; 



PHTSICW. ACTIVITY SWF. 



Target Populations): 



Grades K • postsecondary 



SpfiClfiC ISSIIC* Increasing the level of trust between teachers who have different goals/ 
J ' p h 1 1 osoph 1 es /« t hod s of teaching. 



Projected Outcome^ 



1] To utllltt tnforwtlon regarding the 
indivldiil stiff seders' Interests 
and abilities. - 



2) To develop a cohesive physlcil education 
program with varied course offerings, 



3) to heighten the level of mutual 
respect and pride, 



4] To Inplevent a utilfona progran and 
process evaluation system 



Recommended 
Change Strategies 



11 DIAGNOSIS of varied staff interests and 
abilities and methods to project sane, 

21 TECHNICAL ASSISTANCE Involving outside 
professional and model programs. 

3) RESOURCE LINKAGE between district evaluation 
• personnel and staff. 



Constraints: 



1) .People are often resistant to change, 

2) Staff nay not wish to adilt lack of knowledge . 
In skill areas. 

3) Atolnlstrators nay not support a coined 
physical education program for both sexes, 

4) Fear exists regarding accountability, 



s: 



Instruction. 



Suggested Action Steps 



1) Obtain data on expertise within the department. 
I s^vey the staff regarding background, areas of expertise, and willingness to teach various units. 
| Explore varied and new methods of instruction such as contracting or self-contained learnlng-actlvlty packets. 

' 2) Apply the' Information gained to coordinate program offerings. 

I Set up study sessions with state and county education department personnel and district physical education 

" coordinators and staff to focus on desired outcomes of the, program. 

I Adjust present courses to the Integrated setting, considering teacher competency (have the two pie who ^ 

previously taught golf divide, the students by beginning and advanced skill levels). 
I Develop new units (e.g., outdoor education) to utilize ability and interest, ■ 
I Hake a transition to a unified budget by Involving all department members in the decision making, 

3) Devise a system for staff working together as a single department. 

| Establish a central office obsignate a lounge or corner where staff nay Interact infernally. 
| Schedule regular department planning meetings. 

I Review program for team-teaching situations where appropriate (fitness/conditioning units; one in weight 

room, one on the track). 
I Schedule a department-wide presentation for coitiwnlty night. 

I Share Innovation and Information for curjM workshops and seminars, < 
I Agree on housekeeping duties and responsibilities lolling the Softball gloves, wring the hockey sticks), 

4) Provide for continuous non-threatening review of the program, 

I Discus^ grading procedures (percentages for participation, etc.). 

I Allow for released time to visit one another's classes, - ■' 

I Utilise district evaluation personnel to provide assistance In formulating a peer evaluation Instrument 

y to Improve Instruction, / 

I Employ a group process technique (simulation) to put people In' touch with themselves and one another 
to narrow the gap between divergent philosophies (examine fears, pressures). 
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Area of Concern: nmuM. «jm m si*r 



CCSEE - H WORKSHEET 

Target Population(s): '** 



6-12 



!j 5. Ming the Individual needs of students when they are thrust Into coeducational 
propria. 



Projected Outcome^) 



1) To ensure the retention and attainment 

of positive student performance 
- objectim. 



2] To encotirije positive social interaction. 



3) To increase interest In participation 
it various skill levels. 



Recommended 
Change Strategies 



1) mmw to jtfrtm direct corrective steps. 
■ In cunicului planning, 

2) M1MBIESS TRAINING rcgarJIng physiological . 
and psychological slailarltles end differences 
between the sexes, 

3) TtcmiCAL ASSISTANCE by developing and using 
role «dels in no^traditional situations. 



Constraints: 



' 1) Contradictory intonation has 'been published 
' regarding activities appropriate for 
coeducational participation. 

2) irtnnlng tuts been the prleary determining factor 
of achlevenent In many boys' classes. 

J) Divergent philosophies exist regarding the 
Importance of ikllU knowledge, and fitness 
levels for boys and girls. 



Possible Cro88-Reference(s): Instructional Personnel. 



"-ERIC 



Suggested Action Steps 



? 



1) Concentrate on varied levels of ability RTje'n planning the currlctilun. ^ 
4 ^activities at different levels I* m*«* W»*< *> *? m ™* 

■ ' coaapetUlon, and gaelng. - 
4 Consider the safety of .11 students and .place students In an environment seared for iKcess. 
, „ the «tl»d of Instruction between lecture. ^11-group »rk. .rd M >. eonjetltlo^ to .cco-od.t. . 

tuny Interests, » • 

0 Explore the use of contracting peer teaching, and/or special projects. 

4 ^,1« the difference k» succe» t .stations for each student |iec*» ^ 

can «an being able to Mt five/ten tennis serves over' the net, etc.). 
' „ use ability groups *• appropriate to ensure eiital learning and participation; 

2) teB on the perfomnce objectives latent to the physical etettto. curricula. 

4 Provide inform, and opportunities for discussion if physiological «d MrtM difference, b, 

m and age so staff Meters agree on ehet's "suitable" for all students. , 
4 Hork M 'this lnf.re.tlon and establish a factional rapport M th. students to Increase c«tcatlon. 
. Enhance students' self-concept and pnwte an "I m successfol'.attltude by establishing Individually 
■ ; achievable performance goals. ' 

1 Remove the Injury factor through size or skill grouping. 

3) Enable the physical education pfograa to exemplify a soc1»1imion process. 1 

! Employ nonWonal files for skills demonstrations (use a girl as quarterback or center to teach 

passing, let boys demonstrate dance, etc.)* 
| Utlllze'teaa teaching so teachers model male/ferale'cooperatlon and participation. a 
I Establish cooperative patterns of play by focusing on group effort as opposed to IndiylduaJ spotlighting. 
' | Choose students as team leaders, equipment helpers, or assistants; or to *rk in pairs without regard to 

sex. 

^Explore possibility of using "New Games." t * t , 



CCSEE - H WORKSHEET 



Area oi Concern: 



PKYS1CW. ACTIVITT STAFF 



Specific brae: 

sports In the Instructional program, 



Projected Outcome(s) 



1) Tc dtvalop district and site policy 
rtgirdlng contact fports participation 
In tl» Instructional setting., 



2) Ta breaJTAwn sex stereo|yp1ns within 
the physical education progru. 



1 1 



4 . 3) To dtve)o> strategies to recruit 
.\' • mm]f Into atl classes. ' 



Recommended 
Change Strategies 



1) «W5S session to provide Infomtlon 
relating to contact sports, ' 

r 

2) W BUILDING to provide models to exemplify 
the optlmiR rrogrw 



3) m\m In sensitivity to sex bias, 



4) CDLUM1VE CONSOLTATKW among site and 
district experts, 



Constraints: 



• 1) OCR has not clearly and f1nally,.def1ned the 
contact sports area, . • ?' 



2) Faculty meters and students nay have 
' sex-role stereotyped Ideas about physical 
education activities, 



Target Population^): 



Grades' 4 ■ postsecondary 




CroB8-Kefefence(s): 



Suggested Action Steps 



1) Design steps to obtain and disseminate Information* 

I E« ffl i ne recent legal mandates relative to the Instructional and competitive aspects of 
contact sports.,, 

I Review district program of studies to ascertain compliance level. 1 
I inform students and staff about Use legal mandates through announcements, newspaper . 
articles, and other publicity methods, ^ 

2) <lalse the awareness level of -student* and staff In order to eliminate sex-role stereotyping, 
I .Conduct sensitivity sessions for students and faculty to examine various types of 

prejudices and nays to overcome them. 
I Use films and other materials to provide. positive role models. 
| Create situations such as interclaSs competitions during lunch or Intraorals which give 

students Opportunities for non-threatening physical activities. 

\ 

3) Familiarize students with -atypical course .options., ^ 

I Schedule an In-house 1n-servlife workshop for staff to share expertise, • 

§ Provide visibility for the physical education program In the sensitive areas through a 

, presentation to the student body or a feature story In the school or local newspaper. * 
I Allow Instructors to teacft and.partlclpate'ln non-traditional activities. 

§ Select students to present ^ dance or sports program highlighting skilled male and female 

• "■ *. ■ ■ • * * 4 

students Inactivities, 
i i - , \> ' .' ' ■ , 

§ Invite a locil mixed jazz dance group to present a concert. ' • , 
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CCSEE-H 



:.^v.:' r v 



WORKSHEET 

Target Population(s): « 



1 r postsecofidary 



Specific Imk: t'l mm iii' i i i ti ^i^lil i gj ! " 1 1 , * ' . 




I) To txplort tltimtlvt Mthods tml 
■tirliti to> tied In th« Instruction/ 
eviMlw process. 



v 



2) to focut on i positive systw/ 
tvilmtlon In conjunction with - 
dlstHct policies ind standards. 



1] gn VrTlflN^mAPTAYlOH/DEVELOPMEHT 

' to review, expend. «d rtvlw iltwmitlvti. 



2) tttLABOmiVE COWSULTATIOH ewng pnjfllctl 
■ education stiff, eviction specialists, 
pirwt/itudwt representatives. 



Constraints: 



1) Evaluation Is not alvtys vlwed is an 
Instructlcmal aid, ^ 

2) .Instructors ny not be Milling to exploit 

grading altmtlwi. ■ 

3) It Is difficult to reach" phllosopMc agrtawnt i 

wthee«liiat1onW«»- 

4) Students nave dffferent,needs, Interests, md 

•'abilities, 



• V 



Possible Cro8s-Reterence(s): ' 

eric 

r7;:::;.V',- : 



i) Investigate a variety of Instruction/evaluation tools. , ' , , , 

. ' | visit other successful programs'and collect materials m diverse evaluation system. 
• | MIom for individual differences by considering contracting. HtsrrtN course CO*p1et1«, 

oc ccepetencj testing (criterion referenced). ■ 
| Use nonsexlst Instruments to establish unlt/lnulvldual expectations, < . 
I p eNi e the literature to find normative, data which .re nonsexlst (,.,., new skills tests which, 
' yied both male and female subjects to establish noms). ^ , 



Consider i Pass/Fall or an tyPass/Fall grading plan. 



2) Develop • unified evaluation procedure tailored to the particular educajlcflal setting. 

, Determine the objectives and desired of concentration for the initructlonal'pwan. 

, ^Explore the possibility of excludlng'sklllVades and concentrating on participation assessed 
, , Mi< in goal setting by students end-Involve thee. In the forwl.tlon of evaluation criteria. ; 

, Develop, a parent/s'tudent advisory, group «nd use their input as W" **** 

, Evaluate the evaluation process regularly and revise program directions as needed 1» order to 
Inprove student perforwnce. increase participation, improve teaching mmtridology. etc. _ 




CCSEE - A WORKSHEET 




Area of Concern: 'PHYSICAL ACTIVITY STAFF 



• •L \ ■ | 

{ 8. dealing with serist ^ state-level policies In athletics. 



Target Population^): 



Grades 9 • 12 



Projected Outcome(s) 



1) To ilMnitt.snlst policies In iMflut 
and sjitt-ltval po]1d« In athletics. 



'j, 2) 'To infonall parties of the revisions 
-1 of policial. 



1»- ■ 

1 3) ? To project future needs in order to 
1 i 
1 ' test mi tk Identified needs of 

| ' ' students. 



* 'j 4] To mlmle the degree of success 
I attained ind/or mlntifned n revisions 
! of policies occur. 



2^0 



Recommended 
Chang* Strategies 



1) TECHNICAL ASSISTANCE frow OCR, SEA, SDAC 
representatives, awl athletic governing boards/ 

2) COLLABORATIVE COBSUITATIOM Involving 1 ,' 
representatives free ell concerned groups, 



3) MATERIALS OEVELOTHT to ellaHnate sexist 
policies. 

4) TWW for all league officers and 

i « 
subsequently all people. 



/ 



Constraints: 



Lack of; „ 
1] Clear OCA Interpretations. 
2) Mtttnt at any level. 
)) Accurate Infotwtlon. 



■7 



lERice CroB8-Reference(8): 



Suggested Action Steps 



]) Ascertain what existing policies are not in compliance with Title U. 
i Bevkw athletics policies at league and state levels. _ 1 

,„ . | Compaq policies to Title U policies as clarified by the .Office for Civil Rights. 
§ identify policies that are not in compliance with Title IX. 



2) Formulate alternative policies that comply with Title IX. 
I Draft alternative Policies. 



A 



| Disseminate alternative policies to appropriate personnel 

3) inform all involved parses of findings and alternatives in order to reach consensus for adoption of 

nonsexlst policies. * 
| Provide written invitations to local, regional, or state study sessions. 
| Use the media to Involve-other interested parties., • 
| Take suggestions/reactions to official governance boards for ac.tlon, 
# Mew official action to see If full compliance has been achieved.,' Cowe to OCR guidelines 
for athletics. 

4) Develop, publish, and disseminate the revised policy statements. 
I Consider publishing an athletics guideline booklet. • 

I 'Include reference to changes In all official minutes. 
' | Get public media coverage through use of prepared press releases, TX interviews, and 
articles In coaching Journals. 
I Include both boys' and girls' directors in all Bailouts. 
I Provide in-service training as needed for all people. 

5) Establish/maintain an ongoing athletics review committee to periodically peruse ill policies, 
practices, and programs. 

I Include representatives from all interested groups-: > 
I Empower. the corflttee M authority so efforts are not in vain. 



261 



Area of Concern: ^ m 



CCSEE ■ n WORKSHEET 

Target Populations): 



Grides K ■ postsecondary 



'SpCCifiC M8U6' 1. SeWiltnj facilities equitably for Instruction art cocurrleular (ctlvlties. 



Projected Oatcome(s) 




1) Tb dittnrfni ind cownfette tqultiblt 
facility load rtqulmts. . 



I) To difta ilumtlve Mies to 
. accoMHtete ill participants: 



3) To sijecUttflpt, and tMluate 
; solutions* 



Recommended 
Change Strategies 



1) amiuoess ttTWTIES to gain an updated 

knowledge of facility m* 

■ j 

2) TDWBUltOIHS to establish continued 
rapport anong all coaches. 

3) . AHARDOS sessions to provide intonation 
, resardlng current rulings. 



Constraints: 



Presence of: 

1) insufficient «ml outdated facilities. . 

2) Overloaded wltl-purpose facilities. 

3) Skewed priorities toward "major" sports, 

Lack of: 

1) Funds for neie construction or reMdellng. 

2) Pliyslcal tpaca In Mhlch to expand. 

3) Adequate nelntenance mi security personnel, 



Possible Cross-Reference(s): 



Suggested Action Steps 



1) Assess facility usage and coimunlcate urgency and need for change- 

■ | Conduct a use ntrh, cross-indexing occupation of buildings and grounds, 
I Review existing teaching stations and athletic activities. 
I Meet with all involved staff to discuss mininum needs and preferences, 
i Point out instances of noncompliance with legal mandates and decisions to increase board 
and cwwilty awareness level In public meetings; distribute the use study. 

r 

2) Investigate the options available. 

n establish an advisory' group including site, district, and canity representatives to analyze 
e pi > 
available resources. 

, Route prime practice and gam tines (give participants. In the sport In-season preference or, 

rotate the schedule on a weekly basis). 
I Consider reducing the nurter of athletic teaw overall. 
I Shorten the length of competitive seasons to avoid overlapping, 

3) Develop a system to solve future conflicts, ■* 

9 Unit the nunber of slgn-ups for a certain class or offer it blannually. 
I use outside facilities where possible and set up activities In non-traditional ■nw 
boys* and girls' basketball on a yearly basis between winter and spring). 
EMm 1ne canity facilities as a back-up (churches, parks and recreation areas). 
| Hold advisory group meetings to pre-deterilne student and «inity interests and preferences. 
Confer regularly with a wdiator, such as the athletic director or principal, to smooth conflicts 
and arrive at decisions. 

Solicit Input by staff questionnaires regarding feasibility of solutions chosen. 
Seek funds for additional building from other areas' in the budget, through fund raising 
orfrin the munlty through taxation. 




Area of Concern: 



PHYSICAL ACTIVITY STAFF 



CGSEE E WORKSHEET 

Target Population® 



Grades ? • /- iwndarj 



Specific Issue: 10. Btit" 'shlng equmblt budgtu for physical activity programs. 



Projected Outcome(s) 



1) To determine the needs and Interests 
of the students and coordinate the 
student Interest indicators with 
funding IWtatlons. 



2) To arrive at an equitable system 
, ofMng. 



Recommended 
Change Strategies 



1) DiAgHOSIS to ascertain sources and needed 
outlay of funds. 

* , 

2) DIRECTIVE/THR£AT/CDHFR0HTATI0H by explaining ' 
potential Intent and Imminent use of the law, 

3) TEAM BUILDING to unite efforts of all factions 
Involved, 



Constraints: 



1) Sow people contend that revenue-producing 
sports are entitled .to a disproportionate 
Mount of financial support. 

2) United funds are available, 

3) Outside groups are reluctant to raise or 
spend nney for activities which they don't/ 
support or control 

4) Priorities may be decided on bases other 
than sex equity. 
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r s v 



s: 



Suggested Action Steps 



1) Conduct a needs assessment of program requirements. 
I Survey the student population to project .growth of programs. 
I Form a blue ribbon commission with representatives from the community and each sport 

to evaluate the expenditures on equipment, supplies* salaries, transportation, awards, 

and support services. 

I Project the budget to determine the costs necessary for existing and new activities. 



2] Hake decisions about funding and sources for money. 
I Enlist the school board nenters and bite ribbon commission for Input on reorganizing 

and prioritizing program emphasis. 
I Communicate need and priorities In joint meeting with central office administration. 
I Inform funding source of implications of the law If equitable finding is not achieved. 
I Employ collective bargaining to solve problem of Inequitable coaching salaries. Use 

criteria, of length of season, number of athletes, number of games, number of teams, 

length of service, and other responsibilities. 



Area of Concern: mrnumm. 



CCSEE • n WORKSHEET 

Target Population^): 



11. toiling Kith the inevitable reverse dlscrlilnatlon Issue in athletics. 



Projected Oatcome(s) 



1) jo deUmlM the goals and objectives 
for wip«t1tl« sports aiwJ to prioritise 
th« on an equitable basis. 



2) To illBviatt the ^factor and to 
. initiate nanlngfitl 11ns of 
conunlcitlon. 



' 3) To vim students as Individuals 
rather than by sex. 



Recommended 
Change Strategies 



1) mMAflQMTlVE COHSULTATIOM among athletes, 
coaches, athletic directors and administrators. 

2) MTO/TRMHIK to brnk down segregation 
attitudes. 

3) TEAH BMIM6 to provide a positive writing 
rapport. 



Constraints: 



1) Often when concentrating on building girls', 
' programs, there Is not money to build boys' 

program, too. 

2) Rwentient aimg Mlfi coaches nay result 
fru the attested change. 

3) Traditional, cultural, and value systems 
often cMfllct^ththelan. 

1) Ccwching issl^newnts nay be given to owrly 
qualified Individuals. 



Grades 1 • postsecondary 



Suggested Action Steps 



,) ether 'ttrtli « create a situation In Which proble* «y be solved M as little conflict « posslblo. 
, conduct . series of study sessions with school personnel to focus on the objectives and mm 

for ill students, 
g Count nmbers of teams and students being served, 
, survey the student body for Interests In participating In sports, 
, utilize the results of the sirvey to determine necessary cuts In ereas of least Interest anno 

■ale teams. ' 
, 'consider r«rp1»tlt» alternatives (.lM»ti« « one basketball tea. could .11* * addition 

of three other tens for the *a»e cost). 

2) Avoid negative attitudes end «ork cooperatively as a staff tward iitual growth. 

, Heighten staff understanding through group shirlng of the problw and solutions «rked out by 

men and womn coaches. 
I Shar* bulletins and advertisements about coaching conferences. 
I Unite In a local association to Improve school conditions. . 

, Glean Infomatlon and advice on skill develop or psychological techniques used by another coach. 
I contact and affiliate with professional organizations, 
I Initiate a review of the strengths within the staff, 
, Display an Interest In the successes 'md progress of all coaches and athletes .(offer to keep 
statistics for the softball or basketball team). 

3) Plan strategies to' facilitate positive male/female Interaction. 

I Provide opportunities for both sews to participate In non-tradltlonal sports such as archery, 
badminton! and volleyball. 

| Display in a central location posters, artwork, and photographs that depict athletes from all tw. 
I Acknowledge all games and team achievements of both sexes at rallies and pep assefliUes on an 
equitable basis. 

| Build visibility for the total athjetic program by organizing' home room or class tournaments 

around in-season sports; Include athletes and non-athletes- 
| Feature Individual athletes from each team on a weekly basis. 



} 
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L'V V-' V • 



CCSEE - n WORKSHEET 

Target P»pulation(s): 



irados 7 • postsecondary 




Sffeciflc foue: 



12. Dealing with the lack of trained wwi coaches to coach Increasing 
miters of leans, 



Projected Outcome(s) 




1) To provide schools and colleges with more 
treMNOmn coaches. 



Recommended 
Change Strategies 



I) To Mjntaln toe bank of coaches presently 
available. 



3) To devise a continuous evaluation 
syjtei of sound coaching and coq»tU1ve 
sports philosophy. 



1) MESS of alternative methods of recruiting 



2) MJ«IS /I«CE UHKAGE to determine and 
tie together available human and monetary 
resources. 

3) m mmi CONSULTATION uniting administrators 
and coaches 1n policymaking, 



1) New staff are not being hired due to declining 
enrollment; those hired have a lackiof or limited 
•coaching experience. 

2) Support, salary, and fringe benefit Inequities 
dlscourage'coachl ng In girls' sports, 

3) Definitions of success differ between the 
commit* and Individual coaches. 

4) Pressure and publicity have changed the 
coach's role in positive and negative ways, 
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1 Cro»8-Reference(8): 



Suggested Action Steps 



„ m ,„d provide new training and recruiting opportunities to Increase the a*r of available « CO*. 
, Encourage universities to offer a coaching minor and additional extension courses In physical 

• education and coaching. 

, Advertise the positions available with the colleges and universities (send to placement offices 

and the departments of "physical education and athletics). 
| Establish district university policy to encourage the hiring of MM teachers who have coaching 

competencies In diverse subject areas. 
| Explore alternative sources of money to secure Man personnel. 

| Retrain worn coaches to develop advanced levels of skill [send to training clinics, use buddy iyste., etc.;. 

• .Discuss with the personnel department the possibility of hiring accredited part-time employees as coaches. 

2) Examine mithods to Increase eminent of the present coaching stiff to extracurricular .activities. 
| Develop an equitable extra-duty package for all sports. 

• Encourage women who are teaching academic subjects to obtain training In coaching, 
I Ensure equal treatment of all teams regarding facilities, equipment, and publicity.' 

3) Reinforce the lines of co-mlcatlon with all coaches to evaluate the relationship between stated objectives 
and actual outcomes. 

I Organize a sports organization and provide the opportunity for Hart in policy making ami coaching 
evaluations by all concerned. , 

• Explore the value of Intramural versus Interscholastlc competition at all levels by asking coaches to 
write a philosophic statement of sports, to share It with the other, and to core to consensus about what 
they believe the primary outcomes for all programs should be. 




CCSEE-n 



Am of Concern: 



PHySICALACTIVITY STAFF 



WORKSHEET 

Target Populations): 



Grades 'i • wstsecondary 



Spec! 



jfiC LlSU6S ft ' dementing w ^native action plan so more Mown can become skilled 
physical activity aWnlstntors 



Projected Outcome(s) 




i) To rtcnrtt awl espl^y waaen 1n 
«U{p»nt positions. 



2) To build ■ selective resource bank 
of men available for employment. 



3) To monitor tl* process of 
incorporating Mien into 
rirfnistratlve positions. 



4) To encourage wnagerlal women to 
become involved with physical 
education activities. 



Change Strategies 



ll DIAGNOSIS to 
toward men in 



ascertain district attitudes 
leadership positions. 



2) THA« to elevate the interest and 
technical skill of women, . 

' i * 

3) tOLLftBORATIVE C0HSOT10H between the 
teachers 1 association and school management. 



Constraints: 



Presence of: 

1) Traditional attitudes regaling the abilities 

of wren. , 
.2) Perceived role of woman solely as earner 

of supplwentary income rather than as head 

of household. 

3) Uncertain feelings about working for 4 wmn 
boss. 

4) Economic factors which prevent adding Jobs 
to the already top-heavy upper levels of 
management, . 



Resources: . 



Possible Cro8s-Reference(s): 

er|c 



Suggested Action Steps 



1) Recruit women'avallable for top-level Jobs. 

i Assess, through, district evaluation office, the nuiiber of women presently within the. system . 
1 able and.wllling to advance to administrative positions. f 

I Seek qualified personnel 1n and out of the district through newsletters, posted bulletins, 

and announcements. 

; I Contact designated women personally, to make them aware ofjob openings and the possibility 1 - 
> of creating new positions. 

2) Train women to successfully fill a physical activity administrator's role, , 
' * Inform women about the Jobs through In-service Internships. 

* Conduct a.mtni-workshop on assembling resumes and writing letters of application, 
% Enlarge the advocacy base through organizations to support an W attitude and to provide 
role models. * ' 

A 

e Locate monetary resources which could be deployed In the training process. 

3) Evaluate and restructure the system to make positions available. 

I Conduct a needs assessment In physical education and*athlet1cs as the first step in an 

overall program. , 

A Publicize the current facts on women in managewnt posits from the Bureau of Labor Statistics. 

§ Publicize the facts about Increased .Involvement of girls and wpmen in physical education and *| 

athletic programs. 

I Involve the collective bargaining agent in;the epl(ty process. t 

' § Secure an ally In the central office by personal contact. 

■ f i 

4) Measure the success of affirmative action. 

I Hove women into positions gradually but systematically. 

I Give opportunity for feedback from all concerned sUff by conducting a survey, • 
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I PHYSICAL ACTIVITY STAFF * 



CCSEE - H WORKSHEET 

Target Population(s): 



' Grades 7 - postsecondao 



St H. .Providing support services for ill physical activity prdgrams. 



■ Hi,. 



Projected Outcome(s) 



1) To provide tquitable clerical assistance* 
trainer services and equipment, and 
nlntenance personnel at the site level, 



2)/ To obtaln'dlstrict transportation ' 



services for all athletes. 



3) To showcase the positive aspects » 
"of the physical activity programs 
or an equitable basis,- 



Recommended 
Change Strategies 



i) DIAW0S15 regarding existing utilization 
of site services. 

I) COLLABORATIVE CONSULTATION involving site 
and dlstrlct'personnel. ^ 

3) RESOURCE LINKAGE between' support services 
^ and program needs. ' 1 



Constraints: 



Presence of: 

1) Lowprio .fig. 

2) Tradition Lions of sex roles. 

Lack of: 

I)* Financial resources. 
2] Trained personnel 
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Procedures; tar.lty; Students. 



/ 



Suggested Action Steps 



L 



1) Ascertain discrepancies In use of support staff. / 
I Provide staff with checklist of existing support services. 

I Determine, by survey, areas in which Increased support/services are needed. 

I Arrange planning meeting to Include district administrators and site staff, 

I Adjust existing services available to areas demonstrating need, 

I Monitor revisions. , ; 

2) Review transportation nyds of additional off-campus Instructional and athletic programs- 

I Compare budgetary allocations. ^ . . 

I Consider feasible alternatives to additional. transportation regue^s'ttwleasonal athletic 
(earns may travel together). 

3) Utilize site, district, and conunity commnicatlcns network to piWAi physical activity 
programs, special events, and Jndiy-lduals as warranted. 

• Consult with school newspaper and yearbook staff, principal, and district public Information 
director. , * fl 

• Establish positive rapport with the local press. 

• Conduct workshop on public relations for Interested teachers and coaches. . , 

• Stage demonstrations for students, parents, press, staff, school board', district peritonei, 

and feeder schools of instructional program activities (back-to-school night, pep assemblies, etc.) 
f Involve cowinlty in awards presentations (banquets), 

• Invite on-site visitations. 

• Encourage support of all teams Iby the band, pepsters, cheerleaders, 
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CCSEE- n WORKSHEET 



Area of tew:, m 



Target Population^): / 



Ira'-lbS h ■ 1: 



Sp6CifiC tae! 15. Helping pirents/taster clubs establish solicit}, pwcedurffwd activities 
.' ' »' ttat provide eqwl Mrvlees to*boys* sml slrls* athletic pnjgra«s. 



Projected Oatcome(s) 



\) Tof^iwIdeprjinlmlOMl base 
supporting sex equity. 



\ 



2) To esUb.Hsh Effective, ongoing 
caiminfcLtlon with parents' 
organization*. 



I 



3| To chWMl services on an equitable 
lasts for an te«. 



Recommended 
Change Strategies 



1) AMESS session to provide Inforwatlon 
about efforts to comply with Title IX. 



2) TEMMIH6 with staff and cowunlty. - 



Constraints: 



Presence of: 

1) 'oner athletes who hold se? >ole stereotypes. 

2) Non-educators \ the organization, ' 

Lac!: of: 

1) foykneedand informed leaders. 

2) A ci^stent represe.'tatlve base among the 
c&rounity, 

3) Faculty InvtVement In activities. 



Suited Action Steps 



1) Organize and cnndv:t a school/.-:*, booster; club. - ^ 

I Conduct a utlfij of student athletes of both sews to generate names and addresses of 

'potential iHrtklp^nts 1n the dub. 
j *nd letters of Invitation to parents arid staff and.hold an open house to organize a 
support trjanisjilion, , 
Establish a legislative subgroup to wUe by-laws that include nonsexist policies . 

and activity. , 

I Provide for inforwtlon dissemination betwetn the club and the athletic department, 
g Inform ?»ron«. of school policy and guidelines for sex equity. 

0 Mature pirmts at assemblies or g^mes at least once during each season, 

• 0 Sea-alt faculty wta% to participate in the meetings and activities of the organization. 
ft Publicize the successes of the club's program with a slide presentation or other audiovisual 

ptogran. . . 
q highlight the activities and assistance of 'the clA and acknowledge outstanding support through 

notes* school and local newspapers t and U, 

i) Oewlop ik policy to provide support equitably to all athletes. 
9 Monitor administration of support activities for fairness (equipment person(s), trainer and 
Titian services)- * *• 

1 Coordinate the goals and objectives of the booster club with those of the athletic staff. 
I Decide on the extent of monetary involvement necessary to Include scholarships, awards, 

donation of equipment ar.d supplies; determine the function of fund-raising events. ■ 



Entourage attendance at all'evvnts through various forms of publicity. ^ 




GCSEE - H WORKSHEET 



Area of Concern: PHYSICAL ACTIVITY SWF 



IC 188U6! 16. Dealing with colleague; who.walntaln sexist behaviors. 



Projected Ouicome(s) 



1) To neutralize the negative attitudes 
of staff. 



2) To assist colleagues In reaHzIng that 
sex e^Uy cm serve as a springboard 
c for total hunanlstlc behavior, 



3) To encourage staff to develop positive; 
attitudes, 



Recommended 
Change Strategies 



1) AkARENtSS session to provide Information about 
the effects of sex bias. 

0 

I) DIRECTIVE.THREAT/COWF RWTATl OH to present the 
definitive aspects of the laws, 

3) TEW BUILDING to presenU united team with 
positive attitudes. 

4) COKFROHTATIQH to provoke change. 



Presence of: *. 

1) Fear of changing 'image, 

2) Fear of loss of power and control. 

Lack of: 

1) bareness of the potential effective program 
outcomes, 

2) Recognition of the need for change, 

3) Understanding of the Implications of change. 



Resources: 1 

. " 276 



Target Population(s); 



Grades > - postsewntfarv 



L D &' Cross-Referencefs): 



Instructor.. 



Suggested Action Steps 



' i] use Individual strategies to remove fears of change. 

, JM itifMhtfM of specific methods for chtnga and techniques which can accomplish 

goals xUh minimal reduction of efficiency. 
, WaslH analysis of sex roles In all classes and alert students to the contrast between 

old and new roles. 

, co-opt the opposition through personal contact and offer solutions In a one-to-one situation. 
, confront staff with the prospect of legal intervention hj investigation from HEH.< 
, Give staff the option of transferring employment to a different setting. 



2) Train all colleagues to he change agents Vj tasing on objectives and the means to accwllsh the.. 
, Revise the curriculum by adding lifetime sports and fitness and de-emphaslzlng conpetltlve 

f 

and contact sports. , 
, Simulate role reversal In garcs, drawing parallels M other stereotypes to relate sex equity 

to all humanistic behaviors. f . i 

, Point out desirable ways to treat all people as Individuals by creating hypothetical case 

studies for discussion. 
, Ask each department to analyze an area of the program (discipline, grading, facilities. 

team sports) for any. lingering Indicator} J? sex bias, 
, i m individual staff rubers with role models who demonstrate equitable practices. 
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G. Postsecondary Personnel 



Those persons charged with the 
responsibility of providing a wide 
range of instructional programs at 
cowm'ty colleges, universities, 
and adult education centers. 



1 



This section presents change strategies and ^ffi*£&TJ»!S»- 
issues «on to the educationa lea i e J ^tLs reason, the issues presented 

and so forth), 

m of the particular issues addressed .1, this ^IttSt^Sliit, , 
. teacher educators; developing a viable ^^^SS!m^ * Ktab,i * ent/ 

* of the .st flagrant types of ^5 

TOWARD EQUITY. % , t 



H 



CCSEE - H WORKSHEET 



Area of Concern: « ta 




Target Population(s): raculty 


' SpeCifiC 'ISSUe! i, Responding to adnlnlstrstion. faculty md student apathy tward Title U. 


■\ 


Projected Outcomefs) 


Recommendeo 

Bill - Lll^4 JtAiMAN 

Change stogies 


Suggested Action Steps 


, )) To provide higher education Institutions 
wtth t brotd f rmork for assessing 


i) 'resource linkage and TEAH BUILDING to provide 
a support network of advocates for change. • 


1) Energize a volunte r , group of concerned citizens who are committed to compliance. 
| Cownicate with administrators in writing wherever pos^le. If ycj must comnvnlcate orally 
(either In person or by telephone), you should send a letter confirming your conunication. 


their educational pro;-a«s for sex bias, 




Send carbon copies of your Utters to the board of trustees, regents ana iiaie ueporuneiu ui 
Education, as appropriate. 

| Ir m the noncouiplying institution of the problems you have found. Request action. Offer to help, 


2) To eliminate sexist policies. 

i 

• 


2) CONFRONTATION to move beyond bureaucratic 
excuses to action. 


| Complain to the notalyin/instltution. Start by asking the affirmative action officer and/or 

Sr \ lu JJ a. I 1 * ~ J./.^*t>Jje.M It ijAm ffnJ ItttliH HA PftflP flf-l H* Art fllfi X C Wlfll /I 1 Fl 1 Willi 

Title IK coordinator for Information. It you find little or no cooperation, nie a wiaun mm 
HEM. (Note: See "r^nendlx for an example of the complaint process.) 
| Continue your involvement during the processing of the complaint. 


1 3) To change apathy to positive advocacy 


- 

« 


- Request updates on progress and -ipply additional Information you learn. 

• fnntinu" to rticnltof the institution ' 


, • concerning the natter 




| Mt' the noncompliance a public, community issue. , 




rnnfltrftintH* * 

wllBMtUlLvOi 


' t Notify board of trustees/regents of noncompliance. 4 




Presence of: 


• Ask to make presentations which tncudt graphic examples or specific information 
■ about the effects of noncompliance. 


4) To tvaluate the degree of success 


1) Apathy. 


1 Use the media to inform the Mnity. 


attained and/or attained as revisions 


2] Hostilltv or ridicule l «i equity 


• Expose the noncompliance. 

• Staie pbllc Information seminars and media events. 

' . [1st pleural job and salary charts showing distribution of sexes in academic positions 
both teaching a^d administrative, ifaqual pay for equal work is not present. 


of policies occur. 


advocates. 




Lack of: 


| Bring specific example of noncompliance Jo the attention of your state or county Crwlssion on 'the 




1) Awareness and understanding of sw ^ 


'tatus of Women and yoir political representatives. 


( 

(.1 


I) Sex equity as a priority. 

j ' " 
i 


• Request their support for the enforcement of the law and their assistance in the noncompiiaot 
activities. 

a) Talk about your findings with others "Chr"h ( union, business and professional groups. 
- Arrange a speaker's bureau with concerns wizens, ■ 






I) Consider using confrontation to move beyond bureaucratic excuses to action, ^ 
f Urge parents and students affected the noncompliance to speak up. . 
| BuilS public pressure for the issue. ^ 


RfiflOUTCSH! hitttoriM Title IX: A Guide to Action for the Volunteer Organization listed 




«< 


i Gii° awards for either action or Inaction - Publicize *ne presentation of awa^s ■oy invuiki m/wijfi 
DiVt hesitate to embarrass noncompliers, if necessary. 










1) :, ep a rtcord of mH you find, what you reccmend, and what you do. 


Ric Kef erence(s): 


Negative Attitudes. 


0 ftiblicuo i> positive' results as cnar.ije becomes a reality. 



■n 



Area of Concern: 



Specific Issue! 2. mm ^ ^ an ^ ° n conp)ex 

campus settings. - 



Projected Outcome^ 



\. 

1) To evaluAte or develop i Titled 
grievance protr^re. 



To enlre the i 



l\ To ensure the tftetlmni of the 
grtmncc procedure^ 



0) To ; 1ne the role of the Title IK 
1 coordinator In the grievance process. 



Recommended 
Change Stratenes 

, ; < 

1) nuuosisipiDS TECHNICAL ASSISTAHCE to identify 
policies, procedures, and practices which do not 
cotply tilth the requirements of Title ix i 
regulations. 

2) TRAINING of the staff responsible for grievance , 
processing, 

3) FflUBMg and wnltorlng of grievance resolutions. 



Constraints: 



JL 



Presence of: 

1) Fear of reprisal, harassment or retaliation. 

2) Oyircoipllcated administrative structures. 

3) OCR backlog. . 

Lack of; 

ij Assurance of confidentiality for nil parties. 
Involved. - 

2) r o11ow-up and monitoring of grievance resolutions, 

3) Open and objective attitude. 



Resoutces: 



Title IK Grievance Procures; Jin Introductory Manual by H. ".ltthw «d 1 ■ 
S. HcCune listed in Chapter V. ' 



Possible Cros8-Reference(s): Students; 



nstructlonal Personnel; Policy/Procures. 



WORKSHEET 

« 

Target Populations): , 



Faculty;, Students; Sta f f; Administrator* 



Suggested Action Steps 



,] . MM , r develop . Title B S He«nce provides equity end d* process for .11 ,1 

parties concerned. 

I Determine what models of grievance procedures exist. 

| Identify the factors external to the procedure which may provide standards, models or options which 

should influence the grievance procedure (state laws and regulations, etc.], 
| Evaluate or develop the various internal stnicturUWnenti of- the procedure to ensure their 
1 ! " appropriateness and effectiveness (who wy file; what constitutes agrlevanre, the numier and 

levels of processing steps; timetables for each step, etc.). 
§ Evaluate the role and functioning of the Title IK.coordlnator la ensuring the effectiveness of the 

grievance procedures and related compliance activities. 
| Ascertain provisions related to the basic procedural tv: \s of the parties to the grievance (e.g., 

grlevant's right of appeal; access to relevant agency/insti^tional records; protection from 

retaliation; and confidentiality of grievance proceedings). 
| Determine effectiveness of the dissemination of information describing the grievance procedure " 

(written materials, systematic briefings, etc.). 
' | Inform entire college/university canity (sclents, faculty, staff) of the grievance process. _ 

2) Provide adequate training for staff responsible for grievance processing. 

3) Develop and implement a prccedure for follow-up and monitoring of grievance resolutions. 
| Condud periodic compliance assessments and reviews. , 

| Considering outside experts q objective review agents for ;elect$d grievance Issues, 




CCSEE - n WORKSHEET 




Are& of Concern: mem 



Target Population(s): 



* Teacher Training 




Specific Issuej 3, inttrficiViM ^ ™w ^ ^ iHervict 

teacher training, ' 



Projected Outcome 




1) To. Instruct students In how cultural and 
sexual Identities Influence the growth 
and development of Individuals." 

2) To give students a basis for appreciation 
of multicultural (includes racial-ethnic 
cultures and sen-role cultures) Identify 
and diversity as factors to be considered 
In ^organization of educational 

^Institutions and services. \ 

3) * To elucidate the general principled 

relating to educational equity and the 
specific Issues'of sex-role stereotyping, 
and sex discrimination in education/ 

4) To clarify the specjflc requirements of 
the Title IX regulation and other Federal 
and state nondiscrimination laws. 

5| To provide students ulth the knowledge;' 
and skills for the Identification and 
correction of discriminatory policies, j 
practices, and programs. 

6) To extend the curriculum into areas such 
as nonsexlst, interpersonal relationship 
skills; nonraclst, nonsexlst curriculum 

\ development; equal employment personnel 
management; and development and implemen- 
tation of strategies and technology for , 
achieving equity in Education. 



Recommended 
Change Strategies 



1] MESS strategies to help students and 
teachers become more cognizant of the nature 
of sex-role stereotyping, 

2) DIKIIOSIS PLUS TRAIH1 H6_ to delineate and 
: < remediate those forms of sex bias found In 
teacher behaviors and educational practices. 



Constraints: 



Presence of; 

1) , Hale-dominated administration and department 
' chairs In Schools and Colleges of Education. 

l\ Conflicting 'priorities^ 
j) Declining-enrollments 1n teacher education 

programs. 
Lack of: 

i; L*»sdersli1p by professional organiiations t 
* such as 

2) Facu'ty Inclination to take the problem \ 
seriously. 



.ReSOUrCCB! irolewntlng TltlejIX ^^ln 9 S« Equity: Application i Materials for 

' Teacher Educators listed In Chapter I Also additional recpnrctded print 
f\ j 4 ° ' ; and nonprfnt resource? listed Id Chajter fc "Teacher Education: A New Set of Goals/ 
^ ' by s. feCune, H;tottt*.J. hrk tarican Education, Vol, \j M.(Juw 1977) pp, 24-25. ; 



PaooiWii Cross-Beferencefs)! w m ms instructional 

ERLC 



Suggested Action Steps 



1) 'Explore the variw vehicles of sex-role mitllzatioi end manifestations of sex bias in schools, 

t »l personnel bavior, counsel.^ m ^Wne v -sM-SMiegated schools and school groupings, 
i..*lw\ vacation, physical education and athletics, extracurricular activities, and role modeling 

iff. the |4u«tton profession. 
I Observe the environmental settings (bulletin boards, trophy displays, etc). 

2) Assess sex bias in the classroom. , , 

I Observe ne cognitive and affective classroom environment by ask' ; and answering the following: 

. , fc» the teacher Interact with females and males similarly? 

• Is the teacher's language free of sex bias? 

■ Does the teacher treat females and rales similarly with regard to standards for dress and 
appearance as well as classroom rules and privileges? 
Does tt> teacher express slftar expectations for females and males with regard to attitudes, 
abilities, career goals, work\ssignments Nlo-visual aids, messengers, etc,)? • 

• ■ Does the teacher arrange all visual display material, to avold.bias? 

3] Identify existing sex bias in teacher education courses. 
I Initiate Institutional self-evaluations to review teacher education policies and practices as 

jelated to sex bias. Q 
I Develop affirmative action plans to com\t discriminatory practices and programs. 
I Disseminate information related to sexh to other departments on campus and to other teacher 

education programs, 

, I Provide leadership within the college or professional organizations for the development of 
proVanatic efforts which address sexlsr in education, 
| Design and.dlssemlnate research which .addresses problems of educational practice and sex bias, 
I Read educational Journals and other related literature to keep Informed about sex bias research. 

Iijpfitlf>sex bias in Instructional materials^ procedures, 

| Develop a center .of nonsexlst materials, available for use by other' faculties as well as teacher 

education colleagues. , . 
| Learn to dlsttognlsh between materials that are sex biased, tex fair, or sex affirmative, 
| beyelop and apply criteria for pisexist materials regularly. j 
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,9 



Area of Concern: 

3" 'fi ToMloi ^vldlta expanded student services to s«r« full-time and part-time *n 
SpeCfflC IflSUe. - ^ )fl noHCldwR lre „ (rt)Jltos , «ld. institutional ■ 

' .fi mnai. currleula Planning, student personnel services', etc) 

Recommended 
Change Strategies 



CCSEE-H WORKSHEET 



Target Population(s): 



ton stunts; Student personnel staff 



Projected Outcome(s) 




s 1) To •lliilflatf t«?$1on itandards tlwt 
* different^ bitnw th> »«« 

2) To tl1i1witt;1ittt1tut1pnal practices 
m\\ rtspOntlblfl fpr denying *w 

. tquftl access to flwnclel ildfcr, 
: pojtiKCr^ry idytittcn. ,, 

3) Jfo rtw« mill and njulitlom 
iihichUiUrrtOTtoww'i 
postucondary educitlon. 

4) To provide for fiwlbli and varied 

curriculiplannlng to iwt the 

f * 

Identified need, of students, 

■ 

5) To provide adequate student personnel 
services for all students. 



1) riABTCis PLUS COhMION to ascertain 
tf compliance has been achjeved/nalntalned. 



2) RESOURCE LINKAGE to help review educational 
policy' and practice and to monitor progress. 



Constraints: 



Prestnce/of : 

' i) Psychohglcal and social factors which, 
underlie existing traditional treatment. 

2) Nttry lWtettW 



3) Oth^r priority Issues, 

i 

Lack .of ^ , ( 

1) Active encouragement and'Support. 

. \ 

I ■ '. 

2) , Hlgiflefel of trurt/cooperatlon. 



* * terrier, t, mi p.Hnn.nP.sLc.nd.rytd^.i "stdd In Chapter V. 



Possible Cro88-Reference(s)! tmlL/fo.****** 



Student 



^"ERIC 
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Services, 



Suggested Action Steps 



„ !1 student services in non-acde^.c aee.s to determine sexist possible alternatives ; 



for. CQinpl lance. 1 

. survey admission prectlces f detennln. dlscH.ln.tory age.celllngs for appHcents; limitations on ^ 

p^tlK study and transfer of credit-, and ft W0** of elicit, for amission M actwl 
.. Jo i fM After graduation, particularly In vocational and Mlal W*- 
, # survey financial aid practiced determine utace.1 access to postsewVtfuc.t1on-.vl. tfh, 

'xMUrsklpi. fellMsMps. .id loans m m\m * m than »W, restricting financial aid to 

hlMlm students only; tritlmeldtn. « mill * * m* * « P^ant, or mtmrs; 

fs111ng „ provide an adwte «i* of defend p.yient plans; falling to provide HkU .N . 

hr child care and other related *r Hanltlng employment opportunities fa," students; 

..posing different cost bases , - - • H «* *** ° r * WMl " 

students, etc. 

' # ^ey roles and Jti* p* ** credit-examination or credit f, MrttM 

Jnd re(dwyi vuUw . ,. ■ of course load, time Halts for completing progr,,. enroll^ 

In particular courses, taifH , 
. Survey the flexibility in arrlo* .l*mj PJ using such variables » location and "hecUallng of 
miWl opportunity to U .* courses or pro 9 ra«; availability of external degree pro,™; access 
t0 ^resources; .mat** ^» part-tte mi »IH-J .** * * »«» lW,U » " 
of ^.-t-tlnie clerical c- ' work.' 1 
• Review .11 student pei«l servlces-in particular, counseling and orientation services; MlMlllf 
of child-are facilities; and gynecological services and Information, 
2) , t ,bl1sh/»lnt.ln an ongoing advocate student services revleu co-ittee to periodically peruse .11 

policies, practices and programs, 
r | Include representatives from all Interested groups. ; ■ 

I Empower the coinaUtee wl*»> authoHty. • 

' , conduct a needs assessment to determine the decree of success attained and/or W 1nta1n<d as revisions , 

of policies occur. '«'.,! 
, Exccut e . , .-need rntU approach through the use of prepared press releases, reprln^of current OCR ■ 
' scheduled appearances of advocates and local comu.1t, a»d professional « 



Area of Concern: mam 



CCSEE-D WORKSHEET 

9 _ 

Target Population(s): 



SpeCifiC falieJ 5 ' Wwloplng .n applleint pool of qwllfied ««n and Blnorfttes.' 



Projected Outcomefs) 



t) To rmt the discretion thit still 
- exists In IntfitutloMl okplopent 
policies and practices. ; 

2) To mit continuous and conscious efforts 
to recruit qualified Individuals fro 
ill groups In our society. 

3) To select the lost conetentcindldate 
• regardless of sex, rice, or national 

origin. 

4) To'help llMlviduals Involved.ln eejloyee 
selection to be intoned' of and omitted 

, to thesis, purposes, and procedures 
of equal employment opportunity. fs y^ 

5) To develop an applicant pool of 
qualified vewi and minorities. 



Recommended 
Change Strategies 



1) TECHNICAL ASSISTANCE to provide review 
and evaluation of sex discrimination in 
academe . " 



Z) COLLABORATIVE CONSULTATION AND RESOURCE fcfflgg 
to provide^ continuing network of qualified 
mm and minorities. 



Constraints: 



,1) Search conmltteei can be misused. 

2) Previous experience often described In 
tens of traditional settings rather than 

' skills require'! 

3) Interviewers any be Hand. 

'4) Potential feral i candidates lack visibility 
and access. 

5) Patriarchy Is often present in higher education. 

6) Integrity of selection process may be 
regarded with skeptitbi 



w Juill 



IS ynti q' Professionals 1 " iHfrr Education; A Title IX Per^ctive brffally 
Taylor and Donna Shavlik listed In Chapter If. I 

'■ A ■ 

* " " " ■ * ... 



Ierlc Cro8s-Reference(s): Instructional Personnel; Administration; Policy. \ 



Suggested Action Steps 



1) * MM rtW* l» ^secondary •*"«■ Wd W 5.^' 5 10 "* " * 
utlliatlon of and minorities. 

# Devise i variety of plans for f 111 lng-profess'lonal vacancies. ■ 

I Regardless of selection process used. k*ep records, to demonstrate nondiscrimination in ««plpyi*nt 

practices, ; ' ■ 

| Appoint search CMlttees that are properly constituted, Into*, *mM, and held accountable 

for equal f4?loyaent opportunity. j 
< | Prepare the position description, assuring equal opportunity by specifying job qualifications In writing, 

(Use language that does not exclude wraen. ) . 
I , nv)t e persons familiar with the position to be filled, « those .hose activities are directly arfected 
by the Incut's writ, to eatress their opinions abwt the Job description and qualifications. 

0 Describe qualifications In tend of skills required for Job perfomnce rather than In terns of past 

positions held. • [ 

, Establijh an introall centr.11.ed secMse for listing, posting or circulating ann.once.nts of 

"position openings. f _ 

, Post tlwly notices of all vacancies, including an accurate position description, t« publications 
such |] to Chronicle of Higher EdtKitlon I. order to start a nationwide search for plffld 
1 candidates. a 

2 ) utilize a resource network to Increase the institution's chances of reading a broad spectra of 
candidates. 

1 Determine whether adequate nu^ers of qualified mm and minority group lumbers are represented 
In the applies^} pot I by comparing their percentages in the pool wltb^ures which indicate their 
availability for the particular job for which applicants are being recruited. 

, use continuing subscription service 1? uch as PfflffwM M and Hlrcritles: A Hanpowej^Data 
, R » ource service which Includes updated Infection on enrolments, degrees, ard work force * 
1 participation In all fields by sex and minority status. 

, seek candidates for nomination from Individuals'^' groups most k^able iboyt those^ps 
which wy be underrepresented in the pool of candidates from; 



. The Motor EducatloifReferral Service (HNS). ' rJ 4 

. Z 0ft5 7ml In Higher Education of the African Cowll on tatiM. 

. The Association of Mean Medical Colleges, ^ \ 

■ The Association of toertcan law Schools. 

■ The African 1 Association of University Kow. # 

and conferences, wtH «f hUcmI ^editions for nrlw «c 
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GCSEE • II WORKSHEET 




Area of Concern: 



Target Population(s): fl m a»m 



Specific Issuei t. eim^ ^ f ° r w< aM ,nd 

cluslfM personnel 



Projected Otftcome(s) 



1) To devise a aethod for detecting and 
• », analyzing saUry inequities forwoten 
and iltwrl ties, 



2) To ellalfiete Inequities In Mleiy 
scales for professional ind 
classified personnel. 



Recommended 
Change Strategies 

1) MSBnKWMl&TaWilCAL mm which 
Includes facts gathering* data collection, 
and prescriptive analysis to facilitate 

netded change. 
2| MOTIVE COHSUlTftlDH AND RESOURCE LINKAGE 
- to include a.wlde range of representatives s 

counted to equity. 
3J njMHffifordepartannt chairpersons and 

various department and college affinitive 

actWand personnel ccnrtttees. 



Constraints: 



Presence of: 

f 1) IMl3tNt..t authorities reslsUnt to 

change. , 
Z) Fear. 

3) Organic restrain, 
LackofJ 

1) Funis to reconcile salary Inequities, 

2) Effective precedents, as witnessed by a> 
cavalier treetnem of sex discrimination 

11 alleges. ' 



^^ M Silir y Evaluation Kit plotter references listed In Chapter * 



Possible Cfoss-Reference(s): * Pwcedures; 

Instructional Personnel. - 

to ERJC 



Suggested Action Steps 



1) Develop a Kttod to detecj 'salary frequlties for w«,en and Grilles which penlts easy «M>9 
and continued analysis on an s annual basis. 

I Meet with rtrs of the administration and affirmative action office to discuss plans for ft ^ 

proposed salary study. Enlist their support. • ? ■ , 
I Ootaln the voluntary assistance of a professor of quantitative systems « a consult^ - 
I Devise a'wthod tf ^plng the faculty (department, college, etc.) to determine^ comparative 

analysis. * t t 

| Check wi'th the college or university afrinlstration, public information office, public relations , 

office, department' offices, etc., for personnel data. 

| Obtain a copy of Institution's HEM reports. 

I Collect the following profile data for each feculti member of the,,grcup under study: 

" ' - Actual contracted annual salary. 

- fear of birth. * 
. fear of highest degrft. 
* . Indicator of higheat degree. 
■ Sex. 

. Racial/elhntt background. 

if i 
| Adjust all fiscal personnel to be put on an academic basis. . „ 

« Oevise a sy5tw to evaluate tangible and 1ntangible : data such as quality of research, publications. 

unique educational or work experiences, and committee assignments. 
| Use a computer to summarize findings once the data are collected. 
| Analyze findings, ' . 

Z] 'Establish an ad hoc croittee which includes Interested wwn and minorities who are concerned about 
I 

alleged salary inequities. ; t % 

| Meet with the administration to discuss findings. - 

I Enlist the support of a variety of campus representatives (American Association of University ^ 
Professors, Faculty Senate, Faculty Ucmcn's Association, American Federation of Teachers, etc,]. 
Keep them informed of findings and progress'. v v 

| Prepare a press release of findings. ^ , 

| Develop a close working relationship with the affirmative action officer. 

aj>gejhe administration o/ public educational Institutions to'request special legislative ' 
appropriations for necessary salary adjustments, v 

I Request secretarial assistance and release time for chair of salary study committee. 




* 



Area of Concern: » 



CCSEE ■ H .WORKSHEET 

•Target Population{s): 



Specific Issue! . s - E,i,,,iMt ^ silani scile * for professW Md • 

, . i classified personnel - Continued, / 



4 Projected Outcome(s) 



Recommended 
Change Strategies 



252 

1er|c Cro88-Reference(8): 



Suggested Action Steps 



3) 'provide In-service training for all deparMttl chairpersons, deans, and various department and college 

t 

affirmative action/personnel coroitteer. 

i 

i u s(f the salary analysis studies to develop procedures toidfd compliance. 

■ include report of hiring patterns in ill future salary studies. Obtain data concerning numbers 

of openings for faculty positions; number of applicants; lex and ethnic background; and 

theoretical applicant pod. 



Area oi(Weni: «»■, 



Specific IB8U6! 1 anm mn k ™ w ' s Ma c " rr,cu1 ' * mm ' 



CCSEE - n WORKSHEET 

,> ■ Target Populatiori(s): 



Aojtcted Outcome(8) 



1) To develop a * tud1es 4<l,,isory 

COMtttN. 

2) To Jcvelop and l^wwit a currkulw 
< of MNun's studies whlch^fM to 9^ 

clarity «nd denization to the 
existing data on women. 

. i 

3) To Increase research In m and 
, neglected areas. 

4) To generate and evaluate theory 
relatwf to women's Issues, ( , 

\ 

5) To wkeUls knowledge available a 
'. to tooth the college/university 

and ccaanity men and women. 



Recommended 
C hange Strategies 

l) TEjjj BUILDING AHD RESOURCE Lljgjgt to' 
develop a course of action, 

1) PRflSRHH PCVELOPNEhT , 

3) WTFB1ALS SELECTS WIWDlV lg 
to ensure a quality acadeiic program. 



Constraints; 



r 

Presence' of: 

1) Haledfrlnated administration and 
■ department chairs. 

2) Conflicting budget priorities. 

3) Red tape, 0 

4) Faculty and adelnlstratlon feelings of 
discomfort and threat over changing nor*. 

5) (|pitlvawng««en faculty and students. 



$J t ' See print and unprlnt materials listed In Chapter V. ' 



1 



Possible Cross-Referencefc): m** *** s, * tsl 

Instruction^ Kiterlals; Wli. , f 



ita, ta*w»rt Wtii W* ««» l!tr " , °' 




1) Mist the support of a variety of concerned representatives of the ^college/university comity. 

I Formulate a women's studies advisory comnlttee which Includes representatives of each college, as well 
, as students, comwjnlty nxjftbers, and a representative wlti-etlinic cross-section. 

I Conduct a needs assessment to determine the interest and resources available. 

I Open all meetings to all interested groups. 

I Engage the support of the National Women's Studies Association. Ask for their help. 

* 2 ) Develop an interdisciplinary curricula/program of women's studies which' emphasizes the development and 

evaluation of positive strategies for social change, 
' ■ I Survey faulty concerning their interest in participating (1 the design and Implementation of, women's 

studies courses, , 
I Publicize courses within the college/university community (wanda, flyers, posters, student press,. 

faculty bulletins, etc.), 
I Jbtaln public media coverage, 

I Cooperate and work closely with existing ethnic studies programs, 

I Identify, rewind, and appoint a director/coordinator of women's studies who has the depth of 

experiences, qualifications', and skills necessary to ensure Success. 

• Search for « Individual whose academic career will be enhanced by his/her work In this tuition. 
I Develop a resource center for women,- providing referral and pre-registratlon advice as a service 'to 

the coneoje/uRlverslty and the ccorounlty. 
i Provide adequate research funds, secretarial assistance, and travel funds for the coordinator/director. 
I Provide adequate budgriing and/or supplenntal financial assistance for the program. 
I Monitor the position of director/coordinator of mart studies to'determini what additional support 
. services are required. 

I Develop a women's studies newsletter to facilitate coordination of faculty and student activities. 
I Provide a form for discussing the structure, policies and goals of the women's, Studies program; its 
. Impact upon 'the curriculum of the elementary, high school and college levelsj.and its relationship to 

political atoion and social" change, - . 
I Coordinate research proposals to avoid overlap or duplication. 

* I Invite speakers to campus, possibly In conjunction with. already-funded programs sucf as to Public 

4 



lecture Ser(«. 



J 



X 



CCSEE-fl WORKSHEET 



0 




Area of Concern: . 



m i i! / \ *» starts; to') **; « riWe ' ,1,Wstrl,,cn ' 

Target Population(s): < c ^ • , 



■■ ... . r .. , % V 

SpeCifiC iBSUe:' 7 , DMioiig su'ppotf few's !tudl«wr1c«la an*pro 9 raM • Continued. f » 



r^r- 

Projbcted Outcojhe(s) 




Change Strategies 



* % 



;236- 



?™i kl ? Cross-Ref erence(s): 

ERIC > 



Suggested Action Steps 



3) Provide opportunities for the itatW*ttki and iewlojMt 0f>ttr1ah HWs studies. | . 
| Evaluate existing prses fr adequate reprwotottoiOf mn In course content as well as wttht _ 

language In books. < 
' closely^lth a research librarian to prepare guides of materials related to m's Issues 

and equity. i ' 

, I encourage schoUrly and professional publication In such journals ai tj gn's Studies ; Slfil 

yomn's St pdles Hewsletter ; Quest; etc v * , ■ • * ( * * . 

| Identify resources which describe research or research In progress, about wen [abstracts'; clearing 
hojises, Journa1s, , newslette'rs,etc.). 



17 



CCSEE- H WORKSHEET 

Target Population®! **** m^mM^m, &■»!«. **** 





Specific, Issue! *m i"*^ pf* 1 ^ cf tte,r •* 

• *' u diugt agHts. , 



Pro} 



IpTo assist postsecondary personnel 

* to vIm tlwitvis is chinge igentSf 
i (educators) who can change/adapt 
Interna) and external eiwironments, 



21 Tp aid' postsecondar^ personnel in " 
* developing « wide variety of skills 
" and prtbleo-solving techniques, 



3) To rccogr^irt and ut11l2e the f, 
|»?ortance of, Institutional mi" 
mlty support, 



Recommended 
Change Strategies 

i 

.|| DIAGNOSIS PLUS COHSULT/CtIOH to achieve 
Intentional and planned change. , 
i 

2) .ff UES0UlCE IMAGE to energize' the system ; 

to change, 

3) LEGISLATIVE \mWW to ^ the 
authority of law or administrative policy 
behind the change to be effected. 



Constraint 



Presence of: 

1) Conflict, guilt and discontent. 

2) Coercive controls by topfalnlstratlon. 

3) Dysfunctional attitudes, 

Lick of: , 
1) Creative adaptations to changing conditions. 
I) Political expertise to effect change, 
3) Influenced power 
4| Professional attitude of change agents, 



£ Tte Planning of Change and WsmHriM Change listed In Chapter V. 



Suggested-Action Steps ; 



1) To'recognlie and Identify unmet needs and incongruities between the Institution and 
Us goars of sex equity. / 

I Initiate an institutional needs assessment to determine sexist areas and possible „ 



alternatives for bringing about compliance/ 



2) Involve as many potent segments of the institutWwntty as possible to achieve wider 
' participation, more internal cohesion, better cross-group linkage, more effective planning, etc.; 



3) Define and redefine the problem(s) through interaction (governing boards, faculty, students, 
administration, organizations, conwnlties, etc.), 
I Demonstrate how to recognize and define/equity needs, ( 

■ e -'i 

, § Demonstrate how to diagnose problems and' determine objectives, 
* I Discover how to select and acquire relevant resources, 

I Establish criteria to select, create, and evaluate solutions to determine If they are ^ 
meeting equity needs, 



4) Develop an ongoing Internal and external sex ^Hty network. • 
I Use the human resources available to act a Interveners to help foster intentional 
change. 

I Depend on knowledge, Influence, persuasion, personal Interaction, charisma, experience, 
diagnostic skills^onfrontation, etc., to effect change and bring about equit;. 




V.v. * 




H StudentsrStudent Activity Directors 



!/ 



Students-are the people who attend, study, observe, 
and participate 1n the .educational process. /They are , 
the nucleus of education, around whom the profession 
is established, and for whom it functions. /Student 
activity 'directors are the people who are responsible 
fo> the organization and management of student 
services, activities, and governance processes. 



\ 



,-|t 



30V* 

< 7 



TMrH+ionailtf sSidents -have been subjected to educational products and processes developed "in their best 
• SJ^S'MfSSS to these materials/techhiqute been developed ■ 
~2 1>* ; Often students are not askdcl to perform to their maximum potential, to share their best 
'I2rfl&ffi-ff«rt ® influence off one another in positive ways, even in higher educa- 

discussions with students about sex.equity many times remain a low priority. , . , 
:thf efforts. of all to rnov^ TOWARD EQUITY., , 



1 CCSEE - H WORKSHEET 



Area of Concern! » ano « activity dot 
Specific Issuei 1. * ]t ° f the uudent as w mtM ch8ng? a9ent> 



1) To Increase itudent witness, under- 
sunding, and Acceptance of Title IX 
and sex equity laws. 



2) To develop J cadre of wpportlw 
students to act as role models. 



■ t 3) To utilize student Influence is 
/ a catalyst forW' 



Recommended 
(Mge Strategies 



1) HftTCRIALS SELECTIOH/A DAPTAT I OW/ DEVELOPHEHT for 
Increasing student knowledge. 

2) MIHG artd MESS ACTIVITIES for 
participating students. 

3) COLLABORATIVE CONSULTATION and TEAH BUILDING 
betueen selected students and other students, 
' stiff, and coMun>ty inters. < 



Constraints: 



Pmmaof: 

1) Fear regarding public/peer presentatipns. 

2) Overload and deesnds on Influential students. 

\ 

tack of: 

1) 'Adult-role models, 

I) IMerttindlng of sex equity and the need for 

/ o 

chengo. % ' 

3) Acknowledgement of the Inflwiw of students on 
peers and youn^r students, 



D^ai-aa^ Chapter v. fimeril Resources, The Law, In the Classroca, a d Mnstruftiowl Katerlals, 
KeSOQTCeS! U Project Awareness materials for attitude surveys, etc.) 
Avvovmv t[ } opportunity 1ft the Classroca* research and project developed under 

. l^TSmt^mStll IMto & Chapter V, General Resources: , : . 
Timiff hr Miatlonil leadership, Vol v 5, Ho. 1, mh 
**5S Chapter II, General Resources. 



Possible Cros8-Reierence(s): 



9 

u ERICi 



Target Popul&tioti(s)! ^ 5 * ^ ° n r * a,sc| 



Suggested Afction Steps 



\ 



:i] Expose students to a variety of materials related to Title IX and sex equity.* ' 
I Arrange for classroom and cocurritular film, filmstrlps'end guest presentations. The latter 

ihould be adult role models froq non-triJitiona) occupations, sports, and other settings. 
I Wet folloHp debriefing activities in which students discuss their reactions and attitudes 

•toward sex-rale stereotyping. 
I Have students list characteristics of ideal males, females and human beings; compare. Include 

physical, emotional, and intellectual'characteristlcs and behaviors toward others, 
l" Administer student attitudinal surveys, 

m Discuss Title IX and sex equity as they relate to a!) people from a Un rlghls point of view, a 

I) Select and train student opinion leaders, * 
% Choose a cross-section of students, representative of formal and infomrl groups, male and female, c 

thus ensuring contact 'people with whc« all students can relate, Observe students with whan others 

coBwnicate and by whom others are influenced, 
I Treat selection to training groups as an honor with special significance. (Rese«n r ast experience 

have indicated that students respond in a positive manner to high expectations and positive Interaction.") 
I Disseminate a folder for conpllatlon of training materials^ Include copies of Sadker's Sfj/dejytjujde . 

to Title U f * and local Title IX Information. 
I Have students conduct extensive studies of campus publications, activities, programs, course listings, 

Instructional materials, use of facilities, etc. \ < 

a Enable students to exchange personal experiences^ knowledge of situations in which they or others 

Mve been limited, because of traditional sex-role attitudes. 
» | ' Encourage cross-level tutoring, participation In non*tradU10na1 classennd MMjlK, and other 

situations which will provide the opportunity for 'setting positive examples, 

J] 1, Initiate change through the students who have been trained. " f 
1 Form small teams for presentations to other students, commit/ members, and staff,'* 
I Involve Students in ongoing remediation procedures and in generating solutions, ^ 



CCSEE^H WORKSHEET : 



Area of Concern! swdekts and student 


Tannt PoDulation(s): ^.^^^ 


Specific Issue.*' ^ ^* m ^ m ^ ,nfcratflM M 1,1 rt * rt1, 

6 




.Projected Outcome(s) 


U 1 

Recommended. 
,, Change Strategies 


Suggested Action Steps 


1) To establish Itnes of ctwilcatlon 
«lth starts relative to Title IX . 
and sex equity constant and 
plications, , 

• t ■ * 

I 

2) to IncfMsi stwtent participation in 
distributing sex equity information, 


°i| mm SfLttTIOn7ADAPTATI0H/DEV£L0PH£NT by 
and for students. 

i 
/ 

3) TFPlWfAl KSISME/RTOff UIMwt wmn 
students and local Title IX officers, SEA, 
5MC.W, and other sources. 


1) utilize existing resources and methods. 

1 « Hive student representatives fm student groups and publications wrk on revision of 
\ ' handbooks, course catalogs, newsletters, and bulletins. 

1 Include initial policy statement on all major student publications, 
I Publish appropriate grievance procedures and examples in student newspapers, , 
: j Spotlight sections of Title IX regulations in editorial columns, with clarifications t * • 

and explanations J t < ' 4 
| Enclose sm equity Information with registration materials* letters to parents, an(j/or 

grade reports, 

1 Publicize exemplary programs and activities, with photographs. 

2) Assign 'respect* students to specific tasks, ^ ' 

1 Assemble and distribute a simplified Title IX stu'dent pamphlet or booklet, 




Constraints; 


■ j Develop a ?so equity Information - section in the school newspap'fci* (question-answer, iti). 

1 Design bulletin boards and make posters featuring information relevant to sex equity. ; 
' | Have older students put on skits and conduct -informal discussions wfth younger students *\ 
/ ' , and parents. . ■-. 

3) Arrange for student contact with various agencies. ; 

| Establish student liaison codttee, This group will receive updated Information by written 

comiinlcation H confe'encejwrtlcipatlon. ? 
1 Encourage students to visit sex equity resource organisations in, their area (see list In Chapter V) 

on field trips, etc, to increase their awareness of the functions and Interfacing of various. agencies 

. t > \ " 

and organizations. ' - " 
• } . . "t 
1 Create 1 a student Title IX position on the student cabinet to coordinate and monitor activities. 

■ '*■ . i ■ •■ 

4) ' Encourage Students to maintain ongoing dissemination activities. 

| Set up a calendar or schedule for dissemination activities. ' ^ 


3) To Mintatii ongoing dissemination 
, procures, 


. 1) Student! not included In compliance planning 

strategies, . 
1) Policy and legislative materials ire bitten 

in 'educational Jargoi. 
. 3) Students are. the last recipients in a filtered- 
down cownJcation system. 
4) There is confusion regarding sen equity 

v 

infortatlon. 

i 


Resources; 




0 ' ' | work out an appropriate distribution systw. 


' 304 ' 
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CCSEE ■ n WORKSHEET 



Ateft Of ConCeni! Simon m mammmm 

SjM/Ciffc bSUei 3, Educating tl! students regarcHrvg their rights. Including use of fair 
grievance procedures, 



Projected Outcome^) 



i) Tc familiarize students with their ' 
d9hts 4 -reiponjlbil1.ti«li.4|iltoUl. 



huttn potential is contributing 
Mbers nf society. 



2) Tp aeqwlftt students with the positive 

* aspects of working wlthlff the system 

v » 

to accomplish change In the area of 
six equity. ' . 



Recommended 
Change Strategies 



1) AWARENESS ACTIVITIES and TOjysS15« 
for students and<itaff to Inform then of 
current laws, regulations, policies, and 
Indications, 

0 

I) MATERIALS SELECT ION/ ADAPTAT I ON/PEVELOPHEWT 
for nonsexist instructional environments. 

, - . J 



Constraint: 



^Prtsencc of: 

1) Fear of causing students to make waves. 

,1 ' '' ; 

UcK of; t r 

7 

I) Stiff understandji>5 of tW purposes of 

educational legislation.' 
I) Staff id student knowledge regarding locit 
: grievance procedures. :1 
-4] Acknowledgencnt of students' and people's 
righto know causes and procedures.' 



J -Students' Rljhts.and'tlesponslbllltlfcs Handbook,? California Stat* Department of 
^fflelm* Section A on The Law. SeeXlipter V for resources on The Law, 



jjg^^y eC aa'Bcitta Newsletter. ; 



Possible Cro6S-Reference(s): 



Target Populations): s w 



Suggested Action Steps 



' 5 . ,\ 

1 

I] Provide updated Information, Interpretations, and explanations to all concerned pYrtleV ^ 
" e Contact OCR, SEA, SDAC. and local legislative compliance person for information regarding 

current legislation pertaining jo students andl reconinended guidelines^ 
I Request consultant assistance for staff 1n-i<rvice and student presentations. 
4 Create Instructional settings conducive to discussion of' citizenship and current legislation 

regarding students 1 rights. Emphasize responsibilities accompanying rights. 
I (lave students work on projects In which materials are developed for practical application. 

Translate legislative Jargon to simplified language, encourage involvement In local, state, 

and Federal Campaigns, etc. 
I Invite local legislators to speak on campus tout sex equity. .. 

0 Wk with advisers and Instructors to moderate student debates on issues In sex f^ty, 

1 Include legislative Information in the school newspaper. ' ' ( 

I E11clt;i'eedback from students and staff. 

' ■ ■ * ' 

■ * 1 . 

2) Entourage "students to follow appropriate channel 

I Acquaint students and staff "with local policies, ngulatlons'/and procedures relative to 

complaints 'and grievances. , ' 

|:St1tnulate student dlseuislonj on ways in which people express dissent and/or dfsagrewent ' 
"and the anticipated results (violent methods versus non-violent. deVuctlor of property 
' and loss of mis versus peaceful coexistence and rational solutions;, 
e Oisciiss advantages of problem solving at lower, levels during Initial stages. . ■ . 

A * 




CCSEE -H WORKSHEET 



Area of Concern: 



STUDENTS AND STUDENT ACTIVITY ADVISERS 



Specific Issue: v .Hiking 



student activities equitable far all students, 



y Projected Outcomefs) 



■ 1) To fully analyze individual situations 
as each relates to section 86,31 of the 
Title IX regulations. 



,1) To rtflttdtite ireas of Inequity. 



- 3) "Tp Increase understanding regarding 
equally of opportunity. 



Recommended 
Change Strategies 



I) DIAGNOSIS to Identify discrimination. 

1 ' 
I) TECHNICAL ASS1STWCE/M I LARfWATTVg C(«WM 

for staff and students, 



3) AWARENESS pertaining to cocurricular activities^ 



'Presence of: \ 

■ If Confl 1c 1 1 n ,t radl 1 1 ona 1 cultural and value 
system. *i 

4| Hostile and/or apathetic attitudes among students* 
- .Sta^ and coenunity. 

3) Cwtinued-wdlficatlon of the Wa IX regulations 
by the Departwnt-of Health, Education and Welfare. 

Lack of: ^ 5 

1) Understanding pertaining, to co-currlcular * * 

activities, * 

2) Equitable funding/support, . 



i\, *See Chapter V for Hahon's article, 'Title IX: Extracurricular Activities and 



; '30S Ns the'Treatttnt of .Students. 1 ' 



Target Population(s): a 



ra-Jes ? • "*$:sec:rdary 



Suggested Action Steps 



T 



u -l) Support am provide opportunities to evaluate current student activities.* 

" . | Review' clubs, Inte'rsctool organization ani other cocv'rricular activities to determine 



• mertersrJp criteria. 

• Check policies, programs, and materials pertaining to tenors, awrts, prim, scholarships, , 
and use of school facilities, 

, identify outside organizations that have a single-sex membership and that use school facilities. 

| Itemize list of school activities/organizations whose names tend to appeal to a single sn 
Clettermen,* 1 "jmI maids/ "song girls," etc). 

l) Involve, students in suggestions for remediation. 
'' a Form a student steering coimtttee to conduct assessments In action step fl. 
' • Request assistance for alternatives, such as use of comity facilities to expand opportunities. 

• Halntaln open creation wtth regional OCR officer fir clarification/Interpretation. 

• Hold contests for reding organizations and traditional activities ("varsity clubs," W aids," 

•pepsters," etc). ' . 

I Conduct .sessions 1n which studentsWk together, to r«r1te>tiH> constitutions, pojlcles. etc. 
a Distribute suggested relation jlans to all advisers and request additional, contributions.: . 

3) Conwnicate with all concerned. ^ ... 
' | invite staff, canity, id board wiers to^n open forum during which students discuss changes, 
I p 0 i n t out advantages of multiple options and increased participation for'total involvement tf ■ 

school activities, , f " , , /' ' ;\ 

I Unite canity and students in fund-raising and support campaigns discourage f ragmen ted groups- 
I Plan assemblies in which skits use rile-reversal techniques' to stress limitations Imposed by 
, traditional stereotypes. 



Area of Concern: smuts » 



STUDENT ACTIVITY DIRECTORS 



CCSEE - n WORKSIffiET 

Target Population(s): 



Grides 7 - pKtSeCMiary \ 



.Specific tone! $/ m.^ ^m* * •» ■ m < M *^ 



Recommended 
Change Strategies 



1) TRAINING for publications staff and advisers. 

2) TEAM RU1ID1HS /BES0URCE L WE among students 
and other potential models. 

3] mTfftlALS SELECT ION/ ADAPTAT I OH to provide 
' wnsexlst publications. 



1) To make thejiblicitions staff represen- 
tative of all students. * 



2) /To develop a sense of cowltwnt to . ^ 
treat all . students Airly *nd 
' Impartially. 



-3) To produce student publications that " 
1 sre sex fair or s« affirmative. , 



Constraints: 



1) perpetuation of traditional stereotypes by ; 
the wss-wiiii. ■ 

2] SUff.wtort responsible (or publications are 
unaware of inequities that still exist. 

3) It is difficult to th« total » 
; socialization proceis. 



pillar wtho'd'has been required by OCR during past Investigations. 



JriX ftos8-Beference(8); Nil Specialists. 



Suggested Action Steps 



1) Reorganization of staff and formats. . L ■ ■ ' ' 

I Assign currentstudent staff ambers to analyze sections for HM the, were responsible In 
papers and yearbooks frti previous years, e.g., count the number of pages, pictures, amines 
of copy and check the roles In which the sexes are portrayed.' Record the results. . 
. | Create co-editors for sections that have major discrepancies. 

I Heel and confer with advisors and staff to generate solutions through which discrepancies 

may be resolved. • , 

| Train students to edtt copy for sexist terns, statements, etc. 

• Chal1enge,creat1v1ty of staff members to equalize coverage for all students. ^ 

| Post examples of fair and unfair coverage fm «jor papers and magazines, and encourage student 
scrutiny* r 

2| Provide opportunities and resources for expansion of Ideas. ; 
| Share Inforwtlon and materials on nonsexlst programs, activities, language, etc. , with student • 

.< publications staff. '! 

' . I Permit student and staff Interest Interviews. h > [ ■ 

| Exchange" copies of yearbook and nwspapers.wlth other 'stools for comparison. , , 

• Host seminar for staff maters and advisors from other schools to snare chW strategies. 
' ., | Hslt locaVrewspaper, "radio, and U sources and talk to staff members -working In 

noi>tradtt1oMl settings. 
I Set a goal among publications' staff lerters for,perceritege of Improvement in major - 

inequitable areas. " - ■ \ 

« EsUblish self-Mnltoring timelines .ty which goals should be met. ■ . . 
'"•^ Set aside a display area to showcasd exemplary student coverage. 
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CCSEE -fl WORKSHEET 



Area of Concern: » » » t Miivm ■ nB 



Target Populati6n(s): 



Specific Issue: 



Establishing $e> Mr student body budget, policies, and programs administered 
by the school's student body organization* ■ ; 



Projected Outcome(s) 



1) To provld* the wmbers and advisors 
Ttf-student body organizations with 
opportunities to deal with the 
Interests and expectations of \ . 
all students. 



2) To enable student leaders to ike 
declslons'regardii^ expenditures 
and opportunities, based on Interest 4 
' and ability rather than senoW 
'-'expectations, ' 



Recommended 
Change Strategies 

1) DIAGNOSIS of student interests and desires 
with emphasis on non-participants, 

2) TECMCUL ASSISTANCE from advisors and/or 
administrators with financial and legal 

■ expertise. 

3) REMJRCt LlNXAfiEJa^ the J 
and thoM^Twaothep caipuses who have solved 
t si/fa problem and between student leaders, 
mi fund-raising organizations. 



Constraints: 



3) To 'Initiate and continue, affinitive, 
' jteps toward sex fair practices wng 
the studmt "body officers and leaders, 



^ .. ■ 

1 1)^ Students enter upper grides and college / 

■with expectations and goals as a result ■ 

of previous t soc1al1zat1on, ^ - 

■. " * t 

2) Funding, policial and prelaw traditionally 

have been InequItaMr. 




3\Therais resentment that sex equitable 
^■policies, and parens' will be ' 

at (Re expense of males. 
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Cross-Reference(s): 



Suggested Action Steps 



1) Survey students' attitudes and 

, Minister i checklist of realistic offerings ffcltl.stutotJ. .' 

# stratify results by grouping students who Jt listed on a t5a. roster, leAof,. campus 
organization, or otherwise actively taM ^ those who .re not parting in student 
W, activities. In the first group, rank the financial recipients by total *rt of Wing 

. In both groups, check male/female numbers and note Inequities,. r , 
, im. the survey results based on potential Interested c«l« to become 1n«1ved, If 
' desired opportunity Is provided, Distribute results, , • ' |, 

2) Review current student body policies and expenditures. ' a I 
. Note language and distribution of funds Aid are in conflict with results of mm 

and legal mandates, and check for dlscrlnlnetory policies.' / ■ .\_ 
; Rewrite ppllcles'and budget as necessary. ..Consider alternatives, deletions, and additions" • 
' to correct Inequities, , * „ ■• 

3) Shire Infomtlon .bout responsibilities, problems, and solutions. <> ^ 
0 Visit other schools which have conparafe problems. 

# Send student leaders to at* conferees, and workshops to exchange Ideas with others, . ■ 
:. | Identify solutions and share Information *f,th .ll 'waters of the student body!' t 

■ f OrjanUe .entlre student body /or . unified, fund-raising ca*1» If addi tional funds are 
' , required and governing board policy pennlts. 'Include parents, staff, and other interested 

triers of the coimunlty. 
, 9 V participation in campaign a requirement to qualify for profits earned. • , 

# Encourage students to bkowf Involved In student body.'class. and organization elections.. 

# Willie cfous neipaper and local media to public past, preser^ and continuous efforts. 
f Monitor and evilwte 1 effects of redistribution of funds and success of mm* 
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Ai6E Of CoilCenK snot wsiuflf ovm oracias 1 

Specific Issue: ?. uwniiim mmhm i*wai 



CCSEE- n WORKSHEET 

Target Pbpulation(s): 



Projected Oatcome(s) 



1) To dtvtlop Intreminl activUttf 
ttstd oa Mmt. 



I) To limlvt Mte tnd f«n1t pmonntl 
in litre**!, pertlcipetlon ifld 



3) .To itlHlitt i«jrf.u ptrtldpitloii 
In intrwnl prope* by ill ' 



itufciti. 



Recommended 
Change Strategies 



1] DIHTOlS todtUfflM >tudtnt ind iUff 
interests. 

o 

2) m BOILDIWB uionfl supervision.! stiff «d 
studants. 

3) COLLABORATIVE COHSUITATIQH uniting ill 
students ind stiff. 



Constraints: 



Uck of; 

1) FiclHtles. «qufp«nt. «id personnel. 
2| Hotlvitk 

3) Plinniifl, bised on student wd stiff 
interests. 

4) Tint. 

5) Supjjortwdcoqperitjonfroiithlitlc 
SUff. 



^MBible Crora-Reference(8): 




sfi ml U it ■ 



Suggested Action Steps 



1) Minister Interest simeejr to students, * 1 

# U activities which *» be .M with .Ml * MM. « — Wl* 

, , FKU! on r« * mmm\ mm mm w» «■ W* ub,( 

tMli, tetKrt.ll, Itrprooptu DktKll «««. dance [tc,|> 
, Modify t» sports to alleviate the MCWlty for officials, and MUM Stnerel «r«Mi ■ 
' (basketball: tea free throws: volleyball^ alternate wle/fe«ele hits, serves, rotation; | 

softt.11: 'specify itnd tea.! wd Inflelders, outfielders, IWt nrter of swings, oo slldlno). 
. Mi skill levels, •> 
9 Include tlw during which' activities will be offered, 
. W»t three (thrift. **■ 1" « *tud W t» « * 

g Offer one "other," option for student Input. _ fc r. 

I Base prof m on Indicted interest trees. 

2) Encourifle stiff* role modeling end involvement. 

I Invite stiff members to fori student/faulty tem.^ 

, , Ask Wrest, staff *m » «- ^ '^ li ° n ^ 

« Substitute Intreml supervision for other essloned titles, 

3] Hotlvate students to participate. 

,' Fom student Intraoral assoclatlon/clob/jiwlttee to represent ell students, 

9 Offer awards for participation (buttons, ribbons, certificates, etc). ' 
' ' # incorporate Intraoral procra. wltf splrlt-boc.tlns activities (Intercla.s coitions). 

, Use M l participants/for operation before varsity spectetor sport, and durln, 
halftlMS (unrelated, fun activities). ■ 

I Publicize projrau. . \ « * 




CCSEE - H WORKSHEET 



mCeni: stotshd stukht ttnvm directors 

8Ue: , 8. M1« «ith itudmtl «ho exert «Ht1 V H» P"»«« on studtntJ * " 
enrolled in non- traditional courses. 

Recommended 
Change Strategies 

1) HE SOURCE LINKAGE betaeen staff and (Jthers 
Mho ire attempting new approaches. 

2) MATERIALS SELECTION to Include nonsexist 
resources. 

^) CtttSUlTATlOH with students exerting negative 
pter pressure. 

4) nTAfiWOSlS/fOllW-PP to assess actual student 
participation. 



ed Outcomes) 



versify non-traditional course 
Kt for total. student appeal. 



create student acceptance of 
Ing sex roles. 



icourage change on the part of 
rtdual students who are exerting 
tive peer pressure. 



valuate Increased participation 
on-traditional courses. 



Constraints: 



1) It amy be necessary to achieve student 
participation by Involuntary schedul Ing. 

2) There Is fear of being negatively labeled 
by peers. 

3) -Staff 1s hesltint to re-structure non- 
tridl Clonal course content. 

4) Expectations of traditional behavior at a 
societal level. 



y esH-OHpUr V for such Item as Free to Choose; kJSZM *» " d Safe » 
^» and Challenge; HejtlUlM 00 You - 

. mm fcjj^ WlJrfltftf " m^mmi People, Jobs and 
Stereotyping , [ ■ ' 



Cross-ReferenceCs): 



Target Population®: 



Grades 7 - ;.MtS€CGnrfjry 



Suggested Action Steps 



1) sug9est , of courts and «ht« recruit students for non-tr^UtOMl courses. 

, Expose sttff to new id d approach being used by MM If .WI» *d»H» •*. 

conferences, off-cappos visitations, professional Journals. 

• Arrant ««ln„ with r.sourc. f«>l. and staff ™bers (outside consultants. technical assistant 
from SEA representatives In vocational education, etc). 

t Change course^titles end descriptions to encourage participation -by all students. 

• Hake departmental V— tatlons to potential enrols and Introduce new offerings to create enthusiasm 
' « Reschedule requirements to nix and Include all students. 

C Recruit student assistants and class participants from student opinion leaders. 

2) Expose students to new Ideas and emphasize variety of choices. 

' , Provide adult role rcdels fn. no*! traditional occupations (business people, professionals, etc.) fit. 
the coominlty to discuss prerequisites and opportunities available- 

• Publicize successes of students previously enrolled In —traditional courses and currently ployed. 

• Emphasize potential scholarships and awards for all students (National Merit, service and business 
clubs, etc). 

• Present selected films and fll-strips fro* recorded nonsexist resources and utilize nonsexist 
materials In career education and other appropriate classes.* 

9 use bulletin boards to display articles and photographs of people In non-traditional roles. 

3} Consultation with students who are exerting negative influence. 

a) Meet directly with students who are esVtlng negative peer pressure. 

• york with then to examine their own attitudes toward sex-role stereotyping. 

• Determine areas where student expresses s** Interest In breaking away fro. stereotyped «1mt ImU 
role and give positive encouragement... , 

• Point out that It takes .courage and leadership to break m, fn. old roles and m >P m P.M.M.U. 
t n, scu ss Uniting effects of «Wth. peer pre d P»U1« * MtffcM .ffoct, of changing. 

Q 1 

4) Measure success of positive efforts. O'X I 

» Track nu»ber of H 1. and fetal, students enrolled In non-traditlonal courses in previous »em. 

• Chart registration and Increased participation of students'in nontr.d.tlona, courses sister by «™»t.r. 
a) publicize progress. « 
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CCSEE - n WORKSHEET 




Area of Concern! ammm 

Specific faUe! »• *Vhg rwpia-tm MlatiaM of wiit i|B|4t- 



Projected Outcome(s) 



if ft MM ill itwitnti of the «ff«t» 
of strist lingtHK' 



2) ft dwilw m MMtntn of •Itmntjw 
■ lintuot. 



J) To piwoti itudent ittltud* chtnot. 



4) To «H«1i«U use of sexiit lMOjooge. 



Recommended 
Change Strategie s 

'« 1) AMAJttMESS ACTIVITIES for students In 
cyrriculir and cocurrlculir settings. 

2) TMIMK for a variety of student groups. 

3) TgCHHICAL ASSISTAHCE frw Title 11 officers, 
resource .persons and organiHtlons, iwJ State^ 
Oepartiwnts of Education. 

4) jOTfeRIALS WAPTATId for dlssalnatlon to all 
' students. 



Uck of: 

1) Stiff WltUNt, 

I) Student concini with need foe ckfo. 
3) Understanding wcessery for eliilMtlng^ 

seifst Umlnology-end using nonsexist 

language. 



• •ntloiMl Council for Teectars of 

.M awttts. nlHttd ln U74-7S). ?rojtet tartness JKtlon on lavage- 
Feerinlits Mrthwit. MB S3 ^ 



Cro8S-Reference(s)! 



Instruction. 



9 

■RIC; 



Target Population(B): 



Grades 7 • postseccidary (students! 



Suggested Action Steps 



1) Identify coroon enables of sexist language. ; ^ 

' > , ftM. com sols, teres and th, ,« in ^«ch the, are «t often used (Job titles, .use 

„, stives for fa-lesT omission of mm. MMM *■ < - " '«* * . 

HIM rather than J** * - ,te W - " 0 " 5 ' , " dBt$ - ,dU,,S| ' 

f Evaluate materials and »rd usage: Instructional end cocurrlculir. 

2] Suggest other terolnology. 
„ ^ide staff !m students « OP «tf M - " ** 

and leadership classes, and in yearbook. 
' , us. situations which encourage n,se»ls< attitudes (ttfrtU settings for dm 

working conditions, etc.). 

t Ccepare ,«».s. «rds and phrases u.th other biased mm ^ ** « - ^ 
discuss then. 

.3) Involve students In changing language usaje. 
| Font representative student groups. . 

| Tram the student representatives to uork arftk their peers and younger students. 
| Conduct discussions on an ongoing oasis. 

| Have students conduct surveys art Interview on cupus and In the cwnlty. , 

<) ■ Develop KtWs of dissection of language Infowtlon to studentWUtlon. 
| utlllie student newpaper to Increase aiareness, 

| Provide ntJ and/or fltetrtp presentations on sewole stereotyping and labeling." . 
« organlu student-conducted consclousness-ralsl* sessions and per.lt students to exchange Ideas 
and suggestions. 
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CGSEE - n WORKSHEET 



Amji of Concern: • s» m^m mv mum • 

Specific M; 10, Halpf!^ wchtri recognize the 1ap11«t1ons of .exist Instruction; 



Recommended 
Change Strategies 



' Target Population^): 



1) To Hit teachers aware of the Importance 
of positive* nonsexlst verbal cowunlcation, 



2) °To ilttntt the use of ttxlst nterlilx 
end language In cleitei. 



3) To heve teechert becon role ndels for 
students. 



4) To have teachers wort father In 
assessing progress. 



1) mm techniques end strategies to heighten 
understanding of staff, * 

2) miaiHIS SEliaiON/AWUTION to prowoU 
nonsexlst Instruction, . 

.3) TftAIWING and CONSULTATION through In-service 
sessions end 

4) T«m tiSlMNCE end TEAH BUILDING to develop 
peer observation Instrunnt and utilize results, 



Presence of: 

1) lackadaisical attitude on the part of teachers. 

2) Defensive attitude regarding the traditional use 
of generic aule terns. 

3) Sex-role' stereotyping in the nedla, advertising, 
and Instructional ■eteHels. 

4) Fear of belAg ridiculed for attesting change. 



320 



J Sources Include lists adopted snd distributed by the toertcan Psychology Association and 
the National Council for Teachers of English. 

H«i!°ISi^T""n^ r Vilues Clarification book, Guidance Associates has a fllistrlp/ 
a,sTto It for teachers 1 JHervlce-tralnlng, released 1977. Slide/tap* presentation 
•htfTof Kiel £ Fmles ln,E1e«ntary School Textbooks." L. Veltaan and 0. Mia. 



F ER ^ Cross-Referencefs): 



Guiej -'postwM'/ {Instructional staff) 



Suggested Action Steps 



1) Examine attitudes of staff, 

I Conduct "departmental and/or snail-group sessions on various cominlcatlon techniques, 

problem solving, decision making, and group consensus procedures, 
I Provide staff with a list of comon sexist tens "and alternatives,* 
I Give each staff wrier the opportunity to take a confidential attitude survey.** 
■ | Expose each staff nerter to sore values clarification techniques,*** 

2) Infuse nonsexlst teaching activities into existing wterials and methods, 

I Peruse current materials for typical sex-role stereotypes and inequitable numbers of males 

and females, Have students do the sane. 4 
| Preview available sources regarding Images in traditional textbooks* 

3) Organize mini-conference and workshop sessions for staff members. / 
| Gear sessions to specific staff Interest areas and target student population. 

| Erphaslie the spirit of nonsexlst Instruction. Including choice due to Interest and aptitude 
and the' opportunity for students to pursue their choices without limitations, ^ 

| Include consciousness-raising games, List ten products cMly advertised on T.V., In magazines, 
'or on billboards focusing on males and females, and tell how each-ls depicted; how do your 
students see you? ( . - 

4) Accumulate Information end examine staff 

r Collaborate with Title \l coordinator and other resource people, as appropriate. 
• I Coordinate teams for Input in designing a checklist to be used In peer observation, 




- n WORKSHEET 



Aftfi Of CoilCCniS smoorfs and stwehY «nvm directors , ( ' f 

Specific hue! n. p^ing * •«■* *m e * ity iisuB 



Target Popul&tion(s)« *■» 7 • (< ttivu> dir « ctcri ' of ,d,iS1 " 1 



Projected Outcome(s) 



1) To (wwidt pirt1t1p«nti nlUi updtUd 
infoniti»«»T1tii!} and otter sex 
•qulty legislation. \ 



2) To InolM pwtlclpinti ^ gMtroting 
jp^lflciolutionstoproblmi. ^. 



3) To dlitrlbuU MttH« g Hifid Hsti of 
mourccs for iddltlonil issfstuct; 



4) To jive pttclpeAs m opport»H)f 
to evaluate b*Mfin of In-ienici 
. iHilon(t).. ' ' 




Recommended 
Change Strategie s 

1) TECHKIOU. JUSI5TAWCE >rni yglSLMlVE 

' iHTDWOITiai from outltch ptftw with 
axpertiie In Title III end studint activities, 

2) CONSULTATION between participant' with 
, comparable problm/iolutlom. •• 

3) MATERIALS SELECTION for refgrence *f>d ' , 
. distribution. ... 

0 FOlgjJP DIASWOSIS to cheA whether wjor 
concerns have ten oddrmed and objectives 
nt. 



Constraints: 



'Presence of: 

t) fonfoslOMurrwndlnj Title IX and sex e?i1ty 

for all students 
2) Traditional practices and, procedures in 

eocurricular activities, awards* and publicity 
• Nhlch perpetuate stxist attitudes, 
j) Caj^us/coemmlty resistance to change. 

C { 

Lack of; 

1) Knowledge/clarity regarding OCR interpretations. 



S "Title H wd the Schools,: oittrttetod by Clanwit Educational Resources, Bm (ft, 

*S&* !!! InfSjon about Hahon's artic].. trials <*™<XZ 
iror iSei bits in Education and other general rtswrces related to the law and 

Reslarcts. 



Center 

student concerns. 
**$« Chapter Vfieoeril 



Possible Cro88-Reference(s): 



'eric 



Suggested Action Steps 



J 61* brtef introduction, explanation, and overview of Title B legislation to student activity directors, ■ r, 

1 t Srnw short fll«trlp.' 
I Discuss Hlmstrlp ud legislative requirements, ind UK participants write down the Initial steps 

needed In their respective situations, 
I 'point out plications for student activities and stress the spirit as well as the letter of the taw, '. : 

2| Deteniine specific problem and create an environment In which students cm solve then. 
| Prepare four or five problematic situations prior to sesslon(s), which tost schools have encountered, „ 
pertaining to Student activities and concerns (Wit changes In student handbooks and plications 
to avoid discrimination; athletic, scholarship, and award Inequities; mint of publicity and support; 
' paid and unpaid supervisory a'sslgments-for extra-duty activities, etc.). 
| Spend a few pirates on brainstorming solutions to the hypothetical problems. 
| List additional problem statements generated by students. ' 1 
« Prlgrltiie the list and disperse participants Into small groups, based on cannon Interests ind major . ' 

concerns. '' > 

| Give each d,raup tin to exchange Ideas, generate solutions, and report back to all participants. " . . 
I Provide opportunity for additional Interaction and monitor responses for general applicability, feasibility. 
, ind conformance with the laws. ' ■■ j 

3) Distribute cenctsa list of relevant resources and contacts." 

§ include Mmr'i Student Guide to Tltlatt , local and regional Title II contacts, 5U, and regional OCR 

f 

offices and addresses. 

* I • 

4) v 'SjM written evaluations from all participants at end of session. 

• fSlbute prepared evaluation fori ritt materials. ' Suggest simple fomat with ibeut five fuw W*irH 
», llkert scale for overall response to session, objectives met, degree of benefit, effectiveness of presenter. 

and other cwmenU . ' • 
| Tap- session(s); analyze and detente changes needed. 




* ; v ' ■ ' CCSEE - n WORKSHEET 



A . — 

^Alrt Of ConCeni! STUDENTS wo stuoemt activity directors 


Target I^piilationfs)! m « • < st * t! ' ccmnUy ^ Md suf " , i ■ 


SpeCifiC IfiSUe! -li. Applying TlOt.lX ind »ex tqu)ty coocepti'to re»1«JMCB ichools (schools for 
tit* 4a»f or visually Ktn(t1c4ppwli- dettntlon or cgrmtlon schools, etc.). 


' ■ j '■■ • i — 


Projected 1 Outcomefs) 


Recommended 
Change Strategies 


Suggested Action Steps . 


rV t , r 

' ., 

> 1) To dttfgnou ind Mit to 

v , ■ ■ - . ■■■ 

j fl dturiilnatlM In iMsslons, housing, . , 
^ -ttrv1e*»i progriMt tnd ict1v1t1t$ In 
. # rtsldttxt schools, 

s 

.... < t i 

* a 

V 


■1) nilfellOSISf'COLUBOMTivE 

TECHNICAL ASSISTANCE Involving alt concerned 

t\ ttTERULS OC VE LOPMENT/ FOL LOU-U P DIMS 
i . forrecordlng progross^nd remediation, ' 

'" i" 1 

'V 


i " «... c 

« 1) Conduct Institutional evaluation,* 

i Failllarlze administrators, stiff, Minlty," and students *ijh the Title IX regulations r 
(dlssenlnate Information through newsletters, special bulletins, and local media). 

9 Contact non-resident schools for resource people and distribute checklists to assist M 
evaluation. 

v | Involve representatives froa all groups In various self-study tasks. 
1 Incorporate Infomtlon already collected for oiher special mandate requirements, ^ 
1 Note criteria for a*il«!Dn, special benefits, access to" facilities, residence and housing 

, assignments to determine inequities, 

1 Meet Kith representatives from other residence schools to discuss remediation steps, alternatives, 
and change, strategies, 

■ 9 Utilize law and exiting attitudes regarding discrimination agalnjHne deaf, the vlslaully handicapped, 
■"■ '' , etc., to emphasize need for fairness to all people, based on their Interests and abilities. 


2) lo Hlntiln i record <)f progress, ■ , 


Constraints! 


i 

> • 
.a ■ ♦ . 


Prtsenct of; 

1) Fwllng of exemption or enceptidn. 

2) Existing additional nwUtt recreants. 

3) Attitudes rt^rdlny 

4) Uirittd personnel. 


' 2] Design and post applicable charts. 

• Develop matrices for each area of self-study, 

1 Indicate areas targeted for remediation, procedures, responsible parties, and tlmellnus. ( 
I Assign person(s) to monitor and record results. 
1 1 Disseminate Information in a progress report, , ■ • 

> * * 

(i 

■ 

0 ' 


'ReSOUrCeS! *Sm CMptm 111, l», ad I. sKtlons pertalnmg to The Lw, Mtadtnttrs, 

3 24 c, "" l,ty IMen< Md 6 "" ri ' 5wrcM " 

ft ■ 


p^dKi. Qfogg Reference^): 

ERIC • 


- 

^Sk 




i Vocxationdi Educators 



Those professiona^^nd paraprofessionals 
for paid or unpaid employment, 



ws action Prides - ^ * ted " ^f** ' 

vocational education, ,4 • - , . 

Vocational Education Amendments of 1976, - • , ^ 



'SPECIAL CONS IQERATIOHS 



■ BJ»ri»t«i»iT"^-~~- 

' agriculture: Future Farmers of Africa -y.F.ft.). ■ • # . , , ; 

:, : : ^,7 ^ flnk the American Vocational Association (AVA), AVA has separate , ; , 
• The national professional organization is the American vocai.u t ( 

. ' divisions^ for. each.occupat1on?l area*, , : v :■■ , - 5 . . ,. ;;. ...... \ 

I ERJC AAA - J '. ' * v '. ... i ^ i 327 , ., < 



'1 ■ 



WCflTIOH/M. EDUCATION M4ENDHENTS 



"•4 



i Jie Vocational Education Anienditents -have set forth as one- of four major P"**P«es t he devel opinent 
and Urryln^out of prograas in vocational education so as to overcome sex stereotyping and sex 



''•\\ ; ' 'i 
i: i 

/ 

a ' ' 

If. v' ■ 



^liits Mate State Departments of Education to hire a full,* sex e^ coordinator for 



\ 



'^^ISi&aSfbiir (4) funding categories which relate directly to sex equity Issues.- Tftejs • 

Is a mandated funding category. \ , 

- ih. *«.»t4«i»l Fducatl in ftoaidnents also contain' provisions for addressing sex equity concerns in . 
^®SfiE^Si^ professions! development, guidance and counseling, . ( 
exeapiary projects, and consumer" and homeraakl education. . • 

of 'the acilon steps suggests. this section, , | • ; • . 

iim9B# 

seri! as a resource to any selected change strategy. , 



.-3 




/. 

/ 



Area of Concern: VOCATIONAL ! 



CCSEE • n WORKSHEET 

Target Popul&tion(s): Mmmm, ««m «**■■«!«, «.*»\ 



3pedfiC IS8Ue! . t. Oevtlooliij tffectlv* policies In vocttlonil education «Mch Involve 
sex equity concepts. 



Projected Outcome(s) 


Recommended 
Change Strategies 


Suggested Action Steps 








1| Raise the awareness of policy developers of the nepd for sex equity policies. 








! ■ 

I Identify opinion leaders within the commity and state. 


*# t) To estibllsh i founditlon for the 
ctevtlopMiit of program for 
tthlwing sex equity. 


1) AWARENESS to raise the wareness of policy 
developers of the need for sex equity policies. 


1 Conduct awareness workshops at local level. 
, | Work through state and local administrative and school board associations. 

1 Utilize an appropriate public relations medium to raise awareness (e.g., brochures* 

feature stories* etc.). k 
0 Utilize the media to raise local awareness levels. 






' 1\ TDltkllNf. tit hn4 Id in MXlitv AS DArt Of 

overall policy development. 






ii iMMWATioii to school board members to 
change policies. 


2) Build In sex equity as part of overall policy development. 
% Generate need to improve policy. 


1) To secure uWnlstrative coHritant 


aj Acquire services of an outside consultant who Is skilled In policy development 
. and sex equity. 

§ Cultivate broad base of involvement In policy development with people concerned 
with sex equity, 


to hi equity. 




Constraints: 












Presence of: ■» 








1) Mikity of roles In policy develop***. 


% 

3) Confront school board members to change policies, 
§ Choose spokespersons legitimate to audience. 


3) To provide i te for deUnlnlnj 
, wtilch priori tits in MX equity have 

the MghMt probability for successful 

Khlevmsnt. 

i 


Lick of: 

w i*tu\MA(* in ill arnas of oro-ftctlve policy 
developvent In education. 

2) School districts which hive Implemented model 
six equity policies. 


# Consider the Issue of timing to maximize salability. 
% Coordinate with other equity Issues. 

i Secure board-based Involvement In the confrontation. 

• Familiarize board with provisions of vocational education anenoments and 
Title II laws relevant to \ catloMleducatlon. 






3) Priority for sex equity wong policy developers 


\ 




\ 


loMhycisir. 





CCSEE • fl WORKSHEET 




BCCrU! MWUHCATIN 



Target Population^)! im ^ mrmi 




' Title II iwfcnti to tMctars ind litatetntw- 



Projected Outcome(s; 



1) To term the knowledge of local 
vocatlmltducators with rtfnrmca 
to th« sax iqul^y provisions of tha 
Mini Itglslitlon in vocational 
education. 



2) To achieve mrmi of possibles 
sources of available fundi for sax 
iqulty projrw. 



3) To liicrnia amvltdga of tho progru 
dmlopmt, planning and funding 
prociss of vocational education, which 
J$ rvqulrod to effectively iddrtss \ 
$« equity In vocational tdwatton. 



Recommended 
Change Strategies 



1) jjgjMtt UHKASE to tie In nith the ongoing 
efforts of the State Education Agency with\ 
reference to the dissemination of the vocational 
education amendments. , 

2) AWARDCESS ACTIVITIES to raise Wedge levels 
of teachers and administrators to the provisions 

-of the vocational education amendments. 



1) Federal and state money Is a sail proportion 
of the actual vocational education dollars at 
the local 

2) Federal legislation 1$ difficult to complicate 
to local educators. 

3) federal legislation Is viewed by sew as an 
encroachment on local control of education, 



ttw to Erase Sex $wWtjMn in VMitional Education, momen's Rights Project of ACLl). 
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p*-« Wa Cross-Reference(s): s-ai$tn««i;mi«. 

eric . .. .. 



Suggested Action Steps 



I] Tie in with the ongoing efforts of the State Education Agency with reference to the 
dissemination of the vocational education amendments, 
I Identify how State Education Agency addressed provisions for sex equity if) updated 
five-year and annual plans. 

• Identify If optional sex-equity-related fundlnj.categorles have i?een funded. 

• Tie In how other sex discrimination laws affecting etocatlon are disseminated. 

• Tie Into civil rights groups that are educating the coraunity on how to monitor 
the legislation, 



2) (taweillrtWtte i»ta fari* liwU of tMChen * tfUm to vocational 
education amendments, 

# tavlde in-service training' and technical assistance to help teachers and administrators 

understand the provisions of the law, 
I Disseminate appropriate materials developed by the agencies identified above to teachers 

and administrators. 



CCSEE • H WORKSHEET 



i V0CAT1CWU. EDUCATION 
[C 1SSU6I 3. itecrulting and r«tr»(n1r« students In noB-tridltlonal vocational education 



Projected Outcome(s) 



1] To Increase th« nunbcr of people who 
complete non-traditional vocational 
training, 



2) To dew-lop icdels for recruiting end 
redlining non-tradltlonal students , 
1 in vocational program, 



3) To reduce the dropout rate of students 
jn non-traditional areas in vocational 
education. 



Recommended 
Change Strategies 



1) WUtEHESS to establish with potential vocational 
education students the Importance of Increasing 
non-traditional enrollment In vocational programs. 

2) COtUBOBATlVE COHSULTWIOH to establish the 
aechanism for business and Industry to 
conunlcate the necessity for recruiting and . 
retraining students In non-traditional vocational 
eudcatlon program. 

3) DIWIS/MIHG to assess the difficulties of 
recruiting and retraining non-tradltlonal students 
and to Increase the skills of vocational education 

. personnel and counselors to recruit and retrain 
these students. 



Constraints: 



Presence of: 

1) Curricula for vocational education courses based 
on assumption that enrollees possess pre- 
requisite skills required because of their sex. 

2) Sense of Isolation of single enrollees. 

3) Facilities 

Lack of: . 

lj Successful role models. 
2)> /bareness of potential non-tradltlonal students 
■who don't perceive courses as being open to then; 



Resources: « y ^ ^ j m in-service, .^ 

" Xl *E4ui1 Vocational Education ^ Jlna lamtr, Houston Center for Human Resources. Apprenticeship 
rnulitiow. Construction regulations* U Associate Study, 



Comdlngi Students. 



liy ERJC ' 



Target Population(s): 



Grades 7 - 1« 



Suggested Action Steps 



1) Establlsh-wlth potential vocational education students the Importance of Increasing 
non-tradltlonal enrollment In vocational programs. 
| Work with established vocational education student organliatlons by developing 

public relations campaigns to Increase their membership via enrollments In ; 

non-tradltlonal areas. * ■* 

| Have successful role models to serve as guest speakers. 
| Create an awareness with students during the ninth and tenth grades of the changing . 

work patterns of women. 

• Involve more students In non-sexist career exploration programs. 

21 Establish the mechanism for business and Industry to communicate the necessity for 
recruiting and retraining students In non-tradltlonal vocational education programs, 
a) fork through established business and labor groups to gain the support and connltment 
of students In non-tradltlonal jobs, 

# Identify coraltted business people to serve on mandated advisory councils. 

' | Identify the Informal power structure or wnl cation network within the cwwinlty 
for the administration. , 

3] Assess the difficulties of recruiting and'retralnlng non-tradltlonal vocational education 
students and Increase the skills of vocational education personnel and counselors for 
recruiting and retraining students, - fc 

• Assess the specific problems regarding enrollment by examining the policies and 
procedures, Title \\ self-evaluation, elation channels,' course descriptions, • 
organizational .hierarchy, behaviors and attl tudes. 

"I Secure actalntstratlve commitment for the training effort. 

f Review existing training packages appropriate to problems and population the training 

1 Is designed for, 

# Conduct follow-up evaluation to assess the Implementation of recruiting and retraining 
non-tradltlonal students, . ' 1 ■ 



" , ' } " , : I V> <■ ' * ft ' * V 



WORKSHEET 




I! WcmOK EDUCATION 



StlidHltS, 



\bca:ioMl educ»tlon Instructors, counselors. 



1C ISSIICS i EM*HiM«l I nonitxlst Iwnlnj enviroment. 



Projected Outcome(s) 



1} To acktoi student recognition tint 
. ill vocational education courses ere 
open to thn. 



" i) To tlnlalti »xlst bihavlon In tht 

classroom (••(.', instruction, assignments,' 
materials)* " 



3)> To make vocational education . 
1 Instruction equally iflkclhi for 
both wxes. 



Recommended 
Change Strategies 

1) WRENESS through conducting mm workshops 
for sUte and local vocational eduoators. 

2) RESOURCE LINKAGE to provide supplemental sexist 
itrattglts or Mtarlals for $1assrm us«. 

3) PILOSIS to make a systwtlc assessaent of 
wist Instructional policies, practices and 



conditions* 

4) TjMIK by conducting skill gilding sessions 
for state and local vocational educators. 



Presence of: 

i) Unconscious, well-intentioned sexist behavior 
Leek of: 

1) Experience In tdachlng the opposite sex, 

2) Honey and tin for extensive ftcilltyand 
currlculw changes, 
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• -Attest* to Owrcw S« Stertotypli>9 h Voeatlowl Eduction," Institute for 



Uttwrth on H«n Buomtt. 



fjE rjx Cros8-Reference(B): m» 



Suggested Action Steps 



1) Conduct awareness workshops for state and/or local vocational educators, 
| Work with state/local leaders to plan sessions. 

I Base activities on the existing attitudes of audience, I.e., not all awreness activities 

are appropriate for all audiences. 
| Utilize existing resource networks for sex equity in vocational education for selection 

of awareness materials. "J 
I Plan for follonp-actlvltles since one-awareness session does not tend to lead to any 

, significant change* , ,< 

2) Provide supplemental nonsexlst strategies or materials for classroom use. 

I Develop differing strategies for disseminating supplemental wterlals depending upon 

ImUf awreness and commitment of targeted audience, 
f Use existing resource networks in vocational education to Identify materials. 
( | Provide avenues for utilizing vocational educators who have success 4 this aria, 

3) Hakit a systematic assessment of sexist Instructional policies, practices and conditions. 
I Pre-establish written criteria for assessing sexist conditions and practices In the 

classroom. 1 

• M with state departiient vocational stiff to build assessment criteria into federally 

mandated evaluations, 

• Disseminate criteria via established vocational education channels, 

i] Conduct skill building sessions for state and local vocational educators. 
I Conduct a needs assessment to determine entry-level skills of targeted audience for 
planning session (awareness of differences across occupational areas Is key). 
Review potential of funding the training with state vocational education' personnel' 
training monies. 

I Conduct follow-up evaluation to determine the degree of Implementation and 
Improvement suggestions. * 
I Commit substantial time to developing training design and selecting trainer. 

• Consider Joint sessions with guidance counselors and vocations! educators. 



CCSEE ■ n WORKSHEET 

Target Populations): 




VwAt'ionil feducattoirpenonri^ 



v 



$. . Omtoftiij itritulii for «f» «"»« « f ""I p,rsc " 
Intimtm t» Khti»lnj w «qulty I" •wf"' « lwt,0 " < 



jected Outeome(s) 




To tqcrttM the kimltdgt of persons 
COMtfWd wltfi mx unity ibout MtlOflllt 
sUt«, rnlontl olid local sex equity 
hituorlcs* 



2) 




To Increase artlculattM urns mtlonl, 
suti lid locil-Brtnorkii 



j) To rtduci tHt dupllatlon of iffor^ 
In rtfirtnct to nx iqtilty Issue*. 



4) To increist th» coordination of sex 
equity ifforts, 



i 

rriScSm tUt iitllliitloo of tlw 
•Kitting knowledge «d wsoureii. 



Recommended 
Change Strategies 



1) MXUM t? *rt with state md local sex 
' tqutty coordinators to establish responsibility 

' ftr «stab11sMn9 cownlcttlon Mti«rk v 

2) TttH BW10IH6 to provide opportunities for people 
concerned about sex equity to share infomatlon 
and learn to work rfthone another. 

3) CONSULTATION to develop a cadre concept for 
people to share skills and reinforce efforts, 



\ 



1) Established nwlcatlon channels within 
.vocational cduestlon an j4t beginning to . 
address sex equity Of-*n i 

/ 

2) Mtapti to coordinate six equity nationally 
an relatively new, 




3) Thi\ptc1f1c rolot of porMni wictmed with # 
sexeqitjty differ to a substantial degree. 




Suggested Action Steps 



1) work with state and local sw equity coordinators to establish responsibility for establishing 
cowonlcatlon network. ■ 

I Identify advocates for sex equ1ty,w1th1n your geographic area and specific Interest area, 

f Fori 'i network of people with comon Interests, 

£ Identify formal conmunlcatlon networks which already exist, 



2) Provide opportunities for people concerned about sex equity to share Intonation and learn 
to work with one another, 

| Set-up resource sharing fonns for people with aitua.1 Interests, 
# Oevelop.teai building workshops to naxlilii cooperation,' 
| Set up newsletters to share Ideas and reinforce efforts, 
.« Set up fliecfillpd wiling lists for people wlth'ilrilar interests, 
f Collie noteMs for sharing the best ideas, 

3) Develop a cadre concept for people to share skills and. reinforce efforts, . 

I Identify funding sources for release the and travel uney (state departont, teacher 

learning centers, etc,), 
I Publltlie through established ccwnlcatlon networks, 






Me(s) 



.if 



]j To'iftcrwM the nuA«r of teicherf 
and itfniitntors in areas wW' 
thilr^x hai bwn underrapmented. 



2) To devtlop a vocational education- 
. af«h»t1ve a^tion plan to assist 

'.■ in tbt' MCOuragaMnt and advancwnt 
of teiehett end adrinlitrators id 
areas where they have been under- 
represented. 1 ■ 

• * 



Recommended 
Change Strategies 

* 1) "TWA1WIMS to prortde tdrtnlstwtors with 
skills on ho* to develop affliwtive action 
plans. 

f • 9 t 

2) Provide PROFESSIONAL DEVELOPMENT EXPERIENCES 
for wonen to increase knowledge of 
administrative skills, 

3) RESOURCE LllWtt to fllcmsf kfKwtedge of . 

» — t — 

advancement or ratriln Ing- opportunt tlej. 



Constraints; 



lfWlUtiat Title nwjrt1ih**< ■ 

cover ewtoyiwit. [ P ' " 1 

2) ne p«3ptt" tfcat mow »• tailtaqt to r v. 
uke administrative a«1g«nts r > ^ ,' c 

3) The "old boys" network. , # \*[ 
4 "Oiieeii bee" syndrone, - : , 
5) Reluctance pfwn to teach predoalnately 

Me areas. \ : 

* lj C Vffiriative rttlon rcqujrewnts in many serf . 

2) Role^l^ls for woanen In^adwlnlstratlve ,.■ V 

3) SploySent experience for ma to . : 

J> doeHnited occupational -areas and vice versa.. : \ 



— r— — — rrrr-r 



Suggested Action Steps 



1)° provide .dnHnlstrators with skiUs on how to develop a ff1n«t1ve action pl B ns. 
' identify If school district b required to N* 
" # .Mb employers k the .re. *> »st hive «Mhi action pins M 
| ' experienced iff (native action officers, . ■ 
\ # Res«rc'^tl»ol districts who have model iffta** «t1on plans. 
. Conduct hlto workshops on irrigative action including . self-assessment in , _ ' 
the plan to monitor effectiveness* , ■ 



RefiOUTCW! < 'AlWe! tMMih tm Teachers and Skilled ^.Teachers In MM . 

Vocational Programs," .Bureau occupational and Adult Education, Washington. ^ 
" Moving Vtaan Into Educational Ministration," Bernard Kwe, EDI05349. • 



PERiC Cr088-RefeienCe(8)!' Urinhtntl*; Postsecondar* Personnel. 



\ 



2] professional developie'nt^rlenifi'for » to Increase administrative skills, 
# W , b 11sh within school district,, series of workshops and Incorporate Into ifftotlv. 
action plan. 

9 Identify classic areas where MM have not learned the skills. 
• ' ' # Develop specialised delivery programs,, such is exchange proo/ams. internshlpsi 
' ! libraries, Informal lunches. i • 

:■'] ' •. ' ; 

H , j] kre ase the knowledge of advanced and/or retraining opportunities. 
Y 9 identify formal and Informal mechanlsn-s for posting advancing opportunities and develop 
job Information netwrk. 

t. Ml Consider existing training opportunities provided hy the National Center, M. EPM, 

•>, , * VstW department professional development opportunities. 
\ ;> ; : islW.the es?ab1»nt of a support group within the stat* vocational association.. 
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VOaTIOML EDUCATION ^ < 
I ?. Miptltfor developing nonsKistwitlonal education Instruction^ wterlils. 



Projected Oatcome(s) 



c r 



1) Toaeautrt watlortil education 
.Instructional MtitHiH thit are 1 
tti fair. : 



2) Ta Inciwse voatlpnal education 
ptnonntl skills relative U 
developing arvd acquiring wiwlst 
MUHalt. , 



Recommended 
Change Strategies 



1) TRMHMS to train vocational educators to 
' the skill level necessary to develop and 

adapt materials. 

2) RESOURCE LINKAGE to acquaint vocational 
educators with existing nonsexlst materials. , 

3) COWSaTAnOH to assist In tlie development 

— V 

or Acquisition of nterials. 



Constraints: 



■ lack of: 

1) Existing nonsexlst " 

2) Honey and time to develop curriculum. 

3) Definite policles.that require nonsexlst 
' Mterlal development at the local level. 




llffCeS! -Mdilta for the Assessawt of *x Fates In Career Interested Inventories/ 
' . * Retail Instltirtt of Education; Wder Opportunities for Voan. 




\ Instructional Materials. 



ERIC, 



Target r)pulation(s): 



Vocatlwl edyca'.1o« staff 




Suggested Action Steps 



■lrTff^i^wl educators to the skill level necessary to develop and adapt materials. 
I secure administrative endorsement of the goal of the training jeffort. 
I' select a training team with all of the following skills: curriculum design, . 

eliminating sex-role stereotyping, and vocational education. 
I Build an evaluation couponent to determine training effectiveness. 
I Establish ongoing currlculun 'review panel .for selection and development of nonsexlst 

materials'. 

a) Shew now Mtilln. Wilt trials, can be used as examples to raise awareness art 

Implement change. :* l 

i 

I) Acquaint mv ^ educate > ■rith.nfetlng nonsexlst materia^ 
a to*,,«t a Search from the national curriculum network for all nonsexlst materials, 
a Contact National Center for Search 4n Vocational Education for assistance, 
a Contact state sex equity coordinator for resource material lists. 

/ , 

3) Jfcslst in the development or «qu1$W«> of materials. 
I ratify consultant(s) who have Wedge In nonsexlst materials and who have , 

credMHty with the vocational" etotion comunlty. : 
I Consider- using a consultant to fcslst in~the overall design of the curriculum development 

process, thfllfy providing « better opportunity to address nonsexlst issues. 1 
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A^ea of Concern! mm mm 



Target Population(s): 



btiterts, wuticn- .".'i-.jvr. '/J-*. 



Specific toue. i. w*. ■ ^« » rvi « ,or a** ,ho Un m ^ 

tralntng In m-tnMtlMl wjjttonil courses. 



Projected Outcome(s) 



1) To Increase the niflb«r of placasents of 
studtnts Mho hive competed non-traditional 
vocAtlora! courses* 



2) To design a transportable procedure for 
planning and developing an effective 
placement service. 



: ,3) To be'responslve to the affirwttve 
action plans o{ business and Industry* 



Recommended 
Change Strategies 

1) RESOURCE Litre to establish linkage with 
existing state and local agencies which have 
responsibility for job placement (e.g., 
Department gftUfaor]. 

2) AWteS to assist the vocational conninlty In 
becoming awre of affirmative action requirements 
for business and Industry (Title VIL executive 
order, apprenticeship regulations); 

3) DIAGNOSIS ajid TRAINING to assist vocational 
educators to define specific problems, and to 
deliver training sessions on hw to establish a 

r. 

placement service. 



1) Uck of agreement as to whether or not it Is 

a role of the secondary schools to establish 

\ 

formal placement systems, 

2) ' A significant (lumber of Job openings for 

vocational students are In establishments, not 
covered by affirmative action plans. 

3) People who complete non-traditional tralnl^ 
often do not desire jobs In the area studied. 



•i Apprenticeship t regu1«t1ons; construction regulations. 



p— 1, « Cro88-Beference(8): , lth ; Publ1c , 

eric 



Suggested Action Steps 



1] Estib Hsh linkage rttt existing sute and loc.1 m<« *» h.« responsibility for job placed. 
9 Identify specific state and local agencies Involved In job placement, ■ 
, Recognize requirements In vocational education federal legislation that-sopport Hnkaoes 
with other agencies. 

I utilize mandated local advisory councils to support linkages. •' , 

I Research requlreients of other agencies that mandate linkages. • , 

a » ' . 

2) Assist the vocational ciwnlty In beraalng aware of affirmative action reoulrewnts for taisliKvand Industrv. 
I Identify specific Industries which hold government contracts. 

a Identify o'roanliations or Individuals who have resfK.ns1b1lUx.for leptementatlon of affirmative • 
action plans. 

' | Identify' vocational Instructors who have established Moral systems of job placets for ^ 

their students. - (i 
I Establish contact with vocational educators responsible for cooperative education. 

3) " Assist vocational educators In defining specific problems and delivering training sessions on how to establish 

placement services. 

| work with administrators to clarify the necessity for secondary Institutions to assume responsibility § . 
for placement. 

| Become aware of Sections of vocational education Federal legislation that support placement 
activities (subpart^ —Placement, subpart 3 -Guidance). 
' | Implement special programs for training Job developers for working In conjunction with Industry 

\ 

\ to develop non-traditional placements. 



\ 



Develop presentation for the small, nongovernment, contractor-tyv employer to raise awareness 
lev«s and encourage the employer to place Undents in jobs In fun-traditirnal areas. 



CHAPTER V 

SELECTED RESOURCES 



There is always a need to have one more resource, one more way to help 
those in need. There is a prolific surge of commercial products on the 
market now related to equity matters. Captured herein are some of the 
ones recommended for use by practicing sex equity advocates in the field. 
No list is ever complete. This section .is rather unique in that it pre- 
sents the data in three general divisions: print, nonpnnt, and human. 

The HUMAN RESOURCE section is the first to be considered and it includes 
references to general groups who contribute to the achievement of sex 
eauitv, those who have received Federal funds to provide services, and 
other official bodies who provide services to the, educational process 
in the' area of sex equity. . ' 

The NONPRINT section follows. Americans are a most visually oriented 
papulation. Offering challenging documentation of the "sues to be 
resolved, insights to efforts which have been attempted , and factual 
renS Sons of the. ways the regulations are being interpreted, these 
audio-Visual aids could be used to advantage when working TOWARD EQHTY. 
A 1 st of simulation games is also included, for these have been most 
effective in dealing With actual classroom instructional processes. 

The PRINT.section provides pertinent references to all areas covered., 
b J this document, as well as a list of sources, for resources. The 

.SESErti Equity Cornnunications. Network is constant y providing 
updated lists of resources and is highly recommended.^ This listing is 
alio comprehensive and should provide those who wish to seek other 
resources with a quality beginning. V 
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Nati onal Organi zati ons 



Alpha Kappa Alpha 
1751 NeW Hampshire Ave., NVT 
Washington, ti.C. 20009 . 
(202) 462-9503 . 
Contact Person: 

American Alii ante for Health, , 

Physical Education and 

Recreation (AAPHER) 
1201 16th St ,.NW\ 
Washington, D.C. 20036 
(202) 833-5533 v,_J 
Contact Person: / Mar jprie Blaufarb. 

American Association for Higher 
Educati on * Women ' s Caucus ; 
One Dupont Circle 
Washington, D.C. 20036 • 
(202) 253-6440 

Coordinator: Ms. Otis Halloway Owens 

American Association of Community 
and Junior Colleges 
Center for Women's Opportunities 
One tupont Circle, NW, Suite 410 
Washington, D.C. 20036 
(202) 293-7050 

Director: Ms. N. Carol El iason 

American Association' of School 
Administrators (AASA) 
Sex Equality in Education Programs 
1801 N. Moqre St. 
Arlington, VA 22209 
(703) 528-0700 

Director*!: Beatrix Sebastian 

American Association of University ■ 
Professors i 

Committee on the Status of Women in' 
the Academic Profession 

One Dupont Circle, Suite 500 

Washington, D.C. 20006 

(202) 466-8050 

Contact Person: 
Dr. Lesley Francis Zimic 
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American Association of University 
Women (AAUW) 
2401 Virginia Ave., NW 
Washington, D.C. 20037 
(202) 785-7775 

President: Marjorie B. Chambers - 

American Civrl Liberties Union (ACLU) 

Women's Rights Project 

22 E, 40th. St. 

New York* NY 10016.., 

(.212) 725-1222 . 

Contact Person: 

< ■ f to 

American Council on Education 
Office of -Wdmen in Higher Education 
One Dupont Circle 

Washington, D.C. 20036 ...... , 

(202) 833-4692* Director: Emily Tayl 

American. Education Research 
Association (-AERA) 
1126 16th St. , NW , 
Washinqtbn, D.C. 20036 
(202) 223-9485 •' 
Staff Liaison: Ms. Lynn Winston 

Ameri can Federati on^bf Teachers (AFT) 
Human Rights and Community Relations 
11 Dupont Circie,- NW - , 

Washington, D.C. 20036 
(202) 737^4400 

Director: Ms. Barbara Van Blake 

American Institute for Research \ (AIR) 
. 3301 New Mexico Ave., NW 

Washington, D.C. 20016 
•> (202) 686-6800 

President: Paul A- Schwarz 

American Library Association 
Committee on Status of Women in 
Librarianship 
50 E. Hurton St. „ 
Chicago, IL 60611 . - 

(312) 944-6780 

Contact Person: Margaret Myers 



American Personnel and Guidance 
Associati on 

1607 New Hampshire Ave., NW 
Washington, D.C. 20009 
(202) 483-4633 

Assoc. Exec: Dr. Julia Davidson 



American Statistical Association 
806.15th St., NW 
Washington, D.C. 20005 
(202) 393-3253 
Exec. Dir.: Dr. Fred Leone, 
(202) 523-1092 
Women's Caucus Chair: 
Ms. Janet Norwood 

American Vocational Association (AVA) 
1510 H St., NW 
Washington, D.C. 20005 
(202) 737-3722 
Contact Person: 

American Women in Radio and 
Television, Inc. 
1321 Connecticut Ave.", NW 
Washington, D.C. 20016 
(20"2) 296-0009 * 
Exec. Dir.: Francine Proulx 

Association for Women in Mathematics 

Dept. of Mathematics 

Mills College 

Oakland, CA 94613 

(415) 635-5074 . 

President: Lenore Blum 

Association for Women in Psychology 
Dept. of Psychology 
Southern Illinois University 
Carbondale, IL 62901 
(618) 536-2301 

Contact Person: Cindy Vi 11 is 

Association for Women in Science 
1346 Connecticut Ave.-, NW, #1122 
Washington, D.C. 20036 
(202) 833-1998 . 

President: Dr. Judith Ramaley 



Association of American Colleges 
Project on the Status and Education 
of Women 
1818 R St., NW 
Washington, D.C. 20009 
(202) 387-1300 
Director: Bernice Sandler 

Association of American Law Schools 
One Dupont Circle, NW 
Washington, D.C. 20035 
(202) 296-8851 

Section of N Women in Legal Education 

New York Law School 

57 Worth Si. 

New York, /NY 10013 

(212) 966-3500 

Chair: Prof. Nancy Erickson 

Association of American Women 
Dentists 

435 N. Michigan Ave.,. 17th Floor 
Chicago,. IL 60611 , 
(312) 644-0828 

Exec. Dir.: Hattie Banbury / 

Business and Professional Women's 
Foundation (BPW) \ 
Library and Research Services 
2012 Massachusetts: Ave/., NW 

Washington, D.C. 20036 
(202) 293-1200 

Librarian:- Catherine Seldon 

Delta Kappa Gamma 
P.O. Box 1589 
.Austin, TX 78767 . . .. 
(512) 478-5748 

President: Nadine Ewing y 

Education i'ii■■te»4«n : t»f^il8^^t5^S■ 
Equal Rights for Women in Education 
Project 

300 Lincoln Tower 
, 1860 Lincoln St. 
Denver, CO 80202 
(303) 861-49*17 

Director: . Jean Baker Kennedy 

Federation of Organization for 
Professional Women / 
2000 P St., NW, #403 
Washington, D.C. 20036 
(202) 466-3544 
Exec. Dir. : Donna Devall 
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Lawyer?: Committee for Civil Rights 

. Under the Law • - 

The Federal Education Project 

733 15th St., NW, Suite 520 

Washington, D.C. 20005 

(202)628-6700 

Contact Person: 

League of Women Voters 
1730 M St., NW 
Washington, D.C. 20036 
(202) 296-1770 
President: Ruth Hi nerf eld 

Math Science Resource Center 
Mills College 
Oakland, CA 94613 
' (415) 635-5074 
Contact Person: Joanne Koltnow 

Men Allied Nationally (MAN) for ERA. 
East Bay Men's Center 
2700 Bancroft Way ' 
Berkeley, CA 94704 
(415) 840-4823 

Director: .* Barry Shapi ro , 

Men's Network of Washington, p.C. . 

P.O; Box 21026 

Kalorama Sta., NW 

Washington, D.C. 20009 <- • 

(202) 667-8663 

Contact Person: - 

National Advisory CounciT' on 
Vocational Education 
425 13th St., NW, Suite 412 , 
Washington," D.C. 20004 
(202) 376-8873 
' Exec. Dir.: Raymond Parrott 

National Advisory Council on Women's 
Educational Programs 
1832 M St. , NW 
Washington, D.C. 20036 
(202) 653-5846 
Chair: Mary Beth Peters 

National Association for Women Deans , - 
Administrators and Counselors _ 
1028 Connecticut Ave. NW, Suite 9ZZ 
Washington, D.C. 20036 ' 
.(202) 659-9330 
-Exec. Dir.: Joan McCall 



* 

National Association of Commissions 
for Women ■ \ 

926 J St., Suite 1500' \ 
Sacramento, CA 95814 
(916) 322-9466 . \ 
President: Anita Miller \ 

National Association of Media Women 
157 W. 126th St. . \ 

New York, NY 10027 \ 
(212) 666-1320 or 666-9474 \ 
President: Xernana Clayton Brandy 



r 
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National Center for Career Educati 
University of Montana 
P.O. Box 7815 ; . ,. , 
Missoula, MT 59801 
(406) 243-5262 or 243-6466 
Contact Person: Claudia Fahey or 
Dr. Vincent Barry \ 

National Center/for Research in 
Vocational Education \ 
Ohio State University 
1960 Kenny Road 
Columbus, OH 43210 
(614) 486-3655 

Contact Person: Louise Vetter 

National Coalition for Sex Equity in 
Education (NCSEE) . * . 

P.O. Box 82 - 
El Dorado Hills, CA 95630 : 
(916) 32?-7388 , 
Director: Barb Landers 

National Council of ri Administrative 
Women in Education (NCAWE) 
1815 Ft. Meyer Dr. North 
Arlington, VA 22209 
(703) -528-61.11' 

Exec. Dir.: Josephine Comer 

National Council of Teachers of 
English 

1111 Kenyon Rd. 
Urbana, IL 61801 
(217) 328-3870 
Women's Committee 
Triton College 
2000 Fifth Ave. 
River Grove, IL 60171 
Chair: Ms. Lallie Coy 



National Education Association (NEA) 
•Division of Teacher Rights 
1201. 16th St., NW 
Washington, D.C. 20036 
(202) 833-4292 

Contact Person: Women's Caucus 
Janetta Richardson 

National Foundation for the . 
Improvement of Education (NFIE) 
400 N. Capitol. St., . Suite 379 
Washington, D.C. 20001 
(202) 833-5426 

Contact Person: Shirley McCuhe 

National Institute of Education (NIE) 
1200 19th St., NW - 
Washington, D.C. 20036 
(202) 254-8829 

Contact Person: S^rita Schotta 

National Science Foundation 
Directorate for Science Education 
1800 6 St. i NW 
Washington,* D.C. 20550 
(202) .282-7150 

Special Assistant: Joan Callanan 

New Directions for Young Women ■ 
-346 South Scott 
Tucson, AZ 85701 
(602) 623-3677 , 
Exec. Dir.: Carol;. Zimmerman «• 

Office of Education 
, Dept. of Health, Education and-- 
Welfare 

Title IV Civil Rights Act of 1964 
400 Maryland Ave., NW, Room 2001 
Washington,^ D.C. 20202 
(202) 245-8484 

Contact Person: Elton Ridge 

Project on Equal Education R4ghts 
(PEER) 

National Organization for Women 
(NOW) 

1029 Vermont Ave., NW, Suite 800 

Washington, D.C. 20005- 

(202) 332-7337 

Contact Person: Holly Knox 



Resource Center on Sex Roles in 
Education 

Council of Chief State School 
Officers* (CCSSO) 
400 N. Capitol St., Suite 379 
Washington, D.C. 20001 
(202) 833-5426 
Director: Shirley McCune 

Women Educators (WE) 
P.O. Box 218 
Red Bank, NJ 07701 
(201) 542-2448 

Coordinator: Patricia Campbell 

Women in Communication, Inc. 
P.O. Box 9561 
Austin, TX 78766 
"(512) 345-8922- 
Exec. Dir.: Mary Utting 

Women in Science and Engineering 

22 Turning Mill Rd. 

Lexington, MA 02173 

(617) 862-9251 ' 

Contact Person: Miriam Schweber 

« 

Women on Words and Images 
P.O. Box 2163 
Princeton, NJ 08540 
(609) 921-8653 

Contact Person: Carol Jacobs 

Women's Action Alliance 

Nonsexist Child Development Project 

(Preschool - Grade 3) 
370 Lexington Ave. . •» • 
New York, NY 10017 .'. 
(212) 532-8375 
Director:. Barbara Sprung 



Women's Bureau 
U.S. Dept. of Labor - 
200 Constitution Ave., NW 
Washington, D.C. 20210 
(202) 523-6611 
Director: Alexis Herman 

Women's Caucus for Political Science 
Mt. Vernon College 
2100 Foxhall Rd. 
Washington, D.C. 20007 
(202) 331-3418 

President: Dr. Susan Tolchin 



ERIC 



350 



211 



Women's Educational Equity Act 
Program (WEEAP) 
Education Department 
400 Sixth St. SW . 
Donohoe Building Room 1100 
•Washington,. D.C. 20202 
— (202) 243|2182 

Director^ Leslie Wolfe ^ 

• Women' s Educational Equi ty ' 
Communications Network (WEECN) , \ 
Far West Laboratory for Educational 
•'Research and Development 
1855 Folsom St. \ 
San Francisco, CA 94101 
(415) 565-3032 

Director: Jfatllda Butler •» 

Women's Equity Action League (WEAL) 
Educational and Legal Defense Fund 
805 15th St., NW Suite 822 
Washington, D.C. 20005 
(202) 638-1961 
Director: Carol Grossman 

Women's Law Fund 
1621 Euclid Ave. 
r Cleveland, Ohio 44115 
" (216) 621-3443 / 
Contact Person: Charles Guerrier . 

Women' Working in Construction 
1854 Wyoming Ave., NW 
Washington, D.C. 20009 
(202) 638-4868 or 820-2982 
Contact Person: Ms. E. Howard 
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Title IV Funded Projects . } . 

DESEGREGATION ASSISTANCE CENTERS FOR SE X DISCRIMINATION 

V . ■ Title I V of the Civil Rights Act of 1964 

7.1' 



Service Area (i): ME, NH, VT. MA.'CT; RI 

Ms. Martha O'Reilly Keener, Director 

Sex Desegregation Assistance Center/University of Hartford 

New England Equal Education Center 

38 Woodland Street 

Hartford, CT 06105 

(203) 522-7166 \ • 

Service Area (ii): NY. NJ, PR, VI * 

Dr". Effie Bynum, Director 
Sex Desegregation Assistance Center 
Teachers College/Columbia University. 
Institute for Urban and Minority Education 
525 West 120th Street 
New York, NY 10027 
... (212)* 678-3350, 

Service Area (iii): PA', DE . MP. VA, WV, DC, 

I 

Mf. David Sadker, Director . 
Sax Desegregation Assistance Center 
The American University 
School' of, Education 

Massachusetts and Nebraska Avenues, NW 

Washington, D.C. 20016 

(202) .686-2194 • / 

Service Area (iv): NC. SC, RA. PI.. AC. MS. KY, TN 

Dr. Morrill Hall i Director . c 

; Sex Desegregation Assistance Center 

G-12 Aderhold Hall 
Athens, GA 30602 
^ (404) 542-1821 

Service Area'(v): OH. IN T ILVMI. WI, MN , : 

DrT Frank Aqui la, Director 

Sex Desegregation Assistance Center 

Indiana University 
School of Education 

' 902 North' Meridian. . / 
Indianapolis, IN 46204 ';■ 
(317) 26.4-4628 " . 



Service Area (vi): TX, LA. OK. AR» NM 

• Dr. Bennat Mullen, Director 

Sex Diesegregati on Assistance Center 
Stepney F. Austin State University 
Box 3010A, SFA Station 
Nacogdoches , TX 75962 : 
(713) 569-5307 

Service Area ftviih IA. HE. KS. MO 

Dr. Charles Rankin, Director 
Sex Desegregation Assistance Center 
Kansas State University/College of Education 
Department of Administration and Foundafrion/Hol ton Hal I 

- Manhattan, KS 66506 

. (913) 532-5541 

Service Area (viiiV. ND. SD. MT. CO. WY, UT 

— : . " r ■ .\ . ■■ 

Mr. Richard Thomas 
Sex Desegregation Assistance Center 
Weber State College -1101 
Ogden, UT 84408 
(801) 399-6635 



Service Area (ixVtCA. NV. A Z. HI. GU, Am. 
Commonwealth of N. Mar iana Islands 

'V Barbara Peterson 
Wa Desegregation Assistance Center^ 
*' Education Classroom Building, Room 327 
. California State University, Full ertdn; 

Fullerton, CA t 92634 

(714) 870-3141 or 870-3811 

Service Area (x): OR, WA. ID, AK 

Ms. Kathryn Scotten, Director 

sex Desegregation' Assistance Center 

Portland State- Uni vers ity/P.O. Box 751 

Portland, OR 97207 

(503) 229-4628 

PROJECT OFFICER: Wa shington* D.C. 

~Hr. Elton W. Ridge, Director 
Ms. Delia Alpert, Branch Chief 
DTA, EEOP 

400 Maryland Avenue, SW ^ 
Washington, D.C. 20202 
(202) 245-8840 - 



Samoa. Tr. Terr, of the Pac. Is. 
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STATE EDUCATION AGENCIES - SEX" DESEGREGATION - 1978 
Titv4 IV-76f the Civil Rights Act of 1964 



ALABAMA 



Dr. Arthur W. Dennis -r^' . . 
Alabama State Dept. of E^udatiprij^ $> 
Div. of Administration &' Finance ? .f 
'501 Dexter Ave. ; 
Montgomery, 'AL 36130 
,(2Q5) 832-3222 

CALIFORNIA 

Ms . Barb Landers 

'California State Dept. of Education 
Office „f or Sex Equity in Education 
721 Capitol Mall, Room 544 
Sacramento, 'CA 95814, 
(916) 322-7388 

COLORADO - • 

Ms. Martha Fair c 
Colorado Dept. of Education 
Equal Education Services Unit 
201 E. Colfax Ave. 
Denver, CO 80203 • 

(303) 839-2166 _ £ 

CONNECTICUT ... / 

Ms. Roberta Howells . 
Connecticut State Bd. of Education 
Bureau of v El em. & Se£>-Edt»eatjon 
.P.O. .Box 2^219 S ' 

Hartford, CT 06115 
(203) 566-5.061 

DELAWARE 

Ms. Barbara Ph\ilbin ' . 

: State Dept.' ;of . Public; Instruction 

State Education Agency 
John G. Town send Building 
Dover, DE • 
(302) 678-4885 



HAWAII - . 
Masao'Osaki 

Hawaii State Dept. .of Education 
Office of the Superintendent 
P.O. Box 2360 
Honolulu, HI 96804 
(808) 548-3114 

IDAHO 

Mr. Roy Truby ^ ~ 
Idaho State- Dept. af Education 
Div. of Federal -Programs 
650 W. State 

Boise, ID 83720 ■ , 
(208) 384-3301 v 

ILLINOIS 

>te: Sue Jones* Troute 

State Board of Education 
"Illinois Office of Education . 

Equal Educational Opportunity i 

100- North/ First - ^ „ 

Springfie*ld,iJL 62777- , 
,v (217) 7.82-1877 

INDIANA • 

Ms. Mary B. Miller 
Indiana Depf. of -Public Instruction 
Sex Desegregation Unit 
Room 229 State House 
, Indianapolis, IN 46204 
(317) 927-0150 

IOWA- 



Mr. George GarGia 
Iowal Dept. of Public Instruction 
Urban Education Section- 
Grimes- State Office Buildiric 
Des 1 Moines, IA. 50319 
(515) 281^3152 
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MAINE 



NEW YOI 



H. Sawin : . Ml 11 eft, Or. 
Commissioner . ■„ 

Maine Dept. of Educational and 
Cultural Services ' 
Augusta, Maine 04333 
(207) 289-2321 



MARYLAND 



Ms.- Susan Frosch 

Maryland State Dept. of Education 
Of f i ce of -the jSuperi ntendent 
P.O. Box 8717, BWI Airport 
Baltimore, ,MD 21240 
(301) 796-8300 x5 17 

MASSACHUSETTS 

Ms. Marl ene Godfrey . 

Massachusetts Dept. of Education 

31 St. James Ave. 

Boston, MA 02116, 

(617) 727-5880 : • 

Michigan , V 

Ms. Jo Jacobs " 
John. Porter 

Michigan Dept. of Education 
Box 30008 
Lansing, MI 48902 
(517) 373-3497 

NEBRASKA . 

Mr. Jesse J. Paynes . 
Nebraska Dept. -of Education 
Di-v. of Instructional Services 
P.O^ Box 9 r 4987 
Lincoln, NE 68509 . 
(402) W 2476 ' 

NEW HAMPSHIRE 

*Mr. Andrew T. Stewart 

New Hampshire Dept. of Education 
..Office of Equal Educational 
''Opportunity \ * 

64 .N. Main Street • \ . 

Concord, NH 03301 
-(603J 271-2130 



Dr. Th( 
New Yoi 
Div, o- 
Washin< 
Albany 
(518) - 

NEW JEI 

9 

Mrs. N 
New Je 
Office* 
Oppor 
225 We 
Trento 
(609) 

PENNSY 

Conrad 
Pennsy 
Bureau 
Oppbr 
Box 91 
Harris 
(717). 

RHODE 

Mr. Fr 
Rhode 
Equal . 
199 Pr 
Provid 
(401) 

SOUTH 

E.W. N 
State 
Office 
Surve 
1429 S 
Col. unit 
(803) 

SOUTH 

Ms. Ar 
Div. c 
Knei p 
Pierre 
(605) 



TENNESSEE 



Mr. Troy L. Jones. 
Tennessee State Education Dept. 
Equal Educational Opportunity Program 
116 CbrdeH .Hull Building 
Nashville, TN 37219. 
(615) 741-3248 

TEXAS 

Gilbert Conoley 
'Texas Education Agency; 
Div. of Technical Assistance 
201 E. 11th Street , 
Austin, TX 78701. 
"(512)- 475-4680 

VIRGINIA 

Dr. Wendell Hyltor 
Dept. of Education 
P.O. Box 60 
9th Street Office 
Richmond, VA 
(804) 786-3750 

j ** • 
WASHINGTON 

Beth Voorhees Wilke 

Superintendent .of Publip Instruction 

Office for Ern^l Education 

Old Capitol Gliding 

Olympia, WA S*504 

(206) 753-2560 

WEST VIRGINIA 

Mr. Tony Smedley . 
West Virginia Board of Education 
Office of Equal Educational Opportunity 
"1900 E. Washington Street, B-252 
Charleston, WV 25306; 

(304) 348-3303 



WISCONSIN 



Mr. John Strother 

Dept. of Public Instruction _ 

Equal Educational Opportunity Office 

•126 Langdon Street 

■Madison, WI 53702 

(608) 266-3390 



State Sex Equity Personnel 

'. • STATE s'eX 



EQUITY PERSONNEL 



TITLE IX COORDINATORS 



Dr. William Baxley 
Title IX Director 
Dept. of Education; 
720 Washington Ave.. , 
Montgomery, Alabama 
(205) 832-6514 



Room 
36104 
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Ms. Gladys R. Tinney 
Title IX Coordinator 

Dept,. of Education 

Div. of Educational Program Support. 
Pouch F, State Office Bldg. 
Juneau, Alaska 99411 ' 
(907) 455-2841 



Dr. Gary Emanuel 
Title IX Coordinator 
Education Prpgram Director 
Special Projects 
Dept. of Education 
1535 'West Jefferson 
Phoenix, Arizona 85007 
(602) 271-4361 

Mr. Tonmy Venters 

Associate Dir. of Personnel 

Road 101 East 

Arch Ford Bldg. 

Little Rock, Arkansas 72201 

(501) 371-154$ . 



Ms. Barb Lands*" 
Director, Project S.E.E. 
(Sex Equity in Education) 
Dept. of Education 
721 Capitol Mali* Room 544 
Sacramento, California 95814 
(916) 322-7388 



Ms. Martha, Fair ... i 
Consultant Title IX/Sex-Equity 
Equftl Educational Services unit 
C**.<crado Dept. of Education 

Office Bldg., 201 E. Colfax 
tif^ver, Colorado 80202 
iS-03) 839-2166 



S EX EQUITY COORDINATORS 
(VOCATIONAL EDUCATION) 

Ms. Ann Turhham 

Supervisor, Sex-Role Stereotyping 
Div. of Vocational Education 
Dept. of Education 
Montgomery, Alabama 36130 
(205) 832-3450/ 



Ms. Gladys R/ Tinney 

Title IX Coordinator 

Dept._of Education 

Di v . of Educational Program Support 

Pouch F, State Office Bldg. 

Juneau, Alaska 99411 j 

(907) 465-2841 ,' 



/ 



/ 



Ms. Debbid; Dillon 
Specialist, Sex Stereotyping 
Dept. of Education 
Vocational Education 
1535 West[ Jefferson 
Phoenix, Arizona 85007 
(602) 27115357 



Ms. Linda Beene 
Program Manager ' 
Vocational Equity Programs, VTE 
Dept. of Education 
i515 West 7th St., Suite 220 > 
Little Rock, /Arkansas 72201 
(501) 371-2974^~~ / 

Ms. Connie Gipson / . 

Consultant, Vocational Education 
D^ot. of Education / 
721 Capitol Mall, 4th Floor 
Sacramento, California 958/14 
(916) 445-2575 



Ms . Pat Goggans 
Supervisor, Sex Eq 
Div. of Occupational 
State Board for Co 
207 State Services 
Denver, Colorado 802 
(303) 839-3011 



ity \ 
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Ms. Roberta A. Howell Is 
Title IX Coordinator 
Dept. of Education 
Box 2219 

Hartford, Connecticut 06115 
(203) 566-3873 



Mr. Ervin C. March, Ed. D. 

Dir. of Certification/Personnel 

Dept. of Public Instruction 

The Townsend Bldg. <' 

P.O. Box 1402 

Dover, Del aware 19901 

(302) 678-4688 



Ms. Wanda W. Hinshaw 
Title IX Coordinator 
Presidential Building 
415 12th St., NW 
Washington, D.C. 20004 
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Ms. Nancy Benda 
Title IX Coordinator 
Dept. of Education 
Knott Building 
Tallahassee, FJorida 32304 

(904) 487-2280 

Ms. Evelyn 0. Rowe 

Title IX Coordinator 

Office of Special Services 

Dept^ of Education 

Room 312, State Office Bldg, 

Atlanta, Georgia 30334 

(404) 656-2537 



Ms. Carole Aiken 

Consul tant/Sex' Equity 

Div. of Vocational Education 

Dept. of Education 

Box 2219 

Hartford, Connecticut 06115 
(203) 566-3430 

Ms. Carol O'Neill May hew; 
Coordinator, Sex Equity Program 
Dept. of Education 
Dover, Del aware 19901 
(302) 678-4885 



Ms. Eunice Wright-Jones 
Sex Equity Coordinator 
Vocational Education 
Presidential Building 
415 12th St., NW 
Washington, D.C. 20004 
(202) 724-4178 

Mrs. Lillian Renfroe 

Vocational Education Equity Coordinator 

Vocational-Technical Education 

Dept. of Education 

Knott Building 

Tallahassee, Florida 32304 

(904) 488-7695 or 448-8961 

Ms. Loydia Webber 

Vocational Education Equity Coordinator 

Office of Special Activities 

Dept. of Education. . 4 

231 State Off ice' Building 

Atlanta, Georgia 30334 

(404) 656-2591 



Mr. Thomas S. Yamashita 
Director/Title /IX Coordinator 
Management Audit/Civil Rights- 
Office of the Superintendent 
bept. of Education 
P.O. Box 2360 
Honolulu, Hawaii 96804. 
(808) 548-6401 



Ms. Barbara White 
Coordinator of Special Services 
University of Hawaii /Office of the 
State Director of Vocational Education 
2444 Dole St., Bachman Hall ; 
Honolulu, Hawai i 96822 
(808) 948-7461 
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Dr. Rudy Liverilte 
Title IX Director 
Dept. of Education 
650 West State St.' 
Boise, Idaho 83720 
{208) 384-3817 



Ms. Sue Jones Troate 
Title IX Director 
Illinois Office of Education 
100 North 1st St. 
Springfield.- Illinois 62777 
(217) 782-5767 



-Ms.' Maria Brennan Miller 

Title IX Coordinator 
.Dept. of Public Instruction 

Room 229, State House 

Indianapolis. Indiana 46204 

(317) 633-4978 



Ms. Lianne Erdoisa 

Vocational Education Equity Coordinator 

Dept. of Education 

Len B. Jordan Bldg. 

650 West State St. 

Boise, Idaho 83720 

(208) 332F3271 

Ms. Constance Cline • \. 
Sex Equity Administrator ; , 
Adult, Vocational +Technical Education 
Office of Education/AlvinalBldg. 4th Fl 
100 North 1st St; [. 
. Spri ngf i el d , Illinois 62777-, . 
(217)" 782-7823 



Ms. Cecilia Hawkins . . 
Corrdinator for Reduction of Sex Bias 
State Bd. /Vocational -Technical Education 
401 Illinois Bldg./17 W. Market St. 
Indianapolis, Indiana 46204 
(317) 633-7673 



Mr. George Garcia 

Title IX Director 

Department of Public Instruction 

Grimes Street Office Bldg. 

Des Moines, Iowa 50319 

(515) 281-3848 



Ms. Lenola Allen 
Consultant 

State Dept. of Education 
Grimes Street Office Bldg. 
Des Moins, Iowa 50319 
(515) 281-3786" 



Mr. Lanny Gaston 

Dir. Personnel /Title IX. Coordinator 

Kansas Dept. of Education 

Kansas State Education Bldg. 

120 East 10th St. 

Tdpeka, KansaSf 66612 

(913) 296-3906 



Ms. Carol- Oberle 

Vocational Education Equity Coordinator 

Dept. of Education 

Kansas State Education Bldg. 

120 East 10th St. 

Topeka, Kansas .66612 

(913) 296-2091 



Dr. Ross Henderson 

Div. of Equal Educational Opportunity 

Kentucky Dept. of Education' 

17 th Floor, CapitoV Office Plaza 

Frankfort, Kentucky 40601 

(502) 564-4770 



Ms.' Hazel Davis • 
Vocational Opportunity Coordinator 

Dept.- of Education 
Capitol Towers, Room 1017 
Frankfort, Kentucky 40601 
(502) 564-2896 » • 
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Ms. Gretchen K, Magee 1 
Supervisor/Title IX Coordinator 
Dept. of Education 
P.O. Box 44064 • 
Baton Rouge, Louisiana 70804 
(504) 342-5192 
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Ms/ Joy Joseph 

Coordinator, -Sex Equity Programs 
Div. of Vocational Programs • 
Dept. of Education 
P.O. Box 44064 
a Baton Rouge, Louisiana 70804 
(504) 389-2981 -.. , 



Ms. Jane Ri ay 

Affirmative Action Coordinator 
Dept. of Education and 
Cultural Services 
State of Maine 
Augusta, Maine 04333 
(207) 289-3565 

Ms. Susan Frosch 

Title IX Coordinator 

Dept. of Education 

P.O. Box 8717, BWI Airport 

Baltimore, Maryland 21240 

(301) 796-8300 



Ms. Marlene Godfrey 
Title IX Coordinator 
Bureau of Equal Educational ' 
Opportunity • 
Dept. of Education 
31 St. James Ave. 

Boston, Massachusetts .02116 , 
(617)727-5880 * . 



Ms. Jo Jacobs . 
Coordinator/Office for Non-Sexist 
Educati on/School -Commurii ty Af f ai rs 
Dept. of Education 
Lansing, Michigan 48909 
(517) 373-3357 



t - Mr. Archie Holmes 

Dir. Equal Education Opportunity 
State Dept. of Education 
Capitol Square Bldg. 
St. Paul , Minnesota 55101 
(612) ^6-6104 



Mr. John 0. Ethridge ' 
Adm. Assist, tq State Supt. 
i Dept. of Education 
P.O. Box 771 

■lar.kson. Mississippi 3920b . 
(601) 354-6938 



Ms. Betty McLaughlin • 
Acting Sex Equity Coordinator 
Dept. of Education and 
Cultural Services 
State of Maine 
Augusta, Maine 04333 . 
(207) 289-2033 



Ms. Marie Tarbell 

Coordinator', Vocational Education 

Dept. of Education 

Box 8717, BWI Airport \ 

Baltimore, Maryland 21240 

(301) 796-8300 x504" 



Ms. Lynn Hager 

Coordinator, Sex Fair Programs 

Dept. of Education 

182 Tremont St. 

Boston, Massachusetts 02111 

(617) 727-8143 



Ms. Cecelia Lovette 
Education Specialist 
Vocational -Technical Education 
Dept. of Educati on/P.0. Box 30009 
Lansing", Michigan 48909 
(517) 373-0600 



Ms . Donna Boben . _ . 

Coordinator for Expanded Career Choices 

State Dept. of Education 

Capitol Square Bldg: 

St. Paul . Minnesota 55101 

(612) 296-1866 



, Ms . Judy McLarty 
Program Of f i cer 
Dept. of Education 
P.O. Box 771 

Jackson, Mississippi 39205 
(601) 354-6980 
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Mr.. John Rencher 
Title IX Coordinator 
Dept. of Education . 
P.O. Box -480 

JeffersofTCity, Missouri 65101 
(314) 751-4446 



Ms. Georganna Hargadine 

Vocational Education Equity Coordinator 

Dept. of Education 

P.O. Box" 480 

Jefferson City, Missouri 65101 
(314) 751-3872 



Mr. M. Joyce Gray 
Title IX Coordinator 
Office of Public Instruction 
State Capitol 
Helena, .Montana 59601 
" (406) 449-3095 



v Ms. Sally Moore 
- Consultant, Human Potential Dev, 
Office of Public Instruction 
State Capitol 
•Helena, Montana 59601 
(406) 449-3126 



Dr. Beth B. Bfiehlmann 
Title IX Coordinator 
Administrator of Personnel 
Dept. of Education. 
301 CentenniaVMall South 
Lincoln, Nebraska 68509 
(402) 471r2295 ' 



Ms. Marge Hatheway 
Director, Equal Educational 
'Opportunity in Vocational Education 
Dept. of Education * 
301 Centennial Mall South 
Lincoln, Nebraska 68509 
(402) 471-2441 



Mr. David Rivers 
Title IX Coordinator 
4055 South Spencer St. 
Las Vegas, Nevada 
(702) 385-0190 



Dr. Nishma- I. Duffy . 
Consultant, Equal Access to Vocational 

Education, Title IX 
Dir. Affirmative ^Action 
Dept. of Education, Voc. Education 
105 Loudon Road, Bldg. 3 
Concord, New Hampshire 03301 
(603) 271-2387 



Ms. Roberta Dowel 1 . 
Director, Elimination of Sex Bias 
and Sex Stereo typing /Voc. Ed. 
400 West King Street 
Carson City, Nevada 89701 
(702) 885-5700 

Dr. Nishma .1. Duffy 
Consultant, Equal Access to Vocational 
Education, Title IX 
Dir. Affirmative Action 
Dept. of Education, Voc. Education 
105 Loudon Road, Bldg. 3 
Concord, New Hampshire 03301 
(603)271-2387 



Ms. Nida E. Thomas ; 
Dir. Office of Equal Educational 

Opportunity 
Dept. of Education 
-225 West State St. /Box 2019 
Trenton, New Jersey 08625 

(609) 282-2212 



Ms. Jacqueline Walker 
Dir., Office for Women in Vocational 
Education/Dept. of Education 
225 West State St. 
Trenton, New Jersey 08625 
(609) 292-2212 



Ms. Carol Nordengren 
Title IX Coordinator 
"Beptv-of- Educati on 

5tate Education ~BTdg v ' - _. 

^anta Fe„ New Mexico 87501 
(505) 827-2192 



Ms. Vivienne Anderson 
Title IX Coordinator for 
Dept. Educational Programs/State 
School Student Affairs 
and' 

Mr. Philip C. Sperry 
Title IX Coordinator for 
Dept. Employment 
University of State of New York 
State Education Dept. 
Albany, New York 12234 
(518) 474-2121 • 



Ms. Gail Powell 

Title IX Specialist 

State Dept. of Public Instruction 

Education Bldg. Room 137 

Raleigh, North Carolina 27611 

(919) 733^207 



Ms. Vivien Newby 
Coordinator, Equal Vocational 
Opportunity Program 
Dept. of Education 
State Education Bldg. 
Santa Fe, New Mexico 87503 
(505) 827-3151 



Ms. Carol Jabonaski 
Equity Coordinator 
State Dept. of Education 
Twin Towers, Room 1624 
Albany, New York 12224 ' 
(518) 474-5647 



Mrs. Anne Troutman 
Coordinator of Sex Equity < 
Dept. Of Community Colleges 
Raleigh, North Carolina 27611 
' (919) 733-2122 • 
and 

Mr. Gary.Ridout 
Consultant for Sex Equjty in 
Vocational Education 
Div. of Equal Education/Ed. Bldg. 
Raleiah. North Carolina 27611 
(919) 733-3551 



Mr. Gene McCowan 
Coordinator, Equal Educational 
Opportunities Program 
Dept. of Public Instruction 
State Capitol 

Bismarck, North Dakota 58505 
(701) 224-2346 



Ms. Carol M. Nelson 
Coordinator, Educational Equity in 
Vocational Education 
North Dakota St. Bd. for Voc. Ed. 
1831 North 21st St. 
Bismarck,- North Dakota 58505 
(701) 224-2678 




Mr. Robert 0. Greer 

Asst. Supt. Urban Education ' 

.State of. Ohio/Dept. of Education 

State Office Bldg. 

65 Sputh Front St. 

Columbus, Ohio 43215 

(614) 466-5834" 



Ms. Nancy Smith Evans 
Supervisor of Program Equity 
Div. of Vocational Education 
State Office Bldg. Room 907 
65 South IFront St. 
Columbus, Ohio 43215 
(614) 466-3430 



Mrs. Vi Keef 

Title IX Coordinator 

Dept. of Education 

2500 N or th L i hcol n B 1 vd . 

Oklahoma City, Oklahoma 72105 

(405) 521-2841 



Dr. fern Green • , 
Dir. Educational Equity Services 
Vocational -Technical Education 
State Dep°t. of Education 
. 1515 West Sixth Ave. 
Stillwater, Oklahoma 74074 ' . 
(405) 377-2000 . 223 



Mr/Larry Mylnechuk 

Title IX Coordinator 

Vocational Education 

Equal Opportunity Specialist 

Educational Program Audit Div. 

Dept. of Education 

942 Lancaster Dri ye , NE 

Salem, Oregon 97310 

(503) 378-3074 



Ms. Joan Siebert 

Vocational Education 

Equal Opportunity Specialist 

Dept. of Education 

942 Lancaster Drive, NE, Room 14 

Salem, Oregon 97310 

(503) 378-3584 



Ms. Helen Fiedman 
Title IX Coordinator 
Dept. of Education 
Box 911 

Harrisburg, Pennsylvania 17126 
(717) 787-3048 . 



Ms. Florence Jean Wright 
Acting Sex Equity Coordinator 
Dept. of Education 
Box 911 

Harrisburg, Pennsylvania 17126 
(717) 787-1130 



Mr. Frank R. Walker III 
Title IX Coordinator 

and _ 
Ms. Patricia S. Read 
Title IX Advisor 
Equal Opportunity Unit 
Dept. of Education 
22 Hayes St: 

Providence, Rhode Island 02908 
,(401) 277-3120 



Ms. Linda Greenwood 
Sex Equity Specialist 
Dep of Education/Vocational 
anu Technical Education 
22 Hayes St. 

Providence, Rhode Island 02908 
(401) 277-2691 



Ms. Georgianria Burns • 

Title IX Specialist , 

Office of Technical Assistance 

Dept. of Education 

Rutledge Building 

Columbia, South Carolina 29201 

(803) 758-2157 



Ms. Annie Winstead 

Consultant in Sex Equity 

Div. of Vocational Education 

Dept. of Education 

Rutledge Building 

Columbia, South Carolina 29201 

(803)758-8546 



Ms. -Gloria- Hanson 

Title IX Coordinator 

Div. of El em. and Sec. Education 

Krutfp Building 

Pierre, South Dakota 57501 

(605) 773-3423 ~' 



Ms. Ella Stotz 

Supervisor, Equality in Vocational 
Education/Dept. of Education 
State Office Bldg. #3 
, Pierre, South Dakota 57501 
(605) 773-3423 



Mr. Troy Jones 
Title IX Director 
Dept. of Education 
100 Cordell Hull Bldg. 
Nashville, Tennessee 37219 
(615) 741-3148 ~ 



Ms. Millie Huff - 

Specialist, Equal Vocational Oppor 

Dept. of Education 

°13 Cordell Hull Bldg. 

Nashville* Tennessee 37219 

(615) 741-3059 



Ms. Eddye Morgan 

Title IX Coordinator 

Texas Education Agency 

Div. of Technical Assistance 

201 East Uth St. 

Austin, Texas 78701 

(512) 475-2585 

. • : * 

Ms. Beth Davis 
Senior Education Specialist 
Equal Opportunity Unit 
Dept. of Education 
'250 E. 5th St. 
Salt Lake City, Utah 84111 
(801) 533-5431 



Dr. Edward Fabian 
Title IX Director 
Dept. of Education 
Montpelier, Vermont 05602 
(802) 828-3135- 



Dr. V. Wendell Hylton 
Special Assistant, Office of 
Technical Asst. for Ed. Opportunity 
Dept. of Education 
9th Street Office Bldg. 
Richmond, Virginia 23216 
(804) 786-3750 * 

Ms. Beth Voorhees Wilke 
Supervisor, Office of Equal 
Education 

Supt. of Public Instruction 
01* Capitol Bldg. 
Olvmpia. Washington 98504 
(206) 753-6738 



Mr. Tony Smedley * 
Coordinator, Office of , Equal 
Educati onal Opportuni ty 
Dept. of Education 1 
1900 Washington St. East 
Charleston, West Virginia 25305 
(304) 348-3303 



Dr. Cecil Yvonne Wright 
Coordinator for Equal Access to 
Vocational Education 
Occupational Education/Technology 
Texas Education Agency 
201 East Uth St. 
Austin, Texas 78701 
(512) 475-2585 

Ms. Barbara Hales 

Equal Opportunity Specialist 

Div. of Vocational Education 

Dept. of Education 

250 E. 5th St. 

Salt Lake City, Utah 84111 

(801) 533-5888 



Ms. Noreen O'Connor 
Sex Equity Coordinator 
Vocational -Technical Education 
Dept. of Education 
Montpelier, Vermont 05602 
(^02) 828-3101 

Ms. Elizabeth Hawa 
Sex Equity Coordinator 
Dept. of Education 
9th St. Office Bldg. 
Richmond, Virginia 23216 
(804) 786-2657 



Ms. Beverly Postelwaite 
Special Assistant, Commission for 
Vocational Educaiton 
Dept. of Education * 
Old Captiol Bldg. 
Olympla, Washington 98504 
(206) 753-5651 



Ms. Marlene Grady 
Vocational Education Sex Equity 
Coordinator 
Dept. of Education 
1900 Washington St. East 
rharlpston. West Virginia 25305 
(304) 348-2700 . 
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Mr. Gordon Jensen 
Title IX Coordinator 
State Dept. of Education 
126 Langdon St. Room 417 
Madison, Wisconsin 53702 
(608) 266^1771 

Mr. Lyle D. Hartley 
and 

Ms. Barbara Bonds 
Title IX Coordinators 
State Dept. of Education 
Hathaway "BTdg. 
Cheyenne, Wyoming 82002 
(307) 777-767r^ 



Ms. Anna Biermeier 
Opportunity Development Sepcialist 
Vocational Technical 
Adult Education Board 
4802 Sheboygan Ave. 
Madison, Wisconsin 53702 
(608) 266-2899 

Ms. Evelyn D. Johnson 
Vocational Education Sex 
Equity Coordinator 
State Dept. of Education 
Cheyenne, Wyoming 82002 
(307) 777-7411 



B/Nonprint 



1. films ; 



* ALL OF US STRONGER (1976). 16mm, color, sound, 9 minutes. Available (for 
sale $175.00, for rent $20.00) from Serious Business, 1609 Jaynes St., 
Berkeley, CA 94703. . 

•AMERICAN PARADE: WE THE WOMEN. 16mm, color, sound, 30 minutes. Available 

(for sale $400.00, for rent $45.00) from' BFA Films, 2211 Michigan 
. • Avenue, P.O. Box 1795, Sartta 0 Monica^ CA 90*06. 

ANYTHING YOU WANT TO BE. 16mm, black and white, sound, 8 minutes. Available 
(for sale $115.00, for rent $17.00) from New Day Films, P.O. Box 315, 
Franklin Lakes, NJ 07417. * 

THE ASSERTIVE COLLEGE STUDENT (1978). 16mm, color, sound, 20 minutes. Order 
#77572. Available (for sale $315.00, for rent $30.00) from American 
Personnel and Guidance Association, 1607 New Hampshire Ave., NW, 
Washington, DC 20009. 

ASSERTIVE TRAINING FOR WOMEN: PART I. 16mm, colon, sound, 17 minutes. Order 

'#77538. Available (for sale $265.00, for rent $25.00) from American 

Personnel and Guidance Association, 1607 New Hampshire Ave., NW, 
Washington, DC 20009. 

ASSERTIVE TRAINING FOR WOMEN: PART II. 16mfo, color, sound, 18 minutes. Order 

#77539. Available (for sale $265.00, for rent $25.00) from American 

Personnel and Guidance Association, 1607 New Hampshire Ave., NW, 
Washington, DC 20009. 

BACK TO SCHOOL, BACK TO WORK. 16mm, color, soi/nd, 20 minutes. 0rder_£ZZ540. 
Available (for sale $265.00, for rent $25.00) from American Personnel 
and Guidance Association, 1607 New Hampshire a Ave., NW,- Washington, DC 
20Q09. - ■ \ 

THE BLACK WOMAN (1970). 16mm,'bjack and white, sound, 52 minutes. Available 
(for sale $265.00, for rent $14.00) from Extension Media Center, 2223 
Shattuck Ave., Berkeley, CA 94720. | 

BOB & CAREN & TED 4 JANICE. 16mm, color, sound, 22 minutes. Available 
from Paramount/Oxford Films, 5451 Marathon St., Hollywood, CA 90038. 

BOYS WITH 10NG HAIR. 16mm, color, sound, 30 minutes.; AvailaMe (for. sale 
$350.00, for rent $35.00) from MSC (Martha Stuert Communications), 66 
Bank St « + New York , NY 10014; , ~ — 



Prices Usted are subject to change. 
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MANGTNG-IMAGES (1974). 16mm, btack and white, sound, 15 minutes. Available 
— ^ffie $130.00; for rent-$14.00) from Extension Media Center, 2223 
'Shattu&c Ave., Berkeley, CA 94720. - I 

GHR IS AND BERN IE (1974) . 16mm, color, sound, 24 minutes.' Available (for 
* sale S.00, for rent $35.00) from/New Day ttlms, P.O. Box 315, 
AFrankllnUakes, NJ ^7417^ . 

CLORAE ANl) ; ALB\ET^6mm, *col dr, sound, 32 minutes. ^f" a fle (for |a le 

$425.00,' for rent $30.00) from Education Development Center, ,39 cnapei 
St., Nyrtoh, HA 02160. , 

rmrrfNiinik UOMAR (1973). 16mm. color, sound; 25 minutes. Available (for 
Sf$Sb, forwent $32.50) from Circle One, 1456 E. Magnolia Ave., 
#112, St. Pa\ul, MN 55106. . 

CROSS-CULTURAL APPROACH TO ACQUISITION OF SEX ROLES AND SOCIAL STANDARDS. 
16mm color. Vound, 24 minutes- Available (for: sale $395.00, for rent 
$3&) fJom Harper and Row Media, Harper and Row Publishers, Inc., 10 
E. 53rd. Dr.* few York NY 10022. 

"DADDY DON'T BE SILLY" - A CASE. FOR EQUAL RIGHTS (1974). 16mm, color,. _ . 
IoSn3, 27 mlnuSes. Available (for sale $315.00 for rent $23.00) from 
Extension MedlalCenter, 2223 Shattuck Ave., Berkeley, „CA 94720. 

DEBORAH SAMPSON: A WOMAN IN THE REVOLUTION (1975) . 16mm, color sound, 15 
minutes Available (for sale $215.00, for rent $17.00) from bi-a 
SSlonaf Meffi 2211 Michigan AvS', P.O. Box 1795, Santa Monica, CA 
90406. \ 

tuc fmfrgtng WOMAN (193(4). 16mm, black "and white, sound, 40 minutes. 
™ Xval able (for l salJ , $350.00 for rent $45.00) from Film mages A 
Dlvlso? of Radlm F^lmS, Inc., 17 M, 60th. St., New York, NY 10023. 

m ^^5J?OT for'ren^lSj ^tA^**^'' 
St., NW, Washington, DC 20036. 

St., Berkeley, CA 94703. . 

Aye., Santa Monica, Cfyf, 90404. - 

tuc came nc hf AND SHE (1974). 16mm, color, sound, 12 minutes. Available 
™ E '(for sal" $?65.o3! fir 'rent $15.00) from Extension Med a Center, 2223 

Shattuck JVve., Berkeley, CA 94720. I 

tuc cflMTi v-. LIFESTYLES OF THE FUTURE (1972). 16mm, color, sound, 22 minutes. 
™ E F J5a11able f (for Sle $300.00, for Vent $40.00) from Doqument Association, 
Inc., 880 Third Ave., New York, NY 10022. J 



Lakes i fU' 07417. • " , * o - >. /' ; , . 

cocr m ritnnsE M974V. 16mm, color, 16 minutes. Available (for sale 
FREE $2lS! for rent $S6) from' Film Fair Communication, 10900. Ventura- - 
Blvd., Studio City, CA . 91604. . /' * 

South Send, IN 46615. . ' o . 

ptrk; at TWELVE (1974). 16mm, color, sound,. 30 minutes. Available (for'-. • 
s5Ie™33o!oO, for rent $25.00), W Education- Development .Center, 39 
Chapel St., Newton', HA 02160^1 

New Day FUms, P.O. Box 315, Franklin laJces, NJ .07417. > . - 

HEY DOC (1971). 16mm, color, sound, 25 minutes. Available (for sale\ 

$300.00) from Carousel Filn<, 150T. Broadway, New York, NY 10036. , 

hfvI WHAT ABOUT 'US? SEX-ROLE Si OTYPING IN' PHYSICAL AC^JVITIES IN •? , 
Ave.^Berkeley.-CA 94720. . / 

Shattuck 'Ave., Berkeley, CA 94720, 
Films, HO 15th. St., Del Mar, CA 92014. 

S^SH^S shattuck 
Ave., Berkeley; CA 94720. ; " — ' \ 

Indiana Ohlverslty Audio-Visual. Center, Bl oomtngton, TN 47401 . 

JOBS IN THE cItY — WOMEN- AT WORK, l&nm, col^ound, 11 minutes. 2 1- 
XaS (for sjle $175.00). from Centr,on Films, 1621 W. 9th. S^. Box 
687, Lawrence," KS. 66044. * • ." • / . 

Lakes, NJ 074./. ' " ' ■ 



KATHY (1974). T 6mm, color, sound, 16 minutes. Ava- 
$225.00, for rent $18.00) from BFA Educational 
Ave., Santa Monica, CA 90404. 

LAVENDER (1972). 16mm, £ol or, .sound, 13 T minutes. . 
" salje $170.00, for rent $17.00) from Perennial 
Willow Rd., P.O. Box 236, Northfield, IL 6009 

MARIA OF THE PUEBLOS. 16mm, color, sound, 15 ml nut 
(for sale $235.00) from Centron Films, 1621 W. 
Lawrence, KS 66044. 

MARIE CURIE — A LOVE STORY. 16mm, color, sound, 35 
(for sale $535.00) fr^om Centron Films, 1621 W. 
Lawrence^, KS 66044. 

MAT IN A HORNER: A PORTRAIT OF A PERSON (1974). 16m 
minutes. Available (for sale $265.00, for re. 
Films, 470 Park. Avenue, South, New.York, NY 

THE MATURING WOMAN. 16mm', color, sound, 30 minutes 
sale $315.00, for rent $30.00) from American P 
Association, 1607 New Hampshire Ave., NW, Wasf 

MEN'S LIVES (1974). 16mm, color', sound, 45 minutes 
sale $450100, for rent $59.00) from New Day Fi 
Franklin Lakes, NJ 17417. 

NEW ENTREPRENEUR. 16mm, color, sound, 11 minutes, 
sale $175.00) from ACI Films, 34 W. 45th. St., 

ON YOUR OWN. (197*0. 16mm, color, sound, 22 minute! 
rent $22.00) from Film Fair Communication, 10! 
,C1ty, CA . .91604, 

OTHER WOMEN, OTHER WORK. 16mm, col pr, found, 20 m 
(for sale. $250.00, for rent $19.00) from Chun 
' Robertson Blvd., Los Angeles, CA 90069. 

PREJUDICE: CAUSES, CONSEQUENCES, CURES (1974): 16. 
24 minutes. Available (for sale $394.00, for 
Educational Films', DeUMar, CA 92014. 

PUT YOURSELF ItTMYvPLACE (1972). 16mm, color, sou 
'Available (for sale $250.00, for rent $20,00) 
: University Place, New York, NY 10003. 

QUEEN VICTORIA AND BRITISH HERSTORY. 16mm, color, 
Available (for' sale $430.00) from Centron Fill 
687, Lawrence, KS 66044. 

ROLL OVER (1974). 16mm, color, sound, TO minutes, 
.sale $150.00, for rent $20.00) from Herstory 
. St. New York,, NY 10003. ; 
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oiwrr nc thf yfar ri9'/3l. 16mm, color, sound, 47. minutes. Available 
ROOKIE ^J^g^- f »on^ nt $g5:oo) frSm Time/Life Fil(ns , Eisenhower 

Or., Paramus, NJ 07652 

sfk-ROLE DEVELOPMENT (f974). 16mm, color,=.sound, 23 minutes. Available • 
^ ■ . - (for sale $295.00, for rent $35.00) from CRM Education*! Films, Del 
. Mar, CA 92014. 

Third Eye Films, 12 Arrow St., Cambridge, MA 02138. 

cnrflp and SPICE (1974). 16mm, color, sound, 32 minutes. Available 
SUGAR ^^ I 2 1 J 1 gJJ:00. ftoi rent $20.00) f>om Odeon Films, Inc., P.O. Bex 



315, Franklin Lakes, NJ 07417. 



SALVIA FRAN 7»ND JOY (1973). 16mm, black and white, sound, 25 
S ' ! Available (for sale $185.00, for rent $15.00) frm Churchill Films, 
662 N. Robertson Blvd., Los Angeles, CA 30060. 

T4« this UOMAN H 971). 16mm, color, sound, 25 minutes. Available 

TAKE THIS WOMAN (19, .). o ^ ^ $13.30) from NBC Educational Enterprises, 

Inc., 30 Rockefeller Plasa, Rm. 1022, New York, NY 10020. 

thfy APPRECIATE YOU MORE. 16mm, color, sound, 14 minutes. Available 
THEY APPRECIATE TOU 10020° ' 

Canada, 125t Aveifte of the Americas, *aw York, |Y 10020. . 

ta or cmicnnnv M9711. 16mm. color, sound, 29 minutes. Available" 

TO BE s ™]^ Me*1a Center, 2223 Shattuck Ave., 

Berkeley, CA 94720. • - ( 

Audiovisual* Center, Bloomington, IN 47401. , _ , 

( Ma^ilTan/AudSo Brandon! 34 Macjuesten Parkway, So. , Mount Vernon, NY* 

K 10550. " t ~^% 

Michigan Ave., Santa Monica, CA 90404. 
•St. /Frank! in Lakes, NJ 07417...; ^ 
Monica, CA 90404. ' 
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A WHOLE NEW BALLGAME. 16mm, color, sound, 9 minutes. Available (for 
A WHOLE JJ^g^ ^ ^ ^ ^ Educat10na1 Metha, 2211 

Michigan. Ave., Santa Monica, CA 90404. ■ , 

WHY- MOTHERS WORK (1976). 16mm, color, sound; 18 minutes. Available j 
from Encyclopedia Br1tann1ca Educational Corp. Films, 425 N. | 
Michigan Ave., Chicago, IL 60611. I , , 

uuv not a if OMAN? MQ761.- '■■ 1 6mm. color, sound; 26 minutes. Available V 
' NOT AWWAN^ Vfpfrjjfa AFL : CI0 Library, 815 16th. St., \m\ 

- Washington, DC 20006. . /• j- 1 

WINNING (19761. /16mm, color, sound, 16 minutes. Available (for sale 
WINNING JI9/6J. /ion. ^, qq) ^ Fi1ms> E1se nhower Dr. 

Paramus; NJ 07652. t"~ / * 1 

}.■/.'•■' / / 

WOMAN- A MULTI-IMAGE HISTORY. Film and si 1des, color, sound, 42 minutes. 

Produced by Arlene Metha. Available from Arlene Metha, Arizona State 
University, Department of^Secondary Education, Tempe, A?, ^ j 

unMAN m WOMAN 719751. 16mm. color, sound, i55 minutes. Available _j 

WOMAN ™ f ™5^ 1 g|{; 00 ; 9 S; 4lpdit | 6 0.00) irom Serious Business. 1609 Jaynes 

St., Berkeley, CA 94703.- . | 0 j 

thf WOMAN'S GAME. 16mk color, sound, 28 minutes.- Available (for rent 
THE W^^f^ Sn Talking. Picture.Servlce, 2323 New Hyde Park Rd., 
1 New Hy«}e Park, NY. >i 

utman's PLACE 16mm color, sound, 8. minutes. Available (for sale $100.00 
S fo^ re'nt'Sloof ?^ Aud1o-V1sual Dept Anti-Defama Ion League of 
B'nal- B'rlth, ,315 Lex,1ngton Avenue, New York, NY 10016. 

a woman's PLACE 16mm color, sound, 25 minutes. Available (for sale 
■ A I46O.OO, for™4n? $100.00 plus postage) from Cally Curtis, 1111 North 

, Las 1 Pal nas,, Hollywood „ CA 90038.. e. 

CT 06" 57. . .* 

V for 
rent'$35.0oS from WGBH Educational Foundation, 135 Western Ave., 
Boston^ MA 02134. •■ ' . • 
WOMEN A^l CAREERS: IDEAS FOR EOUAUTY (1977). J6jj. color "und 

Shattuck Ave., Berkeley, CA 94720. 



/ 



4 . 

/ 
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WOMEN IN COMMUNICATION (1975). 16mm, color, soAd, 15 minutes. 

Available (for sale $205.00, for rent 516.00) from BFA Educational 
Media, 2211 Michigan Avenue, Santa Monica, CA 90404. 

WOMEN' IN MANAGEMENT: THREAT OR OPPORTUNITY (1975). 16mm, color, sound , 

30 minutes. Available (for sale $450.00, for rent $45.00) from CRM 
Educational Films, Del Mar, CA 92014. 

WOMEN IN SPORTS - AN INFORMAL HISTORY. 16mm, color, sound, 28 minutes. 

Available (for sale $395.00, for rent $40.00) from Altana Films, 340 
E. 34th. St., New York, NY 10016. , 

WOMEN IN THE WORLD OF WORK. 16mm, color, sound, 15 minutes. Available 
* (for sale $175.00, for rent $17.50) from Vocational Films, 111 Euclid 
Ave., Park Ridge, II 60068. 

udmfn WANT .(19781. 16mm, color, sound, 25 minutes. Available from 
WOMEN Nat 1 onal FIlmBoard. of Canada, 1251 Avenue of the Americas, New 

York, NY. 10020. 

unMFN 1 *; PRFiiUDTCE FILM. 16mm a color, sound, 18 minutes* Available 
WOMEN S ^ r U ^^ ^; 00 ; b ^; rent $30.00) from Sandler Institutional Films, 
Inc., 1.001 N. Poinsetta Place, Hollywood, CA 9004o. 

WOte'N'S RIGHTS IN THE U.S.: AN INFORMAL HISTORY. 36mm, color, sound, 
WOf.cN S R 2 ^ u IN s THl: Av . iiabie (fop ^ ™? fi $4 °-° 0) fr0B 

'Altana Films, 340 E. 34th. St., New York, NY 10016. 

WORKING MOTHERS (1974}.. / 16mm, color, sound, 30 minutes. Available 

(for sale $350.00, for rent $30.00) from Abigail Child, 114 E. l-tn. 
St., New Yt>rk, NY 10003. 

YOUNG, SINGLE AND PREGNANT (1973). 16mm, color?, sound, 18 minutes. , 
* Available (for sale $265.00 for rent $26.50) from Perennial 
Education, 1825 E. Willow Rd., Northffeld, II 60093. 

vmiwr umvti in sports' Iffrar. color. 15 minutes. Available (for sale 
Y0UNG W °$2?5!oO for rent ?! 7. 00) from BFA Educational Media, 2211 Michigan 
/ Avenue, P.O. Box 1795, Santa'Monlca, CA 90406. 

2. FILMSTRIPS 

AMERICA IN CRISIS: THE WOMEN'S MOVEMENT. Two filmstri.ps with records. 

Available from Audio-Visual Narrative Arts, Inc., Box 9, 

iPleasantyllle, NY 10570. 

AMERICAN WOMEN --NEW OPPORTUNITIES. Two programs, each with two cfilmstrips, 
cassettes, and a guide. Available $40.00 each) from Social Studies 
School Service, 10000 Culver Blvd., Dept. 5, P.O. Box 802, Culver 
City, CA 90230. * • * ' 
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BUT WHAT CAN A GIRL 00? Four fllmstrips-- with cassette or record. 

Available ($79.50) from Westinghouse Learning Corp., 100 Park Ave., 
New York, NY 10017. 

CAREERS IN BEAUTY AND FITNESS. Two fllmstrips with cassettes. Available , 
($50.00) from Pathescope Educational Media and; Co., 71 Weyman Ave., s 
New Rochelle, NY 10802. 

A CHANCE TO CHOOSE. Filmstrlp and cassette. Available from American 
- Personnel and Guidance Association, c/o The National Career 
Information Center, 1607 New Hampshire Ave., NW, Washington, DC 
20009." 

THE CHANGING ROLE OF - WTflEN (1974). Two fllmstrips, records or cassettes, 

color. Available from Scott Education Division, 104 Lower West Field 
Rd., Holyoke, MA 01040. 

CINDERELLA IS DEAD! Filmstrlp with cassettes. Available ($17.00) from the 
National Education Association, S202 16th, St., NW, Washington, DC 
20036. - / gfeg 

THE CULT OF TRUE WOMANHOOD, Films'-rip with record or cassette, 11 _ 
minutes. Available ($16.95) from Multi-Media Productions, Box 5097, 

Stanford, CA 94305. » 

ELIZABETH I. Two fllmstrips, 45 frames, 13 minutes. Available ($16.95) 
f res Multi-Media Productions, Inc., Box 5097, Stanford, CA 9*305. 

EVE 'N US: WOMEN AND THE JUDEC- CHRISTIAN TRADITION. Filmstrip or slides, 
' 45ir"iutes. "Available (for rent $7.50) from ..^.ty PageU, 46 
Roc*,sdge Ave., '.^hite PI ir' NY 10601. 

EVE OF CHANGE. Six fllmstrips with ... .sette or record. ,<r?.f able 

($93/1) from Westing 1 " mie Le.i» !rt;? Corp>, 10c - SJt. "ve.., New »:.*, 
«v 10017. 

FAMOUS AMERICAN WOMEN. N1 ie fllmstrips, cassettes, col r. Available 

($3' .00- for flimstriss alone, $115.00 with cassettes from L.ye Gate 
Media, V,$-tt\ Archer Ave- , Tcpanga, CA 92090. 

FAMOUS AMERICAM WOSEN OF AMERICA. Filmstrips 1n a Series. Two sees each 
container 6 color fllmstrips, cassettes, guides. Available 
($12*'.00) from tr. v:ciety for V,sual Education, Inc., 1345 Diversf.y . 
ParUay, Chicago, '■ S0614. - 

THE FOREST PRINCESS. Filter.' I p with cassette, 20 minutes. Available 

($25.00) from Or tr.e .Rainbow Pn;ss, Box 7072, Berkeley, CA 94707. 

FOUR WOMEN ARTISTS. Two fllmstrips with cassettes, 18 minutes each. 
/ Available ($45*00)- from Educational Dimensions Corp., Box 126, 
Stanford, CT 06904. 
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THE GENIUS OF AMERICAN WOMEN. Four fllmstrips, 18 minutes each. 
Available ($90.00) from Educational Dimensions Corp., Box 126, 
Stanford, CT 06904, 

GIRL WHO LOVED 'DANGER. Filmstrip. Available from Imperial Film 
Company, 4404 S. Florida Ave., Lakeland, FL 33803. 

GIRLS AND BOYS- RIGHTS AND ROLES. Two filmstrips, one cassette. ^ 
Available ($35.00) from Guidance Association, 757 Third Ave., New 
York, NY 10017. . % ' • • 

IDENTITY. I Three filmstrips with cassettes, two card "games. Available 
($215.00) from Educational Division, Dun-Donnelley Publishing 
Corp., 666 Fifth Ave., New York NY 10019. 

JOBS AND GENDER'!. Media" Kit: Two filmstrips, cassettes, d Jscussion 

guide. Available ($48.00) from Guidance- Associates, 4J Washington 
Ave., Pleansantville, NY 1 10570. 

THE LABELS AND REINFORCEMENTS OF SEX-ROLE STEREOTYPING. Two filmstrips, 
record. Available ($24.50) from the National Education 
Association, NEA Order Department, The Academic Building, Saw Mill 
Rd.,- West Haven, CT- 06516 

MALE AND FEMALE' ROLES. Six filmstrips with cassettes or records, 11 
States each, color. Available ($102.00) from Coronet - 
Instructional Media,. 65 E;. South Water St., Chicago, IL 60601. 

MALE/FEMALE: CHANGING LIFESTYLES, four filmstrips with cassettes or 
record's. VWa stable ($68.00) from Educational Aud1o-V1sual Inc., 
Pleasantville, NY. , I 

MASCULINITY. Four fil... strips-, sound. Available ($78.00) from Warren 
Schoaf Productions, 15w White Plains Road, Tarrytown, NY 10591. 

MASCULINITY AND FEMINITY' (1969). Two filmstrips with cassette. Part 
I-r Stereotypes, Part IF- Changing Trends. Available ($52.50) 
from Guidance Associates, 757 Third Avenue, New York, NY 10017. 

MEN AND WOMEN. Six' filmstrips with records or cassettes. Jv^lable 
($125.-00 for series, or $25.50 each) from Doubleday Media, Box 
; 11607, 137\1 Reynolds Ave., Santa Ana/ CA 92705. 

Miss MS MRS — MYSTERY u' THE PRESENT AND FUTURE STATUS OF WOMEN. 
■ M %"^r^SofriS, color Available ($30 00 from earning 
and Information Inc., 315 Central Park West, New York , NY 10025. 

MOTHERS WORK TOO. Six filmstrips. Available ($42.00) from Imperial 
Film Company -Marstons, P.O. Box 20827, Phoenix, AZ 85030. 
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MY MOTHER HAS A J 08 . Six fllmstrips. Available ($65.00) from Eye Gate 
.Media, 146-01 Archer Ave., Jamaica, NY 11435. 

NEA EDUPAK ON SEX-ROLE STEREOTYPING. • Filmsfrlps, cassettes, books. 

Available ($67.00) from NEA Order" Department, The Academic Building, Saw 
Mill Rd., West Haven, CT 06516. 

NEW HORIZONS FOR WOMEN. Fllmstrlps with cassettes, cnlo c. Available 
•' ($28.00) from Pathescope Educational Media Inc.. 71 Weyman Ave., New 
Rochelle, NY 10802. 

NEWSJKDIA AND THE WORKING WOMAN - GETTING RID OF STEREOTYPES IN • ' 

REPORTING. Fllmstrlps with cassette, color, 30 mlnttes. Available 
),. ($17.50) from M1nd Openers, Box 2948, Rockrldge Station, CA 94618. 

NONTRADITIONAL CAREERS FOR WOMEN (1974). Two fllmstrlps and cassettes. • 
Available ($50.00) from Pathescope, 71 Weyman Ave., New Rochelle, NY 
\ 10802. * • 

PATRICIA HARRIS, FUmstrlp with record or cassette. ' Available ($22.00) 
from Contemporary/McGraw-H1-ll, 330 W. 42nd. St., New York, NY, 10036. 

RE-EXAMINING SEX ROLES: EVOLUTION OR REVOLUTION? Six 35mrr color fr-rtrios, 
audid"tape cassettes or records, teachers guide. Avs labis ..x,_j.OO) 
from Harper and Row Media, Harper and Row Publishers, Inc., «.i t. ..3rd. 
St., New York, NY 10022. 

SEXISM IN CAREER EDUCATION MATERIALS. FUmstrlp -and e^a-A* 

ffor sale $300.00, for rent $3«v00 plus $5.00 postal ..' handl inc;) froa 
Women on Words and Images, P. • ft*.: £3«3, Princeton, Mi 08540. 

SHIRLEY CHISHO^M. - F1lmstr.1p with rt^ d or ' ^vtte. Available ($22.00) 

from Contemporary/McGraw-Hill . & -vf ttrd. St f , New York, NY 10036. 4 . 

THE SILENCED MAJORITY: A WOMEN'S LIPEP'' .'ION MULTI-MEDIA' KIT. Five . 
. fllmstrlps with reel-to-ree? or cas-W* ty*. 15 minutes each. Available 
($85.00) from Media Plus, Inc., 60 Riversidi lr:, NewTork, NY. 10024. 

SO MANY JOBS TO THINK ABOUT- SET I. Filmstrlp and cassette. AvSt<^ble ' 
($62.00) from Doug Campbell ,• Teachers Resource Center, 8327. E. Vnrglma, 
Scott sdale, AZ 85257. 

•TO BE A WOMAN AND A WRITER. Two fi.lmstirps with records ' or ""ettes,^ 

color. Available ($52.50) from Guidance H relates, j 757 Third Ave., New 
Yor<, NY 10017. 

A WOMAN'S PLACE. Four fllmstrlps with sound. Available ($78.00) from 

Warren Scholat Productions, 150 Wte Plains Rd., Tarrytown, NY 10591. . 

WOMEN: AN AMERICAN HISTORY. Six fllmstrlps, Sound, gallable ($83.95) 
from Encyclopedia Britannica Educational Corp., 425 N. Mnchngan Ave., 
Chicago, It . 60611 . 



WOMEN IN AMERICAN HISTORY. Six fllmstrips, cassettes, manual, color- 
Available ($64.95) from Educational Activities, Inc., Box 392, 
Freeport, NY 11520. 

WOMEN OF THE AMERICAN REVOLUTION: SIX BIOGRAPHIES FOR YOUNG PUPILS. Six 
fllmstrlps with cassettes. Available ($74.70) from Eye Gate Media, 
14601 Archer Aye., Topanga, CA 92090. 

WOMEN PIONEERS. Four fllmstrlps and cassettes. Available ($58.00) from 
Educational Activities, P.p. Box 392, Freeport, NY 11520. 

WOMEN: THE FORGOTTEN MAJORITY. Two fllmstrlps, sound. Available from 

Denoyer-Geppert Aud1o-V1st/als, 5235 Ravenswood Ave., Chicago, IL 60640 

WOMEN TObAY. Two fllmstrlps witfi records or cassettes. Available 

($48.50) from Guidance Associates, 727 Third Ave., New York, NY 10017 

WOMEN AT WORK: CHOICE AND CHALLENGE (197J5). Two-part fllmstrlp and ' I, 
cassette. Available ($52.50) from guidance Associates, 757 Third 
Avenue, New York, NY 10017. 

YES BABY, SHE'S MY SIR! Fllmstrlp, cassette, color, 25 minutes. Available 
($35.00) from Feminist Pi-oducti- is, 23 Whalers Cove,. SabyTon, NY 11702. 



3. AUDIO TAPES, AUDIO CASSETTES, AND RECORD 

AMELIA EARHART (1976). Audio cassette. Available ($4.90) from Educational 
Reading Services, Audiovisual Division, Mahwah, MJ. 



BETSY ROSS. Audio cassette. Available ($4.90) frofo Educational Reading 
* Serv1ces,Jtod1^ Mahwah, NJ , 




THE BLA'CK WOMAN 1 
($12.00) fr( 
Blvd., Los / 




r 
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BUT THE WOMEN ROSE. Record. Available from Folkways Records, 701 
7th. Ave., New York, NY 10036. 

CHILDHOOD OF FAMOUS WOMEN. Six audio cassettes, Available ($52.50) 
from the Society for Visual Education, Chicago, IL. 

CHILDHOOD OF FAMOUS WOMEN: VOL III. Two audio cassettes. Available 
($17.50) from the Society for Visual Education, Chicago, IL. 

CLARA BARTON. Audio cassette. Available ($4.90) from the Educational 
Reading Services, Audiovisual Division, Mahwah, NJ. 

COUNSELING GIRLS AND WOMEN: RESEARCH IN PROGRESS. Audio cassette, 90 

minutes! Order #72903. Available ($8.00) from American Personnel and 
Guidance Association, 1607 New Hampshire Avenue, NW, Washington, DC 
20009. 

DOROTHEA DI* (1962). Audio cassette, 32 minutes. Available ($11 .00) 

from Pacific* Tape Library, Department W 3761 , 5316 Verrice Blvd., Los 
Angeles, CA 90019. 

ELIZABETH BLACKWELL. Audio cassette. Avail able ($4.90) from the 
Educational Reading Services, audiovisual Division, Mahwah, NJ. 

ELIZABETH CADY STANTON AND SUSAN B. ANTHONY (1962). . Audio cassette, 28 
minutes. Available ($11.00) from Padfica Tape Library, Department W 
3761, 5316 Venice Boulevard, Los Angeles, CA ,90019 

ERA— THE EQUAL RIGHTS AMENDMENT AND YOU, Audio cassette. Available 
($6.00) from Natlona 1 'Jucatlon Association, 1202 16th St-, NW, 
Washington, DC 2003b. 

THE FEMALE ANGST (1972). " Audio cassette, 103 minut .^"^J^? 19 *^ 
from Padfica Tape Library, Department W 3761, 5316 Venice Blvd., Los 
Angeles, CA 90019. 

FLORENCE NIGHTINGALE. Audio cassette. Available ($4.90) from Educational 
' Reading Services, Audiovisual Division, Mahwah, NJ. ~. 

FREE TO BE.. .YOU AND ME. Record album by. Mario Thomas ™ d fiends. 

Available ($5.95 plus $ .55 postage) from MS. (Department R), 370 
Lexington Ave., New York, NY 10017. 

GREAT WOMEN OF AMERICA: SERIES 425. Twenty-four audio cassettes .^four-set 
series. Available ($140.00) from Classroom World Productions, New 
York, NY. 

HELEN KELLER/ Audio cassette. Available ,$4.90) from Educational 
Reading Services, Audiovisual Division, Mahwah, .NJ • 

HONOR THY WOMANSELF. Record. Available ;>om Rounder Records, 186 
Wi 11 ow Ave. , Somervi 1 1 e, MA 02144. 

W5FW0RK (1972). Audio cassette, 45 minutes. Available ($12-00) from 

Padfica Tape Library, Department W 3761;, 5316 Venice Blvd., Los Angel 
CA 90019. 



HQRRAY FOR CAPTAIN JANE: AND OTHER LIBERATE^ STORIES FOR CHIUWEN^ Record. 
Available from Caedmon Records, Inc., 505 Eighth Ave., New rorK, m 
10018. I - • j ; _ 

T AM A WOMAN. \ Two LP records with script.' Available ($15.50 plus $1.00 ' 

?or SpVng ana UdUng) from Natalie SI <ohm Associates, Inc., 49 W. Mam 
St., Cambridge, NY 12816. 

THE IMAGE OF WOMEN IN ART (1972). Audio cassejte, ^minutes. Available 

($15.00)' from Paciflca Tape Library. Depaiftment W 741, 5316 Vemce Diva., 
Los Angeles, CA 90019. j - f 

Los Angeles, CA 90019. j 

JAZZ WOMAN. Record. Available from. Rounder Records, 186 WH Tow Ave., 
Somervllle, MA 02144. , 
' JULIETTE LOW. fcdlo cassette'. Available ($4.90) from Educational Reading 

Services, Audiovisual Division, Mahwah, NJ. . m 

Los Angeles, CA 90019. 

3761, 5316 Venice Blvd., Los Angeles, CA 90019. 

Venice Blv.d., Los Angeles, CA 90019. < 
Angles CA 90019. 

ON WOMEN. Twelve presentations on six cassettes Available ($69.50) from 

Affective House, P.p. Box 35321, Tulsa OK 74135. 
PPA1FCT WOMEN IN A MAN'S* WORLD OF WORK. Aud1o*cassette,' 90 minutes. Order 

Los Angeles, CA 90019. -f 
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canrr flNn MAUDE fT9711. Audio cassette, 36 minutes. Available ($12.00) 
SADIE f?2m SSflca Tap; Library, Department W 3761 , 5316 Venice Blvd., Los 
• Angeles, CA 90019. 

SEXISM, RACISM, AND CLASSISM IN THE^SCHOOLS Audio cassette Available 
i ($6.00) frcjm National Education Association, 1202 16th. St., nw, 
'"' Washington, DC 20036. 

SEMJAL BIAS IN TESTING AND JOB PLACEMENT. Audio cassette, 90 minutes. 
S OrSer #72933! Available ($8.00) from American Personnel and Guidance 
/. Association, 1607 New Hampshire Ave., NW, Washington, DC 20009. 

SOCIAL ROLE AND THE SEARCH FOR IDENTITY (1965). Audio cassette, 48 minutes 
Available ($12.00) from Pad flea Tape Library, Department W 3761, 5316 . 
Venice Blvd., Los Angeles, CA 90019. 

SONGS OF THE SUFFRAGETTES. 1 Record. Available from Folkway Records, 
701 7th. Ave., New York, NY 10036. 

m STATE OF THE SEXES: 0R.< MARGARET MEAD REVIEWS THE EVOLUTION OF SOCIAL . 
coifs Cassette tape, #35040, 55 minutes. Available ($16.95) from the 
S Center foJ-XassSte Studies, Inc., 8110 Webb Ave., N. Hollywood, 
CA 91605.. 

3761, 5316 Venice Blvd., Los-Angeles, CA 900T9. 

TRAINING WOMAN ' TO KNOW HER PLACE. (1971). Audio cassette,; 60 minutes. 

Available ($12.00) from Padfica Tape Library, Department W 3761, 5316 
Venice Blvd., Los Angeles, CA 90019. 

triif STORY Audio cassette, 63 minutes. Available ($14.00) from Paclflca 

Spe^ibVary! Department W 3761 , 5316 Venice Blvd.>Los Angeles, CA 90019. 

VIRGO RISING ANTH0L0GY--THE ONCE AND THE FUTURE WOMAN. Record. Available 
from Sourer Recoro*. 186 pillow Ave., Somerv1lle,.MA 02144. - 

WE DON'T KNOW HOW TO GROW PEOPLE. Audio cassette. Available (J 6 'JJ) 

from .the National Education Association, 1202 16th. St., nw, wasmnjw , 
DC 20036. 

Los. Angeles, CA 90019. 
Angeles, CA 90019. 
Los Angoles/CA- 90019. 



unMPN tn POLITICS " Audio cassette, Order #30133, 25 minutes. Available 
WOMEN ^POLITICS, Jjjdloc^ ^ $tud1es< Inc ., 8110 Webb Avenue, N. 

Hollywood, CA 91605.' j 

WOMEN IN UNITED STATES HISTpRY (1973). 10 cassette tapes with guide. 

Available ($84.95) from Imperial Educational Resources, P.O, Box 5500, 202 
, Lake" Miriam Drive, Lakeland, FL 33803. t 

Box 11724, Pitsburgh, PA 15228. 
unMPN <k thf SYSTEM OR THE GAMES MEN PLAY. Records, 27 simulated incidents. 
"^VvallaS e S ($™« e«h). from Audi o-VisUal Department Ant1-Def nation 
- League of B'nai B'rith, 315 Lexington Ave., New York, NY" 10016. 

WOMEN WHO WIN. 16 audio cassettes, bboks, reproduction masters, teacher's 
^ guide. Aval l.ab1e ($208.00) from ECM Cor.p_..,_St. Paul, Mi. 

THE WORK OF THE WOMAN. LP record, Available ($6.95) from Educational ■ 
• Activities, Freeport, NY. 



4. VIDEOTAPES 



( 



Library, 474 L'Enfant Plaza, S.W., Washington, D.C. 20024. 

Television Library, 475 L'Enfant Plaza, S^., Washi- D.C. Z00Z4. 
A CONVERSATION WITH HETTY "JE^ 1j974). ^videoca, ^ jjjr.j^ , 

• S!Sft«i"BKS! l^L^W^ Washington, D.C. 20024. 

COUPLES WHO ARE SHARING «|SPONSIBILITIES (197|) 3/4" videocassette, ^ • 
• color, 29 minutes. .Available (for sale JZJO.ou, or OT re ♦ / 
MSC (Martha Stuart Communications) i 66 Bank St., New "or* , m 

THE EQUAL RIGHTS AMENDMENT, PARTS V AND ^^KlrZ^t ' 

2«.s& ssa&w: sTeWm™. s.w.. 

* Washington, D.C. 20024. I 

» 
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FEMINIST THERAPY (1974). .3/4" videocassette, color, 29 minutes. .Available ' 
(tor sale $130.00 or tor n>nt $55.00} from Public Television Library, 475 
. L'Enfant Plaza, S.W., Washington, D.C. 20024^. 

FLORENCE LUSCOMB, SUFFRAGTSJ (1974). ,3/4" videocassette, color, 29 jnlnutes. • 
. Available (for sale $T30.00, or'tor rent $55.00) from Public Television 
Library, 475 L'Enfant Plaza, S.W., Washington, D.C. -20024. >. 

ISIS (1974). 1/2" videotape, black and white, 30 minutes. Available (tor 
sale $70.00, or for rent $25.00) from Women's Interart Center, Inc., 54,9 
West 52nd. St., New York, NY 10010. 

JOB DISCRIMINATION: DOING SOMETHING ABOUT .IT (1977). Videocassette, color, 
sound., 59 minutes. Available ($405;00) from Indiana University Audio- 
Visual Center, Bloomington, IN 47401. 

LITTLE PEOPLE* (1975). 1/2" videotape', black and white, 30 minutes. Available 
from Isisi Women's Media Centre! 2185 West 4th. Ave., Vancouver, B.C. 
Canada. * 

MEDIA IMAGES OF WOMEN (1975). 1/2" videotape, black and white, 30 minutes. 
Available from Is1s: Women's Media Centre, 2185 West 4th. Ave.,1 
Vancouver, B.C., Canada. . ' * 

MEN & WOMEN, MEN & MEN. 1/2" videotape; black "d ^1te;"3p1nutes. T 
Available by application from Brooks Dyer, P.O. Box 515, Bolmas, CA . 
94924. 

MEN IN THE WOMEN'S MOVEMENT ,(1975), 1/2" videotape, black and white, :30 

minutes.- Available from Is1s: Women's Media Centre, 2185 West «n. Ave., 
Vancouver, B.C., Canada. < 

MEN'S LIBERATION (1974). 3/4" videocassette, color, 29 minutes. Available - 
(tor sale $130.00; or for rent $55.00) from Public Television Library, 475 
^. L'Enfant Plaza,. S.W., Washington, D.C* 20024. 

MEN WHO ARE WORKING WITH WOMEN IN MANAGEMENT (1975). 3/4" videocassette^ - 
* color, 28 minutes.- Available (for sale $500.00, or for rent $100 00) from 

MSC (Martha Stuart Communications), 66 Bank St., New York, NY 10014. 

(Also, available in 16mm at. same prices.) 1 

THE PRTFST AND THE PILOT. V/2" videotape, btack and,wh.ite,\ 20 mln.utes. •« 
Available for sale $70.00„or fo/rent $25.00) from Susan Milane, Women's 
Interart C-nter, 549 West 52nd St., New York, NY .iOOIO. ^ 

SEX BIAS IN EDUCATION, PARTS I AND II (1974). 3/4" v^eocassetter, color, 
29 minutes each. Available (for sale $130 00 each, or for rent $55.00 
each) from Public Television Library, 475. L'£nfant Plaza, S,W... 
Washington, D.C, 20024. 

tUp smiri f.parenT EXPERIENCE (1974)- 3/4" videocassette, color, 29 minutes. .^ 
™ E S Slab?e (for sale $13o!ob; or for rent $55.00) from Public Television 
Library, 475 L'Enfant Plaza, S.W., Washington, D.C. 20024. . 



.STRATEGIES TO COUNTERACT SEX-ROLE STEREOTYPING IN THE ELEMENTS, SCHOOL, 

by Resource Options. 3/4" videotape. Available from the TtCi on Women's 
Commission, 1515 East Broadway, Tucson, AZ 85719. f 

» T 

SUGAR *N SPIKES. IE-3/4" vldeocassette. color, sound, 30 minutes. Available 
(for sal* $120.00, for rent $20.00) from Insight Exchange, Box* 42584, San 
Francisco, CA ,94101. 

WE WILL NOT BE BEATEN. Videotape or vld'epcassettes, black and white, 60 
minutes. Available from Mary T1seo, p/o Urban Planning Aid, 2 Park 
"Square, Boston, MA- 02116. • 

WOMANKIND.. Nine 3/4" videocassettes,' color, sound,' 60 minutes each. 

Three^module production, three -cassettes per module. Available from Dr. 
Arlene T. Metha, Arizona State University, Tempe, AZ 85281. 

WOMEN (1972). 3/4" v-ideocassette, color, sound, 29 minutes. Available 
(for sale $250>00, for rent $35.00) from Martha Stuart Communications 
(MSC), 66 Bank St., New -York, NY 10014. y 

•WOMEN AND THE ARTS. (1973). jl/2" videotape, black and white, 30 minutes. 
Available from Is1s: WdmenVs. Media Centre, 2185 West 4th. Ave., 
Vancouver/B.C. , Canada.*' a " 

WOMEN IN POLICING (1974). 3/4" vldeocassette, color, .sound, 29 minutes. 
Available (for sale $130.00, -for rent $.55.00 from Pub 1c Televnslon 
^ Libraries, 475 L'Enfant. Plaza, S.W., Washington, D.C. -20024. 

WOMEN SCULPTORS (19*5).- l/£ videotape black •"J.^JJ't^tfjiJ 8, ' 
Avail able.-from Is.is: Wjomen's. Media Centre, 2185 west 4tn. Ave., 
Vancouver, B.C., Canadaj. , .' »' 

WOMEN WORKERS (1974). 3/4" vldeocassette, color, 29 minutes. Available 

sale $130.00, or for rent $55.00) from Public Television Lnbrary, 475 
■V,* L'Enfant Plaza, S.W., Washington, D.Cl 20024. 

upttf m- yOMEN* PLAYWRIGHTS If 1974) - J/4" vldeocassette, color, '29jhtnutes. 
"; ITE iSllSR (fS ^""isMo/o^for rept $55.00) from Public. TeU Msion 
Library, 475 L*Enfa o nt Pilaza, S.W., Wastn ngton.'D.C. 20024. . 

■ *^ I . i ' \ 

.. . • ' 4 ■ ■ ■ )r 



5. SLIDE TAPES 

BIOLOGICAL BEGINNINGS AND A. THROPOLOGICAL PERSPECTIVES; ''■ 110 color tljjj. 

audio, cassettes, instructor's manual . Available (|"0.00) f rom Hamper and. 
Row f4dia, Harper and r£w Publishers, Inc., 10 E: 53rd. St., New York, NY 
* 10022. . ' / 



DICK AND JANE AS VICTIMS. Slides, sound, 25 m1nu 
' 5300*00, for rent $35,00) from Women on Word 
Princeton, NJ 08540. 

THE GIRLS' CORNER: TEXTBOOKS AND. OPTIONS. Six-sl 
- AvailaBle from Lenore Weitzman, .University c 



Davis, CA 95616. 

HELP WANTED, WOMEN NEED NOT APPLY. Slides, serif 
(for. sale $18.40, for rent, tree) from U.S. 
110Q Contnerce Street, Dallas TX 75202. 

A HISTORICAL OVERVIEW./ 110 color slides, audio c 
Available ($110.00) from Harper and Row Medi 
Inc., 10 E. 53rd. Stj.^New York, NY 10022. 

HISTORY OF WORKING WOMENi fl25 slides, script,, 45 
sale $60.00, for ren$ #15.00) from United Fr 
Francisco # .CA 94140ft { 

THE IMAGE OF GIRLS AND MEN IN COUNTRY WESTERN MUS 
11 miniites. Contact Renee Rodgers and Blanc 
University, Department of Secondary Educatlo 

IMAGES OF MALES AND FEMALES IN ELEMENTARY SCHOOL 
slide. carousels, ltape, 4§ minutes. Availa 
individual, $250.00 institution; for rent $5 
~ — '"Resource Center on Sex Roles in Education, 1 
Washington, DC 20036. 

INCREASING JOB OPTIONS FOR WOMEN. Slides, tape, 
from NAC, General Services Administration, N 

.INCREASING JOB OPTIONSi FOR WOMEN (1976). Slides, 
Available from the U.S. Department of Labor, 
Administration, Women's Bureau^2Q0 Constitu 
DC 20210. 

i 

IT'S JUST A NEW DAY. Slides, cassette, color, 25 
.. ..... ($75.00) from Washington State~Un4versity, E 

140 Dana Hall, Pullman, WA 99164. 

LOOK OUT GIRLIE! WOMEN 1 S LIBERATION 1 S c GONNA GET 
cassette, 45 minutes. Available from Barb C 
, Movement, 11 Garden Street, Cambridge, MA 



MAN AND WOMAN: MYTHS AND STtREOTYPES. Slide can 
Available ($124,50) from the Center for Hum< 
' White Plains, NY 10603. 

MYTHS AND ARCHTYPES. 110 si ides ^autff > cassettes 
. Available ($1 10.00) from Harper and Row Kedi 
Inc., 10 E. 53rd* St., New York, NY 10022. 
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RE-COVERING OUR PAST, THE STRUGGLE FOR WOMAN'S SUFFRAGE. Slides, sound, 
- 24 minutes. Available (for sale $80.00, for rent $25.00) from Feminist 
Hi story Research Project, P.O. Box 1156, Topanga, CA 90290. 

THE RE-EDUCATION OF WOMEN AND MEN: CREATING NEW RELATIONSHIPS: PARTS I AND II 
(1976). Two boxes each containing 30 slides, cassette tape, record, 
guide. Available ($109.50) from the Center for Humanities, ~Inc, 2 Holland 
Ave., White Plains, NY^ 10603% 

RELIGIOUS ASPECTS. 110 color slides, cassettes, instructor's manual. 

Available (for sale $110.00) from Harper and Row Media, Harper .and Row 
Publishers, Inc., 10 E. 53rd. St., jfew York* NY 10022. 

SEX STEREOTYPING IN TjHE SCHOOLS. Slides, cassette, 18 minutes. Available 
('$27. 00) from University of Wisconsin, Extension Phota Cinema Lab, 45 
North Charter St. , Madison, VI 53706. 

- ^ 

SOCIOCULTURAL FACTS AND TRENDS. 110 slides, cassettes, instructors manual , 
color. Available ($110.00) from flarper and Row Media, Harper and Row 
Publishers/ Inc., 10 E. 53rd. St.; New York, NY 10022. 

TITLE IX. Slide carousel, cassette tape, 15 minutes. Available (for sale 
$150.00, for rent $35.00) from Margaret McCormlck, Human Relations 
Program, St. Cloud State University, St. Cloud, MN 56301. 

WHAT DO YOU WANT TO BE WHEN YOU .GROW UP? (1974). Slides', sound, 15 minutes. 
Available from Isis: Women's Media Center, 2185 W. 4th. Avenue, 
Vancouver, BC. « * 

WOMEN ARTIST'S: 18TH TO 20TH CENTURY. Slides, color and black and white. 
Available ($174.00 for 120 slides, $87.00 for 60 slides) frtin Sandak, 
Inc., Sanford, CT. »* ^. » • 




critical noWs. AvalTabl-e ($80.00) from Harper and Row Media, 
Row Publishers, Inc., 10 E. 53rd: St.", New York, NY 10022. 




igraphical notes, critical notes. 
>w Media, Harper and Row Publishers, 
10022. • 
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6. SIMULATIONS (GAMES) 

ACTIONALYSIS (1971). Simulation. Available ($2fr.QO) from Randa, Inc., 
. P.O. Box 143? Old Bethpage, Long Island, NY , 11804. 

ALTERATION (1972,). Simulation, Available ($ .50) from Center for Teaching 
International Relations, University of Denver, Denver, CO 80210. 

BAFA BAFA (1972). Simulation." Available ($85.00, or do-it-yourself kit 
for $3.50) from Simile II r 218 12th. St.-, P.O. Box 910, Del Mar, CA 
92014. , 

COMMUNITY (1972). Simulation. Available ($8.25) from Family Pastimes, P.O. 
Box 309, Be1sseva1n, Manitoba ROK 0E0, Canada. 

COMMUNITY IN CONFLICT (1973). S1mul atlon,. ■ Avallflble ($99.00) ffom.Schleat 
Productions,- 150 White Plains Road, Tarrytown, NY 10591. 

CONFRONTATION (1972). Simulation. Available ($2;00) from Stem, P.O. Box 393 
Provo, UT 84601 . » , 

COPE (1972). Simulation. Available ($12.00) from Interact, P.O. Box 262 
. ' Lakeside, CA 92040. 

CYCLE (1973). Simulation. Available ($12.00) from Interact, P.O. Box 262, 

• Lakeside, CA 92040. - 

DECISION MAKERS (1972). Simulation. . Available ($5.50) from American Friends 
Services Committee, 15 Rutherford PL, New York, -NY 1,0003. A 

EQUALITY (1974 ). Simulation. Available ($12.00) from Interact, P.O. Box 262, 
Lakeside, CA 92040. 

'THE 'ERA' COMES TO NEW COLUMBIA (1972). Simulation. Available 

from Qodd, Don and Jack Rabin, Auburrr University at Montgomery, 
' • Montgomery, AL 36109. 0 , * t 

FEMALE IMAGES (1972)- Available ($27.50) from Instructional Simulations, Inc. 
2147 University Ave., St. Paul, MN 55114. 

HERSTORY (1972). A simulation- of male and female roles emphasizing the 
- . American woman's, circumstances, past and present. Available from 

Interact, Box 262, Lakeside, CA 92040. - - 

IDENTITY. Three f 11 mstrips with audio cassettes, plus two? cards games. 
- Available (for sale $215.00) from Education Division, Dun Donnelley 
Publishing Corp., 666 Fifth Ave., New York, NY 10019. 

THE LIB GAME (1970). Available ($3.95) from Adult Leisure Products. P.O. 
Box 465, Locust Valley, NY 11560.,., 

LIBERATION: A ROLE-PLAYING SIMULATION. Available ($3.00) from the 

• Constitutional Rights Foundation. 



MS. MAGAZINE HERSTORY (1976). Board game. Available from L.D.H. Associates 
and MS., ,370 Lexington Ave., New Yorx, NY 10017. 

myth INFORMATION f 1974)? Instructional game. Available ($1G.00) fronr 
T ttacKE? for Health Games and Simulation,- Department of Health and 
Science. and Safety, San Diego State University,- San Diego, CA 92115. 

PLAY SCENESTOTTO. "produced by Milton Bradley Co. Available C$3.50) q 
from Women's Action Alliance, 370 Lexington Ave., New York, NY 1001/. 

ROBOT. Card game alternative to "Old Maid", Avail able '($2.95) from Toys 
That Care, P.O. Box 81, Briarcliff Manor, NY 10510. 

SENECA FALLS. • A Simulation of the.First Women's Rights Convention, July 
1848. Available from Interact, Box 262, Lakeside, CA 92040. . 

tHF sfnfta FALLS CONVENTION (1972). Simulation. Available ($1.00) 
™ S f?OT DoSd, Dm and Jack Rabin, Auburn University at Montgomery, 

Montgomery 36109. ' * 
SEXISM. Simulation, Available from Harvey Cole Co., 104 Nelson, Tukwila, 

WA 98188. ,« ^ l e , ' -* . 

SPIRIT OF AMERICA HERSTORY (1976). Board game. Available from L.D.H. 
Associates a"nd MS., 370 Lexington Ave., New York, NY 10017. 

Steiger, JoAnn M. and Arlene Fink. EXPANDING CAREER HORIZONS: A SIMULATION 
• GAME.' State Board qf Education, Illinois Office. of Educatnon, 1977. , 

SUPtR-YOU (1973). Simulation.. Available from S1mulat1on/Gam1ng/News, , 
P.O. Box 3039, University Station, Moscow,.. ID 8384J. 

' TOWARD BECOMING A PERSON (1973). Sjwl ation. Avail able ($7.95) from 
Teleketfcs, 1229 South Santee St., Los Angeles, CA 90011. 

UTOPIA (1075). Simulation. Available ($8.00) from Interact, P.O. Box 
262, Lakeside, CA 92040. 

vows f 19771 . An Interaction unit Introducing courtship* marriage, and 
. divorce laws. " Available from Interact, Box 262, Lakeside, CA 92040. 
"_ j . 

WOMAN AND MAN. Psychology Today and Games, Del Mar,-CA 92014. 

WOMEN'S LIBERATION. SIMULATION. Available ($1.50) from Edu-Game 
. P.O, Box 1144, Sun Valley,. CA 91352. 

YWCA VOCATIONAL READINESS PACKAGE. (1975). YWCA of Los Angeles, 1215 Lodi 
Place, Los Angeles, CA 90038. , 
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7. VISUAL AIDS — POSTERS, PHOTOS, PICTURES * 

ADVICE TO A UTILE SISTER (1974). Poster with ditto and teacher instructions. 
•Available from Argus 1974, 7440 Natchez Ave., Niles, IL 60648. 

CAREER OPPORTUNITIES, SECTION VIII. Transparency. Available ($2.15) from 
United Transparencies, Inc. , Binghampton, NY.. • 

COMMUNITY CAREERS FLANNELBOARD. Twenty-seven multi-ethnic figures of men 
, and womeH dressed in cJothing appropriate to their jobs. Produced by 
Instructo Corp., a Division of McGraw-Hill. Available ($5.00) from 
Women's Action Alliance, 370 Lexington Ave., N.Y., NY 10017.' 

DISTINGUISHED WOMEN -POSTERS. Twelve posters 17" x"23", guide. Available - 
($19.95) from Celestial Arts, 231 Adrian Rd. , Millbrae, CA 94030. 

EMERGING WOMAN CHARTS (1976.).*. Wyjll charts in full •color. Available 
„($8.95) from the Perfection Form Co., Logan, 'IA 51546. 

FAMOUS SPORTS WOMEN. Posters, ^2' 'x 3'. Available ($2.50 each, plus postage) 
from Women's Sports Enterprises, Box 100 r Baypflrt, NY 11705. 

GREAT WOMEN PA;"ER DOLLS. Paper dolls of 24 famous womeni. Available ($2.50 
plus $.50 postage) from Bellerphon Books> 133 Stuart St., San" Francisco, 
CA 94105.. 

JACKDAWS SERIES. Three packets containing prin&d'.matertals, photos, 'and 
.prints. Available ($3.95) from Viking Press, New York, NY 

OUR COMMUNITY HELPERS PLAY PEOPLE. Stand-up male andfemale figures dressed 
. 1n clothing appropriate to their jobs. Producetf by Milton Bradley, Co. 
Available ($6.00) from Women's Action Alliance,. 370 Lexington Ave.,N.Y., 
NY 10017. * ) 

' * 

PEOPLE AT WORK. Twenty-four 8.x 10' black and white photos of women and men 
on the job. Produced "by Instructo Corp., a Division of-McGraw-Hi 1 1. 
Available ($6.d0) from Women's Action Alliance, 370 Lexington Ave.-, N.Y. 
NY 10017 ' - ' ' o. v 

PIONEERS IN A* MAN'S WORLD. Twenty-one 'pictures, black and white, with guide. 
Available ($13.25) from Documentary Photo Aids, Mount Dora, FL. 

RESOURCE PHOTOS OF MEN IN THE NURTURING ROLE. Eight 8 y. TO black and white., 
- "~ nhotoi^rSeTTTnteracting with yoTmg-chtldrern— Av^iT^H^-tf^vOaHfrom 



photos" of men fnteracting'with yOTmg-chtld _ 
" Women's Action -Alliance,- 370 Lexington JWe., N.Y-. . NY 10017. 

WOMEN IN SPORTS. Six 8 * 10 black and white photos of women In sports. - ' 
Available ($3.35). from* Cathy , Cade ; 2103 Emerson St., Berkeley, CA 94705. 
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■WOMEN OF THE WEST POSTERS. Twenty-one posters, 17" x 22". Available • 
•• ($4.25) from the Perfection Form Co., Logan, IA 51546. 

• »' * 

WOMEN'S LITERATURE POSTERS. Twelve posters, 17" x 22", color. Available 
($14.50) from the Perfection Fprin Co.," Logan, IA 51546. 

WOMEN'S SUFFRAGE POSTERS. Ten posters, 17" x 22", black and white. Available 
($2.50. each) from the Perfection Form Co., Logan, IA 51546. 



8. SELECTED RESOURCES FOft NONPRINT MEDIA AND MATERIALS 

FEMINIST RESOURCES FOR SCHOOLS AND COLLEGES^ A GUIDE TO CURRICULA* MATERIALS, 
Merle Froschi and Jane Williamson. 01$#estbury, NY; Feminist Press, 
1977. - , W 

% ' - 

FILMS, BY AND/OR 'ABOUT WOMEN, Berkeley, California: Women's History 
Research Center, 1972. • ■ - , 

FILMS ON THE. WOMEN'S MOVEMENT, J. Mfende*hall. Washington, D.C.: l^S. 
Office of C1v1l R1-ghts, Federal Womeftffc Program. 

LIST OF FILMS ON WOMEfl, Nation&l Tducatlonal .Television, Bloomlngton, 

Indiana: Indiana University. \ - - 0 . ■ „ 

NONPRINT RESOURCES IN WOMEN'S EDUCATIONAL EQUITY, Women's Educational - 
Equity Communications Network. U.S. Department of Health, Education, 
aad Welfare, February 1978. Available from the Superintendent of ^ ^ 
Documents, U.S. Government Printing Office*, Washington, D.C. 20402. 

POSITIVE IMAGES: A GUIDE TO NONSEXISJ FILMS FOR YOUNG PEOPLE, Susan 
Wengraft. San Francisco, California: Booklegger Press, 1976. 

RECOMMENDED NONSTEREOTYPED SOFTWARE AND. EDUCATIONAL MATERIALS,- Software 

Committee in Education Conference, .1975. Available .from Arlene Metha, 
Arizona State University, Department of Secondary Education, Tempe', 
Arizona 85281. 



: WOMEN~ANDTTtf^7-P.O. Box 4bUI, BerJceTeyv^Cflifornid 94704. - 

WOMEN AND FILM: A RESOURCE HANDBOOK. Washington, D.C: Project on the 
Status of Women, Association of American Colleges. 

v • - 
WOMEN IN FOCUS, Jeanne Bethancourt. Dayton: P-flaum Publishing, 1974. 
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; WOMEN. IN MEDIA: A DOCUMENTARY SOURCEBOOK purine Beasley and Sheila . 
•Silver. Washington, D.C.: Womeji's Institute for Freedom of the Press, 
1977. • 

WOMEN'S FILMS — A CRITICAL GUIDE. Audio-Visual ^Center, Bloomingto.i, Indiana: 
Indiana University, 1975. " 
M «r . • . - 

WOMEN'S FILMS IN PRINT: AN ANNOTATED GUIDE TO 800 FILMS MADE BY WOMEN. 
San, Francisco, "California: Booklegger Press, 1975„ 

WOMEN'S MOVEMENT MEDIA: A SOURCE GUIDE, Cynthia Harrison, -New York: 
Bowker, 1975.- 
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1. THE liAW - 



American Association of School Administrators.- * Sex Equality in the Schools N 9 
. AM1a£ton, Virginia, 1975. + 

Astin, Helen S., et al. Sex ^Discrimination in Education: Access to Post- 
Secondary Education , Executive Summary, 

Balles, Nancy J. The Unenforced Law: Title IX Activity by Federal 
Agencies Other than HEW , National Advisory Council on, Women s 
Educational Programs, Superintendent of Documents, U.S. Government 
Printing Office, #017-080-01840-3, Washington, D.C., January 1978. 

. Dobfy, Alberta M. ".^.What's AM the' Fus* Abput?" IMinoig Teacher of. 
. . Home Economics , Vol. 20; No. 4, March-April, 1977, pp. 154-158. 

El-Khawas, Elaine H. New Expectations for Fair Practice: Suggestions for 
Inst itutional Review . Washington, u,s;: TSeri can Council on Education, 
T9757 — - - 

Federal Register . U.S. Government Printing itffi e, Vol. 42, 'No* 191: 
. " 104.75, Washington, &.C., October, 1977* 

\ Gappa, Judith M; Ann M. Jauguet and Barbara M« Rfe'garw 'Self Evaluation 
Package . Aff1rm«}tive T Act1on/Equa1 Opportunity Programs, Utah State 
University, Logan, Utah, January, 1970. ' ■'. 

" A package designed for institutions of higher education, designed 
to become a cumulative record* > v 

' Kaser, Joyce, ed. A G : uide for Title IX Se lf-Study^ KEDS General Assistance 
Center, College of Education, Kent itato University, l^nt, Ohio, 1976. 

£ • ♦ 

Kobayashl, Jessie, P. Lee Mahon and V Jot a Owen, Title IX c ° ntt " u 1.Sg- 

Process for Implementation , Trident Educational Consultants, San Mateo, 
California, 1976. ! , * 



- " J \ 

"Koch, J . V. andJ.F. Chlzmar, Jr. The Economics of Affirmative' Action, 

New York: D.C. Heath-Lexington Books, 19/b. v 

• " - » 

Hah o n, Lee . Title Jjt Grievance Procedures. San Francis c o Unified School 
District, San Francisco, California, Is/a. 

Mastalli, Grace L. Sex Bias: Education Legislation- and Regulations. 

National Advisory Council on Women's Educational Programs, Washington, 
' D.C, 1977. : . 0 . * 

Matthews, Martha- and Shirley McCune". cfomplying Wit h Title I*: Impl-ementing 
Institutional Self Evaluation . Resource Center on Sex Roles in 
Education, Washington, D.C. 

Matthews, Martha and Shirley McCune. Title IX Grievance Procedures: An . . 

Irttroductory Manual ,' Resource Center on Sex Roles in Education, 
Washington, D.C. , 1977. - ^251 
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McCune, Shirley and Martha Matthews. Identifying Discriminati-on: A Review 
of Federal Antidiscrimination Laws and Selected Case J Examples , Resource 

' '-• Center on Sex Roles in Education, Nationa.l Foundation for- the Improve- . 
ment of Education, Washington/ D.C. , 1977. . . 

McCune, Shirley and Martha Matthews. Titl£ fx of the Education Amendments , 
. of .1972 -and other related materials (booklets, pamphlets, etc.), 
** 'Resource Center- On 1 Sex Roles in Education, National Foundation for the 
^Improvement of. Education, Washington, D.C., 1975: > ^ 

McCune ,-Shjrley, et al . Implementation of Title IX: A Sample Worksho p; ^ . 
Resource Center on Sex Roles in Education, Washington, D.C., 197/. 

Monitor ing Title IX: A Guide to Action for the Volunteer Organiza tion, 

American Association of University Women, Washington, D.C., January iy//. 

Moody, Charles D., Sr. and Charles B. V ergon, 'eds. Sex Equality'and Title 
IX. Conference Paper s, Program for Educational Opportunity, University 
of 'Michigan, Ann Arbor, Michigan, 1977. 

National Advisory Council on Women's Educational Programs. The Education 
Amendments of 1976: Impact on Women and-Girls .Co ncerning Title IX and 
Other. Amendments , Washington, D.C-, W//. . ' 

Parr, Carol. A WEAL Fund Kit for Higher Education; Women's Equity Action . 
League Educational and Legal Defense hund, Washington, D.C. , Spring 1977. 

• Parrott, Jan, Brown", ed. California Sch ool Boards: Special Issue on Title IX, 
Vol. 35, No. 10, Official Journal, of the California School boaras 
Association, 'Sacramento, California, November 1976. - 

Pearson, William. An Overview of Federal" Court- Peel si ons Affecting Equal 
Rights for Women ire Educati on, Education Commission of the States, , 
Denver, Colorado, 1975, . " 

p EER . How to File a Title IX Complaint , .NOW Legal Defense and Education- 
<w . Fund, Washington, D.C., 1977. 

PEER. Stalled at-the Start: " Government Acti on on S ex Bias in the Schools, 
NOW Legal Defense and Education rund^ Washington, D.C., 1977, 19/8. 

. pffr: , Title IX Monitoring Kit, NOW Legal Defense and Education Fund, 
Washington, D.Ci, W7T. . - ' - 

Raffpl Norma Title IX— How I t Affects Elementary and Secondary Educati on, 
: Eg tfaHijht s ^ uLp" in ed ucation Project, Ed ucatio n Commission of" 
. theStatesT 300 Lincoln Tower, 1860 Lincoln Street, uenver, Colorado, 

' F * br Tbooklet describing the Title IX regulation, implications for, 
elementary and-secondary education, actions and suggested 
procedures for implementation. - • • . 
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Silver* Paula F.,-et al. "Attitudes Toward Sex-Role Differentiation in 
•- Education: ftnpH cations, for Title IX Implementation;" Journal of ' 
\ Research and Development in Education , Vol.<10, No.. 2, Winter 19//, 

_/ pp. 26-.35. ' • ♦ 

Yaylor,.„Emily and Donna Shavlik> Institutional Sel ^Evaluation: The Title IX 
/ Requi'rement , American Council on Education, urtice of Women ip-mgner 
' Education,, Washington, D.C., October 1975. p ■ 

Taylor, EmiW and Donna Shavlik. - Selecting Professionals in-Higher ,' 
FHiira tion: A Title IX Perspective , Resource Center on Sex Roles in 
Education, National Foundation. tor the Improvement of Education, 
.'" Washington, D.C., ; 1 977: " •* 

"Title IX Regulations." Federal -Register , Vol. 40, No. 108, Department "of 
Health, Education, and Welfare .^Washington, D:C, June- 4,- 1975. 

Verheyden-Hifliard, Mary Ellen'. Cracking the Glass Slipper: PE ER'S Guide 
» to_Endin g Se* 'Bias in Your Schools , PEER; NOW, Lega'l Defense- and 
Education Fund, Washington, S.(?. ,J978. 



2. EFFECTING CHANGE . 

a. Change Processes - • 

Allen W C ,"et al'/' C o'rrection of Sex Discrimi nation and Sex Stereotyping 
in Education! Fl orida .State University, Tallahasee , Florida, 19/bV 

Astin/'Helen S. "Achieving Educational, Equity for Women," NASPA Journal , 
Vol. 14, No. 1, Slimmer 1976, pp. 15-24. . > 

Bean Joan P and Alexandra G. Kaplan, qHc : Rgyrind Sex-Role Stereotypes - 
* ' Readings Toward a . P. yr.holoqv of Androgyny , Little, Brown ^nd CompanyT 
Boston -Toronto, T37ck * . 

" Bennis, "-.Warren C , et *l - The Planning of Change . Holt^RineJiart and . 

Winston, New York, 1976. ' . . *. ' 

Billings^ Victoria. ; JJieJJpman^Jook , Fawcett Publications, Inc., Greenwich 

Connecticut, 1974. . 
Bird, Caroline. Enterprising' Women , W. W.„Norton and Co., Inc., New York, 
1976. • . ' 

Ri+ters Barbara Trainer's Guide, Freedom for Individual Development, 
Bitters, ^Barbara^ rainer s » stereotyping in Amer ; can Education, 

^msconsi^Depa^ of Public Instruction, Madison, Wisconsin, August 

o 1977. * . _ . 

* »» * ,i 
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Chesler, Phyllis and Emily Jane Goodman,. Women, Money and Power -, William 1 -> 
Morrow and Co. , Inc. , > New York, 1*976. .. . 

-_•/' X • '•• • 

Condry, J. and S. Dyer 0 ., "Fear- of Success: Attribution of pause to the 
. Victim;"- Journal of Social Issues , Vol. 32, 1976, pp. 63-83. 

David, Deborah S. and Robert Brannon,; eds. ' The -Forty-Ni ne Percent Majority:. 
T he Male Sex Role , Addison -Wesley Publishers, Menlo Park, California, , 
■ 1976. * ... . 

Diamond-, Helen.'. "Changing Roles;, Women in Business," Phi Kappa Journal , 
'Vol. 57, No! 4, FalT .1977; pp. 18-23.. ' . 

Faia\ Michael A. "Discrimi-natioh and Exchange: The Double Burden of the > 
Female Academic," Pacific Sociological Review , Vol. 20, January 1977, 
PP- 3-20. ; ~ • . • ^ 

Fishel, Andrew and Janice Pottker. National Politics and S ex Discrimination 
in Education ^Lexington Books, Lexington, Massachusetts, 1977. 

Goodwin-Kelly, Fern. "Woman's Role and Educational Program," Thrust for 
" Educational Leadership , Vol. 6, No. 1, Association of California School 
Administrators, Burlingame, California, October 1976, pp. 4-5. 

Gough, Pauline. Sexism: New Issue in American Education , Fastback No. 81,. 
The- Phi Delta Kappa Educational Foundation, Bl oomijigton i Indiana, 1976. 

Hapgood, Karen and Judith Getzels, Planning, Women and Change ,' Planning 
Advisory Service Report, 'No. 301, American Society of Planning 
Officials, Chicago^ Illinois, April 1974. 

Harris, Mary B.* "Sex-Role Stereotyping and Teacher Evaluation," Journal 
of Educational Psychology , Vol 67, December 1975, pp. 751-756. 

Havelock Ronald G. ' A RmiHp t n Innovation in°Education , Center' for Research 
on Utilization of Scientific Knowledge, Institute f or SocJal Research, 
The University of Michigan, Ann Arbor, Michigan, 1 970. 

Havelock, Ronald G. training for Change Agents . A Guide to the Design jof 
Trai ning Progra ms ^Education and Other Melds, Center tor Research on 
Utilization ot Scientific Knowledge-, Institute f or Social Research, The 
Uni versity^ of Mi chigan'V Ann Arbor, Michigan, 1972. jfi 

Henning, Margaret and - Anne Jardim. The Managerial Woman, Doubleday and 
Company, Inc., New York, 1 9/7 <* 

Hierarchy,* Pow er, and Women in Educat ional Policy Making. * National 

Conference- on -Women in Education, The George Washing ton Universi ty , . 
Institute of Educational Leadership, Washington, D.C., Mp/1976. . 

Xern,^ Edward, Acting Managing Editor.. Remarkable American Women, Life_ 
Report, Time; Ii " New York, 1976. / 



Levi ne James A. Who Will Raise the Children? New Opt t ons for Fathers 

.(and Mothers), J. B. Lippincdtt; Company, Pennsylvania and New York, 1976, 

! — .r ' * ' " 

Lippltt, Gordon. Visualizing Change; Model Building and the^C hange Process, 
C * University Associates,' La Jolla, California, 1973. 

McBee, Mary Louise and Kathryn A. Blake.' The. American. Wo man: Who Will ~< 

She Be?, GTencoe Press,- Beverly Hills, California, 1974. 
• " ~-r~ZZ — ' ■ ' '* ■ . 

Nationa l Elementary Principal . "The Ecology of Education: The American 

Family," Part 1 , Vol. 55, No: 5, May/June 1976; Part 2, Vol A , 55, No p 6, 

July/ August 1976. - . , 

Nevill, D". D. "Achieving Salary Equity," Educational Record , Fall ,1975, _ K 
« - pp. 266-270.. . • ' ■ ' 

•Peterson, Barbara A. "Beyond Compliance to Personal Commitment and > ,'. 

Leadership," Thrust for Education Leadership , Vol. 6, No. 1, Association 
■ of California School Administrators, October 1976, pp. 20-21. 
■ * • . .•<•''•'• 

- Place, Irene and Alice Armstrong. Management C areers W Women, Vocational" 
Guidance Manuals,* Inc. , Louisville, Kentucky, 1 975. . , . ,. , 

■_ ... _ _ j .. , 

Polk, Barbara B. "Male Power and the Women's Movement," Journal of Applied, 
Behavioral Science ;,. Vo.1 . 10, July 1974, pp. 415-431. 

Powell, Margaret H. School /Community, Relations , Freedom; for Individual / 
Development, A Project to Diminish Gen'der-Role Stereotyping in American 
-Education, Wisconsin Department of Public. Instruction, Madison, 

Wisconsin, 'August 1977. • ; . 

.. • ° . ' - 

Project" on the Status'and Education of Women'. The Age Discrimination Act , 
* " of 1975 and Women on Campus , Association of American Colleges, 
Washington, O.C. , March 1978. . / ( 

: Project on^'the Status of Women. On Campus with Women: Aff jgatlv^Action / , 
and Employment," Education, Women's Studies, Title, IX, Med icine, ■ , 
Sptfrts. International ; No> 20, Association- of American Colleges, , 
Washington, D.C., June 1978. '-' 

Scott, Ruth, et al. "Women's Studies as Change* Agent," Psychology, of Women, 
Vol. 1, Summer 1977, pp. 377-379. ' ■/' X % % / . 

Sherman, Marcella. "Through a Glass Darkl^W le .^JI^EER* tvl ' 
Educational Tnctntutian." Thrust for /Educational LwdershiP, Vol. 6, 
'N.d. 1, Association of California School Administrators, October 1976, 
pp! 25-26. / - / / 

Smith, 'Walter S. "FiW Approaches > Increasing ^ a r^ c jPJ*i°" °U|! c " ted 
Women in Science" Careers," paper presented M the National ; Science 
Teachers Association National Convention, 1978. , 

Steiger, Joann M. and Eleanor//. Stanton. • Efforts toward Sex Fairnessjn 
the Use of Education Division Funds , August 1977. . 
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Taylor, E. and b. Shavlik, Selecting Professionals in Higher ■■Educat ion; 
A Title IX Perspective , Resource Center on Sex Roles in Education, 
' Washington, D.C, , 1976. 

Van Gelder, lindsay. "Women versus* the New York Times : The, World Series of 
Sex Discrimination Suits," Ms,, Vol, 7, No. 3, September 1978, pp. Se- 
es, 104. 

Westervelt, Esther. Manning. Barriers 'to Women's Pa rtic ipation in Post- 

secondary Education , U.S. Government Printing utticc Washington, D.C. , 
1975. 



b. Networking 1 . f ; 

BaVdwick Judith". "Some Notes about Power Relationships between Women," 
Bevond Sex Roles , edited by Alice G. Sargent, West Publishing Company, 
New York, 1977, pp. 325-335. \. : •• 

Brooks, Patricia. "Plugging into the 01d\irl Network," Working Womeri, 
July 1977, pp. 26-29. 
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r ^Ulrich, Celeste.- "She Can Play as Good as Any Boy ," Phi Delta Kappari, 
Vol 55; October 1 973 . 

"W.E.A.L. K-12 Elementary and Secondary Education Kit ; Legal Defense Fund, 
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• •* ■ •" ■ •■ 

• ' \ ■ ■ 

' • r ■■ ■ \ 



Gates,, Barbara, Susan KTaw," and Adria Reich. - Changing Learning, Changing 
Lives: A High School, Women ' s Studies Curriculu m from the Group School , 
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Pifer, Alan.. "Women Working: Toward a 'New Society," Essay by the President, 
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CONSAD Research Corporation, 121 N. Highland Ave., Pittsburgh, Pennsylvania 
15206, December 1975. \ ' ' 

Sellers, Lois Ann and Ruth Gordon. Current Projects in Vocational Education 

Fiscal Year 1977 , The National Center for Research in Vocational Education, 
Ohio State University, Columbus, Ohio, February 1978. 
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" Non^TradViional Career Options," Journal of Vocati onal Behavior, Vol. 9 
No. 2, 1976, pp. 209-217. 
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Paisley, Matilda Butler and William Paisley.- "Communication for Change in ■ 
Education: Educational Linkage Programs in the 1970's," Stanford University, 
Institute for Communication Research, July 1975, ED. 115-ZZl . 

t 

Piele, Philip K. Review and 'Analysis of the Role. Activities and T raining of 
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Cirksena, Hereth rcomps.; Costick, ed. Continuing Ed ucation: Reentry and, the 
Matur e Woman. Annotated Selected Reference s and Kesources, Women's 
Educational Equity Communications Ne twork, Far Uest LaBoratory for 
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CHAPTER VI 

CASE STUDIES 



Throughout the past few chapters. we have been building on our knowledge of 
the change process and how a variety of strategies can be Implemented to solve 
problems related to sex equity. The following case studies are provided to 
Illustrate how many of these strategies can be applied to one or more Areas of 
Concern as well as Target Populations. The case studies also serve to illus- 
trate how a simple recommended change strategy can address a wide range of 
problems and complex Issues. The following questions are Included to help the 
reader work through each case 1n a logical and sequential manner. 

1. What specific issues are involved* 1n the case study? 

2. What area of concern 1s addressed 1n each of the case studies? 

3. ' Which concern(s) should take priority and why? 

4. Which group of Individuals will be most affected by the Issues 1n the 
case" study? 

5. What are the major constraints that are Impeding progress toward _ 
making change? How can these Impediments be eliminated or changed to 
bring about positive forces that work for you rather than against 
you? 

6. What activities are desired to 6 obtain positive results? 

7. What strategies would you suggest for change and/or corrective actions? 

8. What evaluation techniques will you use to determine effectiveness of 
th^ese* strategies? 

- After you have worked through each case study, you might want to refer to 
the section entitled Case Study Reference and Cross- Reference for comparative 
purposes. In this way, you can compare your response to the case study with an 
applicable worksheet in Chapter V. 
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CASE STUDY A , ' 

'■vnhfnrnu** ProDosition 13 has resulted in massive cutbacks at the 
rn.ri2i District Fourteen administrators- are returned to the class- 

CUridge School District. .-J 0 ™" , ositiQns are eliminated (30 female, 

>?°\i\°. IZ WtA IX --Sfilcer ? s-S*U-1on -is 5l.iminated.-and all in-service 

As a result of grievance's filed charging discriminatory practices, the 
board of trustees and the administration respond. 

1 Ten female administrators were returned to the classroom because 
they were the last hired, and the move was based upon seniority. 

2 Clerical positions are less important than custodial positions to 
Stain the school environment; and since most clerical positions 
are SlTeFby Somen; they would naturally feel the consequences. •. 

3 A Title IX officer was mandated by Federal, law for only 3 years; 
' therefore, the position is no longer needed. £> , . 

' 4 The district is in"comple 3 te compliance with Till e IX and has had all 
the in-service training required to meet this mandate. 

ThP arievance filed for discrimination is not applicable, since 
• 5 " CUridge^s gfiSiSce policy is only concerned with teacher rights. 

... r ...^-,- ------- 

l/ 'WhVare the 1ssi.e(s) involved in this case study? (Specific Issues) 

2. Who should be concerned about these issues? (Area of Concern) • r 

3. Who will benefit if these issues are resolved? (Target Population) 

4.. What might be sane of the anticipated resul ts of this study? (Projected 
Outcomes) 

' ■ : V "v.' ; --r ;■ _ ' 

5. What are some of the barriers to be overcome to resolve these issues? 
(Constraints) " ' . 

6. " What activities are needed to obtain positive results? . (Action .Steps) 

A a.: W t0 detemine the effectivene * s 

the ehange strategy? (Evaluation) v ,. ■ 



CASE STUDY B 



i 

* . i i 



Seagull School District has maintained a, cursory compTiance with the legal 
requirement of Title IX*. . However, sex equity as a priority ranks next to last.. 
The central admini strati on„ claims they have met the basic requirements and \ ^- 
entrust to their school site administrators implementation of, the program.; At 

the school site, the tasks of AB 65 , ECE,' Title I, ^etc, have managed to take 

precedence over all other programs. In most cases, the lack of funds as well 
as interest provides foe complete apathy on>* the, part of the school administra- 
tors for initiating or following through on the Title IX regulations and pro^; 
grams . Teachers have- expressed an i nterest i n "revitalizi ng the curri culum and 
are looking f of assistance. ■ * > ' hi, ' 

The Title IX coordinator presents a proposal to the board of trustees'. for 
district-wide in-service training program on sex equity, for al^school board 
members, Administrators*, teachers, classified staff and others. The Title IX 
Community' Advisory Association supports the proposal; however, the school .board 
reaction i ndi cates they do ndt ;have the available .finances, to develop such a 
program, and the Three Rs must\$ake priority. 



ri./ What are the issue(s) involved In this case, study? (Specific Issues) 
l » Who. should be concerned about these issues? e (Area of Concern) 
I. „.Who will benefit if, these issues are resolved? (Target Population) 



[4. What mightlbe some of the anticipated results of this study? (Projected 
Outcomes) / 



5. • Whafare some of the -barriers to be- overcome to resolve these issues? 
/ (Constraints) - x 

■/ ' X. 

6. . What activities are needed to obtain -positive resul ts? (Action Steps) 

7. What strategies for change might be most effective? (Change' Strategies) 



1 

,'e 



8. What evaluative techniques might be osjkMIo, determine the effectiveness 
of the change strategy? {Evaluation) . 

: '. .■•■. :/ \ ':^ ••'-/'■' : : . . .•' • . ' ' . ' >'.' ' 283- 



CASE^STUDY C 



' ; i"he population of Bluefeld has a large concentration of Spanish and Asian 
cultures. When Title IX became a reality in the public schobl systems^a group 
of Spanish parents converged upon the schodj district protesting the fact that 
their, daughters and sons .were being educated to assume roles not complementary , 
to their culture. / , • i 

One month later, the Asian community, who also felt a very strong all e- 
giance to their own cultural- mores, filed a complaint against the school district 
-and 1 the Federal government charging discrimination on the basis of race and sex. 
The charge stated -that parents -have an inalienable right to determine the destiny 
of their male and female children based upon their own religious beliefs as well 
as race, culture, and sex". » , 

1. What are the issue(s) involved in this case study? * (Specific Issues) 

• ■ 5 -* 

2. Who should be concerned about these issues? (Area of Concern) 

i .. • 

v u ■ ' ■'••*.'. a 

3. Who will benefit if these issues are resolved*? (Target Population) 



4, What might be some of the anticipated results of this study? (Projected 
Outcomes) 



5. What are some of the barriers, to be overcome to resolve these issues? 
(Constraints) fr " c ~~ — - ^ , ( ' . 



6. What activities are needed to obtain positive results? (Action Steps) 



' it 



7. What strategies ; for change, might be most effective? (Change Strategies) 



8. What evaluative -techniques might be "used to determine the effectiveness 
Of the charifle; strategy? (Evaluation) . < 



' . CASE STUDY D 

Einileaf School District has established, a Citizens Advisory Committee td 
review and evaluate the instructional programs, including in-service training 
and staff development/ evaluation of ^instructional materials for sex bias and , 
•compliance with the Title IX, regulations, and to make suggestions to. the board 
/;^ of trustees for improvement. 

; Included among the 7 committee representatives 1 are members of the National 
Organization for Women, Commission on the Status of Women, League of Women 
Voters and Commi ttee for the Advancement of Mi nori ty Women . . . 

Two board of trustee 'members, along with three, central office administra- 
tors, openly "oppose the formation of the committee and declare their objection . 
by focusing in on the above-named groups. . According to a local newspaper quote 
from one board member, "We don! t need any of those women's. lib groups involved,, 
in the education of our children. They are self-serving, and are trying to 
influence children and parents to support the ERA, They know JJ* tle » " JW- 
thinq, about a proper education for students-they merely want 'to push little 
girls and not too bright women. into doing things the good Lord never intended 
for thenf to do." • . " ^ 

$ • . . ■ 

1. ' What are the issuers') involved in this case study? (Specific Issues) 

2. Who should be concerned about these issues? (Area of Concern) 

3. Who will benefit if these issues are resolved?. (Target Population) 

4. Whrft might be some of th^ anticipated results of this study? (Projected 
Outcomes) > / 

• . . / 

- - •• • - /' • • • - . . 

9 

5. What are some of the barriers to be overcome to resolve these issues? 
(Constraints) 

' 6. What activities are needed to obtain positive results? (Action Steps) 

\ • ' / "- ' ' 

7. What strategies for change might be roost effective? (Change Strategies) 

8. What evaluative techniques might be used to determine the, effectiveness 
of the change strategy? (Evaluation) j 
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' . : V CASE STUDY E . 

Mary White has been hired as the new science teacher at Castle-High 
School. She comes with a reputation for producing gifted, graduates and is 
known among colleges and universities as the most outstanding science teacher 
in the country/ 

* During the sessions prior to the opening of school., students are clamor- 
ing to get into her science classes and many do not make it. A few females 
complained that they were arbitrarily refused admittance. 

Observing the completed class list, the .counselor notes that males make 
V better than 98 percent of the students enrolled, although it appears that 
% many females as males attempted to be admitted The head counselor consul ts 
-with Ms. White, explaining that the district may be accused of discriminatory 
practices 1f there is not a sound rationale for the heavy male enrollment. Ms. 
White responds thafmale students have '-a keener intellect and aptitude for 
science; that their skills are more needed in this technological world; and 
that col leges and universities look for male scientists. Therefore, she will 
accept only males and o^e or two highly superior females, or she will resign. 

The administration determines that Ms. White will stay and next' year they 
•will attempt to provide a more equitable situation. ^ 

— "»"■•" — "■■•■" — — — — — """""" 

1. What are the Issue(s) Involved in thiVcase study? "(Specific Issues) 

2. Who should be concerned about these Issues? (Area of Concern) 

3. Who will, benefit if these Issues are resolved? (Target Pbpul ation) 

4. What might be some of the anticipated results if this study? (Projected* 
Outcomes) / 

5. What are some of the barriers to be overcome to resolve these Issues? 
(Constraints) „ 

6. What activities sire needed to obtain positive results? (Action Steps) v 

' 7. What strategies for change might be most effective? (Change Strategies) 

.'8. What evaluative techniques might be used to determined effectiveness 
'of the change strategy? (Evaluation) _ 
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• ~ CASE STUDY F 

. iv Bni1e Jones, a student at the local high school , has requested to be ^ ■ 
enrolled 1n a class titled "Auto Mechanics for the.Future." Meeting with the . 
^counselor, she 1s Informed that she must take a preliminary test to fully 
determine her level of proficiency prior,, to entering the program. As a 
■*» result of the test, she 1s advised of the following: 

* 1. Her level of p%f1c1ency does not gualify her for that particular 

„ • * ' ^vtlass"; • • 

... 2. -She will be assigned to, a class 1n, the beginning auto mechanics specif 
<V ■ '.. ically designed for females, where practical application is ntrntea. 

'3. Since she 1s not taking the class as a preparation for a future 
occupation, the beginners class will serve her purpose. 

4. She is pregnant," and working around cars may be injurious to her 
'condition. 

An Incidental Investigation of the process determines that male students 
need nSt t^fS proficiency test to qualify for this particular class because 
they have "natural" mechanical, ability. 

1. What are the Issue(s) Involved in this case study? (Specific Issues) 

i . <. 

2. Who should be concerned about these Issues? (Area of Concern) 

3. Who will benefit if these issues are resolved? (Target Population) \ 

I*. What might be some of the anticipated results of this study? (Projected 
\ Outcomes) 

5. What are some of the barriers to be overcome to resolve these issues? . 
(Constraints) 

6. What activities are needed to obtain positive results?.. (Action Steps) 

7. What strategies for change might be most effective? (Change Strategies) 

8. Wiiat evaluative techniques might be used to determine the effectiveness 
of the change strategy? (Evaluation) 



CASE STUDY G 



The Curriculum Committee of Rockridge School District has been assigned the 
tack of inmlanentlng a project designed to upgrade the library program in each 
SdSlfscK As a direct part of%s project, all library books are to be 
evaluated for compliance with the legal requlra^te co^ernli^ l*e rffjcte of 
Y-nrUia and sexism in library books. The project calls for an in-service won< 
sho lorlh fcoLittee on now to evaluate library books and what to look for 
to avoid racist an* sexist practices that may be evident in some- library books. 

the librarians on the committee object, to the racism/sexism criteria for 
p1 imina^nd 'certain library books and declare that many classics and reference 
boils Slid auS?icany be eliminated because they were written long before 
the discrimination regulations were written. 

The school administration concurs with this objection and many racist and . 
sexist books are left on the shelf . * 

.1. What are the issue(s) involved in this case study? (Specific Issues) . 

2. Who should be concerned about these issues? (Area of Concern) 

3. Who will benefit if these issues are resolved? (Target Population) ■ 



\ 



4. What .right be son* of the anticipated result, of this study* (Projected 
_ Outcomes) t 

5. What are some of the barriers to be overcome to resolve these issues? 
(Constraints) . 

.6, What activities are needed to obtain positive results? (Action Steps) 
7. What strategies for change might be most effective? (Change Strategies) 

■2: iir-iiw ^f^nr* t0 detem1ne the effect?veness 

of the change strategy? (Evaluation). , , 



CASE STUDY H 

Staff development and In-service training : have'been mandated for all 
teachers and administrators 1n the Twain School District during the new schooi 
', year. A committee of administrators and teachers has been appointed to design 
the types of In-service training to be provided, the goals, the objectives, 
and a timeline for Implementation. 

Subcommittees In the Instructional areas of English, social science, 
mathematics,, and science have been formed. One of the suggested objectives 
for each discipline 1s to provide for a.nonsexlst learning environment and to 
implement sex equity 1n all Instructional programs, Additionally, It Is sug- 
gested that the social science area Include women's studies curricula and 
programs.. 

V One of the subcomnl ttess immediately serves notice that sex equity and 
women's studies programs will assume a low priority in their Instructional 
planning; essentially, the purpose of the in-service program should be to 
provide subject area expertise for all, with skill development as the major 
priority. Simply stated, the community and the colleges are looking to the 
schools to provide knowledge and learning 1n the Three Rs and sex equity in 
" the curriculum can be taught after^ the Jhree Rs^are firmly rooted 1n the atti- 
tude and behavior of teachers. r \ 

' ' 1. What are the 1ssue(s) Involved 1n this case study? (Specific Issues) 
-2. Who should be concerned about these Issues? (Area of Concern) 

3. Who will benefit 1f these Issues are resolved? (Target Population) „: 

, l _ ... • . ', 

*/ What might be some of the anticipated results of this study? (Projected 
/—Outcomes) 

5. What are some of the barriers to be overcome to'resolve these issues? 
(constraints) 

r ■» . ..'**.'.- ''.i 

6. What activities are needed to obtain positive results? (Action Steps) 

■ y . ■ 



7. 



What strategies for change might be most effective? (Change Strategies) . 



8. What evaluative techniques might.be used to determine.the effectiveness 
of the change strategy? (Evaluation) 
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" / CASE STUDY I 

Dr. "Maria Sanchez, the Media Director for a medium- size high school dis- 
trict, recently returned from the national Audio-Visual Association Conference 
where she attended a two-day workshop on sex-role stereotyping. Upon returning 
to the district, she decided it was essential that all materials (print and 
nonprlnt) be reviewed immediately and that new materials be purchased to replace 
those that were sexist in content.. She involved several of her coordinators as 
• •' well as librarians from the district to assist in the evaluation process. It 
was discovered upon completion of the review that more than 70 percent of all , 
print and nonprlnt resources in the district learning center were sex biased in 
some way. She Immediately set a meeting with the Assistant Superintendent for 
Finance at the district level to discuss her findings and to request funding 
for the following year's budget. She was told that there were no monies avail- 
able this year or next year for the purchase of such materials, particularly 
since compliance with Title IX did not include textbooks or other curricular 
materials. 

a» m. m, -mm «» «• « T "* "V™ "* ™" 

1. What are the 1ssue(s) involved in this case study? (Specific Issues) 

2. Who should be concerned about these Issues? (Area of Concern) 

3. . Who will benefit if these Issues are resolved? (Target Popul ation) 

4. What might be some of the anticipated results of this study?. (Projected ; 
''>;■?.,'■ Outcomes) . - 

t What' are some'o^ithe barriers to be overcome to resolve these issues? 
/.^Constraints). * ' 

What' activities are needed to ob&n positive results? (Action Steps) 

! ^. Wiat strategi change might be .most effective? (Change Strategies) 

^ 8. What evaluative techniques might be used to determine the effectiveness 
: of thtf change strategy? (Evaluation) . . 



■ - ;; -v \ : .y - y ' ■ ^ CASE STUDY J ." - -"^.i:':'-; 

A re^ district reconfiguration of grade levels has resulted in ; 

teachers ; and students, receiving textbooks that are 10 to 15 years old for use 
as the only text available 1n many, classes * Most, if not all, of these books 
are terribly racist and sexist. Unfortunately, the district cannot afford to 
. buy new texts, for the cost would certainly exceed $1,000,000. 

■At several board meetings, students, teachers, and the community protest. v 

- l^e us^of these texts in the 'classroom, not only for the racist and sexist , 
Stereotypes, but for the outdated Information contained in the texts. ./ ... 

Finally, the school board -decides to authorize the purchase of $10i000 
worth of med ia -materials;; t^ Jo the 

>: ; r -r&fafa$teiiV'4iiM?^i& iwtertalsr^.^wv^lieirpipre., they recommend that the 
school district aval 1 themselves of outside consultants to assist teachers in 
the selection and use. of. these materials. And, finally, the board suggests 

- that th^-pubTIc: Mbrary; and the; school-media library could be a source of pro- 
; ; yidl ^additional' i^t^faTs. 'rr - ' • 

t^i^^^^^'^f^ Evolved 1n this case study? (Specific Issues) 

2. Who should be concerned about these Issues? (Area of Concern) 

3. Who mil' benefit If these Issues are resolved? -{Target Population) 

4. What might be some of the anticipated results of this study? (Projected 
Outcomes) 

. • . ■ i- 

"'v."" 5. What are some of the barriers to be overcome to resolve these issues? 
. ' v (Constraints) 

~~ 6 . what activities are needed to obtain positive results? (Action Steps) 

; . • , ' I . * ■ ■ ' 

7 1 what strategies for change might be most effective? (Change Strategies) 

8. What evaluative techniques might be used to determine the effectiveness 
of the change strategy? (Eval uation) 
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. CASE STUDY. K 

The Goode School District has been contacted by the dffice for Civil Right 
regarding a complaint filed by an individual on behalf of students and teachers 
charging sex discrimination in the following areas: 

1. Male and female students are being segregated by sex in certain 
athletic events, e.g. , track and field, golf, and bowling. 
(District response: The teams in each of these activities are_ 
separated by sex based upon the criterion of separate but equal.) 

2. There are only two female coaches for 14 different athletic activi- 
ties. (District response: Females do not wish to be trained to 
coach. We have asked them, but they refuse.) 

3. Funding for the female basketball team and the male basketball team 
is not equitable. (District respon/e: The male basketball team 
generates more money from its games; when the female basketball 
team generates an" equal amount ofjmoney, then equity will prevail.) 

4. Two new male sports and no new female sports have been initiated 
since Title IX was regulated. (District response: Girls are not, 

and have not expressed an interest in starting any new activities.) -. - 



1. What are the issuers) involved in this case study? (Specific Issues) 

2. Who 7 should be concerned about these issues? (Area of Concern) 

3. Who will benefit if these issues are resolved? (Target Population) 

4. What might be some of the anticipated results of this study? (Projected 
Outcomes) 

5. What are some of the barriers to be overcome to resolve these issues? 
(Constraints) ■ \, ,v 

6; What activities are needed to obtain positive resul ts? (Action Steps) 

7. V What strategies for change might be most effective? (Change Strategies), 

8. What eval uarive. techniques' ^ used to determine the effectiveness 
:, of the change strategy? (Eval uatlonK ,\ _ . 



CASE STUPfr L . • 

Paul Chase and Louise Jones were department chairpersons for boys' P.E. 
and qirts' P E respectively prior to the Title. IX regulations. As a result of 
mie ?X, both. dlpartments y have been consolidated and the P.E. department has 
elected to select one department chairperson through the process of voting. 
When the voting Is completed, Louise Jones is elected chairperson and Paul 
*8S^ charging reverse discriminate. The 

charges alleged by Mr. Chase are as follows: 

■ i. The P.E. staff Was intimidated by Title IX and therefore voted 
for the female candidate. 

2. Mr. Chase has more seniority than Ms. Jones. 

" 3. There are more boys in the school than girls; therefore, a male 
' should head up the P.E. department. 

4. The district. 1s more, interested in affirmative action than quality 
programming. ° 
' 5.. Mr. Chase has a major in P.E., whereas. Ms. Jones has only a minor. 

The school administration suggests that Mr. Chase and Ms. Jones share 
the cffirpersSnship, out tl»e P.E.departmen^objects^o this_arrangement : 

1. What are the 1ssue(s) involved 1n this case study? (Specific Issues). 

2. Who should be concerned about these Issues? (Area of Concern) 

3. Who will benefit if these issues are resolved?' (Target Population) 

4. What might be some of the anticipated results of this study? (Projected 
Outcomes) 

5. What are some of the barriers to be overcome to resolve these issues? 
(Constraints) 

' 6. What activities are needed to obtain positive results? (Action Steps) 

7. What strategies for change might be most effective? (Change Strategies) 

8. What evaluative techniques might be used to determine the effectiveness 
of the change strategy? (Evaluation) 



CASE STUDY M 

Millie tawson and Jim Wtfte have applied for the recently announced 
position of Vice President at the Century Community College District. Both 
candidates have outstanding letters of recommendation, as well as reputations, 
and are finalists in the selection process. 

the board of trustees interviews each candidate and schedules visitations 
to each of their former places of employment. Millie is represented as being 
J? t?y ? gold hSmored^ef f ic lent , and a humanist in dealing with personnel. Her 
colleagues state that she is an excellent teacher and administrator. Jim is 
represented as being efficient, well organized, respected, and an excellent 
telcter and administrator. Jim is 43 and Millie is 51. The school trustees 
select JlS, as he is younger and will be able to withstand the P^sures and 
tensions more than an older person will . The community,' who also Participated 
l^tne process, selects Millie, because of her background and experience, and 
oeca se P o r f af?i'rmat?ve action. The board of trustees appoints Jim and offers r 
Millie' the position of Assistant to the Vice President. Millie rejects the otter 



1. What are the issue(s) involved in this case study? (Specific Issues) 

2. Who should be concerned about these Issues? (Area of Cqncern)-. 

. . ! * • - • 

3. Who will benefit if these issues are resolved? (Target Population) 



,4. What might be some of the anticipated results, of this study? (Projected 
is* Outcomes) 



i 



■./.'." 

D 

-C » 

». A 



:..V5.^ What Sre some of the barriers' to be overcome. to resolve these issues? 
' * (Constraints) ' . 

• >), ■ ... : ..\ , .•/ . • >% ' . • Jt 

7^ What strategies^ for change might be most effective? (Change Strategies) 

f^8^ What evaluative techniques might be used to determine the effectiveness " 
of the change strategy? (Evaluation) .« 



.\ • ' CASE STUDY N 

Rushmore College of Education appointed their first female administrator, 
the Title IX coordinator. She established a Title IX advisory committee, which 
included members of the community, and began to review the college for compli- 
ance Six months after her arrival, the Departments of Men 1 s' and Women ' s 
Physical Education were finally combined i ( n the Department of Physica Educa- 
tion. 1^ to observe that all the "^physical 
education students were being counseled and advised by the female faculty, 
whi 1 e the ma jori ty of mal e students were being counseled and advi*£ by male 
facility members. ^Upon further Investigation, it was also distorted that all 
the advanced physiology and comparative anatomy classes were beTng taught by 

education were being taught by the non-tenured female instrucfiflrs. It was a i so 
'!Xd«t ? th^ of professors across, the board fTall Departments of 

Education was. male three to one. In the Department of El eme^ 
Stio was male six to one, while such departments as Educational Administration, 
icfinsel onEducati oh , and Educational Technology had no femal ^faculty. 

irought to the attention of the advisory co^ittee, which included all 
sevenMeans of the university, moderate lip service to all duties and respon- 
sibilities was given, but little progress was attained toward equity. _ 

1. What\e the tssue(s) involved 1n this case study? (Specific Issues) 

2. Who should be concerned about these Issues? (Area of Concern) 

3 Who will benefit 1f these Issues. are resolved? (Target Population) 

>''•• ■ |\- ' • . • • ■ . . 

4. What might be some of the anticipated results of this study? (Projected 
Outcomes) \. 

5. ' What are some of. the barriers to be overcome to resolve these issues? 
(Constraints) \ .. . 

" ' ' '** \ ' - 

6 What activities are needed\o obtain positive results? (Action Steps) 

' .. ' ' ' : \ 

7. * What strategies for change *lgh> be most effective? (Change Strategies) 

' ■ . " . * V ■ ' :■ • . . ' 

8. What evaluative techniques might be\used to determine the effectiveness 
of the change strategy? (Evaluation^ . 
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/ ' CASE STUDY 0 

Brown Senior High School has received notice that some of their policies 
and practices are not in- compliance with Title IX. Namely, 

1. Different dress and appearance standards for males and females: . 
Males Females . 

a. No tennis shoes except a. No sandals except for specials 
for athletics. as identified by the school. 

b. No hair length below the b. No nail poli sh^ except on Fridays 
shoulders. and for specials as identified. 

2 Different code of behavior for males and females: Areas in the school 
have been set aside for smoking. Boys caught smoking outside these 
areas will be suspended; girls will bring their parents to meet with 
the administration. 

3. Course descriptions:. 

a. Bachelor Living' . 

•b. Bachelorette Living ' 

c. Computers versus Man 

d. Being a "Female" Head of Household .; 

i# jiK^t ar e the issue(s) involved in this case study?, (Specific Issues) 

' \ \ ■ ' ' • • 

2. Who should be concerned about these issues? (Area of Concern) 

3 . who will benefit if these issues are resolved? -(Target Population^ 

4. What might be some of Thlthticipated results of this study? (Projected 
Outcomes) ' N . 

.5^' What are some of the barriers to be overcome to resolve these issues? 
(Constraints),. . N • .. / 

6. What activities are needed to obtain positive results? (Action Steps) 

7. What strategies for change might be most effective? (Cha'nge Strategies) .. 

8. What evaluative techniques niight be used to determine the effectiveness 
of the change strategy? (Evaluation) 



. CASE* STUDY P 



J 1 



Two male students present themselves at £he try-out for cheerleaders at 
a local 'high school . They are told that these positions ace for girls only.. 
The boys initiate discrimination, 
to avoid a scene, the administration permits the boys ito try out, but Insists 
their trial be done separately frort the girls' , so as not to ,sti.r up the stu- . 
dent body. Neither boy makes the team: They advertise their plights m the 
local school news and the student bddy reacts by demandl ng that the boy? be 
added to the team. The/school responds by. Indicating a lack of funds to support 
two more cheerleaders. The dean calls the boys aside and counsels them that 
"cheerleadlng 1s really a feminine acttvity,. and. unless .they want to be known 
as sis^y-boys" they should no^ allow" themselves to become? Involved. - 

1. What are the Issuers) tn^plvedNi> this case study?* (Specific Issues). 

2. Who should be concerned about; these issues? (Area of Concern) 



3. Who Will benefit 1f these Issues are resolved? (Target Population) 

'••'••* ; '-. ■ . •■ ■ "; ' ' ■ ■ -. • . . «f • 



4. What might be. some bf the r ant1c1 pate^resui t| ofl^s study? (Projected 
.'Outcomes).' .... / v ':-.'X% * * ' ■ wV'l'. - 



5 . What are .some of the barriers* to be bWcoiW to: resol ve these Tissues? 
• (Constraints;). ■ •.. * *, . r _ ; • ./vjfe- . -'tfj^/ ' VTSfc ■ 



6/ What activities are needed to obtain positive resul;ts^ (Action, Steps) 



7 ". What strategies for change might be most effective? (Change^trategles) „ 

8. What evaluative techniques. mtght be used to determine the effectiveness 
-».of the change strategy? (Evaluation): . 



CASE STUDY Q 



A review of course descriptions and \cl asses at. Baker Vocational School 
indicates that all classes are open to both sexes. However , the. Plumbing - # 
apprenticeship program and, the carpenters Apprenticeship program are totally, 
male.- the school administration recognize! that^the-classes^ ^are male oriented, 
but maintains that it 1s not the fault of the school but of the; Jim ons. Who do 
not recruit women for these programs. S1nce\ there are no women Interested, the 
.school feels that these classes are 1n coiripli^nce with Title IX.- 

'Additionally, three c of the large Industrial plants that generally cooperate 
with the school 1n providing employment for.students on the 4/4 Plan have ^ ■ 
suddenly indicated a preference for males or females in ^Pecific^ob categories. 
'The plants will accept only females for office respons bilities and only : males 
for inslde-the-plant duties, furthermore, the* have slated thaVrf the school, 
district cahilot live Within this regulation, they\will no^hjre their students. 
"The district, accepts the contract, as to do otherwise Would only hujft the 



students. 

\. What are the 1ssue(s) jnvolv.ed in this case study? (Specific 



Issues) 



V. ^Who should be concerned about. these issue?? (Area of Concern) 

••a ■ i . • 

3 Who wil If benefit 1f these Issues are resolved? (Target Population) 

■ I ■ . . . ■■ . • 



''■ ' 4. Wat mlW be. some of the anticipated results of this study? (Projedted 
' ■ Outcomes) V"' 



5. Wha\t are some of. the barr1ers4o be overcome to resol ve these issues? 
\ (Constraints) ; 5 / . '■■ • - \ • "~ : • • 



7-' 



" ; 6. Wat Activities' are needed to obtain 1 positive resul ts? (Action Steps) . 



S f V Whit strategl^^ 



■ H ' What ev^l uatlve "tecW be used to determine the effectiveness V 

of.the change strategy? (Evaluation) / ; 



CASE STUDY R . 

Twenty-four "ma 1 ,s and 22 females are scheduled t^o attend two accounting 
classes, during the summer at, Dill is Vocational School!- As a result of Califor- 
nia* s'Proposition 13, one class must be dropped due tb the\lack of funds to 
suppbrt two classes. The administration reviews all the applications and 
selects 18 males and 6 females to be enrolled in the one accounting class. 
Thus, j 16 females and 6 males are left without a class. \ 

The selection "rationale and criteria for the approved students are stated: 
"Because of Proposition 13, jobs will be scarcer and scarcer. If any group of 
students is to be trained for a job, it should be the male breadwinners and 
single female heads of household. We made our selection from this group of 
students. These are the people who will need jobs more than .married women and 
very young males, who can find bther things to do. For the female\ students 
excluded from this particular class, we offer the following substitute courses: 

1. Vocational Nursing . 

2. How a Woman 'Makes If in the World of Work 

3. The Changing Role of Women" v 

1. What are the i ssue( s) invol ved in this case study? (Specific Issues) 

2. Who should be concerned about these issues? (Area of Concern) 

3. Who will benefit if these issues are resolved? (Target Popul ation) 



4. What might be some of the anticipated results of this study? (Projected 
Outcomes) 

* • - 

5. What are some of the barriers to be overcome to resolve these issues? 
(Constraints) 

•v ■ , •■ 

t \ ' ■ ... 

6. What activities are needed to obtain positive results? (Action Steps) 

7. What strategies for change might oe/most effective? (Change Strategies) 



^3 



8/ What evaluative techniques might be used to determine the effectiveness 
of the change strategy? .(Evaluation) 



CASE STUDY S 



The Faculty Association of a major university has recently published its 
first annual Faculty Salary Study. The results of the study indicate that at 
the professor level the average salary for males is $25,154, while the average 
salary for females is $21,175. 



' Immediately following the public release of the Faculty Salary Study, 
representatives of the Faculty Women's Association met with both the Affirma- 
tive Action Officer and the Provost. When asked how and when the inequities ■• 
111% be resolved, the Provost responded that the administration had found the 
Faculty Association report in error./ He went on to say that the salary differ- 
ences between the sexes were the result of qualitative data, sue as pu b icatijns 
and research, which could not.be measured by any quantitative statistical analysis 
such as the Faculty Association report. 



1. What are the issue(s) involved in this case study? (Specific Issues) 



2. Who should be concerned about these issues? (Area of Concern) 



3. 



Who will benefit if these issues are resolved? (Target Population) 



4. What might be some. of the anticipated results of this studjtf (Projected 
Outcomes) \ j ■ 



5. What are some of the\ barriers to be overcome to resolve these issues? 
(Constraints) 

\ 6. What activities are neided/tp obtain positive results? (Action Steps) 

"■V • ," 

7 . what strategies' for ctJaWe might be most effective? (Change Strategies) 

* * 

8 ) What evaluative techniques might be used to determine the effectiveness 
of the change strategV? (Eval uati on) 



v CASE STUDY T 

■ Dr. Shirley Woni, Dean of Women for the past 15 years at a private, 
prestigious Southwestern university, is well known for her^experti se and ap- 
petency in counseling both male and female students, as well as for providing 
the, effective administration of a student personnel program. 

■/ In a recent meeting with the board of trustees, the Vice President for 
Student Affairs was asked to justify the need for a student personnel adminis- 
trative structure that provides a position for a Dean of Women as well as a 
Dean of Men. The board has -asked. if or an investigation concerning the implica- 
tions of this administrative structure for Title IX. 

1. What are the issue(s) involved in this case study? (Specific Issues) 



2. Who should be concerned about these issue?? (Area of Concern) 



3. Who will benefit if^these issues are resolved? (Target Population) 

4. What might be some of the anticipated results of this study? (Projected 
■ Outcomes) 



\ 



V - - ■ . \ ■ 

\5. What are some of the barriers to be overcome to resolve these issues? 
\ (Constraints) , . . 



6. What activities are needed to obtain positive results? (Action Steps) 



7. What strategies for change might be most effective? (Change Strategies) 



8. What evaluative techniques might be used to determine the effectiveness 
of the change strategy? (Evaluation) 
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CASE STUDY U 

The Coimiissioner of Education for the State Department of Education in a 
rural state has been notified by the Office for Civil Rights (OCRVthat their 
self-evaluation was not complete. It was pointed out that internal concerns 
(employment, special schools, etc.) had been addressed in the self-evaluation 
process, but that the services to the field and their impact had not been 
included. Specifically, Section 86.3(c) of the Title IX regulations was cited 
as the part of the law which requires recipients to look at the ramifications of 
all policies and practices. It states: 

(i) Evaluate, in terms of the requirement of this part, its. current 
policies and practices and the effects thereof concerning ' 
admission of students, treatment of students, employment of 
both academic and non-academic- personnel working in connection 
with the recipient's education program or activity: (emphasis 
added) .' ' . 

The Commissioner referred the letter to the SEA Title IX office and they 
were charged with the responsibility of clearing up the matter with,™ the thirty 
(30) days allotted. • _, •_• 

1. What are the issue(s) involved in this case study? (Specific Issues) 

2. Who should be concerned about these issues? (Area of Concern) 

3. Who. will benefit if these issues are resolved? (Target Population) 

4. What might be some of the anticipated results of this study? (Projected 
Outcomes) •* ' | 

. . ■ ' y ' . .... 

5. What are, some of the barriers to be .overcome to resolve these issues? 
(Constrairtts) 

6. What activities are needed to obtain positive results? (Action Steps) 

7. What strategies for change might be most effective? (Change Strategies) 



8. What evaluative techniques might be used to determine the effectiveness 
of the change strategy? (Evaluation) 



• CASE STUDY REFERENCE AND CROSS-REFERENCE 
CASE STUDY TARGET POPULATION WORKSHEETS 



A Administration 1,2,3,7.11. 13, 14, 

Instructional Personnel 1, 2, 4, 5, 6, 

Media 1,5. 



B 


Administration 

Instructional Personnel. 

Community 

Counselors 

Media 


1, 6, 7, 12, 13, 14, 17. 
1, 4, 5. 
1,2,6, 8. 

1, 3, 6. 

2, 5. 


c 


Community 

Administration 

Counselors 

Instructional Personnel 
. Media 

Students 


1, 2, 3, 4, 5, 8. 

9, 12, 20. 

1. 

1, 5, 8. 

2,4. 

2. 


0 


Community 
Administration 
Instructional Personnel" 
Media s 
Postsecondary 


1,2,7,8, 

1, 7, 9, 11, 14, . 

1,2.5,8. 

2i 3, 4, 

1, 7, 8. 


E 


Counselors • 

Administration 

Instructional Personnel 

Media 

Students 


1, 2, 6, 7, 8, 10. 

6, 12. X " . 

1, 2, 3, 6. 

3. 

. 1, 2, 3, 4. 


F ' 


Counselors 
Administration 
Instructional Personnel 
-.Students 
Vocational Educati on 


1 , 2, 6, 7, 8, 10. 
6, 17. 

1,4,9,11. 

2, 3, 4. 

3, 5. 


6 


Instructional Personnel 
. Media 

Administration 
Students 


1, 2, 3, 4, 5, 6, 8. 
" 1,3, 4, 5. 
6, 12. 

10. * 


■ H 


Instructional Personnel 

Administration 

Community 

Students 


\ 

, 1, 2, 4, 5, 7. 
12. \ 
2, 6. 
1, 1C[. 


I . 


Media \ 

Administration 

Counselors 

Instructional Personnel 
Postsecondary 


1,2,3,5,6'. ; 

17. v 
3. 

1,6. 
1,8, 


1 J 


Media 

Administration 

Community 

Students 


' 1,2,4,5. 
14, 17. 
6. 

1 , 10. 



X Physical Activity 2, 4, 6, 9, 11. 

Administration - ■ I'S * 
. Conuiunlty \ » 2, 3. 

Counseling > 2, 6, 9, o 

instructional Personnel . '»2. 



CASE STUDY 


* TARGET POPULATION 


WORKSHEETS 


L 


Physical Activity 

Administration 

Counselors 

Instructional Personnel 
Postsecondary 


2, 4, 11, 13, 16. 

17. 

10. 

2, 5. 

1,8. 


M 


Postsecondary 

Administration 

Counselors 


1 , 5, 8. 

1, 14, 15, 16. 

8. 


N 


„ Postsecondary 
Administration 
Counselors 

Instructional Personnel 


1 , 3 , 7, 8. 

1, 6, 15, 18. 

2, 6, 8. 
4, 9. 


0 


Students 

Administration 

Counselors 

Instructional Personnel 
Media 


1, 2, 3, 4. 
13, 17. 

2, 6, 9, 10. 
1, 8, 9. 

3, 4. 


D 

r 


Students v 
Administration 
Community 
Counselors 

Instructional Personnel 
Postsecondary - \ jr . 


1, 2, 3, 4, 9, 10. 

9, 17. 

1,3. 

5, 6r 

1,2. 

1,2,3,8. 


Q 


Vocational Education 
Administration 
Community 
Counselors 

Instructional Personnel 


1, 3, 5, 8. 
,6,7. 

J, 8. 

2, 6, 8. 
1, 4. 


D 


Vocational l-ducatlon „ % 
- Administration 
Cpunsel )rs 

'Instructional Personnel 
Postsecondary " 
Students v 


1* 3, 4, S, 8*. 
3. 6, 7. 
2, 3 ? ; 6. 
1.2, 5. 
1 „8. : , 
1,2,3, 4. 


\ s 

f ^ . _ 


' 'ftMnlstratlon 
Ccnminlty 
Counselors 
.Post Secondary 


••S, 19 
1, 8 - 
3 

5,6 _ 


T 


Counselors 
Post Secondary 
Stttfrtts 


1„ 5, 8 
4 

5, 11 


U < ' 


Could apply to all samples 
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CHAPTER VH 



CONCLUSIONS 



Throughout this book the message rings clear that there is really no 
substitute for personal effort if change is to be accomplished and if 
the movement TOWARD EQUITY is to be successful. One individual alone 
-may not feel that the contributions of his or her talents could make 
a difference in the struggle to overcome the discriminatory and biased 
behaviors which continue to be so prevalent in today's world. These 
feelings of inadequacy can be quelled or reversed, however, if that 
person joins with, others to form a united group and if ithat group skill- 
fully implements a planned program of change which is designed to: 

•■ strike at the roots of discrimination; 

• productively serve each and all of the target populations 



so that changes, -when made, are reflected in all people; 

be continuous so that the eventual assimilation of sex 
"affirmative and sex fair policies, procedures, programs, 
and processes will be standard operating procedures for 
policy'makers and administrators, teachers and support 
personnel, students and parents, and the public at. large. 



The questions remain"; however, that if these statements are true, then 
why has the movement TOWARD EQUITY been at such a slow pace and so poorly 
received by so many? Review of the more than one hundred issues selected 
for treatment by successful Title. IX advocates and cited in Chapter IV of 
this book reveals that almost every group feels that learning to deal with 
apathetic or even hostile groups is a critical needs area; that resistance 
to change is a viable constraint in over 80 percent of the cases; that sex 
equity is generally a low priorityand that much time needs to be spent on 
awareness activities; that operating from a factual base and forcing empow- 
ered personnel to stop passing the buck is essential if changes are ever to» 
occur; and that all people representing the nine different job/role categories 
(administrators through vocational educators) need to know how to be change 
agents. Thus, change is slow because there are not enough advocates actively 
donning the mantle of change agent. Further, those who do attempt to become 

-an agent for change often avoid direct confrontation or lack the skills to 
avert it gracefully, water down efforts if the initial -emotional impact is - 
negative or profuse, and/or stop before changes occur because they feel the 

•personal risk is too great. 

i ... ( 

This book cannot reverse these phenomena-. This book can, however, assist 
the experienced and the inexperienced alike in better girding themselves 
with: 



305 



eric m 



444 



• an understanding of the evolution toward equity (Chapter I); . 

• insights into the three basic skills areas of change, networking, 
and evaluation (Chapter II); \ 

• answers to the surface/generic questions about equity (Chapter III); 

• a myriad of practical action steps which can be takerf to resolve 
basic issues all groups dealing with equity must face (Chapter IV); 

\ 

• sources for endless resources (Chapter V); and \ 

• opportunities to put all that has been experienced/received into 
effect through application to real-life situations (Chapter VI). 

• \ 

Review of this text also reveals/raises other general conclusions which 

may be of interest to the reader. They are presented here in random order 
for contemplation. 1 \ 

1. Thereis a need to assist educators at all levels to recognize their - 
important role as change agents. * 

2. One 'of the most effective suggested action steps consists of establish- 
ing and maintaining an ongoing community advocate or revi ew coipi ttee 
to periodically peruse all policies, practices, and programs related to 
sex equity. 

3. One of the most useful recommended change strategies chosen by parti- 
cipants was that df resource linkage, which provides for the development 
of a hetwork to help review educational policy and practice plus- monitor 
the progress made. 

4. Some of the most common 'constraints listed by participants included 
administrative .authorities' resistance to change, their fears, and their 
conflicting budgeit priorities. _ \ . \ 

5 Federa-1 education agencies and foundations, State Departments of Education, 
Local Education Agencies, and education institutions must develop,, imple- 
ment, and evaluate multicultural, nonsexist" experiences on a regular 

. basis in the school setting if both the spirit and the letter of the law 
are to be^met. " - \ 

6 There is a continuous need to develop an understanding and appreciation 
for the complexity and desirability of America's pluralism by being 1 , 
cognizant of a variety of special populations* (women, the disadvantaged, 

' multicultural groups, the handicapped, etc.). 

7. One of the recomnended change strategies least chosen by participants 
who contributed to r the content of this document was that of legislative 
intervention and difective/threat/confrontation. 1 
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8 Of the various types of change strategies recommended, most educators 
. * tend to choose in-service training as a viable tool for implementing 
change. ... 

9. There appears to be a lack of positive press coverage concerning com- 
pliance successes. 

10. There is a constant need to develop, acquire, produce, publish and 
disseminate sex equity instructional materials (print and nonpnntj 

at all levels. / 

11. Most individuals feel alone in attempting to change policies and ^ 
procedures. 

12 Conflict resolution strategies can be taught and should become an 
important objective in the training of any change ageftt. 

13 It is imperative that each person interested- in promoting change 
learn to develop a variety o% strategies and tactics for becoming 
empowered, personally. . • socially. . . and professionally. 

14. Educators at all levels, regardless of status or position, need to 
become more aware of general strategies for effecting changes in 
human systems . 

<15.: In order to fully appreciate and understand the complexity of Planned 
organizational change, one must become more aware of the variety of 
change models available, skilled in their application, and capable 
of evaluating. the progress made. 

16. Although networking can become a very powerful and positive tool for 
creating a support system or bond between self and others, t is_not 
wUhout its owT set of inherent dangers and potential negative effects. 

17 Chanqe' aqents operate in a variety of different roles (catalysts, 
solution 9 givers, process helpers, etc.). These roles typically operate 
on a continuum. and need not be viewed as mutually exclusive. 

18 Case studies can be an effective tool for assisting change agents to 
relate aciSal change, strategies to real -life situations Re-ana lysis 
of oroDOsed strategies for solution can often" lead to the selection 

of JeTbetter methods to resolve the issues inherent in the case under 
scrutiny. . 4 • 

19 The important components of research and evaluation are often overlooked 
• in edS?ational panning and change. Further , research, when attempted 

has often taken the individual perspective and ignored the rea ity that 
most social inventions must ultimately.be adopted by organizations and 
not by just a few individuals. Many times alternative strategies for 
change have hot been adequately field tested. 
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?o Collaboration rather than competition can be a very effective model 
°" S «sSS th!t relationships are honest and that individuals do ca^ 
ahout each other, regardless of position or status. Taking time to 
ffild on the pos ttve factors instead of the negative elements of any 
collaborative effort will prolong the effectiveness of coalitions 
and the retenti on of personal trust, will contribute to the eventual 
sulesl oflhreffort,. and Will tend to solidify positive feelings for 
continued association. -<i 

Thus there are many indicators of present and future needs, priorities, 
InHcnintinnr There are challenges galore and points to ponder so that 
a p n rodu?llve°d red onlSlpKed? headers of tSis book ^y wish to use 
these general conclusions as\a touchstone for conversation/dialogue or 
as an initial set of axioms to be debated/discussed. > 

One thing is sure. There still remains the quest for individuals who can 
Sake a differed: . . individuals and gwug^,*? P™ ductlvel * 
push, persuade"/ propel ,- and pull others TOWARD EQUITY. 
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On the following pages there is a listing of the participants 
at the CCSEEII conference held in San Diego in April, 1978. 
These successful sex equity advocates convened for the purposes 
of sharing their experiences in the area of sex equity; learning 
more about the skills necessary to actually succeed in helping in 
the hard-core situations; and contributing to the content of this 
book. ••' 

■ ■ •• : ' $ • , 

Neediest to say, ideas abounded and the interaction was keen. 
Peop.le were -somewhat frustrated, however, for the agenda was too 
crowded and the tasks too exhausting. Nevertheless, many of the 
ideas were captured and,*treated by yet another group of skilled, 
writers and advocates" for the achievement of equity, are presented 
in this book. , x 

The CCSEE II management team is indebted both to those who partic- 
ipated in the conference activities and to those who made t"e 
"miracTe" of this book. . Paper doesn't make the difference; PEOPLE 
'make the difference. And people who. put ideas on paper can help 
other people want to make^a difference. The cycle is unending, 
the quest is ongoing, the goal is to move TOWARD EQUITY. / 
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Sacramento, CA- 
MS. Shirley B.,Axt 
Social Studies Coordinator 
So. San Francisco, CA 

Ms. Cindy Baker 
Assistant Professor of , 

Physical Education 
Long Beach, CA 

Mr. John. Baker 
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Teacher 
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Coordinator of Instructional 

Resource Services 
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Title IX. Administrator 
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'Superintendent 
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Sacramento, CA-^ 

Mr, Ken Futernick 
Title IX Consultant 
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Student 
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Specialist 
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Associate Superintendent 
Sunnyvale, CA 

Ms. Robin Heyeck 
San Mateo, CA * 
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San Diggtff CA 

Ms. Roberta HoUqwell 

Teache^ 

Santa Rosa, CA 

Ms. Bev Homan ■ 
School Board Member 
Sebastopol, CA 

Mr. Allen Hopewell 

Principal 

San Jose, CA 

Ms. Blanche Sherman Hunt 
Gradiiate Associate 
Tempe x AZ 

Ms.- Sandy Hunt \ 
Project Coordinator >»■ 
CarmichcTel , CA 

Ms. Lynn Huston 
* Title IX Specialist 
Orange, CA 
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Title IX Officer • 
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Dr. Jean Jenkins 
Assistant Professor 
Huntington Beach, CA 

Dr. Kenneth Jenkins 
Associate Professor 
Huntington Beach, CA 
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Ms. Sherry Johnson 
Administrator 
Dallas, TX 
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Integration-Special i st 
'Mountain View, CA 

Ms. SharaTee C. Jorgens^on 
Program Coordinator/Title IX 
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Assistant Superintendent 
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Principal 
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Superintendent 
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Services *' 
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Ms. Barb Landers \ 
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m of Education ■ 
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Supervisor, Department 
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-Principal 
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; Santa Ana, CA 
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Deputy Superintendent 
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Ms. Judy Lockhart 
Department Chairperson, 

Physical Education 
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Program Administrator 
Cupertino, CA 
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San Francisco, CA 
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Director, Resource Center on 

Sex Roles in Education 
Washington; DC 

Dr. Anna L. McFarlin 
Director, Women's Studies 
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La Ruente, CA / 

Ms. Evelyn Page / 
Coordinator of Personnel Services 
ChulaWista, CA / 

\ ' J * 
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Mr. Jim Richmond 

Director of Special Projects 

San Markos, CA 

Ms.-Renee E. Rodgers 
Graduate Associate 
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Ms. Adrianne G. Selbst 
Guidance Counselor 
Scottsdale, AZ 
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